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Abstract:
               According to the systems theory, the school system is one of the subsystems of society. The interdependence of the school (sub)system, the economic (sub)system, the political (sub)system and the socio-cultural (sub)system is well-known (Pastuović, 1999).

In the school theory the school system is a very important issue. It is not irrelevant whether we regard the school system from the point of view of the (Tillmann, 1994):  structural-functional theory, psychoanalytic theory, interactionist theory, spiritual-scientific theory, radical critique of the school or the theory of the withering away of the school as an institution.

The discussion about the relationship between the school system and the knowledge society is, in fact, the discussion about the relationship between the school system and the development idea. We believe that by using the development category it is possible to understand the significance of the school system in the knowledge society. The change is mostly understood as the symbol of development, although every change does not mean progress.

The school system has the features of contemporariness if it is based on: (a) the development idea, (b) the idea of lifelong learning and (e) the knowledge society idea.


D. Plevnik (2006) states that it is incorrect to talk about the knowledge society if we exclude the category of sense. This author argues for the syntagm “the society of knowledge and sense”.
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Introduction            

The relationship between the school system and the knowledge society is the current question of the social development and science. The discussion about the relationship between the school system and the knowledge society is de facto the discussion about the relationship between the school system and the development idea. Considering the fact that development is a multidimensional process, findings of the educational economy, educational sciences, political sciences, information sciences, educational psychology and other social sciences and humanities are crucial to us. In this paper, we will direct our attention to the educational sciences in the discussion about the relation between the school system and the knowledge society.

The crisis of education was a current syntagm in the 1970s. The quest for different answers to the problems brought upon education by the weaknesses of the school systems was under way. The starting point was the fact that education and science were the driving forces of social development. There are different theories which are used to explain the roles of education and science in social development. It is not irrelevant whether we use e.g. the theory of modernisation, the discourse theory of the theory of human capital to explain the influence of the school system on social development. The efficient answers to the crisis of education are lifelong learning, the learning society, and the knowledge society. 
The development idea and the knowledge society


We can explain some social and natural changes using the idea of development. Development is a multidimensional process. It consists of three categories: the structure, the change and the core. The change category is often used as the symbol of development. However, every change does not necessarily mean progress. Things which are new are always promising or, as E. Bloch (1973) has put it, every morning is ostensibly fresh. Different understanding of the change category is the result of the value system, the meaning of the human life, the worldview and the theoretical views, e.g. differences in understanding the change in the socio-political doctrines: conservatism, liberalism and socialism (Silov, 2007). A well-designed change is the one which includes the “what for” and “why”. Obviously, E. Bloch (1973) has pointed out the misunderstandings which we can track: bringing the change category down to the technological change. B Suhodolski (1998) stands up against the application of education in the form of efficacy and reproduction of personnel.  This well-known philosopher finds education to be a universal human value.
               Our starting point is the belief that there are continuous changes in the economic, political, socio-cultural and school (sub)systems of the society. How can one respond to these changes? We can start with the factors which are crucial when searching for answers to the changes in society, economy and technology. These are: natural resources (soil, raw materials and energy sources) and types of capital (physical, human and monetary capital). Human capital is the most important one. The means of using natural resources and other types of capital depend on the human capital. We are slowly reaching the understanding of knowledge as a non-material property. Some authors differentiate between the human, the intellectual, and the social capital. These three types of non-material types of capital can be measured (Černetič, 2002). 

According to Knežević-Florić (2004), the discourse theory suggests that the fundamental aspects of social development (discourse) can be general guidelines for the transformation of the school system. According to this theory, every transformation (reform) of the school system must be based on the understanding and consideration of the needs of the social discourse. Key aspects of the social discourse are: a) changes in the socio-economic sphere, b) demographic changes, c) understanding of the organisation and ways of working, and d) change in the educational and individual needs of the individual.     

      
In the knowledge society one needs to consider the type of the development model we pursue. Does development equal: a) sufficient amount of capital + modern technology, or b) capital + technology + human capital? Models of development in the knowledge society are being brought about by means of the corresponding strategy. Setting models and strategies of development in the knowledge society without the categories of sense and value is the wrong direction of the social development. That becomes obvious in the modern societies which pay tribute to profit and neoliberalism (Kulić, 2004). 
What is the knowledge society?


The knowledge society is a syntagm which signifies the special importance of knowledge in the social and economic development. That is the society in which “knowledge becomes the most important factor of the production and the strategic resource upon which growth and development are based” (Prpić, 2005, 93). We encounter the syntagm the knowledge society in the fourth chapter of P. Drucker’s book (1992). In the knowledge society there is a “shift to knowledge and education” or a “shift to the post-business society” (Drucker, 1992, 155-156). In Europe, the syntagm the knowledge society became modern once the economic development strategy for Europe until 2010 was accepted (the Lisbon Declaration, 1999). The idea of the Europe of knowledge has influenced the Croatian Academy of Sciences and Arts to adopt the Declaration of Knowledge in 2002. The Declaration of Knowledge states that “human knowledge which has been acquired by studying of that which exists as well as by designing that which is going to be plays a leading role in the post-industrial development”. According to B. Krištofić (2005, 93), the birthplace of knowledge is the information technology. Similar syntagms are: the post-industrial society, the information society, the knowledge society, the post-capitalist society, the network society, the knowledge economy, etc. P. Drucker (1994) believes that the source of the surplus value is not work but knowledge. In the knowledge society, there are no classes as in the industrial society envisaged by K. Marx. Workers will be divided into the knowledge workers and the non-knowledge workers. According to P. Drucker, school is the central institution in the knowledge society. In the knowledge society, education, information and knowledge are the most important sources of wealth and power. A question emerges: does the syntagm the knowledge society “in fact covers and masks social relationships” (Krištofić, In: Prpić, 2005, 94)? We will be proving that statement through a critical consideration of the society.

M. L. Ghisy (2007) enumerates the characteristics of the knowledge society. First, the basic characteristic of the knowledge society is the post-capitalist knowledge market. This author claims that in the present and future times, power does and will arise from “the network of human creativity within the interactive networks (human capital), and less so from the possession of capital”. Second, the signs of the knowledge society are intangibles. Third, the characteristic of the knowledge society is the transition from exclusion, which is the characteristic of the industrial society, towards inclusion. Knowledge does not increase if we share it with other people. Fourth, in the knowledge society, the sustainability is a fundamental, non-material property. It is a property which has no material or financial form (brand, reputation, image, importance).
What kind of a school system?


The task of the school system is to “build and create a human potential which is intellectual, humanistic, and capable of working, and which would work for the benefit of the country of origin as well as the greater good” (Rakić and Milanović, 2005, 5). According to the systems theory, the school system is one of the subsystems of the society. The school system is interdependent with the other subsystems of the society: the economic, political and socio-cultural subsystems (Pastuović, 1999). In the school theories the importance, structure and efficiency of the school system are discussed. According to H. J. Tillmann (1994), it is not irrelevant whether we use the structural-functional theory, psychoanalytic theory, interactionist theory, spiritual-scientific theory, radical critique of the school or the theory of the school withering to explain the school system. 

The modern school systems follow five basic ideas: the development idea, lifelong learning idea (Delors, 1998), the idea of the learning organisation (Senge, 2001), the quality idea, and the knowledge society idea. In the knowledge society, the school system has a prominent position. This claim does not refer to every society and every school system. The characteristics of the knowledge society can be realised in the dynamic societies which are in opposition to the stagnant societies .What is the relationship between the knowledge society and different types of school systems: the centralised ones, the decentralised ones, and such school systems which bring together the extremes of the centralised and the decentralised school systems. We support the decentralised school system alongside the particular role the government plays (the level of macroregulation). The decentralised school systems are more convenient for promoting research, development and innovation, which is one of the fundamental characteristics of the knowledge society.

Critical analysis of the structure of school throughout history, in the present and by predicting its future (Silov, 2003), presents us with at least fifteen subsystems. School first started developing teaching. Then it started spreading its domain (with extracurricular and out of school activities, cooperation between school and the local community, etc.). School counselling was developing gradually and was affected by many misunderstandings and difficulties. If we follow the idea of the knowledge society, it is possible and necessary to think of the role of the school counselling as the school service for development. Namely, research, innovation and development comprise a special sector in banks, shipbuilding, and other areas of human activity. Development is the realisation of the orientation idea. An innovative school welcomes changes. We believe that the innovative school is the symbol as well as reality of the knowledge society in the school system. However, caution and responsibility are necessary in order to determine what change is.  

N. N. Šoljan points out the relation between the knowledge society, the learning organisation, and the school. “School itself needs to learn if it wishes to secure its position in the knowledge society and guarantee its efficiency and quality.” The characteristics of the Croatian school system are typical of the traditional school systems, and less so of those school systems which are developmentally oriented. The change is not a prominent characteristic of the Croatian school system (Palekčić, Zekanović, 2007). This refers to the primary school (eight years). There are some difficulties and resistance to the realisation of the goals of the Bologna Declaration an aim to achieve the European space of higher education. The plan for the development of the education system 2005 - 2010 brings about hope to foster the quality of the Croatian school (Rakić i Milanović, 2005).
The school system and the knowledge society


Different types of knowledge are important in the school system. M. Paklečić (1998) differentiates between the scientific types of knowledge and the practical types. Those types of knowledge which teachers have are the ones oriented towards action. These are the practical types of knowledge. The scientific types of knowledge explain some activities or actions. The practical types of knowledge follow the criterion of the adjustment to the situation, while the scientific types of knowledge obey the truth criterion. It is possible to construct the models which explain relationships between the scientific and the practical types of knowledge. The first model is the traditional procedure of the direct transfer of the scientific type of knowledge into practical action. The rationalist-technocratic concept of knowledge application is present in this model. The educational practice is understood as the area to which scientific knowledge is applied. However, scientific knowledge cannot fully replace the practical type of knowledge. The second model has the characteristics of the informational – communicational model. Communication between the scientists and the teacher – practitioner helps overcome the difficulties which arise when scientific types of knowledge are applied in the teaching practice. Examples of the real application of the second model are action research and the research performed by a teacher – reflexive practitioner. The process of reflection gets pointed out so that the process of teachers’ decision-making and action is raised to the level of science itself. In the third model of the relationship between the scientific and practical knowledge a structural difference between the scientific and practical types of knowledge is accepted. That way, a “third” type of knowledge is created on the basis of the encounter of the scientific and practical knowledge types (the cubist painting metaphor).

R. Dowson (In: Avelini – Holjevac, 2005) has constructed the knowledge management cycle. That cycle is a dynamic process going from knowledge to information and back to knowledge. The knowledge management cycle continuously repeats itself and acts as the basis for directing learning and the knowledge of the organisation. This cycle can have an effect of “a continuous increase of creativity and innovation” (Avelini – Holjevac, 2005, 154). 

The human capital is the main link between the knowledge society and the school system. Most activities in the knowledge society will be based on the human capital and modern technologies. It is the role of the school system to create the quality of the human capital which is crucial in the knowledge-based society. A correct understanding of the relationship between the knowledge society, the human capital, and the school system is of great importance in conducting the school system reform (Boyle and Leicester, 2000). The reformers of the school systems are lead by the idea that the main goal of the transformation is to prepare the citizens for a life in the knowledge society. The creators of the national curricula in the knowledge society appreciate the relationship: standards, competences, and lifelong learning. 

The school can be a factor of development in the knowledge society if it becomes an innovative school and a learning organisation. H.S. Harung (In: Avelini – Holjevac, 2005) believes that current organisations are mostly task – based. This suggests the domination of the hierarchical structure in which higher managers make decisions and create the developmental policy of the organisation. It is a system of top – down initiatives. Another type of a learning organisation is the one in which organisational behaviour is based on values. In this type of an organisation the emphasis is on providing aid, initiatives are dispersive, and there is also self-management. W. Glasser (1994) reflects on the relationship between these two types of organisations from the point of view of guidance (leader and guiding guidance). According to W. Glasser the guiding guidance is a characteristic of a good school. In the knowledge society the school is a factor which influences the quality of life.
The knowledge society – possible critique


The knowledge society idea is a much discussed topic in the world today. The discussions are mostly affirmative to the benefit of the knowledge society. There are no critical views on the possible weaknesses of the knowledge society idea. We can observe that the discussions about the knowledge society mostly present the point of view of the scientific and technical development which holds no place for the categories of sense and value. D. Plevnik (2006) suggests a broader concept in place of the syntagm the knowledge society. He suggests the term the society of knowledge and sense. The discussion about the knowledge society which neglects social reality and social relations is fruitless. Today’s world and the world of the educators’ visions differ greatly. The picture of the world today is devastating: increasingly great differences between the rich and the poor, wars waged for natural resources, destruction of the environment, crime and terrorism. The change of this negative picture of the world is much more complex than the vision of the change suggested by the supporters of the knowledge society.
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