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BACKGROUND

Pre-school and primary school teachers are directly in-
volved in the education of children. In addition to teach-
ers’ competences, the quality of their work is significantly
influenced by their psychological well-being. It is therefore
important to focus on their well-being as well as on per-
sonality traits they have. The main objective of this study
was to examine the relationship between life satisfaction,
happiness, optimism and personality traits of pre-school
and primary school teachers in Croatia.

PARTICIPANTS AND PROCEDURE

The study was conducted on a sample of 103 pre-school
teachers and 117 primary school teachers who completed
self-evaluated scales on personality traits, life satisfaction,
happiness and optimism.

RESULTS
The results demonstrated high levels of all personali-
ty traits in both samples. High levels of life satisfaction

were positively associated with happiness and optimism.
Personality traits were also positively associated with life
satisfaction, happiness and optimism. There were no dif-
ferences in life satisfaction, happiness, optimism or per-
sonality traits between pre-school and primary school
teachers, except for openness to experience being higher in
pre-school teachers. Emotional stability was a significant
predictor of teachers’ well-being.

CONCLUSIONS

The results have significant implications for improvement
of teaching practice at primary school and pre-school lev-
els. The findings highlight the importance of teachers’ per-
sonality traits and their well-being for the quality of their
work with children.
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Personality traits and well-being among teachers

BACKGROUND

Professional and personal characteristics of pre-school
and primary school teachers are expressed in their work
with children. When adopting a holistic perspective
(e.g., taking into account not only teachers’ compe-
tences but also teachers’ personal characteristics that
influence the process of learning and teaching) in the
work of pre-school and primary school teachers, it is
very important to analyse their personality traits (Tat-
alovi¢ Vorkapi¢, 2012). This is relevant because teach-
ers’ personal properties can determine the course of
the learning and teaching process and influence child
learning outcomes (Vizek-Vidovi¢, Vlahovi¢-Steti¢, Ri-
javec, & Miljkovi¢, 2014). Empirical findings clearly
demonstrated that personality traits have a prominent
role within the framework of implicit cognition and im-
plicit pedagogy (Jancec, Tatalovi¢ Vorkapi¢, & Lepi¢nik
Vodopivec, 2015). This is the process where the individ-
ual becomes sensitive to some rules in the environment
but with no intention to actually learn. Teachers’ im-
plicit pedagogy is significantly related to their teaching
competence (Cepi¢, Tatalovi¢ Vorkapi¢, Loncari¢, Andié,
& Sko¢i¢ Mihi¢, 2015). Additionally, teachers’ well-being
strongly influences group climate in the class (Tatalovi¢
Vorkapi¢ & Jeli¢ Puhalo, 2016), the same as it is greatly
influenced by their personality traits (Tatalovi¢ Vorkapi¢
& Loncari¢, 2013). Hence, this study examines psycho-
logical well-being and personality traits of pre-school
and primary teachers. The nature of teacher work re-
quires a great deal of emotional engagement, since the
teaching process creates relationships between teachers
and children. Therefore, it is important to establish how
satisfied teachers are with their life, how happy they are
and how these aspects relate to their personality. These
issues are particularly relevant for teachers in Croatia,
where this study was carried out. For example, job re-
quirements of pre-school and primary school teachers
in Croatia are determined by different working methods
and evaluation of students’ progress. Pre-school teach-
ers work in groups and in pairs, and therefore are mu-
tually responsible for the achievements of their student
groups. Thus, all responsibility for the students is on
the primary school teacher, who is the only one leading
the process of learning and teaching in the class. Due
to different determinants of conditions and work meth-
ods among the pre-school and primary school teachers
(NOK, 2014), we examined the influence of personality
traits on teachers’ well-being as well as potential differ-
ences between pre-school and primary school teachers.

THE RELATIONSHIP BETWEEN PERSONALITY
TRAITS AND WELL-BEING AMONG PRE-
SCHOOL AND PRIMARY SCHOOL TEACHERS

In the last few years there has been a significant
number of studies on subjective well-being in terms
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of life satisfaction, happiness and optimism (Rijavec
& Miljkovi¢, 2006). These studies have demonstrated
that individuals who are satisfied with their lives have
more successful marriages, have better social inter-
action and social relationships, are more immune to
stress, and are more efficient in their workplace (Die-
ner & Biswas-Diener, 2002; Hills & Argyle, 2001; Ly-
ubomirsky, 2001). Generally, subjective well-being can
be best evaluated in conjunction with the individual’s
personality, which is one of the most reliable predic-
tors of subjective well-being. Individual differences
in personality and subjective well-being appear very
early in life, are stable and have moderate to strong
genetic determination. For example, extraversion and
neuroticism correlate most with subjective well-be-
ing, whereas extraversion is moderately associated
with positive emotions, and neuroticism with neg-
ative emotions (Diener & Lucas, 1999). Personality
better explains happiness, life satisfaction and positive
emotions than negative emotions, as shown by a me-
ta-analysis of 137 different personality traits (DeNeve
& Copper, 1998). Moreover, all big five dimensions are
connected with happiness, but at different levels. Hills
and Argyle (2001) determined that extraverted per-
sons and those with minor neuroticism are happier.
On one hand, personality dimensions, i.e., conscien-
tiousness, agreeableness and openness to experience,
have a relatively low positive correlation with subjec-
tive well-being (Diener & Lucas, 1999). On the other
hand, previous Croatian research among pre-school
teachers showed significant positive correlations be-
tween extraversion, agreeableness, conscientiousness,
openness and optimism, hope and life satisfaction, and
a negative correlation between neuroticism and men-
tioned well-being variables (Tatalovi¢ Vorkapi¢ & Jeli¢
Puhalo, 2016). The five-factor model shows that those
factors which improve intra-human relationships and
successes in goalsetting are important for subjective
well-being. Conscientiousness has the strongest con-
nection with life satisfaction, since conscious people
set their goals higher and want to achieve more. Pos-
itive emotions are evoked by maintaining good rela-
tions with people, so they are significantly associated
with extraversion and agreeableness. While the emo-
tional component of long-term subjective well-being
is more connected with the personality itself, short-
term subjective well-being is more connected with the
situational factors than with the personality traits.
Personality traits have a key role in the degree of
professional competency, considering the fact that pre-
school and primary teachers participate in the work
of raising and educating children (Tatalovi¢ & Vorka-
pi¢, 2012, 2015; Tatalovié¢ Vorkapi¢, Vujici¢, & Cepié,
2014). In teacher samples, personality has been most
commonly explored within the Five-Factor personal-
ity model. This model indicates that the individual’s
personality can be explained and understood by five
basic personality traits: extraversion, neuroticism, con-
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scientiousness, agreeableness and openness to experi-
ence (Goldberg, 1990). So far, high levels of extraver-
sion, conscientiousness, agreeableness and openness
to experience, and low levels of neuroticism have been
determined among the pre-school and primary school
teachers within Croatian studies (Tatalovi¢ Vorkapic,
2015). In addition, Tatalovi¢ Vorkapi¢ and Loncari¢
(2013) have found a significant correlation between ex-
traversion, neuroticism, life satisfaction and burnout.
Thus, extraversion is positively associated with life
satisfaction and negatively with emotional exhaustion.
On the other hand, neuroticism has a negative effect on
life satisfaction, in a way that increases emotional ex-
haustion and perception of decreased personal achieve-
ment. Openness and conscientiousness through de-
creasing feelings of diminished personal achievements
have direct positive effects on life satisfaction.

In conclusion, teachers play a relevant role in mo-
tivating growth and development of the child (Fullan,
2013). They prepare the youngest members of soci-
ety, in the so-called new pedagogy that is based on
the partnership between teachers and children in the
process of learning and teaching, which implicitly
involves their individual characteristics. Therefore,
teachers’ well-being and their personality traits are
relevant to be explored in the context of this relevant
group. In addition, since the relationship of age and
work experience with personality and well-being will
be explored here, it is important to mention that pre-
vious research results showed a negative correlation
between teachers’ personality traits and well-being
with age and work experience (Tatalovi¢ Vorkapié,
2012; Tatalovi¢ Vorkapi¢ & Jeli¢ Puhalo, 2016).

RESEARCH AIM AND HYPOTHESES

The main objective of this study was to examine the
relationship between life satisfaction, happiness, opti-
mism and personality traits of pre-school and primary
school teachers in Croatia. This is a small country in
South-Eastern Europe with a population of about four
million people. The important contribution of this re-
search is the fact that there are no similar studies in
Croatia or abroad. Also, the novelty and significant im-
plications of this study could contribute to the develop-
ment of better teaching practice. Therefore we aimed
to examine a) levels of life satisfaction, happiness, op-
timism and personality traits among the pre-school
and primary school teachers; b) the relation between
personality traits, life satisfaction, happiness, optimism
and socio-demographic variables (age and working ex-
perience) of pre-school and primary school teachers;
c) differences in life satisfaction, happiness, optimism
and personality traits between pre-school and prima-
ry school teachers; and d) the influence of personali-
ty traits on life satisfaction, happiness and optimism
among pre-school and primary school teachers.

Considering previous empirical findings, the fol-
lowing hypotheses are postulated: a) high levels of
life satisfaction, happiness, optimism, extraversion,
conscientiousness, agreeableness, openness to expe-
rience and emotional stability among pre-school and
primary school teachers; b) significant positive asso-
ciation of life satisfaction, happiness and optimism
with personality traits and not with socio-demo-
graphic variables; regarding personality traits, a neg-
ative correlation with age and working experience is
expected due to previous findings (Tatalovi¢ Vorka-
pi¢ & Jeli¢ Puhalo, 2016); c¢) no differences between
pre-school and primary teachers in their life satisfac-
tion, optimism or personality traits; d) all personality
traits will be significant predictors of overall well-be-
ing, especially extraversion and emotional stability.

PARTICIPANTS AND PROCEDURE

This study was conducted on a convenient sample
of 220 pre-school teachers (in the range from 24 to
64 years of age, M = 40.04, SD = 12.34) and primary
school teachers (in the range from 25 to 59 years of
age, M = 40.10, SD = 9.21). Average working expe-
rience of pre-school teachers was M = 18.27, SD =
12.28, in the range from 0 to 43 years of age, and of
primary school teachers was M = 17.86, SD = 10.62,
in the range from 1 to 36 years of age. Considering
the cities, pre-school and primary school teachers are
from the city Kastav, Opatija and Rijeka. Twenty-six
pre-school teachers work in nursery schools, 61 of
them in pre-school groups mixed by age, and thirteen
of them in pre-school groups homogeneous by age.

Data were collected in pre-school institutions and
elementary schools of the Primorsko-Goranska Coun-
ty as part of a master thesis (Peloza, 2015). The re-
search concerned 9 pre-school institutions and 11 ele-
mentary schools in 3 cities previously described. Prior
to data collection, a formal invitation for collaboration
was sent to all the principals of the pre-school and
primary school institutions by the Faculty of Teacher
Education. During data collection, the anonymity and
confidentiality of participants were guaranteed. All
measures have been personally distributed in the pre-
school and primary school institutions by the first au-
thor. Out of 250 distributed surveys, 220 were returned
and data collection lasted for two months.

MEASURES

In this study, four questionnaires were applied to
measure personality traits, life satisfaction, happi-
ness and optimism.

The personality traits were measured with the
shortened Croatian version of the Ten Item Person-
ality Inventory (TIPI; Gosling, Rentfrow, & Swann,
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2003; Tatalovi¢ Vorkapié¢, 2016), which consists of
10 items. A sample item is: I see myself as a person
who is self-confident and self-disciplined. Subjects
self-estimated themselves using a 5-point Likert scale
(1 - strongly disagree to 7 — strongly agree). Cron-
bach’s a coefficient of this scale for the pre-school
teachers’ subsample is a = .63, and for the primary
school teachers’ subsample o = .72, which is similar
to the validation research (Tatalovi¢ Vorkapi¢, 2016).

Life satisfaction was measured by the Croatian ver-
sion of the Satisfaction with Life Scale (SWLS; Diener,
Emmons, Larsen, & Griffin, 1985; Diener, Suh, Lucas,
& Smith, 1999; Rijavec, Miljkovi¢, & Brdar, 2008). It con-
sisted of 5 items, such as If1 could live my life over, I would
change almost nothing. Subjects self-estimated them-
selves using a 5-point Likert scale (1 - strongly disagree to
5 — strongly agree). Cronbach’s o coefficient of this scale
for the pre-school teachers’ subsample is a = .87, and for
the primary school teachers’ subsample o = .82.

Happiness was measured with the Subjective Happi-
ness Scale (SHS; Lyubomirsky & Lepper, 1999), adapted
in Croatia by Rijavec and colleagues (2008). The scale
asked participants to globally examine how lucky they
are using four items such as In general, I consider my-
self: from 1 — not a very happy person to 5 — a very hap-
py person. Cronbach’s a coefficient of this scale for the
pre-school teachers’ subsample is o = .70, and for the
primary school teachers’ subsample a = .58.

Optimism was measured with the Croatian ver-
sion of the Revised Life Orientation Test (LOT-R;
Rijavec et al., 2008; Scheier, Carver, & Bridges, 1994).
This scale measures optimism with six items such
as: I hardly ever expect things to go my way. Subjects
self-estimated themselves using a 5-point Likert scale
(1 - strongly disagree to 5 — strongly agree). Cron-
bach’s a coefficient of this scale for the pre-school
teachers’ subsample is a = .68, and for the primary
school teachers’ subsample o = .69.

Table 1

Sample descriptives

RESULTS AND DISCUSSION

Analyses were conducted in the following steps.
First, we addressed the first research question by us-
ing descriptive analysis. Second, correlation analysis
was applied, supplemented by the Mann-Whitney
test. Finally, hierarchical regression analysis was
performed to address the fourth research question.

LIFE SATISFACTION, HAPPINESS, OPTIMISM
AND PERSONALITY TRAITS OF PRE-SCHOOL
AND PRIMARY SCHOOL TEACHERS

In relation to the first research question (e.g., the ex-
amination of teachers’ levels of personality traits and
well-being variables), we present basic descriptive
analyses in Table 1. As can be seen, Table 1 shows
means and standard deviations for life satisfaction,
happiness, optimism and personality traits, separate-
ly for pre-school and primary school teachers. Taking
into consideration life satisfaction, happiness and opti-
mism, there were high levels with the pre-school and
primary teachers in relation to the possible range of re-
sults (1-5). In relation to personality traits, we can also
see high levels of all personality traits in both samples
in consideration of the possible range of results (1-7).
Astopersonality traits, hope, optimism and life satis-
faction among pre-school teachers (Tatalovi¢ Vorkapié¢
& Jeli¢ Puhalo, 2016), the average result on the life sat-
isfaction scale was M = 3.59. Sabol (2005) has explored
personality traits and psychological needs as predic-
tors of life satisfaction and determined an average level
of life satisfaction M = 4.48, but that sample was rath-
er different regarding age and gender. Other authors
(Costa & McCrae, 1985; Eysenck & Eysenck, 1994) also
showed that with age, extraversion decreases, which
is directly linked with experiencing positive emotions

Pre-school teachers

Primary school teachers

M SD  Range Ske Kur M SD  Range Ske Kur
Life satisfaction 377 075 15 -0.80 080 375 071 15 -0.31 -0.94
Happiness 395 084 15 105 156 379 083 15 089  0.76
Optimism 392 061 15 086 204 395 064 15 -0.70  0.68
Extraversion 497 132 17 015 -0.53 484 129 17 042  0.05
Agreeableness 549 104 17 051 024 549 102 17 -035 084
Conscientiousness 6.06 0.98 1-7 -145 187 5.96 1.10 1-7 -1.09 0.10
Emotional stability ~ 545 123 1-7  -0.66 -0.22 525 125 17 -058 -0.13
Openness 602 099 17 192 570 564 109 17 060 -0.31

to experience

Note. Range — range of results, Ske — skewness, Kur - kurtosis.
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and greater life satisfaction. Similarly, Brki¢ and Rijavec
(2011) examined stress sources, stress coping and life
satisfaction of primary teachers, and reported levels of
life satisfaction (M = 3.70) almost completely coincid-
ing with the result obtained in this research on teachers
(M = 3.75). Similar are the findings of life satisfaction
levels established in other studies, with pre-school
teachers (Tatalovi¢ Vorkapi¢ & Loncari¢, 2013) as
well a general population sample (Lucev & Tadinac,
2010). Finally, in the research of pre-school teacher’s
optimism (Tatalovi¢ Vorkapi¢ & Jeli¢ Puhalo, 2016),
a higher mean was established than the one obtained
in our study (M = 4.51). Reasons may be various so-
cio-demographic characteristics of these two samples
of pre-school teachers. Regarding personality traits,
the findings showed moderate to high levels of all per-
sonality traits within the possible range of results. All
these findings confirmed prior work on similar sam-
ples in Croatia (Tatalovi¢ Vorkapi¢ & Jeli¢ Puhalo, 2016;
Tatalovi¢ Vorkapi¢, Cepi¢, & Sekulja, 2016).

THE RELATIONSHIP BETWEEN PERSONALITY
TRAITS, WELL-BEING VARIABLES,
AGE AND WORKING EXPERIENCE

In relation to research question two (e.g., the rela-
tion between personality traits, life satisfaction, hap-

Table 2

Associations among study variables

piness, optimism and socio-demographic variables
(age and working experience) of the pre-school and
primary school teachers), Spearman’s correlation co-
efficients were conducted. Table 2 shows correlations
and significance levels of life satisfaction, happiness,
optimism, extraversion, agreeableness, conscien-
tiousness, emotional stability, openness to experi-
ence, age and working experience.

The results from correlation analysis for pre-school
teachers are presented above the diagonal, and for
primary school teachers under the diagonal. Overall,
high levels of life satisfaction for both samples were
positively associated with happiness and optimism.
All teachers’ personality traits were positively asso-
ciated with life satisfaction, happiness and optimism.
However, not all of these relations are significant in
both subsamples. The results showed a negative cor-
relation of happiness and optimism with teachers’
age and work experience only among primary school
teachers. Even though these relations were not signif-
icant, it is interesting to observe that extraversion was
negatively correlated with age and work experience
in the case of primary school teachers, while in the
case of pre-school teachers these variables correlat-
ed positively. There were no differences in life satis-
faction, happiness, optimism and personality traits
among pre-school and primary school teachers, ex-
cept in the case of openness to experience, whose lev-

LS HAP OPT EX AG coO ES OPE AGE TE
LS 1 A482%% 460" -.010 132 .268** .352** .054 -.128 -.058
.000 .000 919 191 .007 .000 .594 .302 578
HAP 502" 1 297 2377 .031 .026 .244% .168 .074 .107
.000 .004 .020 761 .802 .016 .102 .556 .308
OPT 463** .362%* 1 .199* .149 129 317*F 407*% .033 -.079
.000 .000 .053 .150 212 .002 .000 .793 457
EX 178 .233% 256 1 -.099 .010 .102 .367°" .092 .062
.064 .014 .007 332 922 311 .000 464 .556
AG 246 227% .313** .109 ] 262%* 44177 3617 —277F  -.223%
.010 .016 .001 .263 .009 .000 .000 .024 .032
co .288** .2219% .392%* .064 493** 1 .328** .149 131 .019
.002 .019 .000 .503 .000 .001 .140 293 .857
ES .283** .338** .537** .323%* 457%" 387" 1 .325"* .053 -.079
.002 .000 .000 .001 .000 .000 .001 .671 450
OPE .269** .189* .366** 4127 .332%* .378** .391*F 1 .008 -.083
.004 .042 .000 .000 .000 .000 .000 952 428
AGE -.123 =191 -.303"*  -.115 -.261" -.203 -.296"* -.168 1 .924**
.282 .094 .008 325 .023 .074 .009 139 .000
TE -.089 -.218* =231 -.009 —-.239%*  -237** -303"* -.226" .955** 1
.357 .023 .017 930 .014 .014 .001 .018 .000

Note.*p < .05;*p < .01. LS - Life satisfaction, HAP — Happiness, OPT — Optimism, EX — Extraversion, AG — Agreeableness, CO -
Conscientiousness, ES — Emotional stability, OPE — Openness to experience, TE — Teaching experience.
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el is increased in pre-school teachers. Regarding the
connection between life satisfaction and optimism, it
has been established that life satisfaction positively
and significantly correlated with happiness and op-
timism within both subsamples. These results were
expected and indicated that pre-school and primary
school teachers who are highly optimistic are also
happier and more satisfied with life. These findings
have confirmed results from previous studies (Brkl-
ja¢i¢ & Kaliterna Lipovcan, 2010; Druzi¢, Popovié,
& Hanes, 2012; Jovanovié, 2010).

The pre-school and primary school teachers who
are devoted to their work set goals that are achiev-
able and could be fulfilled by various strategies and
methods. Considering the fact that the educational
process is unstable and full of unexpected new situa-
tions, it is important that these educational workers
retain high optimism. The present research has con-
firmed this and agrees with the results of previous
studies. Within the group of pre-school teachers, life
satisfaction positively correlates with personality
traits of conscientiousness and emotional stability.
Similar to this finding is the one established in the re-
search of Tatalovi¢ Vorkapi¢ and Jeli¢ Puhalo (2016)
where a positive correlation was found between life
satisfaction and all five personality traits. In addition,
it is interesting that in the subsample of primary
school teachers, a positive correlation between life
satisfaction and personality traits was noted for all
personality traits except for extraversion. This result
was expected if we compare it with the results of
previous research (Hayes & Joseph, 2002; Hrebicko-
va, Blatny, & Jelinek, 2010). The significant positive
correlation between openness to experience and life
satisfaction only in the subsample of primary school
teachers is interesting, and it should be thoroughly
explored in future studies with a bigger sample and
a more reliable personality measure.

In contrast to life satisfaction, which does not cor-
relate significantly with extraversion, a significant
positive correlation between happiness and extraver-
sion could be observed in both subsamples. Happi-
ness correlated positively with all other personality
traits in the group of primary school teachers, and
negatively with working experience. As to the group
of pre-school teachers, happiness correlated posi-
tively with emotional stability. In a research study
by Lucev and Tadinac (2010) about the relationship
between personality traits and life satisfaction, it
was established that all personality traits positively
correlated with life satisfaction, except neuroticism.
Furthermore, Joshanloo and Afshari (2011), explor-
ing personality traits and self-evaluations as predic-
tors of the students’ life satisfaction, obtained results
which demonstrated significant correlations between
all the personality traits and life satisfaction. As with
life satisfaction and happiness, optimism correlated
positively with emotional stability and openness to
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experience among pre-school teachers. In the group
of primary school teachers, our results have shown
that optimism significantly correlates with all per-
sonality traits. It is interesting that only in the case
of primary school teachers did optimism correlate
negatively with age. Previous studies (Penezi¢, 1996,
1999; Lance, Mallard, & Michalos, 1995) have shown
that age and life satisfaction were not significantly
related. The same was confirmed by the research of
Raboteg—Sarié, Merka$, and Maji¢ (2011) in which the
adolescents’ hope and optimism in relation to their
parents’ educational style were examined. Consider-
ing the intercorrelation between personality traits,
the findings from this study have confirmed prior
results (Tatalovi¢ Vorkapi¢, 2012).

Furthermore, we found that working experience
correlated negatively with agreeableness in the group
of pre-school teachers and with the agreeableness,
conscientiousness, emotional stability and openness
to experience in the group of primary school teach-
ers. It is interesting that in other studies, working ex-
perience and age (Tatalovi¢ Vorkapi¢ & Govi¢, 2016;
Tatalovi¢ Vorkapi¢ & Jeli¢ Puhalo, 2016) correlated
negatively with extraversion, which was not the case
in the present study. Also, age correlated negatively
with agreeableness in both groups. It is interesting
that in both groups age was not significantly connect-
ed with extraversion and emotional stability, as also
shown in the previous studies (Tatalovi¢ Vorkapié,
2012). Regarding the group of primary school teach-
ers, age correlated negatively with conscientiousness,
emotional stability and optimism. These different cor-
relation paths could be explained by various working
conditions of pre-school and primary school teach-
ers. The main implication of these findings could be
associated with creating specific life-long learning
programs or programs for professional development
that would enable educators to retain optimal levels
of their personality traits and optimism at work.

DIFFERENCE ANALYSIS OF PERSONALITY
TRAITS AND WELL-BEING AMONG
PRESCHOOL AND PRIMARY SCHOOL
TEACHERS

In relation to the third research question (e.g., differ-
ences in well-being and personality traits between
pre-school and primary school teachers), Table 3
presents the results of the Mann-Whitney test. There
were no significant differences in life satisfaction,
happiness and optimism between pre-school and
primary school teachers. Considering the similarity
between the professions of pre-school and primary
school teachers and their work conditions, these re-
sults are expected. In the research conducted by Luci¢
(2007), pre-school and primary school teachers shared
an equal opinion of their professions. This perception
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Table 3

Group comparisons

M SD M-W test (p)
Pre-school teachers 3.77 0.75
Life satisfaction .652
Primary school teachers 3.75 0.71
Pre-school teachers 3.95 0.84
Happiness .108
Primary school teachers 3.79 0.83
Pre-school teachers 3.92 0.61
Optimism .748
Primary school teachers 3.95 0.64
Pre-school teachers 4.97 1.32
Extraversion .594
Primary school teachers 4.84 1.29
Pre-school teachers 5.49 1.04
Agreeableness .986
Primary school teachers 5.49 1.02
Pre-school teachers 6.06 0.98
Conscientiousness .886
Primary school teachers 5.96 1.10
Pre-school teachers 5.45 1.23
Emotional stability 212
Primary school teachers 5.25 1.25
Openness Pre-school teachers 6.02 0.99 008
to experience Primary school teachers 5.64 1.09 .

Note.”p < .05;**p <. 01.

of their profession can partially serve as an explana-
tion for similar findings on the examined well-being
variables. Agreeableness was established as one of
the most significant personality traits, and academic
self-image in prediction of the variance of examined
motivation aspects for the career choice of a teacher.
Therefore, personality traits have a strong role when
choosing an appropriate profession, besides life sat-
isfaction as a consequence of a proper choice. These
findings have been confirmed by the study of Tat-
alovi¢ Vorkapi¢ et al. (2016) with a student sample.
Although this particular research was performed on
students, it can be compared with the present study,
because the participants were students whose future
professions are pre-school and primary school teach-
ers. Therefore, in the analysis of testing differences
between pre-school and primary school teachers in
their personality traits, only one significant difference
was established in the trait openness to experience
(see Table 3), where the pre-school teachers showed
significantly higher results. A possible explanation
for this result lies in the different study programs and
work method in the pre-school institutions and pri-
mary schools. An early and preschool curriculum is
structured to enhance and motivate pre-school teach-
ers’ openness to new experiences, flexibility, creativi-
ty and innovativeness — all personality properties that
are not supported within the primary school curricu-
lum and primary school system in Croatia.

TEACHERS’ PERSONALITY TRAITS AS
POSSIBLE PREDICTORS OF LIFE SATISFACTION,
HAPPINESS AND OPTIMISM

Finally, we aimed at exploring predictors of life sat-
isfaction, happiness and optimism among pre-school
and primary school teachers by means of 3 x 2 hier-
archical regression analyses. The results for primary
school teachers are presented in Table 4. As it can be
seen, emotional stability is the only significant pre-
dictor of two well-being variables: life satisfaction
and optimism. These results are expected due to cor-
relation coefficients previously calculated. The more
primary school teachers are emotionally stable, the
more they are optimistic and satisfied with life. Emo-
tional stability explains 18% of total life satisfaction
variance and even more, i.e., 46% of total variance of
optimism. Therefore, it could be concluded that this
personality trait is very important within the per-
sonality profile of primary school teachers and has
predictive power regarding the teachers’ optimism.
Further analyses in the second step showed that hap-
piness explains 31% of life satisfaction variance, and
vice versa, life satisfaction explains 19% of happiness
variance. Age and working experience demonstrated
no significant predictive power regarding well-being
variables. The results from the hierarchical regres-
sion analyses for pre-school teachers can be seen in
Table 5.
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Table 4

Testing predictors in primary school teachers’ sample

Primary school teachers Life satisfaction Happiness Optimism
Predictors B SEB B B SEB § B SEB p
2.89**  0.72 2.64**  0.88 1.68**  0.49

Extraversion 0.07 0.08 12 0.05 0.10 .08 0.02 0.05 .04
Agreeableness -0.21 0.12 -.27 -0.09 0.14 -.10  -0.01 0.08 -.02
Conscientiousness 0.05 0.11 .06 0.24 0.13 .29 0.06 0.07 .10
Emotional stability 0.16* 0.08 .30 0.06 0.10 .11 0.23**  0.05 .52
Openness to experience 0.11 0.10 .15 -0.06 0.12 -.07 0.12 0.07 .20
Life satisfaction 0.39*  0.16 .34 0.17 0.09 21
Happiness 0.25*  0.10 .29 0.02 0.08 .02
Optimism 0.35 0.18 .29 0.05 0.24 .04
Age -0.02 0.03 -.27 0.04 0.04 .37 -0.01 0.02 -.18
Teaching experience 0.03 0.03 36 -0.03 0.04 -29 -0.00 0.02 -.02
Model

1 R =.43" R?=.18" R=.30 R*=.09 R=.68"" R = .46*"

F(& 55 = 2.58* F(S‘ 5 = 1.13 F(S, 5 = 10.02**
oy R=.56""* R =.31"" R =.43" R? = 19" R=.71 R =50
F(Z)Sﬁ) = 5.42*" F(z, 56 = 3.42% F(z,se) =219
3 R =57 R =33 R=.45 R*=.20 R=.73 R? =53
F ., =0.59 F, 5y =0.52 F

(2,54)

)= 1.86

(2,54

Note.”p < .05;""p < .01.

Considering personality traits as well-being predic-
tors, it was found that emotional stability was a sig-
nificant predictor only for optimism. However, more
significant predictive power in explaining optimism
among pre-school teachers is observed for openness
to experience. Both of them explain 43% of optimism
variance. Furthermore, as expected, personality traits
were not significant predictors for life satisfaction,
contrary to extraversion for happiness. Regarding the
interrelationship between well-being variables, life
satisfaction was a significant predictor for both happi-
ness and optimism, and vice versa, happiness and op-
timism are significant predictors for life satisfaction of
pre-school teachers. Brklja¢i¢ and Kaliterna Lipovcéan
(2010) have determined that satisfaction with individ-
ual aspects of life defined 52% of happiness variances.
As in the sample of primary school teachers, age and
teaching experience showed no significant predictive
power for well-being among pre-school teachers.

CONCLUSIONS

The goal of this study was to examine the relationship
between life satisfaction, happiness, optimism and
personality traits of pre-school teachers and primary
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school teachers in Croatia. High levels of life satis-
faction, happiness and optimism were established in
both teachers’ samples. Similarly, high levels of all
personality traits were determined with regards to
extraversion, agreeableness, conscientiousness, emo-
tional stability and openness to experience for both
groups. These results were expected considering
previous studies. One significant difference within
the personality traits was for the trait openness to
experience, which was significantly higher among
pre-school teachers than for primary school teach-
ers. High levels of life satisfaction among pre-school
and primary school teachers are positively associated
with their happiness and optimism. All personality
traits were positively connected with life satisfaction,
happiness and optimism, except in the case of the
pre-school teachers, where extraversion correlated
negatively with life satisfaction. Overall, personality
traits showed a higher and stronger correlation with
well-being variables among primary school teachers
than among pre-school teachers. These two subsam-
ples showed different correlation paths between per-
sonality traits and socio-demographic variables, i.e.,
age and work experience. Finally, emotional stability
was found to be the most significant and consistent
predictor of well-being. The main contribution of this
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Table 5

Testing predictors in pre-school teachers’ sample

Pre-school teachers Life satisfaction Happiness Optimism
Predictors B SEB B B SEB B B SEB §
1.26 0.88 3.08**  1.20 1.20% 0.61
Extraversion -0.03 0.08 -.05 0.23* 0.12 31 -0.01 0.06 -.03
Agreeableness 0.03  0.12 .05 -0.11 0.16 -.12  -0.04 0.08 -.06
Conscientiousness 0.16 0.11 .21 0.00 0.15 .00 0.06 0.08 .09
Emotional stability 0.14 0.09 .24 0.10 0.13 .13 0.17% 0.07 .33
Openness to experience 0.11 0.12 .15 -0.06 0.17  -.06 0.29**  0.08 .47
Life satisfaction 0.45*  0.20 .34 0.23*  0.10 .27
Happiness 0.22*  0.10 .28 0.01 0.08 .01
Optimism 0.42*  0.19 .35 0.02 0.29 .01
Age -0.02 0.02 -.26 0.02 0.02 .30 0.00 0.01 .08
Teaching experience 0.01 0.01 .09  -0.02 0.02 -.19 0.00 0.01 .01
Model
1 R=.43 R*=.18 R=.33 R2=.11 R=.65"" R = .43**
F5,43)=2'14 F(5,43)= 1.19 F(5’48)= 7.18**
) R=.58"" R = .34%* R =46 R*= .21 R=.70 R = .49
F(z, 4. = 5.56*" F(z, 1) 2.82 F(z, a0 = 2.81
R=.61 R? =37 R=.48 R* =23 R=.71 R? =50
3 F, 5 = 106 - 0.29

2, 54)

Note.”p < .05;**p < .01.

research is in the fact that similar work is lacking in
Croatia, which is relevant since personality traits and
teachers’ well-being strongly influence class climate
and educational outcomes in kindergarten and pri-
mary school. Therefore, it is important to investigate
the field of various psychological characteristics of
educators in Croatia, and worldwide. However, the
sample was not representative, since it included pre-
school and primary school teachers just from one
Croatian county. In future research, a much bigger
sample should be used. Furthermore, the TIPI (Ten
Item Personality Inventory) showed relatively low
levels of reliability, which suggests the need for cau-
tion in the use of personality measures in future.
Despite these limitations, we can conclude that pre-
school and primary teachers are of crucial importance
for the quality of early education and this study has
shown the importance and need for further research
in the area of their personality and well-being. Ana-
lysing these teachers’ personal characteristics, a sig-
nificant improvement could be assured within their
educational work. Their professional development
can be successfully developed through various formal
and informal training that could directly influence
the quality of their work with pre-school and school-
aged children (NOK, 2014). More satisfied, optimis-

tic and happy pre-school and primary school teach-
ers with enhanced extraversion, emotional stability,
openness to new experiences, conscientiousness and
agreeableness are able to create a better and higher
quality learning environment for children than those
with a lower level of well-being and lower levels of
mentioned personality traits. Therefore, self-work
within study programs and professional development
for both pre-school and primary school teachers are
greatly needed, based on these research findings.
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