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MOTIVACIJA I JEZICNI IDENTITET
MLAPIH UCENIKA JEZIKA

Motivacija za ucenje jezika i jezi¢ni identitet profinjeno su medusobno
isprepleteni u procesu ucenja jezika. Odnedavno se motivacija shvaéa sastavni-
com ucenikova identiteta i pojma o sebi (Ddrnyei i Ushioda, 2009). Kod mladih
ucenika (od 6 do 14 godina) oboje su izrazeno fluidni i dinamic¢no se mijenjaju
s vremenom tijekom suoblikovanja u nizu situacija. Njihov razvoj nije pravocr-
tan pa je i njihovo razumijevanje izazov. Identitet se odnosi na ucenikovo razu-
mijevanje njegova odnosa prema svijetu (Norton, 2000), a lingvisticki identitet
podrazumijeva ucenikov odnos prema jezicima kojima se koristi. Prema Blocku
(2014), jezicni identitet ukljucuje strucnost (koliko je dobro ucenikovo pozna-
vanje jezika), povezanost (kolika je povezanost s jezicima i koliko ih u¢enik voli)
i nasljedstvo (obiteljsku povezanost s u¢enikovim jezicima).

Istrazivanja motivacije mladih ucenika za ucenje jezika bave se razli¢itim
aspektima identiteta usredotocujudi se na izvore i vrste motivacije za ucenje i
uporabu jezika, na unutrasnje (individualne razlike) i izvanjske Cinitelje (rodite-
lji, nastavnici, vrs$njaci, aktivnosti u razredu i izvanskolske aktivnosti) kako bi se
otkrio njihov u¢inak na pojam o sebi, motivirano ponasanje ili njegov izostanak
u trenutku i tijekom vremena. Iznova se utvrduje klju¢na uloga iskustva ucenja
jezika u motivacijskom sustavu pojmova o sebi (Dérnyei, 2019).

U ovom se izlaganju daje pregled spomenutih tema i predlaze okvir za pro-
ucavanje motivacije mladih ucenika na trima razvojnim razinama (Mihaljevi¢
Djigunovi¢ i Nikolov, u tisku). Nudi se uvid u promjenjivost uloga vaznih osoba
(roditelja, brace, ucitelja, vr$njaka) na razli¢itim razinama dok ulaze u medu-
sobne interakcije i njihov viSestruki utjecaj na iskustvo mladih ucenika pri uce-
nju jezika. Smjerovi za daljnja istraZivanja nude se s glediSta pojedinih mladih
ucenika i skupina mladih ucenika.

Kljuéne rijeci: motivacija, rano ulenje jezika, stvaranje jezicnog identiteta,
engleski kao strani jezik
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YOUNG LEARNERS’ LANGUAGE LEARNING MOTIVATION
AND LINGUISTIC IDENTITY

language learning motivation and linguistic identity are delicately inter-
twined, as they interact during the language learning process. Recently, moti-
vation has been conceptualized as part of learner’s identity and self-concept
(Dornyei and Ushioda, 2009). In the case of young learners (YLs; age 6 to 14),
both are particularly fluid and change dynamically as they are co-constructed
in a range of situations over time. Their development is non-linear and thus
challenging to tap into. Identity concerns how learners understand their re-
lationship to the world (Norton, 2000), whereas linguistic identity comprises
how they relate to the languages (Ls) they can use. In Block’s (2014) view,
linguistic identity includes expertise (how well they know Ls), affiliation (how
attached they are to and like Ls), and inheritance (familial connections to
their Ls).

Research into YLs’ language learning motivation has explored various as-
pects of identity by focusing on the sources and types of motivation to learn
and to use Ls, factors internal (individual differences) and external to YLs
(parents, teachers, peers and classroom and extracurricular activities) to re-
veal how they impact their self-concept, motivated behavior, or the lack of it,
in the moment and over time. This key role of language learning experiences
has been rediscovered in the motivational self-system (Dérnyei, 2019).

This talk offers an overview of the above themes and proposes a frame-
work for studying YLs’ motivation at three developmental stages (Mihaljevi¢
Djigunovi¢ and Nikolov, in press). It offers insights into how the roles of val-
ued others (parents, siblings, teachers, peers) shift along the stages as they
interact with one another and how they impact YLs’ learning experiences in
multiple ways. By looking at the perspectives of individual YLs and groups of
YLs, avenues for further research are offered.

Keywords: motivation, early language learning, linguistic identity construction,
EFL
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Anita Skelin Horvat
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]EZI(ZNI IDENTITETI HRVATSKIH TINE]DiERA

Bavljenje identitetom u odnosu prema jeziku posljednjih je desetljeca
dozivjelo svojevrsni procvat. Mnostvo je razlicitih teorija, studija i istra-
Zivanja identiteta u mnogostrukim odnosima prema drugim covjekovim
zika. Ponajvise je takvih istrazivanja upravo na primjeru tinejdZera, koji
Cine vrlo zanimljivu skupinu s obzirom na to da se radi o vrlo turbulen-
tnom razdoblju u Zivotu pojedinca koje je istodobno razvojno, ali i prijela-
zno razdoblje iz djetinjstva u odraslost, kada se i stjecu nove identitetske
uloge. U izlaganju se bavimo upravo time kako se mladi (u prvom redu
adolescenti) koriste jezikom u konstruiranju svojih raznolikih i novih
identiteta, grupnih i individualnih. Na temelju metalingvistickoga korpusa
koji se sastoji od ideja, stavova i promisljanja adolescenata o vlastitom je-
ziku i uporabi jezika u raznolikim kontekstima, donose se ideje i zakljucci
o tome kako mladi jezikom grade identitet te kako je gradnja identiteta

......

U izlaganju se nakon kratkog uvodnoga dijela, u kojemu se predstavlja
teorijski okvir istrazivanja, fokus smjesta na samo istraZivanje te se kroz
niz primjera iz korpusa pokusava zakljuciti kako se jezikom, njegovim ra-
znolikim elementima, uporabom i stavovima o jeziku gradi identitet ado-
lescenata.

Kljucne rijeci: identitet, jezik, tinejdZeri, jezicni stilovi, jezicni stavovi
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LANGUAGE IDENTITIES OF CROATIAN TEENAGERS

Studying identity in relation with languages has been revived in the last
decades. There are numerous diverse theories, studies and identity research
in multiple relations with other human “phenomena”. When it comes to lin-
guistics, the most interesting one is certainly the relationship between identi-
ty and language. The greatest number of research concentrates on teenagers,
who are an interesting group, given that they are in a turbulent period of an
individual’s life, being at the same time a developmental and a transitional
period from the childhood into the adulthood, when new identity roles are
acquired. This talk deals with the way the youth (primarily adolescents) use
the language in construing their diverse and new identities, collective and in-
dividual. Based on a metalinguistic corpus consisting of adolescents’ ideas,
attitudes and thoughts on their own language and its use in different contexts,
some ideas and conclusions on the way the young build their identity through
language, emerge. Also, it studies the way identity construction is tightly tied
to the use of the most varied styles and registers.

The talk will, after a short introduction presenting a theoretical frame of
the research, focus on the research itself, and by means of numerous corpus
examples, attempt to reach certain conclusions on the way language, its diver-
se elements, use and attitudes on language build the identity of adolescents.

Keywords: identity, language, teenagers, language styles, language attitudes
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UGROZENI JEZICI I IDENTITETI U VISEJEZICNOM OBRAZOVANJU:
TRANSALPINSKA PERSPEKTIVA

Glavni je cilj rada istraziti dva vrlo razli¢ita planinska okruZenja, od francu-
skog govornog podrucja Alpa, u kojemu dominira Mont Blanc, kroz zavic¢ajno
iskustvo u dolini Aosta, do Himalaja, planinskog lanca u Nepalu, naSem ,adop-
tivnom” zavicaju. Kako bi se istaknula dinamika etniciteta i jezi¢ne raznoliko-
sti, ponudit ¢emo povijesni i etnolingvisticki pogled na mozaik lingvistickih i
kulturnih varijeteta koji karakteriziraju te planinske regije. Razvit ¢emo du-
binsku refleksiju obrazovnih i didaktickih prakti¢nih pristupa ugrozenim jezi-
cima u komparativnoj perspektivi, usmjeravajuci se uglavnom na pedagosku
praksu prihva¢enu u razli¢itim kulturama Skole.

Danas se obrazovanje u dolini Aosta provodi podjednako na dvama sluzbe-
nim jezicima u toj regiji (francuskom i talijanskom), ali domicilno se stanov-
nistvo takoder koristi i inac¢icama frankoprovansalskog jezika, a tri zajednice
u dolini koriste se inaCicama valserskog kao alemanskoga jezika (Titsch and
Toitschu). S druge strane transalpinske domene, u Nepalu, trenutno se govori
123 manjinska jezika, koja pripadaju ¢etirima razli¢itim jezi¢nim porodicama.
Koje su dobrobiti nastave na materinskom jeziku, kao i nastave na sluzbenom
jeziku domovine, za djecu Skolske dobi i mlade? Propitivat ¢emo se o tom pro-
blemu raspravljajuéi o ulozi promicanja jezika i revitalizacijskih procesa u
obrazovanju temeljenom na materinskom jeziku, a u skladu s najrecentnijim
neurokognitivnim spoznajama o kognitivnim prednostima dvojezi¢nosti i vi-
Sejezicnosti.

Kljucne rijeci: ugroZeni jezici, proces revitalizacije, visejezicno obrazovanje,
Alpe (dolina Aosta), Himalaja (Nepal)

ENDANGERED LANGUAGES AND IDENTITIES IN MULTILINGUAL EDUCATION:
A TRANSALPINE PERSPECTIVE

The main aim of this contribution is to explore two very distant Alpine
environments, from the French-speaking Alps, dominated by the Mont Blanc,
our native experience in Aosta Valley, to the Himalayan highlands of Nepal,
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our “adoptive” homeland. In order to point out the dynamics of ethnicity and
language diversity, we will offer a historical and ethnolinguistic outlook on the
mosaic of linguistic and cultural varieties that characterize these mountaino-
us regions. We will develop an in-depth reflection of the educational and di-
dactic practices about endangered languages in a comparative perspective,
focusing mainly on the pedagogic methodologies adopted in these different
school cultures.

Nowadays, in Aosta Valley, instruction is carried out simultaneously in
French and Italian, the two official languages of the region; however, the na-
tive population also speaks different varieties of Francoprovengal, and the
three communities of the valley use varieties of Walser (Titsch and Toitschu),
an Alemannic language. On the other side of our Transalpine domain, 123 mi-
nority languages, coming from four different language families, are currently
spoken in Nepal. What are the benefits for school-aged children and youths to
receive the L1-based instruction as well as instruction in the official language
of their homeland? We are going to address this issue by discussing the role of
language promotion and revitalization processes in L1-based education and
the most recent neurocognitive findings about cognitive advantages of bi-/
multilingualism.

Keywords: endangered languages, revitalization process, multilingual
education, Alps (Aosta Valley), Himalaya (Nepal)
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IZRADA ZAVICAJNE SLIKOVNICE U SVRHU OBOGACIVANJA
NASTAVNOG PROCESA

Zavicajne se teme mogu ostvariti u razli¢itim knjiZevnim vrstama, a jedna je
od njih zavicajna slikovnica koja predstavlja spoj knjiZevne i likovne umjetno-
sti. U ovom radu promatra se kako izrada zavicajne slikovnice ,Tanculi tanbe-
ri‘, koja je nastala projektnim radom ucenika Osnovne $kole Silvija Strahimira
Kranjcevica u Lovrecu, utjece na obogacivanje nastavnog procesa. Naglasak pri
izradi slikovnice bilo je istrazivanje zavicajnog idioma, pri ¢emu se standardni
jezik ispreplice s izrazima lokalnoga govora kojima se danas gubi temeljna ko-
munikacijska svrha, a to je da oznacavaju svakodnevne predmete i dogadaje. U
slikovnici su obradene kulturno-povijesne teme zabiokovskog kraja, pri cemu
su oZivljena razli¢ita (danas zaboravljena) zanimanja i narodni obicaju koji su
dio etnografske bastine, a utkanost razlic¢itih knjizevnih oblika iz usmene knji-
Zevnosti doprinosi autenti¢nosti samoga teksta slikovnice. Pri izradi slikovni-
ce koriStene su metode grafickog, glasovnog i video-zapisivanja, stvaralackog
pisanja pri¢e prema kompozicijskoj strukturi, graficko-likovnog obogacivanja
teksta te oblikovanje slikovnice i promidZbenog materijala kao pripreme za
tisak. Takav nacin rada uklju¢uje medusobno povezivanje razli€itih nastav-
nih predmeta: Hrvatskog jezika, Prirode i drustva, Likovne i Glazbene kulture,
Povijesti, Geografije te medupredmetnih tema: Odrzivi razvoj, Poduzetnistvo,
Osobni i socijalni razvoj, Gradanski odgoj i obrazovanje, $to je nastavu ucinilo
izrazito zanimljivom, a u¢enike motiviralo na aktivno sudjelovanje i istraziva-
nje te stvaralacko i kreativno izraZzavanje. Osim $to su ucenici osvijestili vaznost
tradicije u suvremenom drustvu, na takav su nacin sacuvali od zaborava barem
mali dio bastine na kojoj po¢iva ovdasnja kulturna tradicija.

Kljucne rijeci: bastina, nastavne metode, nastavni proces, predmetna korelacija,
zavicajna slikovnica
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CREATING AN INDIGENOUS PICTURE BOOK FOR THE PURPOSE OF
ENRICHING THE TEACHING PROCESS

Local themes can be realized in different literary types, one of which is
an indigenous picture book that represents a fusion of literary and visual art.
This paper presents the local “Tanculi tanberi” picture book, created in the
project work of Silvije Strahimir Kranj¢evi¢ Primary School in Lovre¢ and its
effects on the enrichment of the teaching process. The creation process of a
picture book focused on a native language research, whereby the standard
language is interwoven with local speech expressions that recently have lost
their basic communicative purpose, which is signifying everyday objects and
events. The picture book covers the cultural and historical themes of the Za-
biokov region, where different (now forgotten) occupations and folk customs,
that are part of the ethnographic heritage, have been revived, and the peculia-
rity of the various literary forms of oral literature contributes to the authen-
ticity of the textbook itself. In the making of this picture book, the methods of
graphic, voice and video recording, creative writing of the story based on the
compositional structure, graphic-art enrichment of texts, and the formatting
of picture books and promotional material as preparation for printing were
used. In this way the project intertwined different school subjects: Croatian
language, Nature and society, Art and Music culture, History, Geography and
Interreligious themes: Sustainable development, Entrepreneurship, Personal
and social development, Citizenship education, which makes teaching extre-
mely interesting and motivates students to actively participate in the resear-
ch, creative and artistic process.

Besides the fact that the pupils have become aware of the importance of
tradition in contemporary society, this has preserved at least a small part of
the heritage connected with local cultural tradition.

Keywords: inheritance, teaching methods, educational process, correlation of
subjects, a local picture book
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ANIMALNI SVIJET U D]EE]EM PISANOM STVARALASTVU - PROPITIVANJE
éOV]EKOVA IDENTITETA U ODNOSU PREMA DRUGOME

Sedamdesetih godina 20. stolje¢a dolazi do snaznog razvoja animalistike
proizisle iz rasprava o identitetu u kojima se ¢ovjek definira kao nezivotinja
odnosno zivotinja kao neljudsko. U sredistu je animalistickih studija analiza
pozicije zivotinje kao subjekta u drustvu te propitivanje granica izmedu co-
vjeka i Zivotinje odnosno ¢ovjeka i drugih neljudskih bi¢a. U radu ¢e se ana-
lizirati animalisticka tematika u djecjim literarnim radovima objavljenim na
stranicama hrvatskih djecjih ¢asopisa Radost i Modra lasta u drugoj polovici
20. stoljeca. Analiza ¢e korpusne grade upozoriti na Zivot djeteta u domesti-
ciranom drustvu koje konstruira sliku svijeta u kojem je ¢ovjek ravnodusan
prema Drugome (neljudskom, animalnom).

Kljuéne rijeci: animalistika, djecji casopisi, literarno stvaralastvo

ANIMAL WORLD IN CHILDREN’S WRITTEN CREATION - QUESTIONING OF
HUMAN IDENTITY IN RELATION TO THE OTHER

A strong development of animalistic literature occurs in the 1970s, origi-
nating in identity discussions in which a human was defined as a non-animal,
i.e. an animal was defined as a non-human. The research of animalistic litera-
ture studies focuses on the analysis of the position of animals as society subje-
cts as well as the questioning of boundaries between humans and animals, in
other words, humans and non-humans. The paper analyses animalistic topics
in children’s literary compositions published on webpages of children’s ma-
gazines Radost and Modra lasta in the second half of the 20th century. The
analysis of the corpus material will indicate children’s lives in a domesticated
society which construes the world image where a human is indifferent towar-
ds the Other (non-human, animalistic).

Keywords: animalistic literature, children’s magazines, literary creation



DiJ 2019 ChiLa 19

Emina Berbi¢ Kolar

Sveuciliste Josipa Jurja Strossmayera u Osijeku
Fakultet za odgojne i obrazovne znanosti
eberbic@foozos.hr

JEZIK I IDENTITET U KONTEKSTU SLAVONSKOGA DIJALEKTA

.....

Njime se govori u Slavoniji, Baranji i zapadnom Srijemu u Republici Hrvatskoj,
a izvan Republike Hrvatske, u Bosni i Hercegovini (okolica Orasja), u Republi-
ci Srbiji (nekoliko sela u Vojvodini), u Madarskoj (nekoliko pogranic¢nih sela).
Slavonskim dijalektom govore isklju¢ivo Hrvati, to¢nije receno narodnosna
skupina Sokci. Sokci su identitetski vrlo prepoznatljiva narodnosna skupina
koju karakterizira hedonizam: pretjerivanje u jelu i pi¢u te izrazita sklonost
veselju kao i posveéenost teSkome fizickom radu. Cilj je ovoga rada jezicnom
analizom slavonskoga dijalekta uputiti na identitetske odrednice Slavonaca
(Sokaca) i njihovu pripadnost hrvatskoj naciji, katoli¢koj vjeroispovijesti i $o-
kackoj kulturi te specificnom nacinu Zivota (poljoprivreda). Svrha je poveza-
ti jezik i identitetske odrednice slavonske kulture i slavonskoga dijalekta te
jezi¢nom analizom potvrdititi Sokacki identitet i pojedinca, i skupine. Meto-
dologija rada bit ¢e deskriptivna analiza terenskih istrazivanja potkrijepljena
prikupljenim jezi¢nim korpusom na temelju terenskih snimaka. Radom ¢e se
doprinijeti sociolingvistickom istraZivanju poveznice sociokulturalne antropo-
logije pozivajuéi se na lingvisticke dokaze: Zivotne price, narative, intervjue,
humor, usmene predaje i amaterske knjiZevne prakse.

Kljuéne rijeci: sociolingvistika, jezik, identitet, slavonski dijalekt, Slavonac,
Sokac

LANGUAGE AND IDENTITY IN THE CONTEXT OF SLAVONIAN DIALECT

Slavonian dialect belongs to the most archaic dialects of the Croatian lan-
guage. It is spoken in Slavonia, Baranya and Western Syrmia within the Repu-
blic of Croatia, and in Bosnia and Herzegovina (around Orasje), in the Repu-
blic of Serbia (a few villages in Vojvodina), as well as in Hungary (a few border
villages) abroad. The Slavonian dialect is spoken exclusively by Croats, more
precisely, the national group of Sokci. Sokci are identitywise a very distinct
national group characterised by hedonism: exaggerating in eating and drin-
king and an emphasized tendency towards celebration, as well as dedication
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to hard physical work. The aim of this paper is, by means of language analysis,
to indicate identity features of Slavonians (Sokci) and their belonging to the
Croatian nation, Catholic religion and Sokci culture, as well as a specific way
of life (agriculture). The goal is to link the language with identity features of
Slavonian culture and Slavonian dialect and by means of linguistic analysis to
confirm the Sokci identity, both individual and group. The methodology of the
paper is a descriptive analysis of field research supported by the collected lin-
guistc corpus based on field recordings. The paper will contribute to sociolin-
guistic research of the link of sociocultural anthropology, relying on linguistic
evidence: life stories, narratives, interviews, humour, oral transmission and
amateur literary practices.

Keywords: sociolinguistics, language, identity, Slavonian dialect, Slavonian,
Sokac
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KAKO SU ANA SESTO I SILVIJA SESTO ZAGREBALE GRAD?

Zagrebalica ispisuje identitet grada Zagreba. U radu Kako su Ana Sesto
i Silvija Sesto zagrebale grad pokazat ¢e se kako se ta slojevita zbirka eseja,
kratkih prica i poetskih zapisa, ali i vizualni tekst ¢ita kao knjiZzevni tekst, ali i
dokument vremena. Grad Zagreb ovdje nije samo tema ili prostor zbivanja ve¢
je i knjizevni lik. Zagreb je subjekt, ali i mjesto artikulacije subjekta te mjesto
obiljeZeno prizorima svakodnevice u koje je upisan subjekt kao aktivan Setac,
promatrac urbane zbilje i dokumentarist povijesnih promjena i urbanih topo-
sa. Prostor grada cesto je mjesto sje€anja, a njegove ulice subjektu su mjesta
prepoznavanja i evociranja sjecanja subjekta. Prema Andreas Huyssenu ,sje-
¢anje oblikuje naSe veze s proslosti, a nacini na koje pamtimo odreduju nas
identitet. Kao individue i drustva trebamo proslost kako bi konstruirali i u¢vr-
stili svoju tradiciju, formirali sadasnji identitet, te stvorili viziju buduénosti*.
Nacini interpretacije sje¢anja i interpretacije grada otvaraju dijalog prostora i
subjekta i postaju mjesta susreta proslosti i sadasnjosti.

Kljucne rijeci: grad, identitet, svakodnevica, ulica, kulturna memorija

How ANA SESTO AND SILVIJA SESTO SCRATCHED THE CITY?

Zagrebalica describes the identitiy of Zagreb. The paper How Ana Sesto
and Silvija Sesto scratched the city (Kako su Ana Sesto i Silvija Sesto zagrebale
grad) will present how this stratified collection of essays, short stories and
poetical records, as well as visual texts, can be read simultaneously as a lite-
rary text and a historical document. The city of Zagreb is not only a topic or
a setting here, but also a literary character. Zagreb is a subject, but also the
place of subject articulation, as well as the place marked by everyday images
encompassing the subject as an actives stroller, the observer of urban realities
and the documentarist of historical changes and urban topoi. The space of the
city is frequently a memory lane, and its streets are places of recognition and
evoking for the subject. According to Andreas Huyssen “a memory shapes our
relations with the past, and the ways in which we remember determine our
identities. As individuals and societies we need the past in order to construe
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and strengthen our tradition, form our present identity and create the vision
of future”. The ways of memory interpretation and city interpretation open up
a dialogue of the space and the subject and turn into the space where the past
and the present meet.

Keywords: city, identity, everdyday life, street, cultural memory
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MOTIVI MULTIKULTURALNOG NASLJEPA U SLOVENSKIM SLIKOVNICAMA

Suvremena didaktika knjizevnosti temelji se na drustvu kao polisustavu
i pojmu knjizevnosti kao dijelu toga sustava (drustvo, jezik, kultura i knjizev-
nost). Slovenska djec¢ja knjizevnost u medunarodnom kontekstu jest izazov za
sve ucitelje i istrazivace knjizevne kritike. Slovenska knjizevnost (Kklasika, mo-
derna Kklasika i suvremena knjiZzevnost) u suodnosu je s kontekstualnim okru-
Zenjem, ali dospijeva i u medunarodni prostor s drugim konotacijama te ju je
potrebno rekontekstualizirati. Doslo je do promjene paradigme poucavanja
slovenske literature za mlade u medunarodnoj areni. Sustavna didaktika knji-
Zevnosti relevantna je u medunarodnom prostoru, gdje je postalo nuZno pou-
Cavanje u kontekstu - jezik, knjiZevnost, kultura. Na temelju teoretskog znanja,
didaktickog iskustva i potrebe za suoCavanjem u medunarodnoj areni, kao te-
meljne pojmove postavili smo: 1. autori koji su Zivotom i/ili poslom povezani
sa slovenskom knjiZzevnom kulturom, 2. vaznost u medunarodnom kontekstu i
3. zanr djecje slikovnice. Ispostavilo se da su slikovnice najprikladnije za uvo-
denje motiva kulturnog nasljeda, jer u njima ima i vizualnoga teksta - ilustracija
uz tekst.

Kljucne rijeci: djecja knjiZevnost, kulturno nasljede, motivi, multikulturalno,
slikovnice, slovenska knjiZevnost

MOTIFS OF MULTICULTURAL HERITAGE IN SLOVENIAN PICTURE BOOKS

The contemporary didactics of literature is based on the society as a po-
lysystem and the concept of literature as a part of this system (society, langua-
ge, culture and literature). The Slovenian children’s literature in the internati-
onal context is a challenge for all teachers and researchers of literary criticism.
Slovenian literature (classic, modern classic and contemporary) is relevant to
the context environment, but it gets in the international space with different
connotations and needs to be recontextualised. Some changes have occurred
in the paradigm of teaching Slovene youth literature in the international are-
na. The systematic didactics of literature is relevant to the international space,
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where it has become necessary to teach in the context — language, literature,
culture. Originating in the theoretical knowledge, didactic experience and the
needs to address the international space, the basic concepts are as follows: 1.
authors whose lives and work are linked to Slovenian literary culture, 2. rele-
vance to the international context, 3. picture book form. It turned out that the
picture book form is most suitable for dealing with cultural heritage motifs,
because it contains visual text as well - illustrations alongside verbal text.

Keywords: children’s literature, cultural heritage, motifs, multicultural, picture
books, Slovenian literature
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POVEZANOST ]EZIéNOG IDENTITETA I PROMICANJA KULTURNE BASTINE
ZAVIéA]NIM IGRAMA

U danasnje vrijeme jezik je posrednik izmedu kulture i naroda. Kulturna
bastina dio je identiteta svakog naroda. VaZno je razumjeti vaznost kulturne
baStine i povezanost sa suvremenom i odgovornom ulogom svakog pojedin-
ca u njegovanju i o¢uvanju kulturne bastine i jezi¢nog identiteta. Skola moze
doprinijeti vecéoj svijesti o vaZnosti i o¢uvanju kulturne bastine i jezi¢nog
identiteta. Uloga je Skole poticanje ucenika na upoznavanje razlicitih kultura
uz oCuvanje nacionalnog identiteta, kulture, drustvene, moralne i duhovne ba-
Stine i jezika. O¢uvanje i biljeZenje nasih spomenika, obicaja, tradicija i slicno
ocCuvano je iz proslosti do danas, upravo prenoSenjem izmedu narastaja. Za
neke su se pobrinuli instinktivno, koriste¢i svoj materinski jezik. Kako jezik
odreduje nas identitet, uloga je materinskog jezika neprocjenjiva jer njime
usvajamo svijet oko sebe svim osjetilima.

Glavni fokus rada bio je na razumijevanju tradicionalne kulture stvaranja
vlastitog i druStvenog identiteta te uloge jezika u prenoSenju nematerijalne
kulturne bastine zavicaja. NaglaSene su razlike i slicnosti medu starim igrama
zavicaja u kojima se iste stare igre igraju u povijesnom i modernom kontekstu.
U radu je prikazano 25 starih igara. Prikazana je njihova slicnost i inacice s
obzirom na zavicaj u kojem su se igrale, izvodenje kolektivnih igara koje su
se Cesto prenosile s koljena na koljeno, odnosno s narastaja na narastaj i ko-
munikacija kao izravan djec¢ji identitet medu igracima. Starim igrama moZemo
dublje upoznati nematerijalnu i materijalnu bastinu. Nacini na koji su ove igre
igrane prije mnogo godina, igraju se i danas. Neke se od njih igraju na malo
drugaciji nacin, prilagodene su danasnjem dobu. Da bi se tradicionalne igre
sacuvale od zaborava, oZivljavaju se s pomoc¢u dokumentirane predaje. Oc¢uva-
njem nematerijalne bastine razvija se osjecaj vrijednosti svojega kraja te nje-
guju obicaji nasih starih i njihov nacin Zivota.

Kljucne rijeci: jezicni identitet, kulturna bastina, stare igre, zavicaj
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LINGUISTIC IDENTITY AND PROMOTION OF CULTURAL HERITAGE
IN TRADITIONAL GAMES

Nowadays language is a mediator between culture and people. Cultural he-
ritage is a part of every nation’s identity. It is important to understand the im-
portance of cultural heritage and the connection with the contemporary and
responsible role of each individual in cherishing and preserving cultural heri-
tage and linguistic identity. The school can contribute to greater awareness of
the importance and preservation of cultural heritage and linguistic identity.
The role of school is to encourage students to learn about different cultures
while preserving their national identity, culture, social, moral and spiritual
heritage and language. Monuments, customs, traditions, etc. have been pre-
served from the past to today by being passed on between generations. Some
of this has been preserved instinctively using mother tongue. As the language
determines our identity, the role of mother tongue is invaluable because using
it we adopt the world around us with all senses.

The main focus of the paper is the understanding traditional culture of cre-
ating our own and social identity and the role of language in the transfer of
intangible cultural heritage of the homeland. It studies differences and simila-
rities between the old games in the historical and modern context. This article
presents 25 old games discussing their similarities and variations considering
the country in which they were played, performing collective games that have
often been transmitted from generation to generation as well as communica-
tion as a direct childhood identity among players. Studying the old games, we
can deepen our knowledge about the tangible and intangible heritage. The
ways these games were played many years ago are still present today. Some
of them are played differently; they have been adapted to the present age. In
order to keep the traditional games from being forgotten, they have been re-
vived with a documented dedication. By preserving the intangible heritage,
we develop the sense of value for our own country and cherish the customs of
our ancestors and their way of life.

Keywords: linguistic identity, cultural heritage, old games, homeland
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JEZICNI KRAJOLIK SKOLE KAO ODRAZ JEZICNOGA IDENTITETA UCENIKA

Jezi¢ni krajolik najopcenitije se moZe definirati kao vidljivost odredenoga
jezika ili viSe njih u javnome prostoru, a njegovim se prouc¢avanjem mogu do-
biti vazni podatci o drustvenome statusu pojedinoga jezika i njegovim funk-
cijama. Posebno je vazna tema istrazivanje jezi¢noga krajolika Skola (Brown,
2012) jer prisutnost odredenoga jezika ili idioma u prostorima skole s jedne
strane pokazuje odnos ucitelja i donositelja odluka u obrazovanju prema jezi-
ku dok, s druge strane, utjece i na oblikovanje stavova ucenika o istome jezi-
ku (Landry i Bourhis, 1997). U hrvatskome obrazovnom sustavu zastupljeni
su razli¢iti jezici: hrvatski standardni jezik kao jezik Skolovanja, strani jezici
kao jezici u Skolovanju te materinski idiomi ucenika kao aktivni jezi¢ni idiomi
ucenika (Turza Bogdan i Cviki¢, 2017; Turza Bogdan, Cviki¢ i LeSko, 2017).
Stoga je obrazovno okruZje hrvatskih $kola opravdano smatrati viSejezi¢nim
(UNICEF, 2012). No, postavljaju se pitanja poput: imaju li svi navedeni jezici u
obrazovnome okruZzju jednak status, je li on vidiljiv u jezicnome krajoliku sko-
le te kako jezi¢ni krajolik odrazava jezi¢ni identitet ucenika i jezi¢ne stavove
ucitelja. U ovome se radu raspravlja o jezicnome krajoliku skola Medimurske
Zupanije. Prikazat ¢e se zastupljenost razliCitih standardnih jezika (hrvatski
jezik, engleski jezik, njemacki jezik) te idioma pojedinih jezika (kajkavski idio-
mi, bajaski rumunjski) u prostorima Skole kojima se sluze ucenici. Istraziva-
nje e se provesti u pet osnovnih Skola koje se razlikuju s obzirom na jezi¢ne
profile ucenika (omjer govornika veéinskoga i manjinskoga jezika). Na temelju
prikupljenih kvantitativnih podataka o jeziénome profilu ucenika te kvalitativ-
ne analize podataka o jezi¢cnome krajoliku $kole istrazit ¢e se nacin na koji se
jezi¢ni idenitet ucenika ogleda u jezicnome krajoliku Skole.

Kljucne rijeci: jezi¢ni krajolik, visejezicnost, manjinski jezik, idiomi
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SCHOOL LINGUISTIC LANDSCAPE AS A REFLECTION OF
STUDENTS’ LANGUAGE IDENTITY

Lingusitic landscape is defined as visibility of a particular language or lan-
guages in a public space. Research on lingusitic landscape can provide us with
valuable information on the social status of a language and its functions. The
research on school linguistic landscape or schoolscape (Brown, 2012) is par-
ticulary significant. On the one hand, the existence of a particular languge or
vernacular in a school reflects the attitudes of teachers and school authori-
ties toward the language. On the other hand, schoolscape influences students’
attitudes towards a particular language (Landry and Bourhis, 1997). Croatian
educational system encompasses different languages: the Croatian standard
language as a language of schooling, foreign languages as languages in scho-
oling, and students’ vernaculars as their active idiolects (Turza Bogdan and
Cviki¢, 2017; Turza Bogdan, Cviki¢ and LeSko, 2017). For that reason Croa-
tian educational environment should be considered as multilingual (UNICEEF,
2012). However, that fact raises several questions: is the status of all those
languages in the educational system equal, is it visible in the schoolscape, and
how does schoolscape reflect linguistic identity of students and linguistic atti-
tudes of teachers? This paper deals with schoolscapes in Medjimurje coun-
ty. The representation of varoius standard languages (Croatian, English, Ger-
man), as well as vernaculars (Kaikavian vs. Bojashi Romanian) will be investi-
gated in all school spaces used by students. The research will be conducted in
5 primary schools which differ based on the language profiles of the students
(ratio between majority language speakers and minority language speakers).
Based on the collected quantitative data on students’ language profiles and
qualitative data on schoolscape, it will be investigated how schoolscape refle-
cts language profiles of the students.

Keywords: linguistic landscape, multilingualism, minority language,
vernaculars
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OBLIKOVANJE I REPREZENTACIJA MLADENACKOG IDENTITETA
LADIKINE MATURANTICE I RAOSOVA MATURANTA

U radu ¢e se razjasniti na Sto to¢no mislimo kada najavljujemo moguénost
oblikovanja i reprezentacije identiteta, k tomu jo§ mladenackog identiteta. Ne-
koliko je nacina definiranja pojma identiteta, od ¢ega se za temu ovoga rada
najprimjerenijim ¢ini socioloski te rodni i spolni. U okviru njega, uz struktur-
ne osobitosti konkretnog knjizevnog primjera, a s obzirom na rodni raskorak
na potezu autor - subjekt, pratit ¢e se i kako se rodna nesukladnost reflektira
na subjektovu perspektivu naprama odredenih socijalnih i kulturnih fenome-
na, odnosno postoje li vidljivi muski tragovi u Zenskoj percepciji svijeta kod
Ladikine srednjoskolke u Dnevniku gimnazijalke (subjekt nije imenovan, ali je
dobno i socijalno (auto)odreden kao osamnaestogodiSnjakinja, maturantica)
te dobno podudarnog, imenovanog, Raosova gimnazijalca u 22. rujna.

Kljucne rijeci: identitet, mladenastvo, oblikovanje, reprezentacija

CONSTRUCTION AND REPRESENTATION OF YOUTH IDENTITY OF LADIKA’S
AND RAOS’ HIGH SCHOOL GRADUATES

The paper will explore what exactly is meant when the possibility of con-
structing and representing identity is announced, particularly a youth identi-
ty. There are several ways of defining identity, but the most appropriate terms
for the present topic are those from the perspective of sociology, and gender
and sex theory. In that context, along with the structural features of a concrete
literary example, and given the gender discrepancy in the relationship of the
author and the subject, it will also be investigated how gender discrepancy re-
flects on the subject’ s perspective towards certain social and cultural pheno-
mena, that is, whether there are visible male traces in the female perception of
the world in Ladika’s high school student in Dnevnik gimnazijalke (the subject
is not named, but is (auto)defined as an eighteen-year-old high school female
student) and her peer, the named, male high school student in Raos’ 22. rujna.

Keywords: identity, youth, construction, representation
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INTEGRIRANO UCENJE SADRZAJA 1 JEZIKA (CLIL) NA TEMELJU
PRICA ZA DJECU VRTICKE DOBI

Pri¢e se smatraju tradicionalnim blagom svake kulture. Jednostavna prica
moZe doprinijeti svim podrucjima djecjeg ucenja. Djeca su uronjena u temu
pric¢e u svakoj aktivnosti i ne trebaju duge uvodne aktivnosti i motivaciju na
pocetku svakoga sata. Svakom aktivnosc¢u djeca spoznavaju i usporeduju glo-
balnu perspektivu razli¢itih kulturnih pozadina.

Price nude brojne aktivnosti koje djeci pomaZzu razumijeti ih, koristiti se
frazama iz price te prepricati njihov sadrZaj. Aktivnosti obuhvacaju brojne iga-
re, karte, radne listove i ideje za razvoj jezika, matematike, prirode i drustva,
glazbe, umjetnosti i pokreta. Djeca ulaze u pricu iz razli¢itih kutova ucinkovi-
to se Kkoriste¢i svim podrudjima ucenja i razvijanja jezi¢nih vjestina, logi¢nog
razmisljanja, razvoja prakti¢nih funkcija, vjezbanja motorickih vjestina i mul-
tisenzorne percepcije.

Dostupan dvojezi¢ni pristup bez izravnog prevodenja ¢ini materijal vrlo
ucinkovitim i djeca se mogu identificirati s jezi¢nim sredstvima u prirodnom
okruZenju na jednostavan i uc¢inkovit nacin.

Aktivnosti s pri¢ama testirane su u mnogim $kolama, s izrazito pozitivnim
povratnim informacijama ucitelja, te su pokazale znacajnu ustedu vremena,
ostavljaju snazaj dojam i djeca ih prihvacaju s radoscu.

Kljuéne rijeci: djeca vrti¢ke dobi, visejezicni pristup, integracija, price,
integrirano ucenje sadrZaja i jezika (CLIL), kognitivne funkcije, kulturna svijest

STORY-BASED CLIL FOR VERY YOUNG LEARNERS

Stories are considered a traditional treasure of each culture. A simple story
can cater for all areas of children’s early learning. Children are immersed in
the topic of the story in every activity they do and therefore they do not need
long introductory activities and motivation at the beginning of each lesson.
In every activity they can absorb and compare global perspective of different
cultural backgrounds.
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Stories offer a large platform of activities that help children to understand,
use the phrases from and re-tell their contents. The activities contain a wide
scale of games, cards, worksheets and ideas for language development, Mat-
hs, Science, Music, Art and movement. Children immerse into the story from
different angles using effectively all the areas of learning, cultivating language
skills, logical thinking, developing executive functions, practising fine motor
skills and multisensory perception.

Possible bilingual approach without direct translation makes the material
very efficient and children can identify with language means in natural mo-
ments and in an easy, efficient way.

The story activities were tested in many schools with a very positive feed-
back from teachers and reported to be significantly time-saving, powerful and
accepted by the children with joy.

Keywords: early learners, multilingual approach, immersion, stories, CLIL,
cognitive functioning, culture awareness
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INTERKULTURALNA KOMPETENCIJA NASTAVNIKA STRANOG JEZIKA KAO
PREDUVJET UCENIKOVE REKONSTRUKCIJE IDENTITETA

Prijelaz od prevladavajuceg psiholingvistickog prema Sirem sociolin-
gvistickom pristupu usvajanja stranog jezika prosirio je polje primijenjene
lingvistike te prepoznao vaznost drustvenih i kulturoloskih varijabli u kontek-
stu procesa ucenja stranoga jezika. U tom smislu interkulturalna kompetenci-
ja nastavnika stranog jezika sagledava se kao preduvjet za razvoj zamisljenih
zajednica u razrednom kontekstu (Anderson, 1991) koje, posljedi¢no, mogu
motivirati u¢enike za ucenje stranoga jezika.

Cilj ovoga rada jest istraziti percepcije osnovnoskolskih ucenika o interkul-
turalnoj kompetenciji nastavnika kao i percepcije o vaznosti njezina posjedo-
vanja. Uzorak je sacinjavalo 592 ucenika koji su pohadali viSe razrede osnov-
ne Skole. Rezultati pokazuju kako ucenici prepoznaju vaznost nastavnikova
poznavanja kulture zemalja engleskoga govornog podrucja, no, u usporedbi
s ostalim podrucjima kompetencija, smatraju je najmanje vaznom kvalitetom
dobrog nastavnika engleskoga jezika. Nadalje, ucenici takoder percipiraju na-
stavnikovo znanje o kulturi zemalja engleskoga govornog podrudja, no misle
da se teme povezane s kulturom na satima engleskog jezika ne poucavaju ce-
sto. U odnosu na spol, dob i uspjeh, statisti¢ki znacajne razlike pronadene su
samo u percepcijama izmedu ucenika i u€enica. Naposljetku, utvrdena je pozi-
tivna korelacija izmedu ucenikovih percepcija te njihove motivacije za ucenje
stranoga jezika.

Istrazivanje nudi dublji uvid u ucenikove percepcije o vaznosti i prisutnosti
kulturoloSkoga sadrZaja te takoder preispituje suvremenost procesa poucava-
nja stranoga jezika.

Kljuéne rijeci: ucenikove percepcije, kompetencije nastavnika stranoga jezika,
interkulturalna kompetencija
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FOREIGN LANGUAGE TEACHER'’S’ INTERCULTURAL COMPETENCE AS A
PREREQUISITE FOR STUDENTS’ IDENTITY RECONSTRUCTION

The shift from a prevailing psycholinguistic to a wider socio-cultural
approach to SLA extended the field of applied linguistics and recognized the
importance of social and cultural variables in the context of foreign language
learning. In this connection, the notion of foreign language teacher’s intercul-
tural competence is seen as a prerequisite for the development of classroom
imagined communities (Anderson, 1991) which may, in turn, motivate stu-
dents to learn a foreign language.

This paper aims to investigate elementary students’ perceptions of their
foreign language teachers’ intercultural competence as well as the percepti-
ons on the importance of the possession of this competence. The sample con-
sisted of 592 students who attended higher grades of elementary school. The
results have shown that students do recognize the relevance of teacher’s fa-
miliarity with the culture of English speaking countries but, compared with
the other competence areas, they consider it to be the least relevant quality
of a good English language teacher. Furthermore, students also perceive their
teacher to be knowledgeable in the culture of English speaking countries but
are of the opinion that the topics related to culture are not frequently taught
in English language classes. Regarding children’s gender, age and the level of
achievement, significant differences were determined only between male and
female students. Finally, in relation to motivation, the expected positive corre-
lation between students’ perceptions and their motivation to learn a foreign
language was found.

The present research offers a deeper insight into language students’ per-
ceptions on the importance and the presence of the cultural content being
taught as well as raises questions on the contemporaneity of foreign language
classroom instruction.

Keywords: students’ perceptions, foreign language teacher competences,
intercultural competence, identity reconstruction
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JA ,,ONLAJN“: IDENTITET(I), SOCIJALNA I EMOCIONALNA KOMPETENCIJA
UCENIKA U KOMUNIKACIJI NA DRUSTVENIM MREZAMA

Razvoj interneta znatno je utjecao na drustvo i na medusobnu ljudsku
komunikaciju. Uocene su promjene u nacinu razmisljanja, jezi¢noj uporabi,
samopoimanju i uporabi multimodalnih sredstava (Warschauer i Matuch-
niak, 2010). Kao posljedica tehnoloSkoga napretka pisani izri¢aj poprimio je
novi oblik. Takav oblik pisane komunikacije zahtijeva razvijenu praksu kori-
Stenja tehnologije za komunikaciju i povezivanje s drugima, drugaciji nacin
razmiSljanja i povezanost s digitalnim medijima (Jones i Hafner, 2012). Uz
komunikaciju i razmjenu informacija, jezikom izrazavamo i vlastiti identitet.
Njime preoblikujemo nacin na Kkoji se poimamo i povezujemo s ostatkom svi-
jeta (Norton, 2013). Digitalna sfera prostor je u kojem se pojedinac koristi
jezikom na raznovrsne nacine i samim time ima priliku izgraditi i prikazati
viSestruke identitete. Jezitna raznovrsnost podrazumijeva medujezi¢nu i vi-
Sejezi¢nu uporabu koja nerijetko dovodi do stvaranja novih jezi¢nih oblika
(Canagarajah, 2013). Ljudi, kao pokretac¢i medusobnih odnosa, dozZivljava-
ju emocije za vrijeme boravka na drusStvenim mreZama. lako su drusStvene
prakse komuniciranja u digitalnim domenama poznate, vazno je razmotriti
kako pojedinci odrzavaju odnose, postiZu osobne ciljeve, koje emocije takva
komunikacija potice, na koji ih nacin pojedinci raspoznaju i reguliraju i kako
one djeluju na njihov odnos. Cilj ovoga rada jest istraZiti identitet(e) i socijal-
nu i emocionalnu kompetenciju ucenika visih razreda osnovne skole. Ispitat
¢e se nacin na koji ucenici prikazuju svoj(e) identitet(e) pisanim putem na
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drustvenim mrezama, uspostavljaju komunikaciju i razmjenjuju informacije,
doZivljavaju i reguliraju emocije. IstraZivanje je kvalitativne prirode i obuhva-
¢a pojedinacne intervjue u kojima ¢e ucenici pruZiti uvid u vlastita iskustva
komuniciranja i odrZavanja odnosa na druStvenim mreZama, doZivljene
emocije i nac¢ine na koji su se s njima nosili. Prikupljeni ¢e se podatci tran-
skribirati i analizirati, a na temelju toga ¢e se dobiti odgovarajuce skupine i
kategorije. Nadalje, na temelju rezultata zakljucit ¢e se kako ucenici prikazu-
ju identitete i razvijaju socio-emocionalnu kompetenciju na drustvenim mre-
Zama.

Kljucne rijeci: identitet, komunikacija, socijalna kompetencija, emocionalna
kompetencija, drustvene mreZze

ME ‘ONLINE’: PUPILS’ IDENTITIES, SOCIAL AND EMOTIONAL COMPETENCE IN
SOCIAL MEDIA COMMUNICATION

The development of the Internet has had a significant impact on the so-
ciety and the way people communicate. Such a development also instigated
changes in the way of thinking, the use of language, self-concept, and the use
of multimodal means (Warschauer and Matuchniak, 2010). As a result, such
communication involves the practice of connecting with others, different
ways of thinking and being connected to the digital media (Jones and Hafner,
2012). Language is not only used to communicate and exchange information
but also to express our identity; moreover, it can modify the way we perceive
ourselves and relate to the rest of the world (Norton, 2013). An individual is
able to use the language to construct and express multiple identities online.
Language diversity denotes multi and crosslingual use which can lead to the
production of new linguistic forms (Canagarajah, 2013). People experience
different emotions when interacting with others on social networks. Despite
being acquainted with the practices related to such platforms, it is necessary
to consider how people interact, attain personal goals, what emotions they
experience, how they perceive and regulate them, and how it affects their re-
lationships. The aim of this paper is to explore the identities and socio-emo-
tional competence of primary school learners. The study will focus on the
ways students in higher grades use writing on social networks to constru-
ct and express their identities, establish relations and exchange informati-
on, express and regulate emotions. The study is qualitative in nature and it
utilizes semi-structured interviews to gather information about the respon-
dents’ experiences on social networks. The data gathered will be transcribed
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and analyzed to ascertain which clusters and categories emerge. The results
obtained will reveal how students construct and express their identities whi-
le developing their socio-emotional competence on social platforms.

Keywords: identity, communication, social competence, emotional competence,
social networks
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PREVODENJE I NEPREVODENJE IMENA U HRVATSKIM IZDANJIMA PETRA PANA

Lik Petra Pana J. M. Barrieja danas je neodvojiv od djetinjstva. U Hrvatskoj
je kulturi prisutan putem prijevoda pripovijedi o Petru Panu, Disneyjevih vi-
Sestrukih intermedijalnih adaptacija kazalisSnih predstava i romana te drugih
ilustriranih knjiga i slikovnica. O popularnosti i priznavanju statusa klasika te
pripovijedi u hrvatskoj kulturi svjedoce i popisi lektire, gdje se roman Peter
and Wendy (1911) pod naslovom Petar Pan pojavljuje 1968., a zatim konti-
nuirano od 1991. do 2006. godine kao preporuceni naslov za cetvrti, a 2006.
godine kao lektira za treci razred osnovne $kole. Do sada su u Hrvatskoj za-
pocela istrazivanja dvaju hrvatskih prijevoda knjiZice Peter Pan in Kensington
Gardens (1906) te sastavljanje korpusa Disneyjevih naslova o Petru Panu. U
ovom se radu analizira svih pet hrvatskih prijevoda romana Peter and Wen-
dy s obzirom na prevodenje imena. Pojedini se hrvatski prijevodi usporeduju
s engleskim izvornikom kako bi se otkrile prijevodne strategije primijenjene
pri prevodenju naslova poglavlja, vlastitih imena, toponima i naziva. Dobiveni
podatci razmatraju se u odnosu na pojave metoda odomacivanja i otudivanja i
s obzirom na ucinke prevoditeljskih postupaka na recepciju romana u kontek-
stu hrvatske djecje knjiZevnosti.

Kljucne rijeci: Petar Pan, djecja knjiZevnost, prevodenje imena, prijevodne
strategije
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TRANSLATION AND NON-TRANSLATION OF NAMES IN CROATIAN EDITIONS OF
PETER AND WENDY

The character of Peter Pan by ]. M. Barrie is considered to be an insepa-
rable part of childhood. In Croatian culture, it is present through translati-
ons of the Peter Pan narratives, Disney’s multiple intermedial adaptations of
both the play and the novel, as well as in various illustrated books and pictu-
rebooks. The popularity and recognition of the status of the novel Peter and
Wendy (1911) as a classic narrative in Croatian culture is also supported by
its appearance in the recommended reading lists for schools. It appeared as
a recommended title in 1968, and then continuously from 1991 to 2006 for
fourth-grade and, in 2006, for third-grade pupils. Previous studies include
those focusing on two Croatian translations of Peter Pan in Kensington Gar-
dens (1906), and on the corpus of Disney’s adaptations of Peter Pan. This pa-
per analyses all five Croatian translations of the novel Peter and Wendy (Peter
Pan) with respect to the translation strategies used in transmitting chapter
titles and names, including proper names and toponyms. The data obtained
are explained in the context of domestication and foreignisation methods and
regarding the effects of the translators’ decisions on the reception of this no-
vel in the context of Croatian children’s literature.

Keywords: Peter Pan, children’s literature, translating names, translation
strategies
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SPOLNE RAZLIKE U IZGOVORU ENGLESKOG JEZIKA HRVATSKIH UCENIKA
MLADE SKOLSKE DOBI

Dosadasnje su spoznaje o utjecaju spola na ja¢inu naglaska u inom jeziku
razli¢ite (Piske i sur,, 2001). Cesto, no ne uvijek, inojezi¢ni izgovor Zena ocje-
njuje se blizim onomu izvornih govornika u odnosu na izgovor muskaraca.
Neki smatraju da je ucinak spola promjenjiv ako se uvazavaju dob na pocet-
ku ucenja inog jezika i koli¢ina inojezi¢nog iskustva (Flege i sur,, 1995), no
dostupna istrazivanja nisu dosljedna u dokazivanju tih tvrdnji. Stoga je cilj
ovoga istrazivanja istraziti odnos izmedu spola i to¢noga izgovora ucenika
mlade Skolske dobi koji su s formalnim ucenjem engleskog kao stranog jezi-
ka zapoceli na pocetku osnovnoskolskog obrazovanja. Oslanjajuci se na po-
datke iz projektnog longitudinalnog istraZivanja, istraZuje se razvoj nekoliko
segmentalnih fonoloSkih obiljeZja koja doprinose razumljivosti jezika (Munro
i Derwin, 1995). Podatci su prikupljani od 30 u¢enika mlade Skolske dobi (15
djecaka i 15 djevojcica), koji su tijekom tri uzastopne godine izvodili zadat-
ke jezi¢ne proizvodnje na engleskom jeziku. Nakon kvalitativne analize slijedi
usporedba dvaju spolnih skupina. O rezultatima se raspravlja u kontekstu do-
stupnih istrazivanja o razvoju izgovora kod djevojcCica i dje¢aka mlade $kol-
ske dobi. U posljednjem dijelu prezentacije prikazane su prakti¢ne implikacije
istrazivanja i smjerovi za buduca istrazivanja.

Kljuéne rijeci: ucenici mlade Skolske dobi, engleski kao strani jezik, izgovor,
spolne razlike
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GENDER DIFFERENCES IN PRONUNCIATION SKILLS OF YOUNG LEARNERS OF
ENGLISH IN CROATIA

Findings about the influence of gender on degree of L2 accent are diver-
gent (Piske et al,, 2001). Oftentimes, but not always, women receive higher
native-like ratings than men. It has been suggested that the effect of gender
varies as a function of starting age of L2 learning and amount of L2 experien-
ce (Flege et al., 1995). But this has not been consistently supported by ava-
ilable research. Hence, the aim of the present study is to explore the relati-
onship between gender and early pronunciation accuracy of young learners
who started EFL at the beginning of their formal primary education. Relying
on data from a longitudinal research project we look at the development of
several segmental features of phonology that contribute to intelligibility of
the language (Munro and Derwin, 1995). Data were gathered through oral
production tasks from 30 young learners (15 male and 15 female) of English
over the period of three consecutive years. Qualitative analysis was followed
by comparisons between two gender groups. Findings are discussed in the li-
ght of available research on boys’ and girls’ pronunciation skills development.
Practical implication and future research directions are outlined in the final
part of the presentation.

Keywords: young learners, EFL, pronunciation skills, gender differences
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MLAPI UCENICI ENGLESKOG JEZIKA U HRVATSKO]J: SPOL I KLASA KAO
KATEGORIJE IDENTITETA U POCETKU JEZICNOG RAZVOJA U ENGLESKOM
JEZIKU

Individualni i kontekstualni ¢imbenici predstavljaju vazne utjecaje na ra-
zvoj ucenika u inom jeziku (primjerice, Enever, 2011; Mufioz, 2006; Nikolov i
Mihaljevi¢ Djigunovi¢, 2011). Polazedi od pretpostavke da spol i klasa utjecu
na inojezi¢ni razvoj od samog pocetka ucenja, nas je cilj bio istraZiti njihov od-
nos prema ishodima ucenja ostvarenim nakon godine dana ucenja engleskog
kao stranog jezika u formalnom kontekstu drzavne Skole. Istrazivanje koje
prikazujemo dio je longitudinalnog istrazivackog projekta o razvoju proble-
ma u ponaSanju djece osnovnoskolske dobi, tj. projekta ECLAT Kkoji financira
Hrvatska zaklada za znanost (HRZZ-IP-2016-06-3917). Podatci su prikupljeni
od 145 slucajno odabranih parova roditelja i djece (u dobi od 6 do 7 godina
starosti). Zadatak sluSanja s razumijevanjem proveden je s ciljem utvrdivanja
razumijevanja engleskog jezika. Provedene su korelacijske analize i usporedbe
ispitanika kako bi se odredila uloga spola i klase u dvjema mjerama djecjeg
razvoja u engleskom jeziku (uspjehu na zadatku razumijevanja i zakljucenoj
ocjeni iz engleskog jezika na kraju 1. razreda). Klasne varijable ukljucivale su
percipirani socioekonomski status, obiteljski prihod i najvisi stupanj obrazo-
vanja roditelja. Kao dodatne varijable ukljuceni su ucenje engleskoga jezika
prije polaska u Skolu i iskustvo s engleskim jezikom u djetetovu slobodnom
vremenu jer se pretpostavlja da roditelji boljega socioekonomskog statu-
sa svojoj djeci omogucuju vise aktivnosti koje podupiru djecji jezi¢ni razvoj.
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Nalazi upucuju na znacajne interakcije medu varijablama i znacajne utjecaje
na razlicite aspekte dje¢jega jezicnog razvoja. U radu se raspravlja o praktic-
nim implikacijama i smjerovima za buduca istraZivanja o razli¢itim kategori-
jama identiteta koje doprinose uspjesnom formalnom ovladavanju inim jezi-
kom.

Kljuc¢nerijeci: rano ucenje engleskog jezika, spol, klasa, razvoj engleskog kao
stranog jezika

YOUNG ENGLISH LANGUAGE LEARNERS IN CROATIA: IDENTITY CATEGORIES
OF GENDER AND CLASS IN THE PROCESS OF EARLY ENGLISH LANGUAGE
DEVELOPMENT

Individual and contextual factors are important influences on the deve-
lopment of young second language learners (e.g. Enever, 2011; Mufioz, 2006;
Nikolov and Mihaljevi¢ Djigunovi¢, 2011). Based on the premise that gender
and class influence language development from the very beginning of langua-
ge study, our aim was to explore their relationship towards achievement after
one year of formal EFL instruction in state-funded mainstream schools. The
study presented here is a sub-study within the longitudinal research project
on problem behaviours of school-aged children, i.e. ECLAT project supported
by Croatian Science Foundation (HRZZ-IP-2016-06-3917). Data were collected
from 145 children (aged 6-7) and their parents who were selected through a
multi-stage random sampling procedure. A listening task was administered in
order to measure young learners’ progress in English language comprehensi-
on. Next, correlational analyses and comparisons between groups were used
to investigate the influence of gender and class on two measures of learner
English development (achievement on the receptive language task and the
participants’ final grade in English). Class variables included perceived socio-
economic status, family income and parental educational attainment. Working
on the assumption that families of higher socioeconomic status ensure more
activities that support child language development, English courses before
starting school and prevailing extramural experiences with English were inc-
luded as additional variables. The findings pointed at significant interactions
between variables as well as significant influences on different aspects of yo-
ung learners’ English language development. Finally, practical implications
and directions for future research on identity categories contributing to suc-
cessful ISLA are discussed.

Keywords: early English language learning, gender, class, EFL development
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KAKO JE PREVODITEL]J TRAZIO SMISAO: ENGLESKI I N]EMAéKI
PRIJEVODI LIKOVA U PRICAMA 1Z DAVNINE

Cilj je ovoga rada istraziti konstuiranje slavenskoga identiteta u prijevodi-
ma imena likova Prica iz davnina na engleski i njemacki jezik. Prijevod Camille
Lucerne na njemacki jezik, Aus Urviterzeiten Mdrchen aus kroatischer Urzeit,
objavljen je 1933, a prijevod F. S. Copelanda na engleskKi jezik, Croatian Tales
of Long Ago, 1922. godine. Osim ljudskih, te bajke obiluju i mitoloskim bi¢ima,
a imena i likovi preuzeti su iz slavenske mitologije. Pri analizi prijevoda ime-
na likova uocena su raznovrsna prijevodna rjeSenja. U njemackom prijevodu
u pojedinim su slucajevima imena samo reproducirana (npr. Rutvica > Rutvi-
ca, Jaglenac > Jaglenac, Stribor > Stribor), $to je uobicajeno za osobna imena,
ali ne i za ona s konotacijama. Naime, ako se takva imena ne prevedu (npr.
Medunka > Medunka), izazivaju razli¢it dozivljaj kod citatelja prijevoda, nego
u Citatelja ishodiSnoga teksta. Prednost je takvih rjesenja Sto Citatelje mogu
upoznati s drugim kulturama, ali s druge strane mogu i oteZati ¢itanje ili poi-
stovjecivanje s likovima (Van Coillie, 2014: 125). Neka su imena anglicizirana
(Klikun > Klickoon, Relja > Relya, Rego¢ > Reygoch), a neka su prevedena tako
da prenesu smisao (Jaglenac > Primrose, Kosjenka > Curlylocks, Vjest > Wi-
tting > Wisso) ili zvuk (Palunko > Plunk). Valja napomenuti da prvo izdanje
Prica iz davnina sadrZi tumac imena, kao i oba analizirana izdanja prijevoda.

Kljuéne rijeci: bajka, prijevod, imena, Ivana Brli¢-MaZuranic¢

How THE TRANSLATOR SOUGHT THE SENSE: ENGLISH AND GERMAN
TRANSLATIONS OF CHARACTERS’ NAMES IN PRICE IZ DAVNINE

The aim of this paper is to analyse the construal of Slavic identity in Engli-
sh and German translations of characters’ names in Price iz davnine. Camilla
Lucerna’s translation into German, Aus Urvdterzeiten Mdrchen aus kroatischer
Urzeit, was published in 1933, and F. S. Copeland’s translation into English,
Croatian Tales of Long Ago, was published in 1922. In addition to human cha-
racters, numerous characters in these fairy tales are mythological creatures,
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whereby names and characters were inspired by Slavic mythology. Diverse
translation solutions were identified. There were instances of non-translation
of names in the German translation (e.g. Rutvica > Rutvica, Jaglenac > Jagle-
nac, Stribor > Stribor), which is not unusual in the case of personal names,
however, the same does not apply to names with connotations. Namely, if such
names are not translated (e.g. Medunka > Medunka), they have a different
effect on the reader of the translation than on the reader of the source text.
Such solutions may have the advantage of presenting other cultures to the re-
aders, on the other hand, they might make reading, or the identification with
characters, more difficult (Van Coillie, 2014: 125). Some names were anglici-
sed (Klikun > Klickoon, Relja > Relya, Rego¢ > Reygoch), and some were tran-
slated with the aim of conveying their sense (Jaglenac > Primrose, Kosjenka >
Curlylocks, Vjest > Witting > Wisso) or sound (Palunko > Plunk). It is worth
noting that the first Croatian edition of Price iz davnina contains interpretati-
ons of names, as do both analysed translations into English and German.

Keywords: fairy tale, translation, names, Ivana Brli¢-MaZuranié¢
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POTICANJE PRIPOVJEDNIH SPOSOBNOSTI: PROGRAM PRICOLOVCI

Pripovijedanje je sloZena jezi¢na aktivnost koja zahtijeva integraciju broj-
nih jezi¢nih znanja i sposobnosti, od morfologije i sintakse do pragmatickih
sposobnosti (Kamhi i Catts, 2012). Brojna istraZivanja pokazala su da su pri-
povjedne sposobnosti djece prediktor njihovih ostalih jezi¢nih sposobnosti
(primjerice, Kendeou i sur, 2009). Djeci je moguce u usvajanju te sloZene vje-
Stine ponuditi podrsku strukturiranim programima. Takvi su programi pro-
vodeni u razli¢itim zemljama, a posebice u radu s djecom koja imaju jezi¢nih
teSkoc¢a (Spencer i Slocum, 2010). Pri tome se postavljaju vazna pitanja: kako
ucinkovito poticati vjestinu pripovijedanja te kako pratiti je li provedeni pro-
gram ucinkovit?
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Pripovjedni program Pri¢olovci organiziran je kao strukturirani program
koji se provodi tijekom produZenoga Skolskog boravka. Ukljuc¢uje rad u 12 tje-
dana, pri ¢emu se svakoga tjedna obraduje jedna prica. U radu se upotreblja-
vaju razli¢ite metode: obogaceno pricanje priCe (engl. storytelling), dijaloSko
Citanje, vodeno prepricavanje price te pisani i crtani osvrt. Sve su aktivnosti
pazljivo strukturirane tako da potic¢u odredena jezicna znanja i sposobnosti
potrebne za razvoj pripovjednih sposobnosti. Program je prvi put proveden u
Skolskoj 2018. /19. godini u drugom razredu jedne zagrebacke Skole.

Kako bi se omogucdilo praéenje ucinkovitosti programa, provedena su dva
ispitivanja, a trece se planira za jesen. U prvom ispitivanju sva su djeca cilja-
ne i kontrolne skupine ispitana na standardiziranim testovima op¢ih jezi¢nih
sposobnosti (Peabody slikovni test rjecnika - Dunn i Dunn, Kovacevi¢ i sur,
2010; Test razumijevanja gramatike Bishop, Kuvac¢ Kraljevi¢ i sur,, 2013), na
instrumentu za ispitivanje pripovjednih sposobnosti (MAIN: Multilingual As-
sessment Instrument for Narratives - Gagarina i sur, 2012) te na dvama po-
sebno izradenima zadatcima. U drugom ispitivanju obje su skupine ispitane
na MAIN-u te na dvama dodatnim zadatcima. U treéem ce se ispitivanju (6
mjeseci nakon prvoga ispitivanja) ponovno ispitati opce jezicne sposobnosti
standardiziranim testovima. Takav nacin ispitivanja omogucuje pracenje krat-
koro¢nih i dugoroc¢nih ciljeva programa.

Kljuéne rijeci: djedji jezik, pripovijedanje, poticanje razvoja jezi¢nih vjestina

FOSTERING NARRATIVE SKILLS: STORYCATCHERS PROGRAMME

Narrating a successful story requires the integration of different language
skills, from morphology and syntax to pragmatics (Kamhi and Catts, 2012).
Research has shown that the narrative skills of children predict the develop-
ment of their other language or language related abilities (e.g. Kendeou et
al,, 2009). Children can be supported in the development of narrative skill by
using structured narrative intervention programmes. Such programmes have
been implemented in several countries, often targeting children with langu-
age difficulties (e.g. Spencer and Slocum, 2010). An important question that
arises when planning these programmes is how to foster narrative skills of
children efficiently and how to measure the effects of the programme.

The narrative programme Storycatchers was an organised elementary sc-
hool programme in afternoon classes, lasting for 12 weeks. Each week was de-
voted to one story. Narrative-based activities were developed using different
methods: storytelling, dialogic reading, guided retelling, writing, and drawing
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activities. All activities fostered specific skills and knowledge needed for suc-
cessful narration. The programme was implemented for the first time during
the school year 2018/2019 in the second grade in one of the elementary sc-
hools in Zagreb.

Three-stage testing procedure is used to evaluate the programme. Two
tests have already been conducted. The first one included standardised tests
(Peabod Picture Vocabulary Test - Dunn and Dunn, Kovacevi¢ et al., 2010; Test
for the Reception of Grammar - Bishop, Kuva¢ Kraljevi¢ et al.,, 2013), narrative
instrument (MAIN: Multilingual Assessment Instrument for Narratives - Ga-
garina et al.,, 2012) and two additional tasks. The second testing included just
MAIN and two additional tasks. The third testing will be conducted 6 months
after the implementation of the programme to test general language skills de-
velopment with standardised tests. Such procedure allows for the observation
of both short-term and long-term goals of the programme.

Keywords: child language, narrative skills, fostering language skills
development
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RAZVOJNE PROMJENE U UPORABI KONEKTORA I U DJECJEM PRIPOVJEDNOM
DISKURSU

UspjeSna organizacija diskursa zahtijeva usvojenost razli¢itih vjestina.
Jedna je od klju¢nih sposobnost povezivanja sintaktickih cjelina kohezivnim
sredstvima kao $to su konektori. Najranije i naj¢e$ce vezno sredstvo potvrde-
no u razvoju pripovjednoga diskursa, ali i djecCjega jezika uopce, jest konektor
i (Peterson i McCabe, 1988, 1991). Uobicajena je pretpostavka da konektor i
djeci sluzi kao sredstvo izrazavanja razlic¢itih znacenjskih odnosa te tako po-
stupno otvara mjesto usvajanju novih oblika (pregled: Berman, 2009). Cilj je
ovoga istrazivanja ispitati promjene u zastupljenosti konektora i te vrstama
znacenjskih odnosa izraZzenih tim oblikom u pripovjednome diskursu djece
predskolske i rane Skolske dobi. Dodatno ¢e se istraziti razlike u sloZenosti
znacenja konektora i. Iz Hrvatskog pripovjednog korpusa (HrzZica, Kuva¢ Kra-
ljevi¢ i Trtanj, u pripremi) izdvojeni su pripovjedni uzorci 120 djece (po tride-
set od 4, 6, 81 10 godina). Uzorci su prikupljeni uporabom slikovnoga pred-
loska Frog, where are you? (Mayer, 1969). Pronadene su statisticke znacajne
razlike u omjeru konektora i u odnosu na ukupan broj iskaza te u znac¢enjima
konektora i s obzirom na dob djece. Broj konektora i smanjuje se s porastom
kronoloske dobi, Sto moZe sugerirati da odrastanjem djeca usvajaju druga ko-
hezivna sredstva. U skladu s time jest i ¢injenica da se Cestotnost ostalih ko-
nektora povecava s dobi (primjerice, Berman i Slobin, 1994). Znacenja konek-
tora i mijenjaju se s porastom dobi tako da se i u izrazavanju sukcesivnosti,
uzroka-posljedice i suprotnosti smanjuje s porastom dobi, dok se simultanost
kao sloZeni koncept povecava. Rezultati ovog istrazivanja sukladni su s dru-
gim istrazivanjima (pregled: Aksu-Kog i Aktan, 2018) koja promatraju razlike
u repertoaru konektora i znacenja koja se tim jezi¢nim sredstvima izraZavaju
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te pokazuju kako rana kohezivna sredstava usloZnjavanjem znacenja otvaraju
prostor usvajanju novih oblika.

Kljucne rijeci: diskurs, pripovijedanje, konektori, znacenjski odnosi

DEVELOPMENTAL CHANGES IN THE USE OF CONNECTIVE AND IN CHILDREN'S
NARRATIVES

A successful organization of discourse requires the acquisition of vario-
us skills. One of the major skills is the ability to link syntactic units by using
cohesive devices such as connectives. And is the first and the most frequent
connective in child language, and the first one in the context of narrative de-
velopment (Peterson and McCabe, 1988, 1991). A common assumption is
that connective and encodes various semantic relations in children’s discour-
se, thus serving as a major mechanism for the acquisition of new forms (re-
view: Berman, 2009). The aim of this paper is to examine the changes in the
frequency and semantic relations expressed by and in the narratives of pres-
chool and early school-age children. In addition, semantic relations will be
analysed in terms of their complexity. Narrative samples of 120 children (30
children of 4, 6, 8 and 10 years of age) were extracted from Croatian narrative
corpus (HrZica, Kuvac Kraljevi¢, and Trtanj, in preparation). The samples were
collected using a picture book Frog, where are you? (Mayer, 1969). There is a
significant difference in the number of connective and in relation to the total
number of utterances as well as in the meaning of and in groups of children of
different age. The frequency of and decreases with age, suggesting that other
emerging cohesive devices take over this form. Accordingly, the frequency of
other connectives increases (e.g. Berman and Slobin, 1994). The meanings of
and change with age in a way that and, used in sequential, cause-consequence
and adversative relation, decreases, while simultaneity as a complex concept
increases with age. Our results are consistent with the studies that analyse
the repertoire of connectives and their meanings (review: Aksu-Ko¢ and Ak-
tan-Erciyes, 2018), reporting that complexity in meanings of early cohesive
devices gives way to the acquisition of new forms.

Key words: discourse, narration, connectives, semantic relations
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OD MISA DO KRTICE: RJECNICKA RAZNOLIKOST DJECE PREDSKOLSKE I RANE
SKOLSKE DOBI

Razvoj aktivnoga rje¢nika moguce je mjeriti mjerama rjecnicke raznoli-
kosti (Malvern i sur,, 2004). No najceSce rabljene mjere, broj natuknica (engl.
number of different words - NDW) ili omjer razli¢nica i pojavnica (engl. ty-
pe-token ratio - TTR), pokazale su metodoloska ogranic¢enja zbog svoje ovi-
snosti o duljini jezi¢noga uzorka (transkripta) te su osmisljene nove (primje-
rice, VOCabulary Diversity - D ili Moving average TTR - MATTR; pregled: Mc-
Carthy i Jarvis, 2010). Nema sporazuma o najboljoj mjeri, a validacija mjera
vec¢inom je provedena na pisanim tekstovima te na engleskom jeziku (HrZzica
i Roch, 2019). Ovim se istrazivanjem Zeljelo istraziti mogu li mjere rjecnicke
raznolikosti razlikovati pripovjedne uzorke djece razli¢ite dobi. Uzorak je ci-
nilo 157 ispitanika u cetiri dobne skupine: (1) od 3;00 do 5;11, (2) od 6;00 do
7;11, (3) od 8;00 do 9;11 te (4) od 10;00 do 11;03. S pomocu slikovnice Frog,
where are you? (Mayer, 1969.) ispitanici su ispricali pricu. Izracunate su mjere
NDW, TTR, D i MATTR. Deskriptivni podatci istraZivanja pokazuju da stupanj
rje¢ni¢ke raznolikosti mjeren svim mjerama raste s dobi. Medutim, neke mje-
re (TTR, MATTR) bolje su razlikovale skupine. Rezultati testa Kruskal-Wallis
pokazuju da je NDW razlikovao skupinu 1 od 2 i 3 (H=-42,964, p<0,01; H=-
35,143, p<0,01). Mjera D razlikuje skupinu 4 od 11i 2 (H=-46,262, p<0,01; H=-
38,895, p<0,01), dok TTR razlikuje skupinu 4 od 1, 2 i 3 (H=-30,778, p<0,05;
H=-32,179, p<0,01; H=-31,915, p<0,05). Mjera MATTR razlikuje skupinu 4
od 1i 2 (H=-54,369, p<0,01; H=-44,903, p<0,01), zatim 1 od 3 (H=-36,654,
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p<0,01), 2 od 3 (H=-27,188, p<0,05), alinei 1i 2 te 3 i 4. S obzirom na to
da su takve razlike medu skupinama preduvjet procjene, rezultati upucuju na
prikladnost nekih mjera za procjenu rje¢nicke raznolikosti djece predskolske i
rane Skolske dobi. Takoder, doprinose i medunarodnim istrazivanjima o pouz-
danosti i valjanosti takvih mjera na podatcima o govorenome jeziku.

Kljucne rijeci: rjecni¢ka raznolikost, leksicke mjere, govoreni jezik

FROM MOUSE TO MOLE: LEXICAL DIVERSITY IN PRESCHOOL AND EARLY
SCHOOL-AGED CHILDREN

Vocabulary development can be assessed with measures of lexical diver-
sity (Malvern et al., 2004). The most often used ones are number of different
words (NDW) and type-token ratio (TTR), but they have demonstrated met-
hodological restrictions due to their dependence on sample size. Diverse
new measures have been developed (e.g. VOCabulary Diversity — D or Moving
average TTR — MATTR; see: McCarthy and Jarvis, 2010), but there is no con-
sensus of validity. Validation studies are mainly restricted to English and wri-
tten language (Hrzica and Roch, 2019). The aim of this research was to in-
vestigate how measures of lexical diversity differentiate children of different
ages. Participants (N=157) were divided into four age groups: (1) from 3;00
to 5;11, (2) from 6;00 to 7;11, (3) from 8;00 to 9;11 and (4) from 10;00 to
11;03. They were telling the story elicited by the picture book Frog, where are
you? (Mayer 1969). DW, TTR, D and MATTR measures were calculated. The
descriptive data show increase of all lexical diversity indices. However, some
of the measures (TTR, MATTR) demonstrate better results in differentiating
between groups. Kruskal-Wallis test shows that NDW measure differentiated
group 1 from 3 and 4 (H=-42,964, p<0,01; H=-35,143, p<0,01). Measure D di-
fferentiates the group 4 from 1 and 2 (H=-46,262, p<0,01; H=-38,895, p<0,01),
whilst TTR differentiates group 4 from all the other groups (from H=-30,778,
p<0,05; H=-32,179, p<0,01; H=-31,915, p<0,05). However, neither TTR nor D
do not differentiate between 1 and 2, 2 and 3 nor 1 and 3. On the other hand,
MATTR differentiates group 4 from the first two (H=-54,369, p<0,01; H=-
44,903, p<0,01), 1 from 3 (H=-36,654, p<0,01), 2 from 3 (H=-27,188, p<0,05),
but not the others. Since differences between age groups are prerequisite for
the assessment, results indicate which measures are more suitable for lexical
assessment. Moreover, they contribute to the international research regarding
reliability and validity of these measures.

Keywords: lexical diversity, lexical measures, spoken language
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TEMEL]JI KOMUNIKACIJE S DJETETOM U PREDSKOLSKO DOBA (ODSTUPANJA 1
PRISTUP DJECI S POTESKOCAMA U GOVORNOM RAZVOJU)

Prateci djetetov razvoj, znamo da se svaka osoba bioloski i socijalno poci-
nje razvijati u obitelji, a kasnije u vrticu i Skoli, a vrlo je rano i pod utjecajem
audio i vizualnih medija.

Komunikacija s djetetom u obitelji jedan je od odlucujuéih ¢imbenika za
razvoj jezika i najvaznijih zadataka prema govornom (slusanju prica) i pisa-
nom jeziku (odnos prema knjizi). Sami pocetci govornog razvoja obiljeZeni su
ranom komunikacijom izmedu odraslih i djeteta pri usvajanju pojmova i izgo-
vora rijeli do prvih recenica.

U pocetku je to na semantickoj, fonoloskoj, morfoloskoj, sintakti¢noj i lek-
sickoj razini, a kad se usvoje temelji, moZemo jezik bogatiti u pragmati¢cnom
smisluy, tj. u vr$njac¢koj komunikaciji.

Prvo razdoblje pocinje od geste pokazivanja i obiljeZen je dijadi¢kim i tri-
jadickim komunikacijskim obrascem. Kasnije, kako dijete raste, raste i potreba
za ve¢om i bogatijom komunikacijom s okolinom (odraslima i vr$njacima), $to
zahtijeva zrelost i pragmati¢nost u ophodenju. Pri tom je vazno sluSanje, iz-
mjena iskustva dijalogom te promjena motrista, uocavanje i prilagodba novoj
situaciji. Sve se te aktivnosti kod djece dogadaju kroz prakti¢na iskustva i igru.

Ako dijete ima poteSkoce koje otezavaju taj razvoj: nekima usvajanje kasni,
nekima je na neki drugi nac¢in (ometen) otezan razvoj, to ne znaci da s djete-
tom prestajemo komunicirati - ba$ naprotiv, moramo ga poticati sve dok se ne
pocne sluZiti jezikom kao sredstvom komunikacije.

Iznosimo primjere govorno-jezi¢nog razvoja djece s poteSkoama u na-
predovanju na tom planu i upu¢ujemo na potrebu specifi¢nog pristupa, Sto
zahtijeva odredeno vrijeme i stru¢nost kadra (logopeda ili kojeg drugog reha-
bilitatora ili ucitelja, odgojitelja).

Kljuc¢ne rijeci: temelji govorne komunikacije — usvajanje pojmova, tvorba rijeci,
reCenice, pragmaticnost u komunikaciji, igra predskolske djece, specificnost u
pristupu djeci s poteskocama u usvajanju jezika
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FUNDAMENTAL COMMUNICATION WITH PRE-SCHOOL CHILDREN
(DEVIATION AND APPROACH TO CHILDREN WITH DIFFICULTIES IN SPEECH
DEVELOPMENT)

Observing a child’s development, we know that every person starts to de-
velop biologically and socially within the family and later on in kindergarten
and in school, but is also under the influence of audio and visual media, very
early in life.

Communication with children within family is one of the determinig fa-
ctors for language development and one of the most important tasks in de-
veloping spoken (listening to stories) and written language (positive attitude
towards books). The beginnings of speech development start with early com-
munication amongst adults and the child adopting concepts of spoken words
- leading to the first sentences.

Initially, all of this is on semantic, phonological, morphological, syntactic
and lexical levels and when the basics have been mastered, the language can
be enriched pragmatically as well, i.e. during peer communication.

The first period begins with gestures and is characterised by dyadic and
triadic methods of communication patterns. Later on, as the child grows, also
the need for richer and greater communication with its surroundings (adults
and peers) which requires maturity and a pragmatic approach in communca-
tion. In order to achieve that, it is important to listen, to exchange experien-
ces through dialogue, to change viewpoints and to adapt to new situations. All
these activities with children occur through practical and playful experiences.

If a child has difficulty impeding development, they are either slow in
acquiring or there exists a different cause which hampers their development.
However, this does not mean we need to stop communicating with the child.
On the contrary, we have to encourage the child to start using the language as
a means of communication.

We present examples of children with difficulties in spoken language deve-
lopment and the progress made and indicate the need for a specific approach
demanding certain time and skilled professionals (speech therapist or other
rehabilitator, teacher and counselor)

Keywords: basic spoken communication, acquisition of concepts and ideas,
words and sentences creating pragmatic communication, preschool child play,
specific approach to children with difficulties in language acquisition
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MOJE POSTAVKE NA ENGLESKOM JEZIKU

Svakodnevna uporaba mobitela kod djece i mladih sigurno je najzastuplje-
niji oblik komunikacije i zauzima veliki dio njihovih Zivota. Cilj je ove ankete
ispitati koliko i kako se osnovnoskolci snalaze na svom najsigurnijem mjestu,
svom mobitelu, ako mu se promijeni jezik kojim se koriste pri uporabi. Pri
tome mislim na materinski jezik, hrvatski. Takoder, cilj je provjeriti mogu li se
osnovnoskolci poistovjetiti i snaéi s drugim jezikom - engleskim, jezikom Kkoji
uce u Skoli, na sebi poznatom mjestu. Hipoteza je da osnovnoskolcima nije bi-
tan jezik te da se podjednako dobro snalaze i na materinskom i na engleskom
jeziku u svojoj sigurnoj zoni.

Za anketu je odredeno razdoblje od tjedan dana u ozujku 2019. godine. U
anketi je sudjelovalo 56 ucenika od 5. do 8. razreda osnovne $kole. Anketu je
¢inilo 12 zadataka koji su podijeljeni na 4 dana. Kako bi anketa bila potpunija,
na Kraju je u€enicima podijeljen anketni listi¢ s pitanjima otvorenog i zatvo-
renog tipa o iskustvu tijekom koristenja mobitela te snalaZenju u promijenje-
nom okruZenju.

Kljuéne rijeci: ucenici osnovne Skole, materniski jezik, identificirati, sigurna
zona

MY SETTINGS IN ENGLISH

Everyday use of mobile phones is the most common form of communica-
tion of children and teenagers and it is a big part of their life. The aim of this
research was to find out how primary school students behave in their safest
place, their mobile phone, when the language that they use daily is changed.
By that [ mean the change of the mother tongue that most of them use - Cro-
atian. Also, the aim was to check if primary school students can identify and
cope with another language - English, the language that they learn at scho-
ol, in their familiar place. The hypothesis is that the language that the pupils
use in primary school is not important and that they can equally cope in their
mother tongue as well as in English in their safe zone.
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The survey was conducted during one week in March 2019. Fifty-six stu-
dents from fifth to eighth grade in primary school took part in the research.
The survey consisted of 12 tasks divided into 4 days of the week. At the end,
to make the survey more complete, the students answered questions about
their experience during the time when they changed the language and how
they coped with the changed surrounding.

Keywords: primary school students, mother tongue, identify, safe zone
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STVARANJE IDENTITETA U ROMANU Salajko STEVANA BuLAjicA

Stevan Bulaji¢ jedan je od pisaca koji podjednako pripada i crnogorskoj i
bosanskoj dje¢joj knjizevnosti. Njegov poznati roman Salajko (1973) o djeca-
ku, koji je nakon gubitka roditelja, prisiljen suociti se sa Zivotom potpuno sam.
Na svom putu susrece niz razli¢itih upecatljivih likova koji utjecu na nepre-
stano oblikovanje i nadogradivanje njegova identiteta u ovom buildungs ro-
manu. Za razliku od ,klasi¢nih” romana o odrastanju, u kojima se pojedinac
vetinom susreée s promjenama svoje osobnosti, ovo djelo naglasava suocava-
nje sa svijetom (ljudima). Klju¢ni trenutak u stvaranju identiteta glavnoga lika
predstavlja njegovo opismenjavanje: nakon Sto je naucio Citati i pisati, koristi
se svakom prilikom kako bi se posvetio knjigama iako je njegovo razumije-
vanje ograni¢eno - stoga je jasno da se Salajkov portret ne uklapa u tipi¢nu
pri¢u o beskuéniku. Vazan aspekt ponovne izgradnje njegova identiteta jest u
pokusajima socijalizacije i asimilacije u drustvo, koji naposljetku zavrsavaju
na neocekivan nacin, bez utjeSnoga sretnog zavrsetka. U radu ¢emo analizirati
roman u kontekstu izgradnje identiteta protagonista te ¢emo pokusati otkriti
na koji se nacin izgradnja identiteta, u sloZenim Zivotnim okolnostima, moze
upotrijebiti za eticko poucavanje produbljujuéi suosje¢anje mladih ¢itatelja.
Takoder, raspravljat ¢emo pridonosi li vaze¢i crnogorski kurikul ovom cilju ili
se od njega udaljava.

Kljucne rijeci: Salajko, Stevan Bulaji¢, ponovna izgradnja i stvaranje identiteta,
bildungs roman

MODELLING OF THE IDENTITY IN THE NOVEL SHALAYKO BY STEVAN BULAJIC

Stevan Bulajic is one of the writers who equally belongs to Montenegrin
and Bosnian literature for children. His famous novel Shalayko (1973) about a
boy who, having lost his parents, is forced to deal with life entirely on his own.
On his path he meets the palette of various striking characters who affect the
ongoing shaping and upgrade of his identity in this bildungs-novel. As oppo-
sed to “classic” novels about growing up, in which the individual mostly faces
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changes in his own personality, this work emphasizes confrontation with the
world (people). The crucial moment in modelling of the identity of the main
character represents his gaining of literacy: having learned how to read and
write, he uses every single opportunity to devote himself to books, even tho-
ugh his understanding is limited - so it’s clear that Shalayko’s portrait doesn’t
fit in the typical story about homeless drifter (wanderer). An important aspe-
ct of rebuilding his identity is contained in attempts of socialisation and assi-
milation in the society, which finally ends completely unexpectedly, without
“common place” of a happy ending. In the paper, we will analyze the novel in
the context of shaping of the protagonist’s identity, and we will try to reveal
in which way the building of identity, within the complex life circumstances,
can be used for ethical education by deepening the empathy of young readers.
Also, we will discuss whether today’s curriculum in Montenegro contributes
to this goal or deviates from it.

Keywords: Shalayko, Stevan Bulajic, rebuilding and modelling of identity,
bildungs-novel
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STUDIJA SLUCAJA MOTIVACIJE I IDENTITETA UCENIKA ENGLESKOG I
NJEMACKOG JEZIKA KAO STRANIH JEZIKA

Dosadasnja istraZivanja upucuju na vaznost motivacije u ovladavanju inim
jezikom, kao i na razlike u jacini motivacije ovisno o ciljnom jeziku. Motivaci-
ja je bitan dio ucenikova identiteta i pojma o sebi (Ddrnyei i Ushioda, 2009).
Istrazivanja u¢enika mlade $kolske dobi (npr. Karlak i Simi¢, 2016) pokazuju
i da u razli¢itim stranim jezicima ucenici njeguju razli¢ite supostojece identi-
tete.

Cilj ovog rada jest istraziti i usporediti po dvoje ucenika engleskog i nje-
mackog jezika s obzirom na samoprocjenu motivacije za ucenje stranog jezika
i vaZnost koju strani jezik ima unutar identiteta i pojma o sebi. Pritom se uzi-
ma u obzir osvrt u¢enika na iskustvo uc€enja i bavljenja jezikom od samih po-
Cetaka do sadasnjega trenutka. Nalazi upucuju na zanimljive kvalitativne razli-
ke medu ucenicima, koje medu ostalim odrazavaju razlic¢ite izvore motivacije
koji su c¢vrsto isprepleteni s drustvenom dimenzijom motivacije i statusom
koji pojedini strani jezik ima u okruzenju ucenika.

Kljuéne rijeci: motivacija, ovladavanje inim jezikom, jezi¢ni identitet, drustvena
dimenzija motivacije

A CLOSER LOOK AT ENGLISH AND GERMAN LANGUAGE LEARNERS’
MOTIVATIONS AND IDENTITIES: A CASE STUDY

Research so far has pointed to the significance of motivation in second
language acquisition as well as to the possibility that the level of motivation
may vary depending on the target language. Motivation is an essential part of
the learners’ identity and self-concept (Dornyei and Ushioda, 2009). Research
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focusing on younger school-age learners of English and German (e. g. Karlak
and Simi¢, 2016) shows that learners cherish different coexistent identities
with respect to the different languages they learn.

Based on the experiences of two learners of English and German respecti-
vely, this paper aims to explore and compare learners’ foreign language mo-
tivations and the significance that language has within the learners’ identity
and self-concept. Their language learning experience and involvement with
the foreign language will be taken into account considering the period from
the first contacts with the language until the present moment. The research
findings point to interesting qualitative differences among the learners with
respect to the different sources of motivation which are deeply intertwined
with the social dimension of motivation and with the status the respective fo-
reign language has in the learners’ context.

Keywords: motivation, second language acquisition, linguistic identity, social
dimension of motivation
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ESEKERSKI JEZICNI IDENTITET I OBITELJSKO OKRUZENJE U ROMANU
UNTERSTADT IVANE SOJAT

Grad Osijek do sredine dvadesetoga stolje¢a bio je multietnicki grad. Ese-
kerski jezi¢ni identitet trag je povijesti i susreta nekoliko kultura na podrudju
danasnjega Osijeka, a nekadaSnjeg Essega - razgovornoga njemackog jezika
austrijske varijante i hrvatskog, srpskog, madarskog® te je prisutan u roma-
nu Unterstadt koji prikazuje Cetiri narastaja Zena jedne osjecke folksdojcerske
obitelji tijekom dvadesetoga stoljeca i njihove tragicne, satirane, ,krive“ iden-
titete u vihoru povijesti i ratova koju piSu pobjednici.

Esekerski (njem. Essekerisch) gradi njemacko-hrvatski identitet svih liko-
va u romanu Unterstadt i kao jezi¢ni idiom grada postaje njihov korijen sin-
kretizma kontaktnih jezika, metajezik kojim se Koriste svi ¢lanovi obitelji Sch-
neider, Meier i Pavkovic.

Njihove identitete oblikuju zajednicki frusStuci, u posjet im dolazi frau Joze-
fina, odrasli piju $naps, prabaka je Viktorija eklhaftna, a fotografije se odlazu
na nahtkasl. Obiteljski, Svapski identitet, a uz to i esekerski dijalekt te tradicija
koja je obiljezila svaki narastaj u pripadaju¢em joj vremenu, oblikovali su ci-
jelu obitelj u asimilirane stanovnike grada Osijeka, kulturoloski i identitetno
pomijesane poput kontaktnih jezika, koji su svoj pravi identitet presucéivali i
potiskivali do dokinuéa vlastitih osobnosti, Sto je prouzrocilo rasape obitelj-
skih odnosa.

Kljucne rijeci: Osijek, esekerski, identitet

ESSEKERISCH LINGUISTIC IDENTITY AND FAMILY ENVIRONMENT IN THE
NOVEL UNTERSTADT BY IVANA SOJAT

Osijek used to be a multi-ethnic town by the mid of 20th century. The Esse-
kerisch linguistic identity is a trace of history characterised by the encounter
of several cultures in the town of Osijek, former Esseg -a conversational Au-
strian variant of the German language mixed with the Croatian, Serbian and
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Hungarian'! languages. That language is used in the novel Unterstadt which
portrays four generations of women, in a Volksdeutscher family in Osijek du-
ring 20" century and their tragic, crushed, “wrong” identities in the whirlwind
of history and the war written by the victors.

The Essekerisch idiom builds German-Croatian identity of all characters in
the novel Unterstadt and as an idiom of the town becomes their root of con-
tact languages syncretism, a metalanguage used by all Schneider, Meier and
Pavkovi¢ family members.

Their identities are shaped by common frustuci, frau Jozefina’s visits, drin-
king $naps, greatgrandma Viktorija is eklhaftna and the photos placed on
nahtkasl. Their family, of Schwabian identity combined with the Essekerisch
idiom and the tradition, which marked each generation in its own time, for-
med the whole family as assimilated residents of Osijek, culturally and iden-
tically mixed as their contact languages are. They were supposed to suppress
and abandon their true identity till the abolition of their own personalities,
which caused the disintegration of family relationships.

Keywords: Osijek, Essekerisch, identity

1 Petrovié, Velimir (2008). Esekerski rje¢nik. Zagreb: Filozofski fakultet.
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UTJECAJ RODITELJA NA RAZLIKE U USVAJANJU PREDCITACKIH VJESTINA
DJECE RAZLICITA SPOLA

Danas se mnogo diskutira o spolnim i dobnim razlikama u odnosu na
usvajanje Citanja i pisanja. Postoje istrazivanja koja upucuju na to da su u
pred¢itackim vjestinama naprednije djevojcice. No, usvajanje tehnike citanja
uvelike ovisi o ponaSanju roditelja i ku¢nom okruzenju koje podrZava i potice
predcitacke vjestine. Cilj je provedenoga istrazivanja bio provjeriti ponasanje
roditelja s obzirom na spol djeteta i potvrditi ili zanijekati utjecaj na bolje na-
predovanje djevojcica u ovladavanju Citanjem od djecaka. Prema rezultatima
anketnoga istrazivanja provedenog s roditeljima (N = 264), dobiveni rezultati
ukazuju da razvijenije predvjestine Citanja i pisanja imaju djevojcice. Isto tako,
roditelji djevojcicama viSe pricaju price, pjevaju pjesme, ¢eS¢e razgovaraju o
procitanome i igraju igre rije¢ima nego s djecacima.

Kljucne rijeci: predskolsko dijete, poCetno Citanje, predcCitacke vjestine,
usvajanje Citanja, ¢itanje i spol

PARENTS’ INFLUENCE ON THE DIFFERENCES
IN THE ACQUISITION OF PRE-READING SKILLS ON CHILDREN OF
DIFFERENT GENDER

Gender and age differences relating to reading and writing acquisition
are being widely discussed. There is research indicating that girls are more
advanced in pre-reading skills. However, the acquisition of reading techniques
greatly depends on parents’ behavior and home environment that supports
and motivates pre-reading skills. The goal of the research was to check pa-
rent’s behavior taking into account a child’s gender and to confirm or deny
the influence on better advancement of girls, compared to boys, in mastering
reading. According to the results of the questionnaire conducted with parents
(N = 264), girls have more developed reading and writing pre-skills. Also,
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parents tell stories, sing, talk about what they read and play word games more
frequently with girls than with boys.

Keywords: pre-school child, initial reading, pre-reading skills, reading
acquisition, reading and gender
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MoJ JEZICNI REPERTOAR I JA: UPORABA JEZICNOG PORTRETA KAO
MULTIMODALNOG ALATA ZA ANALIZU RAZLIKA U OSOBNIM PREDODZBAMA
VEZE JEZIK - IDENTITET DJECE IZ JEDNOJEZICNIH
1 VISEJEZICNIH OBITEL]JI

U posljednjih desetak godina jezi¢ni portret, odnosno graficka predodzba
pojedinCeva jezitnoga repertoara, a time i Zivotnoga iskustva, postala je sve
ucestalija metoda istrazivanja osobne viSejezi¢nosti (vidi Busch, 2018). Nje-
zina vrijednost najmanje je dvostruka: jezi¢ni portret, za razliku od klasi¢nih
metoda kojima se istraZuje odnos izmedu jezika i identiteta, ispitanicima omo-
gucuje dijakronijsko-sinkronijski opis njihove identitetske veze s jezicima, a
istrazivacu sluZi kao multimodalno sredstvo za razumijevanje nacina na koji je
jezik povezan s tijelom, emocijama, jezi¢nim predodZbama i drustvenim kon-
tekstom. K tomu, jezi¢ni je portret alat koji omogucuje izbjegavanje klasic¢nih,
a uvijek nezadovoljavajuc¢ih dihotomija i trihotomija na podrudju istrazivanja
dvojezicnosti i viSejezi¢nosti, kao $to su prvi, drugi ili tre¢i jezik, materinski
ili strani jezik, polazni ili ciljni jezik i dr. U ovomu radu bit ¢e opisane razlike
u nacinima na koji djeca doZivljavaju i utjelovljuju svoju vezu s onim jezicima
koje znaju, ali i onima koje moZda ne znaju, ali koji ¢ine dio njihova obiteljsko-
ga i drustvenoga okruZja. U istrazivanju ¢e sudjelovati ukupno 12 ispitanika
- Sestero djece iz viSejeziCnih obitelji i Sestero djece iz jednojezi¢nih obitelji.
Od njih ¢e se zatraziti da na temelju siluete ¢ovjeka (http://heteroglossia.net/
Sprachportraet.123.0.html), a koriste¢i se bojama prema vlastitu izboru, pri-
kaZu njihov jezi¢ni repertoar, odnosno jezike i nacine izraZavanja koji su im
vazni u Zivotu. Uslijedit ¢e pojedinac¢ni razgovori kako bi se ispitanicima omo-

gucila verbalna interpretacija jezi¢nih portreta, a istrazivacu razumijevanje
grafickih prikaza. Na temelju dobivenih rezultata pokusat ¢e se utvrditi razlike
izmedu nacina tumacenja veze izmedu jezika i identiteta djece koja odrastaju
u jednojezi¢nim obiteljima, naspram one djece koja odrastaju u viSejezi¢nim
obiteljima.

Kljucne rijeci: jezi¢ni identitet, jezi¢ni portret, visejezi¢nost
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MY LANGUAGE REPERTOIRE AND ME: USING LINGUISTIC PORTRAIT
AS A MULTIMODAL TOOL FOR ANALYSING DIFFERENCES IN PERSONAL
CONCEPTS OF THE CONNECTION LANGUAGE - IDENTITY OF CHILDREN FROM
MONOLINGUAL AND MULTILINGUAL FAMILIES

Over the past decade, the linguistic portrait or the graphic representation
of one’s language repertoire, and thus his or her life experience, has become
an increasingly used method in researching personal multilingualism (see
Busch, 2018). Its value is at least double: the linguistic portrait, unlike the tra-
ditional methods that investigate the relationship between language and iden-
tity, provides a research participant with a tool that allows him or her both
diachronic and synchronic description of the link between their identity and
language; and it serves the researcher as a multimodal tool for understanding
the way the language is associated with body, emotions, language imagery and
social context. In addition, linguistic portrait is a research instrument that
allows avoiding traditional, and ever unsatisfactory dichotomies and trichoto-
mies in the field of the study of bilingualism and multilingualism, such as the
first, second or third language, mother tongue or foreign language, original
and target language, etc. This paper will describe differences in the way chil-
dren perceive and embody their relationship to the languages they know, but
also to those who they may not know but who form part of their family and
social environment. The survey will involve a total of 12 respondents - six chil-
dren from multilingual families and six children from monolingual families.
They will be asked to represent their language repertoire, i.e. the languages
and modes of expression that are important to them in their lives by colouring
a body silhouette (http://heteroglossia.net/Sprachportraet.123.0.html). Indivi-
dual conversations will follow in order to enable respondents to interpret ver-
bally the graphic representation of their linguistic portraits, and to enable the
researcher to understand their graphic representations. On the basis of the

obtained results, the researcher will try to determine the differences between
the ways in which the relationship between the language and the identity of
children growing up in monolingual families is interpreted, as opposed to tho-
se children who grow up in multilingual families.

Keywords: language identity, language portrait, multilingualism
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RADIJSKE EMISIJE ZA DJECU MLAPE SKOLSKE DOBI

0d postanka covjeCanstva potreba za komunikacijom jedna je od najvaz-
nijih ljudskih potreba. Razdoblje od komunikacije spiljskim crteZima i rituali-
ma do komunikacije mobitelima i ratunalima obiljeZile su brojne informacij-
sko-komunikacijske revolucije, koje su znacajno mijenjale Zivot ljudi. Vrijeme
u kojemu Zivimo opravdano se moZe smatrati pravim medijskim dobom jer je
ljudska svakodnevnica danas gotovo nezamisliva bez brojnih medija masovne
komunikacije: televizije, knjige, tiska, interneta i radija. Radio je kao medij pri-
sutan u Zzivotu ljudi gotovo jedno stoljece, a prethodi mu knjiga kao najstariji
masovni medij. Razvoj radiofonije zapoceo je u SAD-u te se ubrzo nastavio i u
Europi. Ve¢ 1926. godine radio se prvi put oglasio i u Hrvatskoj. Radiju, nekad
kulturnom i obrazovnom mediju, danas se Cesto pripisuje status pozadinskoga
zabavljackog medija koji se uglavnom slusa radi glazbe. U radijsku publiku da-
nas su ukljuceni svi narastaji slusatelja, pa tako i djeca. Navike slusanja radija
mladih i starijih sluSatelja predmet su proucavanja brojnih dosadasnjih istra-
Zivanja, no o sluSateljskim navikama najmladih, pak, ne znamo mnogo. Radio
kao uredaj koji proizvodi zvukove djeca uz roditelje upoznaju vrlo rano, dok
medijsku ulogu radija djeca spoznaju tijekom Skolovanja, najprije u 3. razre-
du osnovne skole. Razvoj komunikacije, medija opcenito te radija kao medija
uz uvid u danasnju radiofoniju u Hrvatskoj, kao i vaznost medijskoga opisme-
njavanja najmladih za kompetentnu uporabu svakoga medija, pa tako i radija
sadrzaj je teorijskoga dijela rada. Osim teorijskoga, rad ukljucuje i prakti¢ni
dio: anketiranje ucenika drugih, trecih i cetvrtih razreda Osnovne Skole Au-
gust Senoa Osijek o navikama slu$anja radija te analizu i usporedbu sadrZaja
o radiju i radijskim emisijama u ¢itankama i udZbenicima iz hrvatskoga jezika
za 3. razred osnovne $kole. Rezultati istrazivanja pokazuju da ve¢ina uceni-
ka najceSce sluSa radio manje od sat vremena na dan u voznji automobilom,
a kao najslusaniji radijski sadrzaj uvjerljivo dominira glazba. Djecje radijske
emisije u€enicima su slabo poznate. U proucavanim ¢itankama i udZbenicima
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prevladava informativni sadrZaj o radiju, dok je sluSanje radijskih emisija sla-
bije zastupljeno.

Kljucne rijeci: radio, djeca mlade $kolske dobi, djecje radijske emisije, nastavni
plan i program, udZbenici

RADIO SHOWS FOR YOUNGER SCHOOL CHILDREN

Since the beginning of mankind a need to communicate has been one of
the most important human needs. The period of communication from the
cave drawings and rituals to communication by cell phones and computers
has been marked by numerous information - communication revolution that
has significantly changed the lives of people. The time in which we live can
be reasonably considered a media age, because the human daily life today is
almost unimaginable without the numerous mass media: television, books,
newspapers, the Internet and the radio. The radio is a medium which has
been present in people’s lives for almost a century, and was preceded by bo-
oks as the oldest mass medium. The development of radio broadcasting began
in the United States - and it was soon resumed in Europe. Already in 1926
the first radio station in Croatia was established. The radio, which once was
a cultural and educational medium, is today mainly attributed the status of
a background entertaining medium, that is generally listened for music. The
radio audience today includes all generations of listeners as well as children.
The habit of listening to the radio by younger and older listeners is the su-
bject of numerous previous studies. However, we do not know much about
the habits of the youngest listeners. Children are introduced to the radio very
early by their parents as a device that produces, while the media role of the
radio is discovered by children during their education, for the first time in the
third grade of primary school. The development of communication, the media
in general, and the radio as a medium, along with an insight into today’s radi-
ophony in Croatia, as well as the importance of media literacy in the youngest
to competently use any media including radio is the content of the theoretical
part of the paper. Apart from the theoretical backround the paper includes a
practical part: interviewing students of the second, third and fourth grade of
the elementary school August Senoa Osijek on radio listening habits and the
analysis and comparison of the content of radio and radio broadcasts textbo-
oks in the Croatian language in the third grade of the elementary school. The
survey results show that most students usually listen to the radio less than
an hour a day while in the car, and music dominates as the most frequently
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listened radio content. Children’s radio shows are poorly known to the pupils.
In the reading books and textbooks we studied, the informative radio content
is prevalent, while listening to radio broadcasts is poorly represented.

Keywords: the radio, children of younger school age, children’s radio programs,
curriculum, textbooks
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STOKAVCICI - PROMICATELJI KULTURNE BASTINE

0d 2005. godine u sklopu znanstvenoga skupa ,Slavonski dijalekt” i kultur-
ne manifestacije ,Sokac¢ka ri¢ koji se odrzavaju u Vinkovcima s ciljem o¢uva-
nja, njegovanja i proucavanja slavonskoga dijalektnog izricaja, predstavljaju se
najmladi ¢uvari i promicatelji slavonskoga dijalekta - Stokav¢iéi. Pod mentor-
stvom uciteljica pronalaze, pripremaju, uce, a zatim i interpretiraju tekstove
na dijalektu s kojim se danas u $koli i izvan nje rijetko susrecu. Slavonski je
dijalekt najstariji dijalekt unutar Stokavskoga narjecja te je ujedno i naziv za
hrvatske staroStokavske govore koji su smjesteni u slavonskoj Posavini, sla-
vonskoj Podravini, u srednjem istocnom dijelu Slavonije, u hrvatskom dijelu
Baranje, pa i u nekim mjestima izvan Republike Hrvatske. Nazalost, suoceni
s procesom modernizacije na svim podrucjima ljudskoga Zivota pa tako i sa-
moga jezika i kulture, slavonski dijalekt polako, ali sigurno odlazi u zaborav.
Zahvaljuju¢i entuzijastima koji su svjesni toga problema, kao i djeci i mladima
koji prepoznaju vaZznost svoje tradicijske kulture, slavonski se dijalekt nastoji
oCuvati i prenijeti na nove, mlade naraStaje. Osim toga, poznavatelji slavon-
skoga dijalekta upoznati su i s ¢injenicom kako ne govori cijela Slavonija isto-
imenim dijalektom. Slavonski dijalekt rasprostranjen je u juZznom i sjevernom
dijelu Slavonije, u srediSnjem isto¢nom dijelu oko Nasica, Pakova, Vinkovaca
i u srediSnjem zapadnom dijelu oko PoZege. Upravo zbog toga potrebno je
istaknuti trud ucitelja/ica koje rade s djecom na njegovanju ovoga dijalekta
jer je potrebno vremena i truda u pronalasku tekstova za usvajanje, ucenje i
interpretiranje. U ovom ce se radu prikazati zemljopisna i tekstovna uspored-
ba i podjela tekstova ,Stokav¢i¢a“ interpretiranih u 13 godina pojavljivanja na
kulturnoj manifestaciji ,Sokacka ri¢“. Ovim radom nastoji se osvijestiti vaznost
ocuvanja slavonskoga dijalekta odnosno tzv. Sokackoga govora i potaknuti na
njegova daljnja proucavanja.

Kljucne rijeci: Stokavciéi, slavonski dijalekt, govor, tradicija, identitet
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STOKAVCICI - THE PROMOTORS OF CULTURAL HERITAGE

The scientific conference “Slavonian dialect” and the cultural festivals ,So-
kacka Ri¢”, have been held in Vinkovci since 2005 with the aim of preserving,
cultivating and studying the Slavonian dialect expression. As a part of it, the
youngest guardians and promoters of the Slavonian dialect - Stokav¢iéi - are
presented. Under mentorship of their teachers they search, prepare, learn,
and then interpret the texts in a dialect which is nowadays encountered rarely
in schools and beyond. The dialect of Slavonski Brod is the oldest dialect wit-
hin the Stokavian dialect and it is also the name for the Croatian old Stokavian
speeches which are located in the Slavonian Posavina, the Slavonian Podra-
vina, in the middle eastern part of Slavonia, in the Croatian part of Baranya,
and in some places outside the Republic of Croatia. Unfortunately, faced with
the process of modernization in all areas of human life and so in the area of
language and culture itself, the Slavonic dialect has also been falling into obli-
vion. Thanks to enthusiasts who are aware of this problem, as well as to the
children and young people who recognize the importance of their traditional
culture, the Slavonian dialect is being preserved and transfered to new, youn-
ger generations. In addition, Slavonian dialect experts are familiar with the
fact that not whole Slavonia speaks the same dialect. The Slavonian dialect is
widespread in the southern and northern part of Slavonia, in the central ea-
stern part of NaSice, Pakovo, Vinkovci and in the central western part of Poze-
ga. This is the reason why it is necessary to emphasize the efforts of teachers
working with children to cultivate this dialect because it takes time and effort
to find text suitable for acquisition, learning and interpretation. This paper
will show the geographical and textual comparison and division of the texts
by “Stokav¢ié¢i” which have been interpreted in 13 years since their appearan-
ce at the cultural festival “Sokac¢ka ri¢”. The aim of this paper is to revive the
importance of preserving the Slavonian dialect or the so-called Sokacki spee-
ch and encourage further study of the same.

Keywords: Stokavcici, Slavonian dialect, speech/speaking, cultural heritage,
identity
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JEZICNI IDENTITET DJECE PREDSKOLSKE 1 MLADE SKOLSKE DOBI U
GORJANIMA

Blago narodnih obi¢aja u Gorjanima sve viSe zamjenjuje modernizirani i
suvremeni nacin Zivota. Nesumnjivo je da takav nacin Zivota utjece i na pro-
mjene u jeziku, pa onda i na govor stanovnika Gorjana, posebice zbog utjeca-
ja medija i Skolovanja. Ako smo skloni vjerovati kako se vrijednost ocCituje u
ocuvanju tradicije i zavicajnoga govora, onda je nesumnjivo ¢injenicom da od
zaborava moramo ocuvati jezi¢nu starinu, koja svjedoc¢i o njezinu neupitnom
bogatstvu. Djeca su buduénost koja nasljeduje kulturu, obicaje i govor, stoga je
vazno upravo njima prenijeti kulturu i obicaje njihovih predaka.

Pretpostavka je da se slavonskim dijalektom u Gorjanima sluZi jo§ samo
starije stanovnisStvo, no pretpostavlja se i da govor slavonskoga dijalekta mla-
di naraStaji barem razumiju. Slijedom navedenoga, sa starijom populacijom
provest ¢e se intervju te ¢e se u radu dijalektoloski opisati govor Gorjana na
svim jezi¢nim razinama. S obzirom na to da se polaskom u skolu djeca susrecu
sa standardnim jezikom pa se pretpostavlja da se tada zastupljenost jezi¢nih
elemenata organskoga idioma smanjuje, istrazivanje ¢e se provesti upravo s
djecom predskolske i mlade Skolske dobi. S pomocu ankete istrazit ¢e se sluze
li se govorom slavonskoga dijalekta i najmladi stanovnici Gorjana i koliko, pri
¢emu Ce leksicka razina dijalektoloskoga opisa govora Gorjana posluziti kao
najzorniji pokazatelj. U tome ¢e se smislu izraditi i mali rje¢nik Gorjana te s
pomocu njega prenijeti dio govora i cjelokupne bastine Gorjana na mlade na-
rastaje.

Kljucne rijeci: Gorjani, suvremeni govor, slavonski dijalekt, tradicija
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LINGUISTIC IDENTITY OF PRESCHOOL AND YOUNGER SCHOOL-AGE
CHILDREN IN GORJANI

Traditional customs in Gorjani are being replaced by modern way of life.
This has an inevitable influence on language, in this case the speech of Gorjani
population, especially due to the influence of media and education.

If we are prone to believing that values are reflected in the preservation
of tradition and local speech, then we need to preserve the old language, whi-
ch is a testimony of a rich tradition. Children are our future; they inherit our
culture, customs and speech, therefore it is important to pass down to them
culture and customs of their ancestors.

It is assumed that the Slavonian dialect is used in Gorjani by the elderly
only, and that younger generations are only able to understand it. Therefo-
re, the elderly will be interviewed, and the paper will dialectally describe the
speech of Gorjani on all linguistic levels. Considering the fact that children en-
counter the standard language when they start their school education, it is
assumed that the representation of linguistic elements of the organic idiom is
decreased, hence the research will be conducted with pre-school and younger
school children. By means of a questionnaire, it will be explored if and to what
extent the youngest population of Gorjani use the Slavonian dialect whereby
the lexical level of the dialectal description will be used as the most vivid in-
dicator. In this sense, a short dictionary of Gorjani speech will be created in
order to pass it on to younger generations.

Keywords: Gorjani, modern speech, Slavonian dialect, tradition
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DJETETOV ]EZIENI IDENTITET IZMEDU DIJALEKTA I STANDARDA

Jezik je vaZan dio identiteta svake osobe, koji se u ranijim godinama Zivota
izgraduje u lokalnom (materinskom) govoru, odnosno u dijalektu. Polaskom
u Skolu djeca se susrecu sa standardnim jezikom, €iji se utjecaj povecava in-
tenzivnijim sudjelovanjem u javnokomunikacijskom prostoru, ponajprije pre-
ko medija. U djece se pritom pocinje oblikovati svijest o standardnom idiomu
razli¢itom od njihova materinskoga idioma te se pretpostavlja da se poveca-
njem njegova utjecaja smanjuje udio lokalnih jezi¢nih elemenata u djetetovu
govoru. Kako bi se ta pretpostavka provjerila, u ovome radu analizirat ¢e se
govor djece osnovnoskolske dobi iz sela Stitar s naglaskom na elementima
iz slavonskoga dijalekta. U tu svrhu snimljen je govor dviju dobnih skupina -
djece nizih i visih razreda osnovne Skole. Djeca su podijeljena u dvije dobne
skupine da bi se provjerilo mijenja li se jezi¢ni identitet tijekom godina pod
utjecajem Skole. Osim govora djece, analizirat ¢e se i osnovnoskolski udZbeni-
ci hrvatskoga jezika da bi se utvrdilo poStuje li se nacelo zavi¢ajnosti te ima li
ono utjecaja na ¢uvanje lokalnih jezi¢nih elemenata u govoru djece. Cilj je rada
odgovoriti na ova istrazivacka pitanja: 1. je li udio dijalektnih jezi¢nih eleme-
nata obrnuto proporcionalan udjelu standardnojezi¢nih elemenata u govoru
djece, 2. oblikuju li djeca osnovnoskolske dobi svoj jezi¢ni identitet na temelju
lokalnoga idioma i 3. postuje li se nacelo zavic¢ajnosti u jezicnom obrazovanju
te ima li ono utjecaja na ¢uvanje lokalnih jezi¢nih elemenata u djece?

Kljuéne rijeci: djetetov jezi¢ni identitet, dijalekt, standardni jezik

CHILD’S LANGUAGE IDENTITY BETWEEN THE DIALECT AND THE STANDARD

Language is an important part of every person’s identity. During the early
years of life it is shaped within the local (mother) idiom, i.e. dialect. When
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starting school, children are exposed to standard language, the influence of
which increases with more intense participation in the public communication
space, especially through the media. Thus, children start developing aware-
ness of the standard idiom which differs from their mother idiom. The incre-
ase of influence of the mother idiom is presumed to reduce the share of local
linguistic elements in children’s speech. To prove this hypothesis, the paper
analyses the speech of elementary school children of the village Stitar with an
emphasis on the elements of the Slavonian dialect. For that purpose, the spee-
ch of two age groups - the children of lower and higher grades of elementary
school - was recorded. The children were divided into two age groups to see if
their linguistic identity has changed under the influence of school. Aside from
children’s speech, elementary school textbooks for Croatian language as a sc-
hool subject will be analyzed in order to see if the principle of domiciliation
is taken into consideration and if it has the influence on preserving the local
idiom elements in children’s speech. The aim of this paper is to answer the
following research questions: 1. is the share of dialectal linguistic elements
inversely proportional to the share of the standard linguistic elements in chil-
dren’s speech, 2. do elementary school children shape their linguistic identity
on the basis of the local idiom and 3. is the principle of domiciliation respe-
cted in language education and does it have influence on preserving the local
idiom elements in children’s speech?

Keywords: children’s linguistic identity, dialect, standard language
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MATERINSKI JEZIK, RAZVOJ GOVORA I BILINGVIZAM

Materinski jezik (engl. mother tongue), ku¢ni jezik (engl. homespeech) ili
prvi jezik (engl. first language) jest jezik s kojim se dijete prvo susrece u zZivo-
tu. Prvotno je jezik i nazivan, a negdje se i danas naziva materinskim jezikom,
kao sredstvom komuniciranja s osobama u svom oKkruzenju. S obzirom na to
da je prvi jezik kojim dijete pocinje komunicirati materinski, posebno u uvje-
tima odvajanja od zemlje porijekla, dobiva i preneseno znacenje kao ,domo-
vinski”.

Jezicko komuniciranje prvo pocinje u kudi i jezik je nazvan jezik kuce (ku¢-
ni jezik) ili engl. homespeech. S obzirom na to da je to prvi jezik s kojim se di-
jete susrece u komunikaciji sa svojim okruzenjem, on se jo$ naziva i prvi jezik.
Strucnjaci su ranije smatrali da ucenje dvaju ili viSe jezika istodobno zbunjuje
djecu, ali s vremenom se promijenio nacin na koji ljudi razmisljaju o ucenju
jezika kod djece. Tako u jezi¢noj Skoli u New Yorku bebe uce strani jezik prije
nego Sto prohodaju. Bilingvalne osobe laksSe razdvajaju vazne informacije od
nevaznih, Sto ukazuje na brojne dokaze da je ucenje vise od jednoga jezika
preporucljivo. PocCetni proces razvoja jezika zapravo pocinje u maternici jer
bebe slusaju govor svoje majke. Bebe koje odrastaju bilingvalno uce ne samo
posebne odlike jezika kojima su ranije bile izloZene nego uce obracati pozor-
nost na elemente koji im omoguéavaju razdvojiti bilo koja dva jezika.

Razvoj djeteta s bilingvizmom ne predstavlja problem, nego ima prednosti.

Kljucne rijeci: dijete, razvoj govora, bilingvizam

MOTHER TONGUE, SPEECH DEVELOPMENT, BILINGUALISM

Mother tongue, home speech or the first language is a language which a
child encounters first in its life. At the beginning, mother tongue was a term
for the language used as an instrument to communicate with people. The first
person that a child communicates with is usually its mother, especially in the
conditions of separation from a native country, the language also could be na-
med a “homeland” language.
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The language communication first starts at home, so that this speech is
named home speech. This speech could also be called the first language. Some
time ago the experts considered that learning two or more languages at the
same time could be very confusing for children. This belief has changed du-
ring time. Today in New York there are special foreign language schools where
babies start learning foreign languages even before they learn how to walk.
Bilingual individuals can easily separate important from unimportant infor-
mation which means, besides other things, that learning more than one langu-
age is recommended.

The very beginning of speech development starts before birth because ba-
bies listen to their mothers talking.

Children who develop bilingually do not learn only special forms of their
first speech, but they learn to pay attention to the elements which can help
them to separate any two or more languages.

Development of a bilingual child is not a problem, on the contrary, it has
numerous advantages.

Keywords: child, speech development, bilingualism



Di] 2019 ChiLa 77

Mirela Miiller

Sveuciliste Josipa Jurja Strossmayera u Osijeku
Filozofski fakultet

mtolic@ffos.hr

MYPAD KAO REFLEKSIJA MULTIMODALNOG DJELOVANJA U IGRI UéEN]A
STRANOG JEZIKA OSNOVNOSKOLSKE DJECE

Pod utjecajem naglog razvoja interneta te razli¢itih multimedijskih alata,
posebice interaktivnih obrazovnih softvera, mijenjale su se i metode ukljuci-
vanja MyPad-ova u obrazovni proces. U $kolama uvijek dolazi nova obrazovna
i nastavna tehnologija, posebice s promjenama obrazovnih reformi. Ucenici i
nastavnici Cesto su suoceni s brzinom razvoja inovativnih medija te s njiho-
vom pravilnom i prakticnom primjenom. Didakticko-metodicka, kurikulska
promisljanja i pra¢enja aktualnih pitanja i problema suvremene nastave od
iznimne su vaZnosti za ucinkovito kretanje planiranim obrazovnim ishodima,
odnosno stjecanju potrebnih kompetencija u¢enika. Suvremene su pedagoske
metode usmjerene na ucenika, njegove potrebe, interese i motive, potic¢u kre-
ativnost, komunikaciju, samostalnost i kriticko miSljenje te se koriste elemen-
tima igre i zabave u poucavanju. Nova obrazovna reforma tezi manjoj teZini
tereta u Skolskoj torbi te se istodobno postavlja pitanje pridonosi li digitaliza-
cija udzbenika kvalitetnijoj nastavi usmjerenoj prema uceniku. MyPad kao po-
moc¢no nastavno sredstvo moze biti ili granica ili most u procesu ucenja stra-
noga jezika u izrazavanju i komunikaciji djece, ovisno o tome kako se njime
koristi i za koju svrhu. OntogenetskKi i filogenetski aspekt u razvoju djece zau-
zima jedno od prvih mjesta u dje¢jem razvoju: kako nauciti djecu razgovarati
na stranom jeziku. Multimodalnost se odnosi na komunikaciju i interpretaciju
putem razlic¢itih kanala. 1z tih razloga, cilj je rada ispitati kako se djeca koriste
MyPad-ovima u posebnim okolnostima, zadatcima i pri tome donositi zakljuc¢-
ke o njihovoj uporabi jezi¢nih formi i medijskih kompetencija te dati odgovor
na pitanje je li MyPad pridonio razvoju jezi¢nih i digitalnih kompetencija pri
ucenju stranoga jezika u djece te kako su multimodalni sadrzaji u MyPad obli-
kovani koji (ne)pridonose razvoju navedenih kompetencija? Ciljana skupina
ispitanika bit ¢e osnovnoskolska djeca 4. i 5. razreda u Op¢ini Okrug Gornji u
Skoli Petra Berislavica, a kojima ¢e biti dodijeljeni MyPad-ovi u nastavi. Instru-
ment istrazivanja jest upitnik, a multimodalni sadrzaj sastojat ¢e se od Cetiriju
mediosustava: slike, zvuka, videa i teksta. Planirana aktivnost istrazivanja jest
od 1. lipnja do 15. lipnja 2019. Oc¢ekivani rezultati nastojat ¢e dati odgovor na
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problemska navedena pitanja i uputiti na nuZnost multimodalnosti kao anti-
pod razvoju jezi¢nih i digitalnih kompetencija osnovnoskolske djece pri uce-
nju stranog jezika.

Kljucne rijeci: multimodalnost, jezi¢na i digitalna kompetencija, obrazovni
softver, MyPad

MYPAD AS A REFLECTION OF MULTIMODAL ACTION IN THE LANGUAGE
LEARNING OF A FOREIGN LANGUAGE OF ELEMENTARY SCHOOL CHILDREN

The method of including a MyPad into the education process has changed
under the influence of the Internet development as well as the development
of various multimedia tools, especially interactive educational software. New
educational and teaching technology is constantly being developed in schools,
especially through educational reforms. Students and teachers are often faced
with the rapid development of innovative media, as well as their proper and
practical application. Didactic-methodological and curricular considerations
and ongoing monitoring are essential in contemporary schooling for effecti-
ve progress towards planned educational outcomes, i.e. acquiring required
student competencies. Contemporary pedagogical methods are focused on
the students, their needs, interests and motivation, they encourage creativity,
communication, independence, and critical thinking while using elements of
play and fun in teaching. The new educational reform seeks a decrease in the
weight of a school bag; it questions whether the digitalization of textbooks
contributes to multimodal activity of higher quality and better effectiveness
in the classroom. MyPad as a teaching aid can be a bridge or a border in chi-
ldren’s development of expression and communication, depending on how
and why it is used. Ontogenetic and phylogenetic aspects are among the most
important in a child’s development, i.e. teaching children to talk. Multimodali-
ty refers to communication and integration using various channels. The term
“multimodal” refers to expressing a reflective attitude using combinations of
words and symbols, pictures, sounds and all different aspects of a child’s com-
municational development. It is why this paper aims to examine how children
use MyPads in special circumstances and tasks, trying to reach conclusions
about their use of linguistic forms and media competencies; the paper aims
to answer the question of whether MyPad contributes to the development
of linguistic and digital competencies in children, as well as how such mul-
timodal content is designed in MyPad. The target group of respondents will
be elementary school children of grades 4 and 5 in the Municipality of Okrug
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Gornji Petar Berislavi¢ school, who will be provided with MyPads in learning
a foreign language. The research instrument will be a questionnaire, while the
multimodal content will encompass pictures, sounds, video, and text. The sur-
vey is planned to be conducted from 1 June to 15 June 2019. The expected re-
sults will aim to answer the stated questions and point towards the necessity
of multimodality as an antipode of the development of linguistic and digital
competencies in preschoolers.

Keywords: multimodality, linguistic and digital competencies, educational
software, MyPad
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DJECA I IDENTITET U PUSTOLOVINAMA TOMA SAWYERA MARKA TWAINA

Koncept identiteta seZe od pitanja ,tko sam" i ,kako to postajem“ do ,komu
viSe uopce treba identitet’, a suvremeni je fenomen fascinacije identitetom
razlicitih identitetnih teorija, ali je pristupe u suvremenim teorijama moguce
razgraniciti na dvije oprecne strane: esencijalisticki i antiesencijalisti¢ki. Za-
govornici esencijalistickoga pristupa pretpostavljaju postojanje unutrasnjega
esencijalnog sadrZaja ili jezgre sebstva te kategoriju identiteta poimaju kao
svojevrsnu bit ili esenciju koja je stabilna i ne podlijeze promjeni. Identitet
se uspostavlja kao ,prirodna“ urodena ili samorazumljiva kategorija. Esenci-
jalisticki pristup barata fiksnim ili nepromjenjivim identitetnim kategorijama
medu kojima su, na primjer: ,Zena“, ,Rom“ ili ,starci“ te svaku djelatnost su-
bjekta tumaci tim oznakama. Suprotan esencijalistickom jest antiesencijali-
sti¢ki pristup koji kategoriju identiteta vidi kao plasti¢nu, promjenjivu i nesta-
bilnu te drZi da je svaka stabilizacija identiteta tek privremena. Znacenje iden-
titetnih kategorija mijenja se ovisno o mjestu, vremenu, drustveno-politickim,
ekonomskim ili kulturnim okolnostima.

U ovom ¢emo izlaganju, dakle, naglasak staviti na analizu tvorbe djecje-
ga identiteta u romanu Pustolovine Toma Sawyera Marka Twaina. Polazedi
od pretpostavke kako je identitet neizostavni dio (kon)teksta ovog Twaino-
va romana, prvi ¢e se dio izlaganja usredotociti na njegovo esencijalisticko i
antiesencijalisticko promisljanje. Drugi ¢e dio izlaganja istraZiti djecje likove
Twainovih Pustolovina Toma Sawyera iz perspektive esencijalistickoga i antie-
sencijalistickoga pristupa identitetu. Neke od identitetnih kategorija koje ¢e se
pri tom analizirati bit ¢e utjecaj odraslih, utjecaj vr$njaka, utjecaj rase/klase/
spola/roda/religije, drustveno-ekonomska situacija na americkom Jugu prije
Americkoga gradanskog rata, kulturni mitovi, popularni stereotipi itd.
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djecja knjiZevnost, Pustolovine Toma Sawyera, Mark Twain

CHILDREN AND IDENTITY IN MARK TWAIN'S ADVENTURES OF TOM SAWYER

Identity is both a complex concept whose meanings range from “Who am
[?” and “How do I become that?” to “Who needs an identity at all?” and a con-
temporary phenomenon involving fascination with identity that has perhaps
become even more interesting than the concept of identity itself. There are
many different theories of identity, yet the approaches in contemporary theo-
ries can be divided into two opposites: essentialist and anti-essentialist. The
advocates of the essentialist approach believe in the existence of an inner es-
sential content or core of self and perceive the category of identity as a sort
of essence that is stable and not subject to change. The identity is established
as a “natural” innate or self-fulfilling category. The essentialist approach de-
als with fixed or invariable identity categories, such as “woman,” “Romani” or
“old people,” and interprets every activity of the subject through those labels.
Contrary to the essentialist, the anti-essentialist approach sees the category
of identity as flexible, changeable, and unstable and claims that any kind of
stable identity is just a temporary occurrence. The meaning of identity cate-
gories varies depending on place, time, socio-political, economic or cultural
circumstances.?

In this paper, the emphasis will therefore be put on how a child’s identity
is constructed in Mark Twain’s Adventures of Tom Sawyer. Beginning with the
assumption that the concept of identity is an inseparable part of the (con)text
of Mark Twain’s novel, the first part of the paper will briefly examine the main
tenets of essentialist and anti-essentialist readings of identity. The second
part of the paper will explore the children characters in Twain’s Adventures
of Tom Sawyer by utilizing the essentialist and anti-essentialist approach to
identity. Some of the identity categories that will be taken into consideration
are the influence of adults, the peer influence, the influence of race/class/gen-
der/sex/religion, the socio-economic situation in the US before the American
Civil War, cultural myths, popular stereotypes, etc.?

Keywords: identity, essentialist approach, anti-essentialist approach, children’s
literature, The Adventures of Tom Sawyer, Mark Twain

2 Peternai Andri¢, Kristina. Ime i identitet u knjiZzevnoj teoriji. Zagreb: Antibarbarus.
p-9,p.47-48
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DIJALEKT KAO DIO DJETETOVA IDENTITETA: STO ME MAMA (NIJE) NAUCILA?

Na stvaranje djetetova identiteta, pa time i jezika kao dijela identiteta, utjecu
unutarnji i vanjski ¢imbenici. Drustvena sredina, prvenstveno obitelj, a potom i
drustvo (vrti¢, predskola, $kola), u kojoj dijete odrasta, utjeCe ne samo na razvoj
djetetova govora nego i na stav djeteta o tom istom govoru. Jezik i govor pro-
izvod su kulture, sastavnim su dijelom kulture, no i njezin uvjet jer s pomoc¢u
jezika pojedinac stjece kulturu svoje zajednice i identificira se s njome (Grbi¢,
1994). Poznavanje je drugoga jezi¢nog sustava korisno te pomaze djetetu u in-
telektualnom i socioemocionalnom razvoju (Grbovié¢, 2017). U tom je pogledu i
supostojanje dvaju razli¢itih jezi¢nih kodova unutar istoga sustava materinsko-
ga jezika, nekoga organskog idioma i standardnoga jezika - takozvana okomita
viSejezicnost - prilika da dijete razvija i usavrsava svoj govor te, $to je jednako
vazno, razvija osjecaj pripadnosti i lojalnosti odredenoj zajednici. Medutim, ve-
lik utjecaj na spomenuti jezi¢ni fenomen imaju promjene u nacinu Zivota i medi-
ji, stoga dolazi i do promjena u oblikovanju identiteta i svijesti o istome.

Cilj je rada, na temelju istraZivanja u koje su ukljuceni polaznici predskol-
skoga programa te ucenici prvoga i drugoga razreda osnovne Skole Cetiriju
slavonskih sela u kojima se jos$ uvijek ¢uvaju odlike slavonskoga dijalekta Sto-
kavskoga narjedja (Babina Greda, Gundinci, Slavonski Samac, Sikirevci) ispita-
ti - metodom intervjua - djetetov jezi¢ni identitet u kontekstu regionalnoga
identiteta, to jest odnos ispitanika prema govorima posavskoga poddijalekta
slavonskoga dijalekta Stokavskoga narjecja te prema kulturi u kojoj odrastaju.

Ovo se istrazivanje naslanja na rezultate istrazivanja iz 2014. godine u
istim mjestima (Babi¢ Sesar i Pavici¢ Taka¢, 2016) kojim se ispitalo dominira
li u pojedinoj dobnoj skupini J1 (zavic¢ajni govor, organski idiom) ili J2 (stan-
dardni hrvatski jezik), a preliminarna analiza upuéuje na promjene u jeziku
(dijalektu) i identitetu. Naime, biljezi se ispreplitanje okomite i vodoravne vi-
SejezicCnosti, a svijest o Sokackom, slavonskom identitetu nije nuZno praéena i
jezi¢nim identitetom.
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DIALECT AS A PART OF CHILD’S IDENTITY: WHAT MY MUM HAS (NOT)
TAUGHT ME?

Social environment in which a child is growing up, i.e. primarily its family
and then society (nursery school, preschool, school), affects not only its langu-
age development but also its attitude towards that particular language. Lan-
guage is a cultural product but it is also an integral part of culture. What is
more, language is a cultural condition of its existence because it enables an
individual to acquire the culture of his or her community and identify with it
(Grbi¢, 1994). Knowledge of another language system is exceptionally useful
for it facilitates a child’s intellectual and socioemotional development (Grbo-
vi¢, 2017). In that respect a coexistence of two different language codes within
the same mother tongue - an organic idiom and a standard language (i.e. ver-
tical bilingualism) presents an opportunity for a child to develop and improve
its language and, equally importantly, a sense of belonging and loyalty to a
particular community. However, the above mentioned language phenomenon
is strongly influenced by changes in living conditions and the media, which, in
turn, affects a child’s construction and awareness of identity.

The present study is based on interviews with pre-school children and
first- and second-graders of primary school from four Slavonian villages (Ba-
bina Greda, Gundinci, Slavonski Samac, Sikirevci) where features of the Sto-
kavian regiolect are still preserved. The study aims at exploring participants’
language identity in the context of regional identity, i.e. their attitude towards
the local idioms of the Posavina subdialect of Slavonian Stokavian dialect as
well as the culture in which they are growing up.

This study is a continuation of a 2014 study conducted in the same villages
(Babi¢ Sesar and Pavici¢ Takac, 2016) which investigated the dominance of L1
(regiolect, organic idiom) or L2 (standard Croatian language) in different age
groups. The preliminary analysis points to considerable changes in language
(dialect) and identity: first, emergent interweaving of vertical and horizontal
multilingualism can be observed; and second, awareness of Slavonian identity
is not necessarily accompanied by language identity.

Keywords: multilingual identity, vertical multilingualism, Croatian language,
Slavonian dialect, regional language identity
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INTENZIFIKATORI U DJECJOJ LITERATURI

Mnogi ucitelji usporeduju jezik s biljkom koju treba njegovati i paziti da ne
uvene: tako treba njegovati i ucenje jezika, bilo materinskoga, bilo stranoga.
Usvajanje jezika utjeCe i na identitet pojedinca, u ovom slucaju njegov jezicni
indentitet. Jezi¢ni identitet djece neprestano se mijenja kako dijete raste i ra-
zvija svoj govor, meduvrsnjackim razgovorima, razgovorima s odraslima, pra-
¢enjem medija i ¢itanjem. Citanje lektirnih djela sastavni je dio obrazovanja od
njegova samog pocetka. Citanjem lektirnih djela djeca obogaéuju svoj vokabu-
lar i na taj nacin, izmedu ostaloga, razvijaju svoj jezi¢ni identitet. Dio jezicnoga
identiteta jest i intenziviranje, odnosno pojacavanje ili umanjivanje znacenja,
kao i naglasavanje pojedinih rijeci ili izraza. Svaki jezik, pa tako i hrvatski,
obiluje intenzifikatorima, koje ¢emo u ovom radu istraZiti u djecjoj literatu-
ri. Intenziviranje se proteZe kroz sve aspekte govora i pisma, bilo da se radi
o govoru i literaturi odraslih ili djece. U radu ¢e se istraziti intenzifikatori u
lektirnom djelu za tre¢i razred osnovne $kole Cudnovate zgode $egrta Hlapi¢a
Ivane Brli¢-MaZurani¢ i njihov mogudi utjecaj na jezicni identitet djece.

Kljucne rijeci: djecja literatura, intenzifikatori, jezi¢ni identitet

INTENSIFIERS IN CHILDREN’S LITERATURE

Many teachers compare language with a plant which has to be nurtured
and taken care of; the same metaphor may be used for language learning, be
in native or foreign. Language learning also affects the identity of an indivi-
dual, in this case his or her linguistic identity. The language identity of chil-
dren changes as the child grows and develops his/her speech, throough peer
conversations, conversations with adults, media and reading. Reading literary
works is an integral part of education from the beginning. By reading literary
works, children enrich their vocabulary and, among other things, develop
their linguistic identity. Intensification is also a part of the language identi-
ty; intensification or diminution of meaning as well as emphasis on indivi-
dual words or expressions. Every language, including Croatian, is abundant
with intensifiers, which will be explored in this paper by studying a piece of
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children’s literature. Intensification extends through all aspects of speech and
writing, both speech and literature. In this paper we will investigate the rea-
ding for the third grade of elementary school, Cudnovate zgode $egrta Hlapic¢a
by Ivana Brli¢-Mazurani¢ and its possible influence on children’s linguistic
identity.

Keywords: children’s literature, intensifiers, language identity
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UTJECAJ] GERMANIZAMA U SVAKODNEVNOM GOVORU NA USVANJANJE
NJEMACKOG KAO STRANOG JEZIKA

Oblikovanje ¢ijega identiteta sloZen je proces koji zapravo nikada nije do-
vrsen. Spol, vjera, jezik ili koje druge kategorije koje nas odreduju Cesto se na
sloZen nacin isprepli¢u oblikujuéi identitet pojedinca. U radu istrazujemo je-
ziCni identitet djece, ucenika cetvrtih razreda osnovne $kole, i to u kontekstu
formalnoga obrazovanja. U Republici Hrvatskoj ucenje stranih jezika urede-
no je tako da se prvi strani jezik uci od prvoga razreda osnovne skole, dok se
drugi strani jezik ucenicima nudi kao izborni predmet od Cetvrtoga razreda
osnovne Skole. U veéini je Skola prvi strani jezik engleski jezik, dok je njemac-
ki jezik drugi, izborni strani jezik. Velik dio danasnje Republike Hrvatske tije-
kom povijesti bio je pod utjecajem njemackoga jezika, o ¢emu svjedocCe brojni
germanizmi u svakodnevnom govoru stanovnisStva na podrucju kontinentalne
Hrvatske, a cilj rada jest istraZiti imaju li germanizmi u svakodnevnome go-
voru utjecaj na usvajanje njemackoga kao stranoga jezika, odnosno koliko se
razlikuje jezi¢ni identitet djece kontinentalne Hrvatske u odnosu na djecu koja
Zive na obalnim podrucdjima, i koliko im je lakse ili teZe usvojiti njemacki kao
strani jezik.

Kljucne rijeci: germanizmi, jezicni identitet, drugi strani jezik
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INFLUENCE OF GERMANISM IN EVERYDAY SPEECH ON THE RISE OF GERMAN
AS A FOREIGN LANGUAGE

Shaping of a person’s identity is a complex process that has never really
been completed. Sex, religion, language, or some other category that deter-
mine us are often intertwined in a complex way thus shaping the identity of
an individual. The aim of this paper is to investigate the linguistic identity of
children. We investigate fourth-grade children in elementary school, in the
context of formal education. In the Republic of Croatia foreign language lear-
ning is arranged in such a way that the first foreign language is taught from
the first grade, while the second foreign language is offered to students as an
elective subject from the fourth grade of elementary school. In most schools
the first foreign language is English, while German is the second, elective fo-
reign language. A big part of today’s Croatia has been influenced by German
language throughout history, which has resulted in numerous Germanisms in
the daily talk of the population in continental Croatia. The aim of this paper
is to examine whether Germanisms in everyday speech influence learning of
German as a foreign language. The question is whether the language identity
of children in continental Croatia is different from that of children living in
coastal areas, and whether it is easier or harder for them to learn German as
a foreign language.

Keywords: germanism, language identity, second foreign language
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LITERARNOBIBLIOTERAPIJSKI PRINOSI IZGRADN]JI IDENTITETA

Zivot bez jasne slike o svome identitetu u njegovom kontinuitetu vodi u
depresivna psiholoska stanja, stoga je razvijanje svijesti o identitetu jedan od
presudnih faktora u izgradivanju pozitivne slike o sebi.

U skladu s gledistima literarne biblioterapije kao jednog oblika bibliote-
rapijske prakse, izlaganje Literarnobiblioterapijski prinosi izgradnji identiteta
se temelji na hipotezi da identitet koji izgradujemo posredstvom knjiZevno-
sti nastaje iz transformacije podsvjesnih Zelja i strahova u identitetsku sliku
o sebi. Dijete rodeno u svijet uspostavlja nepromjenjiv osobni identitet kroz
svoj odnos s majkom, no kada se susretne s jezikom, a kasnije i knjiZevnos$cu,
u skladu s osobnim identitetom iz knjiZevnosti ¢e prihvatiti one identifikatore
koji se uklapaju u njegov ve¢ postojeci identitet prema nacelima emocionalno-
ga paralelizama i komunikacijske komplementarnosti.

Literarnobiblioterapijski novum je u tome Sto literarna biblioterapija sma-
tra da tekst postaje analitiCarem koji pokreée odgovor Ccitatelja kao analizira-
noga. Ulaskom u proces analize, Citatelj ujedno postaje i analiti¢arem, kako
teksta, tako i sebe sama te identifikatore do kojih je analizom i uvidom dosao,
ugraduje u ve¢ postojecu identitetsku sliku o sebi samome. Odnosno, dijete
Cita onu knjizevnost koju razumije na kognitivnoj i emocionalnoj razini te s
kojom moze ostvariti komunikaciju. Literarnobiblioterapijsko uvodenje novih
knjizevnih djela u citateljsko iskustvo djeteta stoga uvodi ciljana knjiZzevna
djela putem kojih dijete postupno usvaja sve sloZenije identifikatore te na taj
nacin sve jasnije stjecCe sliku o svome identitetu.

Kljucne rijeci: literarna biblioterapija, identitet, transfer, emocionalni
paralelizam, komunikacijska komplementarnost



Di] 2019 ChiLa 89

CONTRIBUTIONS OF THE LITERARY BIBLIOTHERAPY TO THE IDENTITY
DEVELOPMENT

Life without a clear picture about the identity in its continuity leads to the
depressive psychological states, so developing an awareness about our own
identity is one of the decisive factors in the development of the self-image.

According to the views of the literary bibliotherapy as a form of the biblio-
therapy, presentation Contributions of the Literary Bibliotherapy to the Identity
Development is based on the hypothesis that our identity, that we build throu-
gh literature, arises from the transformation of subconscious wishes and fears
into the identity image of ourselves.

A child born into the world establishes an invariable personal identity
through its relationship with its mother, but when a child encounters langu-
age and literature, in accordance with the personal identity it will accept tho-
se identifiers that fit into already existing identity structure, according to the
principles of the emotional parallelism and the communication complemen-
tarity.

The literary-bibliotherapeutic novelty is that literary bibliotherapy consi-
ders text as the analyst that initiates the reader’s response as analyzed. By
entering into the process of analysis, the reader becomes both: an analyst of
the text as well as the analyst of himself. Identifiers that he has come up with
in the analysis, are embedded his own identity image. So, the literary-biblio-
therapeutic introduction of new literary works into the existing child’s expe-
rience as a reader, helps the child to be able to gradually absorb more complex
identifiers and thus acquire clearer and persistent image of its own identity.

Keywords: literary bibliotherapy, identity, transfer, emotional parallelism,
communication complementarity
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UTJECAJ] KONTEKSTA NA USVAJANJE STANDARDNOG JEZIKA U SKOLI

Jezik kao posebno obiljezje ljudske vrste dio je identiteta svake jedinke
(bilo na socioloskoj razini - poseban jezik ili jezi¢ni varijetet, bilo na psiholos-
koj razini - idiolekt), pa samim tim jasno predstavlja svoje korisnike postav-
ljajudi ih u vise ili manje sloZzen drustveni i povijesni kontekst. Odlike jezika
mogu otkrivati fizi¢ki i psiholoski identitet njegovih govornika, no isto tako
njihovu geografsku, etnicku, nacionalnu i socijalnu pripadnost. Standardni je-
zik kao dogovorena inacica jezika koja poboljSava komunikaciju medu njego-
vim govornicima izucava se tijekom Skolovanja. Na usvajanje te inacice jezika
utjeCu mnogi ¢imbenici, ¢esto usporavajuci njegovu intenzivnu i korektnu pri-
mjenu. Razlozi za to mogu biti razli¢iti - od posebne emocije prema govoru
usvojenom u obiteljskom domu, do Zelje da se pripada odredenoj drustvenoj
skupini. Oc¢igledno je da mladi ljudi koji su jo$ uvijek u procesu obrazovanja,
sve viSe rabe lokalni govor, pa i u javnoj uporabi. Budud¢i da je dostizanje stan-
dardnoga jezika jedan od klju¢nih ishoda jezi¢noga obrazovanja kada je ma-
terinski jezik u pitanju, cilj je istrazivanja bio saznati koji ¢cimbenici posebno
usporavaju njegovo usvajanje i primjenu te je li to i kako povezano s jezi¢nim
identitetom. Imaju¢i u vidu vaznost konteksta u kojem ucenici borave, po-
sebno Skole, obitelji i vrSnjaka, pretpostavili smo da je njihov utjecaj u ovom
procesu znacajan. Istrazivanje je provedeno metodom kvalitativne analize i
primjenom tehnike intervjuiranja u fokus skupinama, pri ¢emu je kao instru-
ment posluzio polustrukturirani intervju. IstraZivacki korpus ¢inili su ucenici
osnovnih i srednjih Skola iz Podgorice, NikSi¢a i Bijelog Polja. Oni su govorili
0 svom poimanju standardnoga jezika, dijalekta i Zargona - kako razumiju te
kategorije, kada se i gdje njima koriste, kako sredina u kojoj borave reagira na
uporabu standardnoga jezika, kakvu ulogu u tome ima obitelj, a kakvu vrsnja-
ci te Sto oni o tome misle. Prvi rezultati istrazivanja uglavnom potvrduje nase
pretpostavke - da su utjecaji obitelji i vr$njaka snaZni i usmjeravajudi, sto se
na odredeni nacin tice i jezi¢noga identiteta.

Kljuéne rijeci: standardni jezik, dijalekt, obitelj, vrinjaci, jezicni identitet
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THE IMPACT OF CONTEXT ON THE ADOPTION OF A STANDARD LANGUAGE
IN SCHOOL

Language as a special feature of the human species is a part of the iden-
tity of each individual (be it on a sociological level - particular language or
language variety, or ona psychological level - idiolect), and thus clearly repre-
sents its users by positioning them in a more or less complex social and histo-
rical context. The features of language can reveal physical and psychological
identity of its speakers, but also their geographical, ethnic, national and social
affiliation. The standard language as an agreed variant of the language that
improves communication between its speakers is learned during schooling.
Many factors affect adoption of this variant of the language, often slowing its
intense and correct application. The reasons for this may be different - from
being emotionally attached to the speech adopted in the family home, to the
desire of belonging to a particular social group. It is obvious that young pe-
ople who are still in the process of education generally use a local variant,
and sometimes even in public use. Since reaching a standard language usage
is one of the key outcomes of language education when the mother tongue is
concerned, we have conducted a research with the aim of finding out which
factors particularly slow down its adoption and use, and whether and how
it relates to linguistic identity. Considering the importance of the context in
which students dwell, especially that of school, family and peers, we started
from the assumption that they influence this process significantly. The rese-
arch was conducted with the qualitative analysis method and technique of
focus groups interviewing, wherein the instrument used was a semi-structu-
red interview. The research corpus consisted of students from primary and
secondary schools in Podgorica, Niks$i¢ and Bijelo Polje. They spoke about the-
ir understanding of standard language, dialect and jargon - how they under-
stand these categories, when and where they use them, how the environment
in which they reside reacts to their use of standard language, the role of family
and peers, and what they all think about it. The first results of the research
generally confirmed our assumptions - the influence of family and peers was
strong and directing, which in some way concerned the linguistic identity as
well.

Keywords: standard language, dialect, family, peers, linguistic identity



92

Mimoza Priku

Zamira Shkreli

Jozef Bushati

University of Shkodra “Luigj Gurakuqi” Albania

jozefbushati@gmail.com

BAKINE PRIéE, NJIHOVA EVOLUCIJA U ALBANSKOM I MULTIMEDIJA

Rad pokusava dati novu dimenziju bajkama usredotocujucéi se na albanski
kontekst. Ti oblici, koje poimamo kao ,bakine price”, evoluirale su na slican
nacin u razli¢itim jezicima. Drugim rije¢ima, zapocele su kao usmeni oblici,
koji su kasnije prerasli u pisane oblike. Te tvorevine zainteresirale su istra-
Zivace, Sto je dovelo do prikupljanja i grupiranja pric¢a. Bra¢a Grimm u Nje-
mackoj i H. C. Andersen u Danskoj postali su modeli prikupljanja tih popular-
nih oblika i njihove popularizacije. Model koji su stvorili Antti Aarne i Stith
Thompson koristi se diljem svijeta kao najbolji nacin klasificiranja bajki. Ra-
spravljat ¢emo o vaZnosti bakinih pri¢a u djecjoj knjiZevnosti kao dijela opce
kulture preteZno se usredotocujuéi na njihovu ulogu u razvoju djecjega jezika.
Dio rada takoder ¢e se odnositi na stvaranje teksta i nekih njegovih obiljez-
ja bakinih pri¢a na albanskome. Drugi dio predstavlja digitalne pristupe tim
tvorevinama, jer tehnoloska evolucija ukljucuje bakine price i digitalne inacice
koje se svakodnevno mogu naci u poucavanju jezika. Usporedba dvaju oblika,
ukoricenoga primjerka i digitalne inacice, pomo¢i ¢e nam uputiti na odrede-
ne prednosti vezane uz obiljeZja dje¢jega rjecnika, govora, pisanja i slusanja.
U danasnje vrijeme multimedija ima vaznu ulogu u drustvu, Sto se odrazava
u bakinim pricama koje su modernizirane u audio i video inac¢icama. Alban-
ski modeli analizirani su i ilustrirani kao pokazatelji njihova suZivota. VazZnost
multimedije vezana je uz elemente s pocetka djecjega obrazovanja i bajke u
digitalnome dobu za digitalne domordce.

Klju¢ne rijeci: albanski jezik, bakine price, obiljeZja teksta, digitalna inacica,
multimedija
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GRANDMOTHER’S STORIES, THEIR EVOLUTION IN ALBANIAN
AND MULTIMEDIA

This paper attempts to add a new dimension to fairy tales by focusing on
the Albanian context. These creations, which were conceived as “grandma’s
stories”, have evolved in a similar way in different languages. In other words,
they started as oral creations, and then moved on to their written form. The-
se creations have sparked scholars’ interest, which led to stories being colle-
cted and then grouped. The Grimm brothers in Germany and H. C. Andersen
in Denmark became models of collecting these popular creations and their
popularization. Antti Aarne and Stith Thompson’s model is used worldwi-
de as the best way to classify fairy tales. We will discuss the importance of
grandma’s stories in children’s literature as part of the general culture focu-
sing more on their role in children’s language development. The part of the
reviews will also be the construction of the text and some textual features of
grandma’s stories in Albanian. The second part presents digital approaches
to these creations, as technological evolution has included grandma’s stories
and digital versions that can be found on a daily basis in children’s language
education. The comparisons of two forms, a hard copy and a digital version,
will help us point out some of the advantages related to aspects of children’s
lexicon, speaking, writing and listening. Nowadays multimedia has an impor-
tant role in the society which is reflected in grandmother’s stories that are
updated in audio and video versions. The Albanian models are analysed and
illustrated as an indicator of their coexistence. The importance of multimedia
is related to the elements of the beginning of children’s education with fairy
tales in the digital age for digital natives.

Keywords: Albanian language, grandmother’s stories, text features, digital
version, multimedia
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POVIJEST DJETINJSTVA NA ZAPADU - DEKONSTRUKCIJA 1 OBLIKOVANJE
NARATIVA DJETINJSTVA

U radu ¢emo razmatrati povijesni konstrukt djetinjstva na Zapadu i na-
stojati naglasiti ne tako optimisti¢no rastakanje same ideje djetinjstva koja
se polako dekonstruirala od slike djeteta kao korisnoga i isplativoga do slike
djeteta kao beskorisnoga, neisplativog, ali neprocjenjivog objekta naseg obo-
Zavanja. TeZnja koja sve viSe prevladava u razvijenim zemljama Zapada novi je
kulturni etos tzv. infantilisti¢ki etos, etos vjecnih adolescenata i induciranoga
djetinjstva. Kult onoga sada i etos narcisizma zahvacaju razvijene dijelove svi-
jeta. Posvemasnja infantilizacija tijesno je povezana sa zahtjevima konzume-
ristickoga kapitalizma u globalnoj trziSnoj ekonomiji. Sve to za posljedicu ima
i rastakanje same ideje djetinjstva i vrijednosti djeteta samoga te promjenu
diskursa u definiranju djeteta. Ocekivani znanstveni doprinos rada pokusat ¢e
omoguciti uvid u to na koji nacin rastakanje ideje djetinjstva na Zapadu utjece
i na nase poimanje djeteta, njegova moralnoga statusa i vrijednosti koju ono
ima za drustvo u cjelini.

Kljucne rijeci: dijete, konstrukti djetinjstva, infantilisticki etos, konzumerizam
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THE HISTORY OF CHILDHOOD IN THE WEST - DECONSTRUCTION AND
FORMATION OF CHILDHOOD’S NARRATIVE

In this paper, we will consider the historical construct of childhood in the
West and attempt to emphasise not such an optimistic dissolution of the idea
of childhood that was slowly deconstructed from the image of a child being
useful and profitable, to the image of a child as a useless, unprofitable but a
priceless object of our adoration. The trend that has increasingly been preva-
lent in the developed countries of the West and is a new cultural ethos of the
so-called infantile ethos, the ethos of eternal adolescents and induced child-
hood. The cult of the moment and the ethos of narcissism have become domi-
nant in the developed parts of the world. An extensive infantilisation is close-
ly linked with the requirements of consumer capitalism in the global market
economy. All this results in the erosion of the idea of childhood as well as the
values of the child itself, and changes the discourse in defining a child. The
expected contribution of the paper will provide insights into how the disso-
lution of the idea of childhood in the West has affected our understanding of
the child, his/her moral status and the value that he/she has for society as a
whole.

Keywords: child, constructs of childhood, infantile ethos, consumerism
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CJELOVITO POUCAVANJE NA PRIMJERU DJELA MATE LOVRAKA
DRUZBA PERE KVRZICE

Poucavanje knjiZevnosti u razrednoj nastavi Cesto se odnosi na uoc¢avanje i
prepoznavanje ¢injenica u knjizevnome djelu. Koriste se metode analize i uvri-
jezene procedure interpretacije. Postavlja se pitanje je li knjiZevni tekst u na-
stavi hrvatskoga jezika poligon za demonstraciju knjizevnoteorijskih ¢injenica
ili jest ili moze biti i neSto drugo? Kako bi mogla ili trebala izgledati nastava
knjiZevnosti u kontekstu predmeta? Je li moguéa veca sloboda ucitelja u pri-
stupu poucavanja knjiZevnosti? Moze li si ucitelj uzeti slobodu i odvojiti 5, 10
ili 15 sati za knjiZevno djelo da bi ga doista obradio na smislen i zanimljiv na-
¢in? MoZe li se uzeti u obzir unutarpredmetna integracija i korelacija nastav-
nih sadrZaja koja je moguc¢a uzimajucéi u obzir strukturu nastavnoga predmeta
Hrvatskoga jezika prema Nastavnom planu i programu (MZOS, 2006) i Kuri-
kulu nastavnog predmeta Hrvatski jezik (MZ0O, 2019)? Treba li se, i ako treba,
kako knjiZevnost dovoditi u vezu sa sadrzajima drugih predmeta?

U suvremenom kontekstu poucavanja knjiZzevnosti moguce je organizira-
ti nastavu u kojoj ée se ispreplitati istraZivanje i povezivanje te intenzivnije
ispreplitanje nastave knjiZevnosti s medijima i nastavnim sadrzajima iz drugih
nastavnih predmeta. Citajuéi djela Mate Lovraka, poti¢e se razvoj integriteta,
jezi¢noga i kulturnoga identiteta, nacionalne pripadnosti i pripadnosti skupi-
ni. Djelo Druzba Pere KvrZice Mate Lovraka izvrstan je primjer na kojem se
mozZe prikazati cjelovito poucavanje u skladu s domenama, ishodima i sadrza-
jima hrvatskoga jezika prema propisanom programu/kurikulu te sa sadrzaji-
ma i ishodima ostalih nastavnih predmeta i medupredmetnih tema. Cjelovitim
poucavanjem razvija se sposobnost razumijevanja i pamcenja specifi¢nih in-
formacija, potice se kriticko misljenje, stvaraju se veze izmedu razlic¢itih Zivot-
nih podrudja, razvija se interakcija i povezivanje s drugim ucenicima, uci se
uciti te se razvija briga za druge i okolis.

Kljucne rijeci: cjelovito poucavanje, kriticko misljenje, povezivanje,
razumijevanje, sloboda ucitelja
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INTEGRATIVE TEACHING ON THE EXAMPLE OF PERO KVRZICA'S GANG
BY MATE LOVRAK

Teaching literature in the primary education often refers to noticing and
recognizing facts in the literary work. The methods of analysis and the usual
interpretation practices are used. The question is whether a literary text in
Croatian lessons should be a polygon for the demonstration of literary theory
facts or should it and can it be something else? How should literature be tre-
ated in the context of Croatian lessons? Is greater freedom possible for teac-
hers in literature teaching? Does a teacher have the autonomy to devote 5, 10
or 15 lessons to a literary work to really process it in a meaningful and intere-
sting way? Is the integration within the subject possible and does this corre-
late with other teaching content, as suggested by the Syllabus of the Croatian
Language (MZO, 2006) and the Curriculum of the Croatian Language (MZO,
2019)? Should - and if so - how should literature be related to the contents
of other subjects? In the contemporary context of teaching literature, it is po-
ssible to organize teaching which encompasses research and creating links
with other areas of life, and connects literature teaching with other media and
contents of other subjects. Reading the works by Mate Lovrak encourages the
development of integrity, linguistic and cultural identity, national affiliation,
and belonging to the group. Pero KvrZica’s Gang by Mate Lovrak is an excellent
example of integrative teaching, fully in accordance with the domains, outco-
mes and contents of the Croatian language curriculum, and the contents and
outcomes of other subjects and intercurricular topics. Integrative teaching
enhances the ability to understand and memorize specific information, enco-
urages critical thinking, creates links between different areas of life, develops
interaction and connections with other students, teaches how to learn, and
develops concerns for others and the environment.

Keywords: integrative teaching, critical thinking, connection, understanding,
teacher autonomy
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KULTURNA BASTINA U NASTAVI ENGLESKOGA JEZIKA

Nezaustavljiv napredak tehnologije kao i uporaba i dostupnost mobilnih
telefona sve je viSe u porastu u 21. stoljecu te sukladno tomu postoji velika
potreba da se poboljsa stereotipna metodika nastave. Novi narastaji imaju pri-
liku jednim klikom pronaci traZzene odgovore i stoga traze inovativne nastav-
nike koji bi im mogli pruziti suvremene metode poucavanja i koji se koriste
tim mogucnostima. Jedna od tih metoda jest mobilno uc¢enje. Mobilno ucenje
ukljuCuje oboje: i ucenje i poucavanje uporabom mobilnih uredaja. Mobilno
ucenje moglo bi sustavno i kontinuirano poboljsati i osuvremeniti cjelokupan
nastavni proces. Postoje ogromne mogucnosti primjene M-ucenja u nastavi
stranih jezika, posebno engleskoga. Fokus je na aplikaciji Actionbound, kojom
se posebice moZe Kkoristiti u suvremenoj kulturi $kole u nastavi engleskoga je-
zika, ali takoder i na nastavnim satima drugih predmeta. Budu¢i da se ucenje
stranih jezika temelji na razvoju osnovnih kompetencija, odnosno na razvo-
ju govora, slusanja, pisanja i Citanja, neizbjezZno je implementirati kulturnu
bastinu u nastavni proces, $to pridaje iznimnu vaznost. Osim toga, M-ucenje
uz aplikaciju Actionbound omogucuje uc¢enicima na zanimljiv i smislen nacin
istrazivanje kulture bastine, doprinose¢i digitalnoj pismenosti ucenika koja ¢e
im omoguctiti da prosire svoje znanje o obic¢ajima i kulturi.

Kljucne rijeci: actionbound, kompetencije, kulturna bastina, mobilno ucenje,
ELT (poucavanje engleskoga jezika)

CULTURAL HERITAGE IN ENGLISH LESSONS

As the use of technology, particularly the use and availability of mobi-
le phones, has increased in the 21st century, there is a great need to impro-
ve stereotypical methods of teaching. New generations of students have the
opportunity to get one-click answers so they seek innovative and enthusia-
stic teachers who could provide them with applicable methods to use those
opportunities. One of those methods is Mobile learning. Mobile learning inc-
ludes both learning and teaching through the use of mobile devices and co-
uld thus systematically and continuously improve the entire educational pro-
cess with the help of mobile applications and different websites. There are
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immense possibilities of M-learning application for teaching foreign langua-
ges, especially English.

During FL lessons, students start to think about their own cultural heri-
tage. Therefore, we present a mobile application called Actionbound which
deals with a new approach to the cultural heritage and can be used in English
language teaching as well as in some other subjects. Learning a foreign langu-
age consists of the development of speaking, listening, writing, and reading
competences, but it should also implement cultural heritage as an important
topic. In addition, M-learning will engage students in interesting and meanin-
gful ways of cultural heritage exploitation, thus contributing to students’ di-
gital literacy and enabling them to expand their knowledge about their own
customs and culture.

Keywords: Actionbound, competences, cultural heritage, ELT (English language
teaching), mobile learning
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UCINCI POSTAVLJANJA ZAJEDNICKOGA CILJA NA IDENTITET UCENIKA
(UCIONICKO ISTRAZIVANJE)

Rad predstavlja rezultate istraZivanja u prakti¢noj nastavi i zadatke koje
su razvili i primijenili ucenici i njihov ucitelj u demokratskom razrednom oz-
racju. Ciljevi su istrazivanja: 1. istraziti tipove zadataka koje su ucenici izabrali
za vrednovanje i 2. otkriti do koje su mjere ucenici uspjeli postici ciljeve koje
su sami definirali. Tre¢i je cilj istrazivanja uociti na koji nacin ucenicki ciljevi
doprinose obogacivanju svoje idealne osobnosti (Dérnyei, 2005). Mjesto istra-
Zivanja bila je osnovna $kola u Budimpesti, a sudionici su bili skupina ucenika
osmoga razreda. IstraZivanje se oslanja na tradicije paradigme kvalitativnoga
istraZivanja te ima za cilj ponuditi dublje razumijevanje (Duff, 2008) iskusta-
va i ideja mladih ucenika. Proveli smo i primijenili polustrukturirani skupni
intervju i upitnik s temom njihove motivacije za u€enje stranoga jezika, njiho-
vim ciljevima za drugo polugodisSte osmoga razreda uzimajuéi u obzir istra-
Zivanja stranoga jezika i osobine koje bi htjeli imati kao osobe koje uce jezik.
Promatrali smo razredna odjeljena i pravili biljeske dok su ucenici odabirali
zadatke za vrednovanje. Intervjui i promatranja razreda digitalno su snimlje-
ni, transkribirani i dopunjeni detaljnim zabiljeSkama s promatranja. Katego-
rije su utvrdene pri analizi podataka kako bi se otkrile zajednicke zamisli i
izranjajuce tezZnje.

Kljucne rijeci: identitet ucenika stranoga jezika, motivacija, autonomija

THE EFFECTS OF SHARED GOAL SETTING ON STUDENTS’ IDENTITY (A
CLASSROOM-BASED STUDY)

The paper presents the findings of the study in classroom practices and ta-
sks developed and applied by students and their teacher in a democratic cla-
ssroom environment. The aims of the study are (1) to explore the task types
the students chose for assessment, and (2) to find out to what extent the stu-
dents managed to achieve their self-defined goals. As the third focus, (3) the
study also examines how students’ goals contribute to the enhancement of
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their ideal self (D6rnyei, 2005). The setting was a primary school in Budapest
and the participants a group of 8" graders. The study adheres to the traditions
of the qualitative research paradigm, and as such aims to provide an in-depth
understanding (Duff, 2008) of YLs experiences and ideas. A semi-structured
group interview and a questionnaire were conducted and administered with
the students about their motivation for learning a foreign language (FL), the-
ir goals for the second term of the 8™ grade considering FL studies and the
attributes they would like to possess as language learners. The classes were
observed, and notes taken while the students worked on choosing the tasks
for the assessment. The interviews and the classroom observations were digi-
tally recorded, transcribed and complemented by detailed notes taken during
observations. In the analyses data categories were established to reveal com-
mon thoughts and emerging tendencies.

Keywords: language learners’ identity, motivation, autonomy



102

Amira Turbi¢-Hadzagi¢
Filozofski fakultet Univerziteta u Tuzli
amira.turbic@untz.ba

NEMATERIJALNA BASTINA KAO OBILJEZJE KULTURNOG
IDENTITETA DJETETA

Kulturni identitet svake zemlje €ini kulturna bastina: materijalna i nemate-
rijalna. Cuvanje, briga i vrednovanje nematerijalne kulturne bastine utje¢e na
jezi¢ni i kulturni identitet djeteta, koji su njegovali narastaji prije njih (rodite-
lji, djedovi, nene, bake, pradjedovi...), a koji treba njegovati kod djece radi bu-
duéih narastaja. Njegovanje i poStivanje svoga identiteta, identiteta drugoga i
drugacijega u multikulturnom, viSejezi¢nom, viSeobic¢ajnom i viSetradicijskom
drustvu doprinosi zbliZzavanju i boljem razumijevanju sebe i drugoga, drugaci-
jega od sebe, u naSem zajedniStvu i naSoj mozaickoj proslosti, jer su tradicija i
obicaji sastavni dio kulture svakoga naroda, neovisno o tome je li rije€ o obica-
jima povezanim s godi$njim praznicima ili je rije¢ o obi¢ajima koji su povezani
s dogadajem u Zivotu pojedinca, npr. svadbe, rodenje djeteta, suneti, krStenje
djeteta i sl. Tradicionalni obicaji vazni su za stvaranje vlastitoga identiteta, pa
se tako u obic¢ajima drugih naroda prepoznaju razlike, ali i sli¢nosti koje utjecu
na povezivanje dviju ili viSe kultura, kao $to je slucaj u Bosni i Hercegovini.

Kljuéne rijeci: kulturni identitet djeteta, nematerijalna kulturna bastina, jezik,
knjiZevnost, tradicija, narodni obicaji, Bajram, BoZi¢, Uskrs, Vaskrs

INTANGIBLE HERITAGE AS A CHARACTERISTIC OF A CHILD’S
CULTURAL IDENTITY

Cultural heritage makes a cultural identity of each country: both intangible
and material. Keeping, preserving and evaluating intangible cultural heritage
influences the linguistic and cultural identity of a child, cherished by the ge-
nerations before them (parents, grandfathers, grandmothers, great grandfat-
hers...), and which has to be preserved for the future generations. Preserving
and respecting one’s own identity, identity of others and those different in a
multicultural, multilingual, multi-custom and multi-traditional society contri-
butes to the better understanding and learning about self and the other, di-
fferent from self, in our collectiveness and mosaic past, because the tradition
and customs are the constituent of every nation’s culture, regardless of annual
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festivals or customs related to an event in one’s life, e.g. weddings, child birth,
circumcisions, baptism etc. Traditional customs are important for the creation
of own identity, and therefore the differences and similarities can be recogni-
sed in the customs of different nations. They influence the connections of two
or more cultures, such is the case in Bosnia and Herzegovina.

Keywords: child’s cultural identity, non-material cultural heritage, language,
literature, tradition, customs, Eid, Christmas, Easter, Orthodox Easter
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O PRIPOVJEDNIM SPOSOBNOSTIMA DJECE PREDSKOLSKE DOBI

Rad se bavi pripovjednim sposobnostima djece predSkolske dobi. Razvoj
pripovjednih sposobnosti, kao neraskidiv dio ukupnoga djecjeg jezi¢nog ra-
zvoja, kompleksan je fenomen u kojem se odraZavaju djecje kognitivne, psi-
ho-fizicke, socijalno-emocionalne i ine odlike, ali i odlike djetetove okoline.
Kako bi se ispitale djecje pripovjedne sposobnosti s obzirom na dob i spol
djece, provedeno je istraZivanje s djecom govornicima hrvatskoga jezika (L1)
u dobi od pet i Sest godina. Rezultati istrazivanja pokazuju velike razlike u pri-
povjednim sposobnostima s obzirom na dob djece. Razlike u odnosu na spol
zanemarive su, ali postoje velike individualne razlike. Kako bi se ispitale odli-
ke djec¢jega pripovijedanja s obzirom na Citateljske navike u njihovim obitelji-
ma, provedeno je anketiranje roditelja djece koja su sudjelovala u istraZivanju
o Citanju djeci. Rezultati ankete pokazuju da veéina roditelja ¢ita djeci price,
no nije utvrdena povezanost roditeljskoga ¢itanja i pripovjednih sposobnosti
ispitanika. Iako ovo istraZivanje ima ogranicenja, njegovi rezultati mogu biti
prinos istraZivanju ovoga nedovoljno istraZenoga dijela jezi¢noga razvoja kod
djece govornika hrvatskoga jezika.

Kljuéne rijeci: djecji jezicni razvoj, hrvatski jezik, pripovjedne sposobnosti

ON NARRATIVE SKILLS OF PRE-SCHOOL CHILDREN

This paper deals with narrative skills of pre-school children. The develop-
ment of narrative skills, as an inseparable part of total language development
in children, is a complex phenomenon reflecting their cognitive, psycho-physi-
cal, socio-emotional and other characteristics, as well as characteristics of chi-
ldren’s surroundings. In order to examine narrative skills in relation to chil-
dren’s age and sex, a study was conducted with the children speaking Croatian
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language (L1) aged five and six. The study results show great differences in
narrative skills in relation with children’s age. Gender differences were negli-
gible, but there were great individual differences. The characteristics of chil-
dren’s narration in relation to reading habits in their families were examined
too. The results show that the majority of parents read stories to their chil-
dren, but the relation between parents’ reading and subjects’ narrative abili-
ties was not established. This research of limited implications can be valuable
contribution to studies of this insufficiently explored part of language deve-
lopment in children speaking the Croatian language.

Keywords: children’s language development, Croatian language, narrative skills
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REGIOLEKTI I NASTAVA MATERINSKOG JEZIKA U CRNOJ GORI: IZMEPU
PREDMETNIH PROGRAMA, STAVOVA NASTAVNIKA I SKOLSKE PRAKSE

Brojna istrazivanja pokazuju da nezadovoljavaju¢u funkcionalnu pisme-
nost crnogorskih ucenika dijelom treba pripisati tradicijskoj orijentaciji na-
stave materinskoga jezika prema razvitku lingvisticke kompetencije, a dijelom
Cinjenici da od prvih godina skolovanja znacajno interferiraju Cetiri jezi¢na
(pod)sustava: prvi organski idiolekt (L1), standardni jezik (L2), drugi idiomi
prvoga jezika (L3), drugi standardni jezici (L4). Okomitu viSejezi¢nost, koja se
prirodno javlja i u drugim sredinama, u Crnoj Gori dodatno komplicira sastav-
nica L4 te je pitanje jezi¢noga identiteta naSih ucenika iznimno sloZeno.

U takvim je uvjetima osobito vazno poznavati stavove nastavnika prema
odnosu lingvisti¢ke i komunikacijske kompetencije, kao i njihovu stru¢nu i pe-
dagosku osposobljenost za rad.

Zbog toga smo za predmet svoga rada odabrali stavove crnogorskih na-
stavnika materinskoga jezika prema metodickim aspektima ucenja koji se ticu
L1, L2 i L3. Cilj je bio utvrditi primjenjuju li nastavnici diferencijalnu poduku,
odnosno kada je i kako primjenjuju te kako procjenjuju ucinke takve poduke u
odnosu na tradicijsku. U istrazivanju smo se opredijelili za kvalitativni pristup,
tj. tehniku focus - grupa, i uzorak izabran iz tri op¢ine: Berane, Kotor i Niksi¢,
koje izmedu ostaloga odlikuju razlic¢ita kulturnopovijesna bastina i pripadnost
razli¢itim dijalekatskim arealima.

Rezultati upuéuju na to da su stavovi nastavnika prema usvajanju jezicne
kompetencije sli¢ni te da im je sli¢an i nacin rada. Iako se gotovo svi zalazu za
komunikacijskofunkcionalni pristup, ekspliciti, a naroc¢ito impliciti potvrduju
da u nastavi prevladava ucenje gramaticke norme te da regiolektima ne po-
svecuju dovoljno pozornosti. Pri tome dijelom upucuju na kurikul, a dijelom
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na vlastito uvjerenje da nisu ni osposobljeni nastavno se baviti razli¢itim
idiomima istoga jezika. Njihova je procjena, StoviSe, da bi ucenike to dodatno
»Zbunilo®.

Na osnovi provedenoga istrazivanja mozemo zakljuciti da se u uvjetima
okomite viSejezicnosti kakva je svojstvena crnogorskome Skolskom sustavu
funkcionalno ovladavanje komunikacijom na materinskom jeziku moZze posti-
¢i jedino preciznim i jasnim formuliranjem metodickih instrukcija usmjerenih
prema komunikacijskoj kompetenciji.

Kljucne rijeci: diferencijalni pristup nastavi materinskog jezika, jezi¢ni identitet
ucenika, komunikacijskofunkcionalni pristup nastavi materinskog jezika,
okomita visejezicnost, regiolekt

REGIOLECTS AND MOTHER TONGUE TEACHING IN MONTENEGRO: BALANCING
AMONG CURRICULUM, TEACHERS’ ATTITUDES AND INSTRUCTION PRACTICES

Numerous studies suggest that the unsatisfactory functional literacy of
Montenegrin students is partly to be attributed to the fact that the teaching
of mother tongue is traditionally inclined towards the development of lingu-
istic competence, and partly to the fact that from the first years of schooling,
there is significant interference between the four language (sub)systems: the
first organic idiolect (L1), the standard language (L2), other idioms of the first
language (L3), other standard languages (L4). The vertical multilingualism,
which naturally occurs in other environments too, is in Montenegro further
complicated by the component L4, which is why the issue of language identity
of our students is an extremely complex one.

In such conditions, it is particularly important to know the attitudes of te-
achers towards the relation of linguistic competence and communicative com-
petence, as well as their professional and pedagogical qualifications for work.

This is why we decided to study the attitudes of Montenegrin mother ton-
gue teachers towards the methodological aspects of learning concerning L1,
L2 and L3. The aim of the study was to determine whether teachers apply di-
fferentiated instruction, that is, when and how they are apply it, and how they
assess its effects in relation to traditional instruction. We opted for a qualitati-
ve approach, i.e. a focus group technique was used, and a sample was selected
from the three municipalities: Berane, Kotor and NikSi¢, which, among other
things, have different cultural and historical heritage and belong to different
dialectal areas.
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The results suggest that the attitudes of teachers towards the adoption of
language competence are similar, and that the way in which they work is also
similar. Although almost all of them advocate for a communication-functional
approach, they explicitly, and in particular, implicitly, confirm that the teac-
hing of grammar norms is what prevails in the teaching process, and that they
do not pay enough attention to regional dialects. They explain this by the cu-
rriculum content, and partly by their own conviction that they are not trained
to deal with the different idioms of the same language. Their assessment is,
moreover, that this would further confuse their students.

Based on the conducted research we can conclude that in the case of ver-
tical multilingualism, of the kind specific to Montenegrin school system, fun-
ctional mastering of communication in the mother tongue can be achieved
only by precise and clear formulation of methodological instructions targeted
towards communication competence.

Keywords: differentiated approach to mother tongue teaching, language
identity of students, a communication-functional approach to mother tongue
teaching, vertical multilingualism, regional dialect
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VIRTUALNA SLIKA O SEBI - VIRTUALNI IDENTITETI
U KN]IiEVNOSTI ZA MLADE

Oblikovanje identiteta fluidna je kategorija i suvremeni antiesencijalistic¢ki
pristupi na identitet gledaju kao na kategoriju koja je nepotpuna i u nastaja-
nju. U razdoblju adolescencije identitet se oblikuje pod utjecajem vise razli-
¢itih ¢imbenika, od vrsnjaka i prijatelja, obitelji, Skole, slobodnoga vremena
do danas sveprisutnih medija i druStvenih mreza. KnjiZevnost za mlade Cesto
se bavi pitanjima oblikovanja identiteta i prati sve ono Sto zaokuplja mlade,
a s obzirom na to da mladi danas na druStvenim mreZama provode velik dio
svoga vremena, druStvene su mreZe na tematskoj razini uSle i u knjiZzevnost
za mlade. Virtualni identiteti koji se pojavljuju na drustvenim mreZama mogu
se oblikovati na razliite nacine, od toga da daju stvarnu sliku pojedinca do
potpuno drukdije slike o sebi, ovisno o cilju koji se Zeli ostvariti. U radu ¢e se
na odabranome korpusu romana za mlade promatrati kako se oblikuju virtu-
alni identiteti i kakva je njihova poveznica i razlika s identitetima likova ado-
lescenata izvan prostora drustvenih mreza te kakav utjecaj drustvene mreZe
i njihova uporaba imaju na oblikovanje identiteta adolescentskih likova. Pro-
ucavanje virtualne slike o sebi ukljucit ¢e nacine na koje se oblikuju virtualni
identiteti od odabira nadimka, profilne slike, jezika kojim se koriste i pona-
Sanja likova na dru$tvenim mrezama te usporedbe s ponasanjem izvan drus-
tvene mreZe, kao i eventualne pedagoske funkcije koje tematiziranje uporabe
drusStvenih mreZa i oblikovanja virtualnih identiteta moZe imati.

Kljucne rijeci: drustvene mreZe, formiranje identiteta, knjiZevnost za mlade,
roman za mlade, virtualni identiteti

VIRTUAL SELF-IMAGE - VIRTUAL IDENTITIES IN YOUNG ADULT LITERATURE

Identity creation is a fluid category and the contemporary anti-essentia-
list approaches to identity see it as an incomplete and emerging category. In
the adolescent period the indentity is formed under the influence of diffe-
rent factors, from peers and friends, family, school, free time, to nowadays
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omnipresent media and social networks. Young adult literature has often
addressed the issues of identity creation and has kept track of everything the
youth focus on, and taking into account the fact that the young spend a great
amount of time on social networks these days, social networks have enterd yo-
ung adult literature on the thematic level. Virtual identities emerging on social
networks can be formed in different ways, from offering a realistic image of
an individual to a completely different self-image, depending on the goal they
want to achieve. The paper will, on a selected corpus of young adult novels,
examine the ways in which virtual identities are formed and what their relati-
ons and differences with the identities of adolescents outside social networks
are, as well as what kind of influence social networks and their usage have on
the formation of the identity of adolescent characters. The studying of virtual
self-image will include the ways in which virtual identities are formed when
choosing nicknames, profile pictures, the language used and behaviour of cha-
racters on social networks and the comparison with the behaviour outside so-
cial networks, as well as possible pedagogical functions attributed to the topi-
calization of social network usage and formation of virtual identities.

Keywords: social networks, identity creation, young adult literature, young
adult novel, virtual identities
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