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THE NEED FOR CHANGE AND STRATEGIES ON ACCOUNTING EDUCATION

The desire for changes in accounting education reflects the charge that today’s accounting educators are too focused on delivering the knowledge-based content of the accounting curriculum. As a result, a wide array of instructional strategies by which accounting can be learned is virtually ignored. The consequences of this misplaced focus are accounting graduates who are technically competent and successful in passing exams, but who lack the judgment and other skills so necessary for a long-term success in the profession. 

To meet the goals outlined for accounting education, more effective classroom instructional strategies are needed more effective in the sense that the strategies develop the professional skills essential for today’s accounting students without sacrificing the knowledge-based content of the accounting curriculum. Therefore the purpose of this paper is to empirically assess tradeoffs to consider the other side of the curriculum and teaching equation by surveying graduate accounting students. The research on how students best acquire knowledge in Financial Accounting (second year), and Management Accounting (fourth year), has been done at Faculty of Tourism and Hospitality Management Opatija, Croatia. The research findings will be compared with the similar results in USA. The strategy goal should be autonomous learning, because successful learning experiences tend to beget a desire for more, and, as a result, lifelong learning, which is so vital to the accounting professional, is fostered. 

Introduction

Today’s business climate is changing rapidly, and there is considerable evidence that the service sector now dominates. Accounting in service sector has become the most intellectually challenging area in the field of management, and the most turbulent one. Tourism and hospitality are very important part of service sector in Croatia and they need to improve new accounting theories in turning accounting data into information for management decision-making. The growth of service businesses and rapid changes in tourism sector require answers to questions on educating and training of next generation of accountants and managers who need accounting information. 

The goal of this research is to identifying and improving the best instructional and examination strategies in accounting on higher education level. Educators have important task to find the best education methods for transferring new accounting knowledge over to students, and develop their professional skills, connected with new demands of 21st century accounting paradigm. The mission of implementing new methods in accounting education and examination process is to maximize the contribution of accounting academic’s teachers to prepare students for their future accounting profession. Students should be trained to become experts in preparing and using accounting information in tourism and hospitality enterprises practice.  

Accounting in Croatian Education System 

Croatian education system consists of four principal educational level: pre-school education level (0), basic education level (1 & 2), secondary education level (3) and tertiary undergraduate education level (5). On tertiary level exist: university degree programs (5A), and non-university college programs (5B). On the same level there are also postgraduate science (5C) and professional studies (5D). After them programs of doctoral and non-doctoral studies (level 6) follow (Exhibit 1). In the next four years Croatia will change this education system and adjust it as required by Bologna Declaration (Bologna, 1999.). 

Exhibit 1 : Structure of the Croatian education system
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Source: Bosner, Senka et.al. : Report on the vocational education and training system in Croatia, National Observatory Network, European Trainig Foundation, Croatia, March 2001. p. 45.

Secondary vocational business education offers only the bookkeeping, not the accounting subject, because there are parts of vocational education curriculum of graduates schools of economic and business, and other higher educations institutions, which belong to tertiary stages of education level (5A and 5B). Postgraduate and doctoral studies give students the possibility of improvement of particular fields in financial, cost or managerial accounting, internal and external auditing, and the possibility of introduction to relevant research methods according to accounting methods and contemporary practice demands.

Croatia is currently in process of adjustment of undergraduate economics curriculum, business and tourism (hospitality) management programs to the Bologna Declaration. Croatia has to follow, in accounting subject, the world trend of the generic or business orientation and specialization, based on new methods and research-oriented programm. The general aim is to incorporating educational technology into accounting education in tertiary institutions. It is very important to encourage in accounting education self-learning process, rather than the traditional teaching model. An innovation in accounting teaching process can offer the possibility of using different types of media presentation, e.g. video cassettes with a workbook, textbook and spreadsheet applications. Positive attitudes associated with multimedia and self-efficacy is enhanced when all students undertake the same presentation.

Students have to be able to prepare and present models, which incorporate more factors into a single study. Programs include examining business assessments and general education literature to identify factors associated with goal’s performance and to examine the components of the models. Educators have to provide to students practical discussions and case studies, which will result as favorable impact on the learning environment of their introductory accounting classes. 

The assignment should provide students evaluation through different sources of feedback (questionnaire, a student's performance on the assignment, and reflections by the teaching staff). If the self-learning package is holistic, the student's attainment of knowledge and skills is most satisfying. Those are some of the possibilities to promote excellence in accounting education, research and practice. The modern accounting program, based on IMA practice analysis, has to be prepared on the following basis (Khan, 2000):

· the work that management accountants currently do

· in a given job category, changes in the relative importance of work activities over the next two to three years

· comprehensive lists of  accountants’ work activities and knowledge, skills and abilities necessary for competent performance in the workplace, that delineate the scope of corporate accounting

· and required competencies.

New accounting programs will be much more management oriented, include the changing in accounting education approach, and be more market based and strategic planning oriented (Nelson, 1998). They will be able to technologically and structurally redefine the environment, reshape the nature of institutions and of the market, and transform in the nature of the role of faculty (Sangster, Lymer, 1998). Teaching practice hold typically two views of assessment, and it will be good to research how well both of them are connected with developments and improvement of accounting education (Cottell, Harwood, 1998):

a) one focuses on large-scale efforts encouraged by administrators to assess students at key points in their accounting program using instruments such as surveys, achievement tests and focus groups; 

b) the other focuses on efforts by professors to assess learning within their classes using written assignments, examinations and discussions with students during class and office hours. 
Only directly research results can demonstrate the really existing educational and research opportunities in the area of classroom assessment. It is an ongoing process whereby professors and their students work together to collect accurate and timely information about what students are learning in a particular subject, to discover what potentially can and should be done to improve student learning. The theoretical basis and motivation for classroom assessment, together with the shared excitement of those who use it, provide strong reason to believe that it has the potential to improve accounting education. 

Accounting skills and instructional strategies

The Accounting Education Change Commission presents the skills that should be developed through the educational process in preparing students for the profession of an accountant and places them into following groups (Ulrich et. al., 2000 p. 43): 

· intellectual, 

· communication, 

· interpersonal and 

· professional skills.

Intellectual skills consist of being able to identify the problem, determine the information necessary information, analyze that information and formulate and report a solution for the problem. Communication skills consist of effective interview, inquiry and listening skills, effective observation and note taking skills, the ability to search and retrieve written information and the capacity to convey information effectively both orally and in a written manner.

Interpersonal skills consist of the ability to foster teamwork, to negotiate and compromise, and delegate work responsibilities; to motivate others to perform their responsibilities in an effective and timely manner; to appraise work performance and exhibit professional bearing and confidence in areas of attitude, words and deeds. 

A professional orientation consists of the capacity to appreciate and comprehend the political, social, economic and cultural milieu in which professional accountants work; the responsibility and capability to function within the legal and regulatory environment; a commitment for lifelong learning and a capacity for change; and an aspiration to participate and provide leadership in professional accounting, governmental and community organizations. Detailed characteristics of the skills are presented in table 1.

Table 1: Skills of professional accountant and their characteristics

	Intellectual 

Skills
	Communication Skills
	Interpersonal 

Skills
	Professional 

Skills

	· to recognize the problem

· to identify information needs

· to accumulate information

· to analyze the information

· to select and report problem solution
	· to receive the information

· to convey information
	· to promote teamwork

· to provide leadership

· to develop self-assurance
	· accounting profession

· ethics

· law and regulations

· life-long learning service


Source: Ulrich, T.A.; Blouch W.E., Michenzi A.R.; Tradeoffs among instructional strategies for accounting education, Journal of Business and Behavioral Sciences, Vol. 7, No. 1, Fall 2000., p. 45.

To develop such skills the accounting educators should implement in their teaching methods several instructional strategies (Ulrich et al., 2000, p. 44):

· instructor-centered  

· interactive  

· individual-learning 

· experiential-learning. 

Instructor-centered strategies (IC) consist of one-way communication that goes from the instructor to the students. Such strategies are lectures in general, theory lectures and applied lectures. Lectures in general for small groups are instructor centered strategies where small groups are formed. Lectures in general for large groups are instructor centered strategies that include large groups of students. Theory lectures consist of educators lecturing of theoretical knowledge to students.  Applied lectures give the students very high level of understanding of the subject, because the teaching theory is enriched with practical examples during lecturing. This instructor-centered strategy is used as a more effective teaching method in large-group classes. 

In interactive strategies (IS) communication comes in two ways, between instructor and the students or among students themselves. By using these strategies students can actively participate in the learning and teaching process. They include argumentative discussion, large-class discussion, small-group discussion, cooperative learning, seminars, group projects and exercises with students.  

Argumentative discussions include discussions in class on given topic. Large-class discussions include assignments that are discussed in large groups of students. Small group discussions include preparations of the problems by students followed by discussion on possibility of their solving. Students are formed into small groups (4-8 students per group). Cooperative learning consists of group studying and problem solving. Students cooperate together to get the final results. Seminars include preparation of a certain topic by a student or group of students, which are then presented in the class. At the end of each presentation questions are asked and answered, and the discussion is made. Group projects consist of forming student groups. To these groups projects are assigned, which are then presented in the class by this group. Exercises with students are done with help of senior year students who discuss exercises and solve problems together with the students that are learning the subject.

Individual-learning strategies (IL) permit students to learn at their own pace. These methods should include immediate feedback so the student can assess his of her progress. These strategies include: programmed instruction, exams in general, problem exams, term papers, homework, required readings and partial exams. Programmed instructions explain to students how a certain problem should be solved. Examinations in general include classical ways of examining students. Educators make questions and students answer them. Problem examinations identify and rank the real problems discovered through theory and foreign practice. Educators give their students problems from enterprises to solve using theory knowledge and foreign practice. Term paper is called the exam taken at the end of the school semester, which includes all topics learned in the semester.

Homework as preparation for the teaching presents one of the most common individual learning strategies. Students get assignments to prepare at home on their own. This assignment is then discussed in the class. Homework as preparation for the exam includes assignments given to the students to do at home as practice for term paper or partial examinations. Required readings include books that are given to the students to examine as the preparation for term paper or partial examinations. 

Partial exams – theory written exams can be performed only for theory part questions several times during the semester.  

Partial exams – exercise written exams include only solving exercises several times during the semester.

Partial exams – theory and exercise written exams that take place several times during the semester.

The basis of experiential-learning strategies (EL) in either real or simulated work settings is active learning. These methods are more effective than traditional approach because students take active role in solving problems through: management simulations, field projects, role-playing, experiential exercises and case analyses. Participation in these methods allows students to use and develop all of the four skills of professional accounting. Students who experience these more active strategies are more likely to maintain their interest in education and learning. Successful learning experiences tend to beget a desire for more and lifelong learning, which is so vital to the accounting professional (Ulrich et al., 2000, p. 46).

Management simulations include given real problems that need to be solved through management decisions, given and explained by students. Field projects have form of special assignment given to the students to solve. Students are included in a competition connected with the results of the projects, which stimulate them to co-operate. Role-playing as instructional strategy includes elements of entertainment in teaching. Students are given roles in simulation of real business situations. Experiential exercises include real exercises from enterprises, which are discussed and solved together with employees (guests) from enterprises. 

Case analysis or so-called case study method in teaching business has become and integral part of modern education (Stake, 1995; Yin, 1995). A case study presents a model of real life, which serves to facilitate decision-making practice and to improve the managerial skills of students of accounting. Often the primary objective for using cases in teaching accounting is to develop ability in analysis and thinking, but it is also effective as a mean for developing communication, interpersonal skills and integration (Ozretic Dosen, 2002, p. 205). 

A case study is also a description of a management situation or perhaps a “management story”; the analysis of a case in business education and training may be thought of as the business equivalent of the medical “second opinion” (Ozretic Dosen, 2002, p. 206) An effective case study is one that inspires students to think and decide creatively. Case studies can be brief and can explore one particular issue, or they can be longer giving and overview of the whole organization and its business activities. Among challenges in using cases, there are the difficulties of ensuring that the situations and elements accurately reflect reality. The case method is demanding for both educators and students. Its main purpose is the application of knowledge and theory in designing an action plan that will effectively address the concerns of the case (Ozretic Dosen, 2002, p. 210). Practical work during semester consists of practical work in the accounting department of the enterprise during entire year where students directly meet with all the work done in this department. Practical work during summer months in the enterprise includes practical work in the accounting department during summer months. 

Methodology

Subjects employed in this research were senior undergraduate accounting students at the Faculty of tourism and hospitality management Opatija, Croatia: 171 student of Financial accounting (second year of study) and 61 student of Managerial accounting (fourth year of study). The questionnaire consisted of 28 different forms of teaching methods and examining of gained knowledge. The students were ranking them from 1 for the less helpful to 5 for the most helpful in gaining knowledge of the accounting subject. The questionnaire had also provided space for suggestions of students considering improvements of teaching process and the way of examining gained knowledge.   

Results

A review on the ranked student ratings in Table 2 and 3 coupled with the broader strategic categories reveals the following: it is significant that both students of Financial and Managerial accounting have made same ranking of first four places. Highest grade is given to Experiential Learning Strategies, which are Experimental Exercises (4,26 i.e. 4,64) and Management Simulation (4,23 i.e. 4,57).  Third place is given to Instructor-Centered Strategy for Applied Lectures, which include practical examples in teaching (4,13 i.e. 4,33). After that follows in fourth place Experiential Learning Strategy – Role Playing (4,04 i.e. 4,15). 

Conclusion is to be made that students give greatest significance to strategies where real or simulated accounting problems are examined and solved, because they get practical experience on the matter. Students are fed up with traditional methods of learning strategies, which are mostly based on pure theory. This is the result of inviting guest professors from practice - hospitality management accountants. They encourage accounting students to show greater affinity for the application of their knowledge over the theoretical aspects. These results deviate from research results gained at AASCB accredited institutions (Ulrich, et.al. 2000, p.46) where highest ranks were given to instructor-centered and Individualized-Learning strategies, considering traditional teaching methods (educators – students) and Individual Learning strategies are the most helpful in acquiring knowledge. 

Table 2: Descriptive statistics - Financial Accounting

	Instructional Strategy 
	Category
	Min
	Max
	Mean
	Std. Deviation

	1. Experiential Exercises
	EL
	0
	5
	4,263157895
	1,076917974

	2. Management Simulation
	EL
	0
	5
	4,228070175
	1,101083058

	3. Applied Lectures
	IC
	0
	5
	4,134502924
	1,105883817

	4. Role Playing
	EL
	0
	5
	4,035087719
	1,207304907

	5. Exercises with students 
	IS
	0
	5
	3,625730994
	1,328525905

	6. Cooperative Learning
	IS
	0
	5
	3,561403509
	1,241690648

	7. Small-Group Discussion
	IS
	1
	5
	3,450292398
	1,174051521

	8. Programmed Instructions
	IL
	0
	5
	3,409356725
	1,15132923

	9. Homework – preparation for the exam
	IL
	0
	5
	3,362573099
	1,409047379

	10. Problem Examinations
	IL
	0
	5
	3,350877193
	1,065356523

	11. Lectures in General – for large groups
	IC
	0
	5
	3,210526316
	1,956017943

	12. Large – class discussion 
	IS
	0
	5
	3,035087719
	1,323519092

	13. Case Analyses
	EL
	0
	5
	3,011695906
	1,152941527

	14. Theory Lectures
	IC
	0
	5
	2,988304094
	1,147828149

	15. Practical work – during semester
	EL
	0
	5
	2,836257321
	1,852526422

	16. Required Readings
	IL
	0
	5
	2,830409357
	1,163366998

	17. Group Projects
	IS
	0
	5
	2,795321637
	1,217123555

	18. Argumentative Discussion
	IS
	0
	5
	2,736842105
	1,22031311

	19. Field Projects
	EL
	0
	5
	2,584795322
	1,259132446

	20. Term paper
	IL
	0
	5
	2,432748538
	1,297002445

	21. Seminars
	IS
	0
	5
	2,415204678
	1,295967655

	22. Partial exam – exercise written exams 
	IL
	0
	5
	2,140350877
	2,159291249

	23. Partial exam – theory  and exercise written exams 
	IL
	0
	5
	2,005847953
	2,112976924

	24. Homework – preparation for the teaching 
	IL
	0
	5
	1,959064327
	1,334416485

	25. Partial exam – theory written exams 
	IL
	0
	5
	1,947368421
	2,14822268

	26. Practical work – during summer months 
	EL
	0
	5
	1,812865497
	1,697769637

	27. Examinations in General
	IL
	0
	5
	1,801169591
	1,066163452

	28. Lectures in General – for small groups
	IC
	0
	5
	1,748538012
	1,587056347


Students of Financial accounting (second year of study) follow with interactive strategies: Exercises with students (3,63),  Cooperative Learning (3,56) and Small-group Discussions (3,45). After them follow Individual learning strategies, which are ranked with 3,41 for Programmed Instructions, 3,36 for Homework as preparation for exam and 3,35 for the Problem Examinations. It is significant that students rank very low Instructor Centered strategies as Theory Lectures (2,99) and Lectures in General (1,75). It is very disappointing that students rank with lower grades Partial Examinations (2,14; 2,01 and 1,95), and put higher grades for Term Paper (2,43). 

This fact shows that student have no interest in developing their knowledge and skills during the entire semester, but are only interested to pass the exam which means to prepared it in shortest time possible. Lower grades given to Partial Exams are probably the consequence of different education system that exists in Croatia and does not require from students to work throughout the semester, as it is required for the students in the USA. 

Managerial accounting students grade Individual Learning strategies - Problem Examinations and Programmed Instructions with 3,4 Required Readings strategy with 3,16 and Homework as a preparation for the exam strategy with 3,01. This indicates to the fact that students are aware that in the process of learning it is very important to acquire individual responsibility, i.e. to make students responsible for the results they get. However, exams as Individual Learning strategies are graded with lower grades from 2,9 for Partial Exams to 2,05 for Examination in General. It is also significant that students of Managerial accounting do not prefer partial examinations during semester. 

Remaining elements of Experiential Learning strategies: Case Analyses, Practical work during semester and Field Projects are also high graded (3,34; 3,28 and 3,18). Interactive Strategies are mostly ranked with grade 3. Highest grade goes to Small-group Discussions (3,75), followed by Group Projects (3,33), Cooperative Learning (3,23), Argumentative Discussions (3,03), Exercise with students (2.98) and Seminars (2,27) .

Table 3: Descriptive Statistics – Managerial Accounting

	Instructional Strategy
	Category
	Min
	Max
	Mean
	Std. Deviation

	1. Experiential Exercises
	EL
	0
	5
	4,639344262
	0,817165566

	2. Management Simulation
	EL
	1
	5
	4,573770492
	0,865236314

	3. Applied Lectures
	IC
	2
	5
	4,327868852
	0,961271926

	4. Role Playing
	EL
	1
	5
	4,147540984
	1,275879639

	5. Small-Group Discussion
	IS
	1
	5
	3,754098361
	1,192416841

	6. Lectures in General – for large groups
	IC
	0
	5
	3,508196721
	1,659547637

	7. Problem Examinations
	IL
	0
	5
	3,491803279
	1,119865331

	8. Programmed Instructions
	IL
	0
	5
	3,426229508
	1,175571016

	9. Case Analyses
	EL
	1
	5
	3,344262295
	1,153043016

	10. Group Projects
	IS
	1
	5
	3,327868852
	1,121328252

	11. Practical work – during semester
	EL
	0
	5
	3,278688525
	1,808601186

	12. Cooperative Learning
	IS
	1
	5
	3,278688525
	1,199043335

	13. Field Projects
	EL
	1
	5
	3,180327869
	1,31032053

	14. Required Readings
	IL
	1
	5
	3,163934426
	1,098185289

	15. Argumentative Discussion
	IS
	0
	5
	3,032786885
	1,154227203

	16. Homework – preparation for the exam
	IL
	0
	5
	3,081967213
	1,35763375

	17. Large – class discussion 
	IS
	0
	5
	3,016393443
	1,360046608

	18. Exercises with students 
	IS
	0
	5
	2,983606557
	1,431686689

	19. Partial Exam - theory  and exercises written exams 
	IL
	0
	5
	2,901639344
	2,10321118

	20. Term paper
	IL
	1
	5
	2,852459016
	1,236069922

	21. Theory Lectures
	IC
	0
	5
	2,721311475
	1,185061848

	22. Partial exam - theory written exams
	IL
	0
	5
	2,639344262
	2,129419224

	23. Partial exam – exercises written exams
	IL
	0
	5
	2,606557377
	2,139148495

	24. Seminars
	IS
	1
	5
	2,278688525
	1,226528265

	25. Homework – preparation for the teaching 
	IL
	0
	5
	2,262295082
	1,365059698

	26. Practical work – during summer months 
	EL
	0
	5
	2,196721311
	1,824094955

	27. Examinations in General
	IL
	0
	3
	2,049180328
	0,864604524

	28. Lectures in General – for small groups
	
	0
	5
	1,590163934
	1,333879669


It should be emphasized that AASCB accredited institutions students generally give higher grades to instructional strategies (max.4,489/min.3,234) then students from Faculty of tourism and hospitality management (max.4,639/min.1,590). Students had also opportunity to give suggestions in questionnaire on improvement of education and exam process. Their suggestions once more confirmed the above-mentioned facts i.e. 62% of the students suggests more practical examples, and 16% of them suggest implementing computer technology into education process.  

Conclusion

The globalization of businesses, increasing complexities of business transactions, and development of information technology has placed new demands on the accounting profession, to undergo significant change. In the world of academics and education this change is implemented in the area of education and examination program assessments. New accounting program curriculum has to be based on assessment process. Assessment can be defined as a systematic collection and use of information on students, in the education environment and learning outcomes to improve student learning. 

Guide for accounting program begins with intended learning outcomes that interact with student characteristics and educational environment. They produce actual learning outcomes and student satisfaction. The research conducted on accounting students showed that the most important in their knowledge are: Experiential Exercises and Managerial Simulations followed by Applied Lectures and Role Playing. In comparison to similar research results students of Faculty of tourism and hospitality management are more oriented towards application of their knowledge over the theoretical aspects, which is in accordance to the vocation business education. The faculty curriculum is designed to prepare students for their future roles of manager in tourism and hospitality industry, which is primarily to use accounting information for decision-making, and not to prepare accounting information.

REFERENCES:

1. Böer, B. Germain, “Management Accounting Education: Yesterday, Today, and Tomorrow”, Issues in Accounting Education Abstracts, Volume 14, No 4 (November 1999)

2. Bosner, Senka et. al., Report on the vocational education and training system in Croatia, National Observatory Network, European Training Foundation, Croatia (March 2001) 

3. Cottell, G. Philip, Harwood, M.Elaine, “Using Classroom Assessment Techniques (CATs) to Improve Student Learning in Accounting Classes”, Issues in Accounting Education Abstracts (May 1998)

4. Evans, Patricia, “A Self-Learning Project with Undergraduate Accountancy Students Using Videos and Computer Technology”, Issues in Accounting Education Abstracts (November 1998)

5. Harwood, M. Elaine, Cohen, R.Jeffrey, “Classroom Assessment: Educational and Research Opportunities”, Issues in Accounting Education Abstracts (November 1999) 

6. Johnson, Clint,  Kelley, Michael, “Productivity and Competence: Post-Tenure Review in American Universities”, Issues in Accounting Education Abstracts (August 1998)

7. Khan, U. Zafar , et.al., “ Plan for Reengineering Management Accounting Education, Based on the IMA’s Practice Analysis” Management Accounting Quarterly (Winter 2000) http://www.mamag.com/winter00/w00khan.htm, 

8. Martinson, Cole, “Improving Accounting Education Through Outcomes Assessments” Management Accounting Quarterly (Winter, 2002)

9. Nelson, T. Irvin et. al., “Changing Accounting Education With Purpose: Market-Based Strategic Planning for Departments of Accounting”, Issues in Accounting Education Abstracts  (May 1998)

10. Ozretic Dosen, “The use of the case method for effective education and business training”, Rethinking of Education and Training for Tourism, Graduate school of Economics and Business, Zagreb 2002 
11. Sangster, Lymer, “How to Survive a New Educational Era” Issues in Accounting Education Abstracts (November 1998)

12. Stake, E. Robert, “The art of Case study research”, SAGE Publication, International Publisher and Professional Publisher Thousand Oaks, London, 1995, 
13. The European Higher Education Area, Bologna, 1999.

14. Ulrich, A. Thomas et.al., “Tradeoffs among instructional strategies for accounting education”, Journal of Business and Behavioral Sciences, (Fall 2000)

15. Viertel, Evelyn et. al. Assessment of the labor market and the vocational education and training sector in Croatia, European training Foundation (April, 2001)

16. Vukonic,B., Cavlek,N.: Rethinking of Education and Training for Tourism, Graduate School of Economics and Business, Zagreb, 2002.

17. Wooten, C. Thomas, “Factors Influencing Student Learning in Introductory Accounting Classes: A Comparison of Traditional and Nontraditional Students”, Issues in Accounting Education Abstracts (May 1998)
18. Yin, K. Robert, “Case study research - Design and Methods”, second edition, SAGE Publication, International Publisher and Professional Publisher Thousand Oaks, London, 1995.
19. Young, S. Mark, “Readings in Management Accounting, third edition, Prentice hall, New Jersey, 2001.

[image: image2.png]Structure of the Croatian education system

| Labour Market
University study. | Continuing
| tmining

]
1

it

Vocationsl school

pe

g s i)

[r—

S
1

P T ———

oo

-
5 :
pr— £

Nursery

Family education

Diploma (exitto
Iabour market)

Vocaial | Matura Maturaand scaional - Mster ot Diplom/Bachelor  Mster/Docor
uiction ufation it




