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ABSTRACT 
From 1990s transition in Central and Eastern Europe caused moral crisis in transitional societies which results in shaking of social and individual values and values vacuum. Family is a base of society. Its health is sine qua non for health and wealth of the society. Development of educators communication competence for work with parents emphasizes highly important, but rarely recognized urgent need for educators to be prepared to work with parents in solving everyday life problems in upbringing of their children. Experience and examples of workshops are given, which are based in living human values in families, and how to achieve this. 
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INTRODUCTION
“To learn how to earn for the living is only half of the work.

The other half is that we make that life meaningful worth living.”

The Teacher

The Report from the UNESCO's International Committee in developing education for the 21st ct.(J.Delors and others.), and the Millennium Declaration – the policy document (Millennium Development Goals) from the UN for the 21st ct. (00-15.) suggest changes in education the educators (from the pre school to the higher education institutions) is a policy document of the UN for the 21st ct. (00.-15.), in the aim to state their new competencies, development of the new communication model studies, in which the interpersonal relations as ever until now, demand new approaches, new methods, new curriculum.

The latest approaches are based on the concept «educator - communicator»,    communication knowledge and skills.  That is somewhat a more complex approach which sustains communication requirements in the profile of the current educator. (Bakić-Tomić, Lj. 98., 99., 05., Bratanić, M. (01,03,04.)
K.R. Popper and J.C. Eccles(90.) in the interpersonal communication have shared role coming from the trialistic interpretation of the hypothesis of the three worlds: physical, psychological and cultural. We learn communication by communicating, and that is a cyclic dynamic process which begins at birth, and ends with death. Therefore, to learn in a more quality way, correct, improve and develop your own communication competencies, is never too late. What differentiates the effective from the ineffective educators? They are not totally harmonised by the given answers and mention the four groups of key elements: knowledge, behavior, motivation and skills. (K.S. Kathleen 98.).
In general, communication competency in the world, many authors will be using: Holand,J.L. and P.1980., Lustig,M.W. and King, S.W. 1980., Lerner, B. 1981.,Jones,T.S.&Brunner, C.C. 1981. Spitzberg,B.H. and Cupach,W.R. 1984.,  Bašić/Hudina/Koller-Trbović/Žižak 1994., Neulip, J.C.&Grohskopf,E.2000., Bratanić,M., 2002.,2003., 2004., Bakić-Tomić, LJ. 1999., 2003., 2004.,Valente, M., i Horn, J.E. 2005., Santos ,A.P. 2005., Elliot, J. and Grigorenko, E. 2006., Allen, S. 2006. Communcation comptency some authors observe as hollistic (Bratanić,M.2002, Bakić-Tomić, 2003., Plenković,J. , Bakić-Tomić,Lj. Foy,S.1999.) or as integral method (Bašić/Hudina/Keller-Trbović/Žižak1994), or as a new paradigm of education (Bratanić 1999,2002., Špoljar,K.2001, Splical,S.2005) or is studied as a communicational profile (Bakić-Tomić,Lj.2003, Lewis, M., Valente,M., Horn,J.2005) or as communicational style of the educators (Jones,t.S.&Brunner,C.C.1981., Fortunati,S. 2000.,Bakić-Tomić,Lj. 2003.)      

Mainly the majority of authors agree that communication competency of educators create knowledge, behavior, training, motivation, skills and stances. The greatest barrier in developing communication competencies present stereotypes, prejudice, but also poor communication habits (Bakić-Tomić,Lj. 2003., Bašić/Hudina/Koller-Trbović/Žižak 1994). 
Communication competence can be defined as a possibility of adaptation of the message in interaction and the context, where the feedback provides as information on successful or unsuccessful adaptation. 4 elements of the competence are: practicing communication competences depend on the accessibility of the repertoire of relevant experience, critical choice of relevant experience from the individual, realisation of certain tasks or goals with the help of new experiences, thus enhancing own repertoire of experience and possibilities of the objective evaluation of changes. The evident consequences of the communication incompetence is the existence of  lack of motivation and running away from school, loneliness and aggressiveness in children, lack of discipline, alienation, conflicts and problems and poor cooperation of educational institutions with the parents. 

Communication as a science and an art in education has not received proper attention in the future teachers' curriculum and the course has been an attempt to correct that misfortunate shortage. This was performed through a communicology programme with sound ethical foundations in the form of universal human values that underlie responsible parenting, designed for students of the teacher-training faculty with a view to enable full development of their communication skills as well as prevent their turning towards mere rhetoric’s that characterizes much of our media space and political realities surrounding us. 
USA are the world leader in research of educational innovations, including methods of learning and teaching, but unfortunately most of this new methods are not taught on academic level, and they are even less systematically implemented in compulsory forms of education. At Cambridge College of Massachusetts, at University of Huston, G. Dryden and J. Vos (2001) compiled four – part curriculum and on first place they put curriculum of personal growth and development which includes selfconfidence, motivation, ability to communicate and ability to create and retain relationships. It is possible to expect some changes in our curricula as well, if research creates long term influence on upbringing and education practice and education of educators. 
DYNAMIC PARENTING EDUCATIONAL PROGRAM
Dynamic Parenting is educational program which has been implemented by a married couple Pal and Tehseen Dhall in Australia for 20 years. Working as psychiatric counselors in student counseling center they have realized that questions and problems that parents are facing are repetitive. This couple proactively worked with parents teaching them how to do quality communication, how to be proactive, and how can parents be good life leaders for their children. At the end they have created workshops of “Dynamic Parenting”. Handbook is translated in Croatian and implemented in some schools. 

The program is slightly adapted to work with students at The Faculty of Teacher Education of the University at Zagreb, Croatia, so that we can prepare them for methodical work with parents, because there was no such course. There was one more reason for this workshops: at The Faculty of Teacher Education of the University of Zagreb, Croatia, Communicology is not compulsory but elective course, which was introduced by first author for the first time two years ago. Students cordially accepted it and wanted continuation of the course – applied communicology. 

COMMUNICATION AND HUMAN VALUES
From 1990s transition in Central and Eastern Europe caused moral crisis in transitional societies which results in shaking of social and individual values and values vacuum. There was need for reconstructing the values, but what are the values? What is the source of values – is it empirical or transcendent? There is confusion in the concept of values, because there is no consensus in social sciences on conceptual framework of values. 
Different views on values: a) Values as norms, definition prevails in social sciences – values are normative rules of society – group norms and disregards subjective aspects of values; b) Values as cultural ideals, e.g.: what Milton Rokeach measures in his famour value survey: goals and ideals, but cultural ideals are not always motivating factors of actual behavior; c) Values as assessments of action, values as moral judgments of behavior, but the concept of values is broader; d) Values as beliefs, this concept of values is a mixture of behavioral norms, descriptions of the desirable/good, and descriptions of the actual/real; e) Values as objects - Ralph Turner and other theorists saw values as objects that are shared and in the public domain; R.B. Perry – values refer to interests focusing on objects, this is too broad, all-inclusive definition of values; f) Values as value orientations - value orientations – deeply rooted set of culturally patterned responses to environmental challenges, here values are seen as embedded in a cultural system; g) Values as behavior probabilities - values are components of personalities that make probable that a particular behavior will occur in particular circumstances, here values are defined only in terms of individual behavior; h) Values as generalized attitudes - values are general predispositions to act – they differ from attitudes – they transcend specific objects and situations (Hutcheon, 1972).
This is a situation of a changing cultural environment; it is possible that individuals' value systems develop to become autonomous, value-defined self, free from imperative of necessarily accepting external authorities or power.
The model we adopted - Ethical universalism and from this platform we proceed towards the model of universal human values that stem from the following sources: Immanuel Kant's categorical imperative: „Act only according to that maxim whereby you can at the same time will, that it should become a universal law." The Golden Rule found in numerous religions including Christianity: "Do onto others as you would wish them do onto you." or “Treat others as you want to be treated.” 

What are true values? We can realise it in simple examples. For instance, the value of the salt is in it saltiness, the value of sugar is sweetness, the value of a man is his character, and value of humanness is in unity of thoughts, words and actions. Human values are fundamental and universal qualities. They are innate in human beings but we must extract them from inside where they are hidden. (educere)

What are the virtues? They are: truth, love, right conduct, non-violence and peace. They are acquired qualities of personality. One develops them through all his life. They are based on human values. They are: goodness, patience, responsibility, forbearance, consistency, perseverance, selfsacrifice, loyalty,….
The five human values are the basis of all ethical values that are the foundations of the today’s civilization. This program of dynamic parenthood through five human values helps a teacher and a parent, and thus a child as well, to make conscious or bring on the surface, the concealed values which support their self-confidence and motivation, self-consciousness – „educare“. In that way we make a quality communication possible, based on mutual acceptance and understanding.
A short explanation of each human value follows in order to better understand the results of the communication profile:

1. Truth – Non-verbal potential means understanding and interpretation of ‘body language’ (miming, gestures and movements) as a help to verbal communication, to express one’s attitudes and emotions and their sincerity in the communication process. 

2. Love – Verbal potential, means good speech manners, i.e. passing messages in such a way that another person understands them better. Messages should be complete, clear, unambiguous, inoffensive, and not generalizing (using words such as never, always etc.)

3. Non-violence – Relation potential, means willingness for a relationship, tolerance, good intentions, and accepting another person with all his/her virtues and vices no matter what his/her temporary mood and reactions are. It implies communication listening, i.e. emphatic ability (the ability to understand another person).

4. Peace – Unconscious potential, means understanding yourself and another person in the interactive relation. One should be conscious of the fact that one person communicates with another through his/her own personality, experience, beliefs, values, norms but with defences, prejudices, fears and frustrations as well. It means that we should be equal in communication with others but not superior or inferior to another person.

5. Right conduct – Dialogue potential, means the ability of one person to cooperate with others and to lead a sincere and open communication without crazy and unfair techniques and games. It means discovering and understanding expectations, needs and intentions of others as well as informing other people of one’s expectations, needs and intentions (applying successful communication methods feedback, metacommunication, persuasion and negotiation, it is possible to realize quality and congruent communication – the unity of words, thoughts and actions).

The final goal of education is human personality, and teaching about it is based on the following principles: humanness, the unity of differences, excellence, wholeness, human perfection. These are principles that are emphasized and supported by the new post-modernistic pedagogic theory. P. B. Fitzwater said: „You can buy a person's time; you can buy their physical presence at a given place; you can even buy a measured number of their skilled muscular motions per hour. But you can not buy enthusiasm... you can not buy loyalty. You can not buy the devotion of hearts, minds, or souls. You must earn these.“

METHODS 
The purpose and goal of research is to create a high quality and efficacious training program for educators that will be implemented in existing educational programs of the teacher’s faculties as the fundamental (basic) education which would provide teachers with higher communication competencies in their work with parents.
Research problem: The research problem is to create interaction and feedback in the communication environment with the purpose of mutual understanding, respect and motivation, helping each other develops in the atmosphere of justice, humaneness and democracy.

Research questions: In the frame of the scientific project: Informative-communicative educators' competencies, the following questions were aroused on which this experimental workshop program with evaluation should have answered:
1. How can communication knowledge and skills, that are often a result of experience, be collected from the competent individuals?

2. How to adjust communication knowledge and skills to peculiarities of the communication situation (differences of context)?

3. What are the factors that motivate educators to communicate competently?

4. What is the best way to develop relevant communication skills (personal judgment)? 

Sample: During year 2008th at the Teachers Faculty of the University of Zagreb students of 3rd and 4th year of class teaching are offered elective course titled as Dynamic Parenting Workshops, and 90 students divided in 4 groups were participated in 30-hour program. The students were mostly of the female population. After the program the evaluation questionnaire has been divided to students in order to be anonymously filled out and leaved in professor's box.

RESEARCH PROGRAM: DYNAMIC PARENTING WORKSHOPS
In the modified curriculum the topics are being reshaped to cover more space for practical students' work with parents whereby students are allowed to co-moderate certain segments of the course; moreover, hands-on aspects of skills are placed into improved balance with their conceptual foundations. Educators are envisaged to play a vital role in this program. The research teacher’s team was consisted of: communicologist, pedagogue, and philosopher. They have been further developing the curriculum with a view to create a genuinely transdisciplinary course for teachers willing to undertake an effort to build bridges with parents and community at large, and thus improve the overall teaching/learning process, its perception in local environments and contribute to violence prevention in contemporary educational settings. They will need to become familiar with human values, how to live them in family and with effective techniques of adult education.
The Workshops that follow rely on two main types of sessions – self-awareness and skill building. The self-awareness sessions aim to heighten sensitivity and emphasize inner processes such as motivation, understanding and reflection. Skill building aims to make parents external behavior more effective, to make it congruent with deeper levels of understanding. The two types of sessions further the aim of leading the parents into an understanding and implementation of human workshop. Dynamic parenting and Education in Human Values are an ongoing process. It is constantly operating in the inner life and in all external actions whether we are at home with our family, in the workplace with our colleagues or with strangers in the shopping centre. In the material that follows, the family processes are explored as opportunities for personal transformation. The skill building and awareness are not limited in their application at home, nor are they completely separate and compartmented. They mutually reinforce each other and both support positive family dynamics to enrich and make creative all relationships. The practical application of the Workshops therefore will not be confined to the four walls of the home. The skills that the parents cultivate will apply to all areas of their lives. They will find that every situation provides opportunities to deepen self-awareness and cultivate their skills. Improved family dynamics and increased strength in the members of the family will be only one measure of success of these Workshops. The real success will be whether the parents have been enabled to live their lives both at home and outside of it inlighted with human values.

THE GOAL AND OBJECTIVE OF DYNAMIC PARENTING WORKSHOPS 
1. To enhance the self-consciousness of the parents

Through workshops the parents/students explore their own emotional ground (hopes, fears, worries, frustrations, what makes them angry, lonely, trust, etc.) Developing self-consciousness we enhance interpersonal relationships with those who are closest to us because we enhance our understanding of them. Questions to which the parents must get an answer through workshops are:

· How have I come to have the opinions that I have?

· Am I following the development of my own thoughts?

· Do I know the true reasons of my actions and decisions?

· Which are the purposes of my life, career, family, wealth?

· Which are my responsibilities toward the members of my family? Etc.

2. To enhance the ability of the parents to undertake useful actions (to be proactive)

Knowledge itself is not enough for us to change our attitudes; neither is skill, nor methods.  To change our attitudes it is necessary to unite all of these three elements into practice. Experience that is gained through the partaking in workshops will lead to positive changes in parents. It is extremely important in these workshops to create an atmosphere of trust, sincerity and tolerance. Positive changes in the participants of the workshops are achieved through consciously realizing their decisions, intentions, motives, goals, wishes, and the purpose of their lives, families, and expectations from oneself and from others. Through workshops parents/students gain practical knowledge, how to shape themselves and others, in order to achieve a particular goal. Some authors emphasize that there are three types of tutors (teacher/educator): inspiring teachers, explaining teachers, complaining teachers.

3. Methods of work with parents/students
a) To make conscious and enhance one’s intra-personal communication. It encompasses knowledge about one’s inner processes, questions about one’s role as a parent, awareness about the consequences of different actions as a parent, and awareness about one’s own communicological profile (my strengths and weaknesses)

b) To make conscious and enhance one’s inter-personal communication. Through workshops parents need to make conscious and develop skills of active listening, constructive problem solving, to comprehend their emotions and feelings, to learn how to express their opinions without aggression, how to better lousy communication of others with the use of metacommunication and feedback, how to create the golden communicological bridge, and realize a congruent communication in demanding situations.

The workshop has four elements: self-awareness, teamwork, subjective impressions and   plan of action. This workshop programme uses the following methods: ask and answer in a study circle, open discussions, spontaneous conversation, role-playing, quotation discussion, case study, personal observations, construction and feedback of action plans. Practical steps which the leaders of workshops need to take before commencing work: the leader has to announce the goals and purposes of workshops (what they want to accomplish with the workshop), which knowledge is required of parents, which actions the parents will be undertaking, how will their subjective impression and evaluation of the effects of workshops look like. 
L. Estrange: „Character is the sum and total of a person's choices“.

STUDENTS' FINAL EVALUATION OF THE DYNAMIC PARENTING WORKSHOPS
Students attending the workshop of the Dynamic Parenting have filled an evaluation questionnaire at the end of the course. The questionnaire consisted of both closed and open-ended questions related to students' perception of workshops' contents and methods, students' level of motivation for workshop methodology in general, the activity level they exhibited during the course, as well as their readiness to take up similar programmes for parents in future. We base our summary of students' evaluation upon the 90 valid questionnaires that were filled in. Evaluation questionnaires were analyzed descriptive statistics and the following summary of results and analysis of individual issues. 

Evaluation questionnaire results 

	Questions 
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	How useful did you find the workshops for you  personally?
	90
	2,00
	5,00
	4,5333
	,63952

	How useful did you find the workshops for your future work as a teacher?
	90
	3,00
	5,00
	4,6000
	,53632

	How much are you interested/motivated for this kind of teaching approach?
	90
	3,00
	5,00
	4,4667
	,63952

	How do you assess your activity level at workshops?
	90
	2,00
	5,00
	3,9667
	,72592

	How do you assess the moderators?
	90
	3,00
	5,00
	4,7667
	,45097

	Do you consider yourself ready to moderate similar workshops for parents? 
	90
	1,00
	3,00
	1,9444
	,62461

	Would you like to work in future on the Responsible Parenting project? 
	90
	1,00
	3,00
	1,3889
	,51264

	Valid N (listwise)
	90
	 
	 
	 
	 


Students are assessed workshops personally high useful (mean 4.53) and professional advancement (mean 4.60), especially they highly evaluated the moderators work (mean 4.76). It can be concluded that these workshops are a form of specifically accepted way of teaching among the students. In addition to the regular lecturers, the presence of the teachers from practice was very interesting and helpful.
How useful did you find the workshops for you personally?
	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	2
	1
	1,1
	1,1
	1,1

	 
	3
	4
	4,4
	4,4
	5,6

	 
	4
	31
	34,4
	34,4
	40,0

	 
	very useful
	54
	60,0
	60,0
	100,0

	 
	Total
	90
	100,0
	100,0
	 


More than half of students (60%) reported that the workshops helped them personally - very useful (the highest rating).
How useful did you find the workshops for your future work as a teacher?

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	3
	2
	2,2
	2,2
	2,2

	 
	4
	32
	35,6
	35,6
	37,8

	 
	very useful
	56
	62,2
	62,2
	100,0

	 
	Total
	90
	100,0
	100,0
	 


The students (62%) stated they will use this method in their future teachers' work (the highest rating). 
How much are you interested/motivated for this kind of teaching approach?

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	3
	7
	7,8
	7,8
	7,8

	 
	4
	34
	37,8
	37,8
	45,6

	 
	very nterested
	49
	54,4
	54,4
	100,0

	 
	Total
	90
	100,0
	100,0
	 


On this question, all students responded that they are interested in this approach as the working methods, from grade 3, and even 54.4% of them are really very interested.
How do you assess your activity level at workshops?
	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	2
	2
	2,2
	2,2
	2,2

	 
	3
	19
	21,1
	21,1
	23,3

	 
	4
	49
	54,4
	54,4
	77,8

	 
	very active
	20
	22,2
	22,2
	100,0

	 
	Total
	90
	100,0
	100,0
	 


On the scale of 1-5, students were very positively assessed their activity / participation in the workshops. Its activity, students assessed from grades 3-5, where over 50% of its activity rated by grade 4, and 22.2% of students considered that they were fully engaged in the work, with full satisfaction.
How do you assess the moderators?

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	3
	1
	1,1
	1,1
	1,1

	 
	4
	19
	21,1
	21,1
	22,2

	 
	very successful
	70
	77,8
	77,8
	100,0

	 
	Total
	90
	100,0
	100,0
	 


On this question, the most of students gave the highest ratings to moderators. The most students assessed the moderators work (77.8%) - with a very successful (grade 5), and the rest of them (21.1%) assessed as moderators grade 4. This mode of work has proven to be highly accepted and effective, beyond all expectations.

Do you consider yourself ready to moderate similar workshops for parents?

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	yes
	20
	22,2
	22,2
	22,2

	 
	perhaps
	55
	61,1
	61,1
	83,3

	 
	not completely
	15
	16,7
	16,7
	100,0

	 
	Total
	90
	100,0
	100,0
	 


It is obvious that after these workshops, students feel ready to implement these workshops (83.3%), which is a very high percentage. From this group of students (22.2%) are ready to implement this way of working with parents in their future work.
Would you like to work in future on the Responsible Parenting project?
	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	yes
	56
	62,2
	62,2
	62,2

	 
	I don't know
	33
	36,7
	36,7
	98,9

	 
	no
	1
	1,1
	1,1
	100,0

	 
	Total
	90
	100,0
	100,0
	 


It appears, from this table, that 62% of students are fully motivated for this mode, and their personal experience ensure success and positive workshops results.
DISCUSSION OF THE EVALUATION RESULTS
Here we shall pursue narrative analysis of data obtained via open-ended items of the questionnaire. One of the open-ended questions was about contents that, in students' opinion, should remain in the programme in future and reasons for that. The students noted that five human values together make a system of ethical concerns where different values and subvalues are firmly interconnected and correlated. Several students noted that topics discussed are necessary, yet underrepresented segment of for teachers' education. Since the course was implemented at the time when incidents of violence among youth as well as violent attacks of underground criminal milieu have shocked the Croatian citizens, and hence the topic of violence and prevention of violent behavior were largely discussed in the media and at various public events, some of our course participants have found that the topic of violence and non-violence deserve a more substantial coverage at the course. Other contents-related suggestions involved: methods of teachers' dealing with problematic parents; relations among teachers, etc. A suggestion was also that practical work where students would themselves moderate workshops, might be included as part of the course; naturally, that would necessitate at least doubling of the number of classes needed for the course realizations. Moreover, content-related notes referred to universal human values' awareness-raising quality of the course; further, a sort of emotional dimension in terms of becoming more conscious of one's underground emotional responses to different teaching situations, was perceived as particular added value of the course.

In respect of the teaching methods used, the students have conveyed positive impressions of sitting in circle for the purpose of enabling a fruitful group communication and opinion-sharing to unfold. The answers that contained statements on teaching methodology have appreciated the following aspects: workshop method offered a chance of active participation to each participant; the fact that more than one moderator was engaged, was also highly praised due to differing dynamics of their teaching styles and width of expertise thus achieved; more relaxed atmosphere than that of classical lectures; fewer participants per group was an often repeated request. Unlike in classical teaching style, in the course students' attention was not riveted to powerpoint presentations, but drawn away from the presentation towards fellow students' sharing their viewpoints as well as towards teachers'/moderators' direct inputs. Moreover, the students communicated approval of non-criticizing, interactive teaching styles that enabled their significant contributions to the workshops, viz., student-centered learning rather than the classical teaching paradigm. Students were in a position to practice different workshop methods such as role-playing, brainstorming, pair work, drawing etc., and thus obtained first-hand experience of participatory learning techniques, and of their beneficial role in implanting learning contents into learners' long-term memory. 

Suggestions relating to teaching methods' improvement encompassed more good practice examples from daily living, as well as more provocative questions initiating discussions etc. Students' perception of usefulness of visualization/meditation exercises varied from praise to rejection. Several students have found them extremely useful for relaxation and introspection; however, some others wrote that they have not been able to concentrate or follow the imagination; therefore future programmes should include more substantial explanations for activities of that kind, in order to enable more students to properly imbibe their positive effects. Due to differing religious or non-religious background of students, in all cases the exercise of these activities should be subject to students' prior informed consent, especially since exercises of that kind include contacting subconscious levels of personality, which accounts for their rather sensitive nature that necessitates a cautious approach. 

CONCLUSION
Value-based approach to developing teachers' communication competences developed at the Teacher’s Faculty, University of Zagreb, and evaluated at the workshop of the Dynamic Parenting in the academic year 2007/2008, has in its initial year of implementation proven a significant potential in terms of its contents and methods to substantially improve future teachers' awareness of communication-related aspects of their profession. 
Among major impressions declared by students was a unique nature of a workshop-based course at the university level. We should emphasize that each teaching unit has been theoretically conceptualized through philosophical/ethical theoretical notions and pedagogical means and methods, as well as given a practical dimension through activities and exercises illustrating the concepts and methods taught. In the workshops the teachers acted partly as teachers, and partly as moderators, interchangeably taking up more active role and sliding into background, upon having spurred students' active participation. This kind of work required a high level of group sensitivity on the part of teachers/moderators. 

Numerous problems faced by teachers in their encounters with parents on a daily basis have in this approach been seen as having a transformative potential for conflict resolution upon a perspective-changing vision. The importance of self-help approach for teachers has been reconfirmed, including questioning one's own pre-conceived notions of morality and values, and awareness rising of one's acts and their motivations. 
Today, when the moral crisis is more than obvious, and the role of teachers ever important, this program can be of great help, because through their parents can effectively operate on children.
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