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HNCTPAKVBAIDA PAS/IMYNTUX ACITIEKATA ITPOLIECA YUYEIHA
Y AKAIEMCKOM OKPYXKEIHY

CHedxcana Mupkos”
WHcruTyT 32 Iefaroiika UCTpakubama, beorpaz

Y caBpemeHOM 00pa3oBamy Of YUEHUKA Ce OueKyje /ma Oymy pedJieKCHBHU,
ayTOHOMHH H Jla VIIpaBJbajy IIPOIECOM yuYema. Pa3BHjame CBECTH O
CONICTBEHHM IIMJbEBUMA YyYermha ¢ HAYMHUMA HHUXOBOT OCTBApUBAaHha
omoryhaBa ydeHHWKy Ja TIipey3uMa ojroBopHoct. Cruiame yBHIA Y
MepPCIEeKTHUBE YUeHUKA BAKHO je 3aTO IITO HAUMHU Ha KOje OTaXajy OKpYKerbe
yTUYy Ha HHUXOBO IOHAIIAKE Yy YYerlhy M Ha HUCXO/le yuemwa. Y paay cy
MpUKa3aHU HAJIa3W HHU3a EMIHUPHUjCKUX UCTPAKHUBAKHA Yy KOjUMa Cy
YUYECTBOBAJIH YUEHHIIN PA3JIMYUTOT y3pacta. JJoOujeHr pe3ysITaTH AOIPHHOCE
cTHLAY Ay0Jher YBU/IA Y YUEHUYKA CXBaTarba yduerha U MPHUCTYIE yuemwy. Jla
OU ce UCITUTAO YTUIA] HABUKA U TEXHUKA YUeHha HA KBUIUTET 3HAHa UCITUTAHO
je 399 yuyeHHKa OCMOI pa3sperna. KaHOHMUKOM aHaIM30M KOBapHjaHCe
MIOTBPhEHO je caJiejCTBO MHTENIEKTyTHUX U HEWHTEJIEKTYaATHUX YMHUIIAIA, a
KBAJIUTETY CTE€YEHHX 3Hama JONPHHOCE TIO3UTHUBHU CTABOBU IIpeMa
HACTaBHUM TIpEAMETHUMA, HHTEJEKTYaJlHe CIIOCOOHOCTH, CaMOCTaJIHOCT Y
yuemy, JO0KUBJbAj KOMIIETEHTHOCTH 32 yUele U IMO3UTHBAH OJHOC IpeMa
Koy, 360T 3Hauaja JOKUBJbaja KOMIIETEHTHOCTHU 32 YUelbe, Y UCTPOUKUBAY
KOje je YyCIeausao WCIUTHBAH je OomHoc u3Mel)y IIpOIleHe COICTBEHUX
WHTEJIEKTYaJTHUX CIIOCOOHOCTH U ITWJb€Ba KOje YUYEHUIM CTApHjUX paspena
ocHOBHe mkosie (N=319) mocTaBspajy y yuemwy. YTBpheHo je Aa cy y Hajehoj
MepH 3aCTYIUbeHH MHTPUH3UYHH, a 3aTUM CTaTyCHU I[ubeBH. OBU [UBEBHU CY
MehycoOHO He3aBHCHU UM HETaTHMBHO KOPEJIUpajy ca APYrUM IHUJhEeBHMA.
Y4eHUIIM KOjU BHCOKO IPOIIEHY]Yy COICTBEHE UHTEJIEKTyasTHE CIIOCOOHOCTH Y
Behoj Mepu cy BohjeHM MHTPUH3UYHUM [MJHEBUMA. YCMEPEHOCT HA PeakIifje
ocoba U3 OKpyKeka HETaTUBHO je IIOBE3aHa Ca IPOIEHOM COIICTBEHUX
WHTEJIEKTyaJIHUX CcIocoOHOocTH. J[0OujeHu pesysiTaTd yKasdyjy Aa pa3BHUjarbe
MO3UTUBHE  CAMOIPOIIEHE  JieJiyje  IOJACTHI[QJHO Ha  IOCTaBJhaIbe
WHTPUH3UYHUX I[M/b€BA M HA aHTaXKOBame y yuewy. OmHOCH IUbeBa U
cTpaTeruja ydema ca ceJd-KOHIENTOM M JIOKyCOM KOHTPOJIE M YTHIAju Ha

* . . . .
E-mail: smirkov@ipi.ac.rs
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aKaJIEMCKU yCIeX aHAJU3UPaHU Cy Ha y30pKy cryzaeHara (N=364). IIpema
JoOMjeHnM Haja3uMa, CTYAEHTH YCMEepPEeHU Ha 3Habe IMPUMEY]y CTpaTertje
pasyMeBama U CTpaTervje ycMepeHe Ha mnocturHyhe, a camoperysanuja
JonpuHOCH (hIeKCHOMITHOCTH Y IPUMEHH cTpaTeruja. EKCTpUH3NYHY [IMJbeBU
[IO3UTHUBHO Cy IIOBE3aHU Ca CTpaTervjamMa peNpoAyKIlHje, a HEraTWBHO ca
cTparerujama pasyMmeBama. [100amHu cesip-KOHIENT MO3UTHUBHO je MOBEe3aH
ca caMOperyJIallfjoM U CTpaTerujaMa ycMepeHUM Ha mocturuyhe, a HeraTUBHO
ca ycMepeHoIIy Ha eKCTPUH3UYHE IIMJbEeBE U €a CTPaTernjaMa pEnpoAyKIHje.
[To3uTHBHA MPOIlEHA COIICTBEHHX MHTEJIEKTYAJTHUX CIIOCOOHOCTH IOBE3aHa je
ca ycmepeHorrhy Ha 3Hame M ca CaMOpPETyJIal{joM. YHYTpAIIhH JIOKYC
KOHTpOJIe TIOBE3aH je ca CTpaTernjaMa pa3yMeBarmba, a CIOJbAIIEH JIOKYC
KOHTPOJIE €A EKCTPUH3UYHUM I[M/heBUMa U CTPaTernjamMa penpoAyKIIHje.
MynTtuBapujaTHa aHaJIM3a BapujaHCe MOKa3aja je /a ycuexy Ha CTyaujaMma
JIOIIPUHOCE YCMEPEHOCT HAa B3HAale W Ha CaMOIOTBphUBaibe, crpaTermje
pasyMeBama, CTpaTerHje ycMepeHe Ha TMOCTHTHyhe u caMmoperysanuja.
®DaKkTOPCKOM aHAJIU30M je YTBpHeHO /ia cTpaTreruje Jiejie JIATEHTHY CTPYKTYPY
ca nwheBuMa. JloOujeHn ¢dakTopu Apyror peja ykasyjy Ha IOBPIIHHCKH,
JIYOMHCKM U TIPUCTYI YUemy ycMepeH Ka nocrurHyhy. McrakHyta je morpeba
Jla ce IpeIu3HIje OlepanoHaIN3yje IPUCTYII YCMEPEH Ka IOCTUTHYhy Koju je
objalbeH NHINKATOpUMa caMoperysaiuje. 3aTo ¢y y ciefiehe ucTpakuBabe,
kojuM je obyxBaheHo 560 CTy[eHara, yK/byYeHH HHAUKATOPH Pa3IUUYUTUX
acrmekaTa camoperyjandje — IUIAaHHpame, HaJAIJIeZjalbe U eBajyaluja.
IMotBphena cy HaBeneHa TPHU MPHUCTyIA yuery. CaMoperyianyja pa3induTo
yThue Ha JOyOWMHCKM U TPHUCTYI yUely YCMeEpPeH Ka NOCTHUTHyhy, a Huje
TIpUCYTHA y TIPUCTYIY KOjU OFJIUKY]Y YCMEPEHOCT Ha CaMONOTBphuBaibe,
mopeljerse ca mpyruma, nzberaBarme HAmopa U MeMopucaime. Jlajbe aHaIu3e
6uhe ycMmepeHe Ha YyTHIlaje OBHX BapujabJid Ha OCTBApUBambe ycCIexa.
PesysiTaTi MpUKa3aHUX UCTPAKUBAHKA MOTY OUTH KOPUCHH Y IUIAHUPAY U
peayu3anuju HacTaBe Ha PAa3/IMUUTHM HUBOMMAa 00pa3oBama, JAa Ou ce Koj
yueHHKa MOZCTUIA0 TaKaB OJHOC MpeMa yuermy KOjU UM MOxKe HoMohu y
epukacHUjeM OCTBapHWBaIby 3axTeBa KOje Ipea IHUX IOCTaB/ha JAPYIITBO
3HAbA.

Knyune pewu: mpoliec yuera, YUEHHIM, OCHOBHA IIIKOJIA, YHUBEP3WTET,
[IWHEBH yUEHha, CTpaTETHje yUermha
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DIFFERENT ASPECTS OF THE LEARNING PROCESS IN AN
ACADEMIC SETTING: EMPIRICAL RESEARCH

Snezana Mirkov®
Institute for Educational Research, Belgrade

In modern education pupils are expected to be reflexive and autonomous and
to manage the learning process. The development of awareness about their
learning goals and the ways to achieve them enables pupils to take over
responsibility for their own learning. Gaining insight into pupils’ perspectives
is important because the ways in which they perceive their surrounding
influence both their learning behaviour and learning outcomes. This paper
presents the results of empirical research which included pupils of different
ages. The results contribute to the achievement of a deeper insight into pupils’
perceptions of and approaches to learning. In order to research the influence
of learning habits and techniques on quality of knowledge 399 eighth grade
pupils were questioned. The coaction of intellectual and non-intellectual
factors was confirmed by the canonical analysis of covariance, and positive
attitudes to teaching subjects, intellectual abilities, independence in the
learning process, a feeling of competence for learning and a positive attitude to
school were all found to contribute to the quality of acquired knowledge.
Because of the importance of a feeling of competence for learning, the next
stage examined the relationship between the evaluation of one’s own
intellectual abilities and the learning goals set by pupils in higher primary
school grades (N=310). It was established that intrinsic goals were mostly
presented, followed by status goals. These goals are mutually independent and
show a negative correlation with other goals. Those pupils who highly evaluate
their own intellectual abilities were lead to a greater extent by intrinsic goals.
Orientation to the reactions of others in the same environment negatively
correlates with the evaluation of one’s own intellectual abilities. The obtained
results point out that the development of positive self-evaluation has a
stimulating effect on setting intrinsic goals and engagement in learning. The
relationship between goals and learning strategies and self-concept, locus of
control and influences on academic success were analysed on the sample

* E-mail: smirkov@ipi.ac.rs
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(N=364). According to the findings, pupils orientated toward knowledge
implement understanding strategies and those directed towards achievement,
while self-regulation contributes to flexibility in strategy implementation.
Extrinsic goals positively correlate with reproduction strategies, and negatively
with those of understanding. Global self-concept is positively linked with self-
regulation and strategies directed towards achievement and negatively with
orientation on extrinsic goals and reproduction strategies. Positive estimation
of one’s own intellectual abilities is connected with orientation on knowledge
and self-regulation. Internal locus of control correlates with understanding
strategies, and external locus of control with extrinsic goals and reproduction
strategies. Multivariant analysis of variance showed that knowledge
orientation and self-confirmation orientation, understanding strategies,
strategies directed to achievement and self-regulation all contribute to
academic success. Factor analysis confirmed that strategies divide latent
structures and goals. The gained factors of second class indicate surface, deep
and achievement approaches to learning. The need for a more precise
operationalized achievement approach as explained by the indicators of self-
regulation was highlighted. Because of that, the following research phase
which encompassed 560 pupils, included indicators of different aspects of self-
regulation - planning, monitoring and evaluation. The three aforementioned
learning approaches were confirmed. Self-regulation has a different influence
on the deep approach and learning orientated towards achievement and is not
present in the approach characterised by orientation on self-confirmation,
comparing with others, avoiding efforts and memorising. Further analysis will
be orientated on the impact of those variables on achieving success. The
results of the research could be useful for the planning and realisation of
teaching at various levels of education, in order for pupils to foster an
approach towards learning which could help to meet the demands which the
learning society places before them with greater efficiency.

Keywords: learning process, students, elementary school, university, learning
goals, learning strategies
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YJIOTA POAUTE/BA Y PASBNJAILY ITPOAYKTUBHOI'
ITAPTHEPCTBA ITOPOAMIIE N IITKOJIE

Haoa Ilonosuna*
WHCTUTYT 3a IeIaroliKka HCTpaKnBarba, beorpa

BpojHe wHHIMjaTMBE W TMOJACTHIAjH HOcWiIana oOpa30BHUX IIOJIUTHKA,
TeopeTHUapa M WCTpPaXKWBada Ja ce adupMulle uAeja O Capaambu
MIOPOJINIE/POINTE/hA U IIIKOJIE/HACTABHUKA Yy TPAKCH HUCY JOOWIH IIupe
VIOPHUINTE — HU Ka/la je ped O POAUTe/bUMAa, HUTH Ka/la je ped O Hac-
TaBHUIMMa. Heycrmex y peann3oBamy IIOMEHYTE capajilbe y pajay aHa-
smsupamo ycpecpehyjyhu ce Ha mo3unujy u ysiory poauTesba, jep HaM je b
Jla YKaO)KeMO Ha CMEpHHIle HNOTPeOHHUX MpPOMEHa Yy Ja/beM YoOJIHMYaBarby
[pakCH KOMYyHHKAalMje U IIOBE3WBama PpOJUTE/hA U HACTABHHKA/IIKOJIE.
Ocnamajyhu ce Ha €eKOCHUCTEMCKHU MPHUCTYI U UCTOPHUjCKY MEPCIEKTUBY, TEMY
carJieiaBaMo y KOHTEKCTY ITPOMeHa II00aTHUX (CBETCKa CIIEHA) U JIOKAJTHHUX
(Cpbuja) COMOEKOIIOMIKUX YCIOBA U MTPOMEHA y aKaIEeMCKUM U MPAKTHYHHUM
opHjeHTaIjama.

VY npBoMm zesty pazia 6aBUMO ce aHATM30M TPHU MAapaUrMaTCKa OKBUPA
0 capajid IIKOJIE U IOPOAHIle KOju Cy pas3BUjeHH y MeyHapogHUM
akaJIeMCKUM KpyroBUMa oOJi 1960. rojuHe (kKafa je TemMa IOHOBHO ,OT-
KpuBeHa”) /o maHac. PasmaTpaMo HOpMAaTHMBHA CTAaHOBHIITA O MO3UIUJU U
YJIO3U pOJUTEHhA €1a00pHCaHa y KOHLENTYaAJTHUM U HAEOJIOMIKUM (MaKpo-
UJIEOJIOIIKUM UM MHUKPOUJIEOJIONIKMM) KOMIIOHEHTaMa TPaJHI[MOHAHOT,
MOJIEDHOT ¥ TOCTMOJEPHOT IapaJUrMaTCKOT OKBHUpa. Y HOpMAaTHBUMA
TPaJUIMOHAIIHOT OKBHMpA capajme (Ieszecere U cefmamjecere roamHe XX
BeKa) POAUTEPU Cy MO3BUIIMOHUPAHU Ha IUCTAHIU Yy OJHOCY Ha IIKOJICKA
nmorahama, a HUXOBA yJIOoTa y capajlbl ca IIKOJIoM Omia je mepudepHO-
CYIOPTHBHOT KapakTepa — OFf POJUTE/hA CE€ OUYEKUBAIO Jja CTBApambeM
o6pazoBHO mojcTHUIAjHE KyhHe cpennHe ,,Jo6po mpumnpeme” eTe/yueHnKa 3a
WCOyHhaBalbe  3aXTeBa IIIKOJICKE cpeAnHe. Y HOPMAaTHBAMA MOJIEPHOT
yobinuaBamwa capajime (ocamjieceTe U JeBenecere roauHe XX Beka)
JIOMUHHUPA PETOPUKA O POJIUTEJHCKOj YK/BYUEHOCTH Y IIIKOJICKa Jorahjama u
[MapTHEPCTBY Ca POAUTE/HUMA — Of] POAUTEbA CE OUEKYje Jia, TIOPeJ CTBaparha

* E-mail: npolovina@ipi.ac.rs
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[OJICTUIIAjHe KyliHe cpeliHe, aKTHUBHO JIONIPUHECY YHANIPpENUBAY JIETETOBOT
pajzia y IIKOJIM U pajia caMe IIKOJIe KpO3 PAa3/IMUNUTe aKTUBHOCTH ([j0J1a3aK HA
POZUTEIbCKE YW WHJIMBUJIyaJIHE CACTAHKE, BOJIOHTHDAIbE Y IIKOJU, IPHU-
CyCTBOBam€e IIIKOJICKUM TmpupenbaMa W AaKTUBHOCTHUMA, NPUKYI/HAHE
JIOHAIMja 32 IIKOJY W CJUYHO). IlocTMOZEepHU NapajiurMaTCKU OKBHDP je Y
mpollecy Hacrajara (mmouyeTak MUIeHHjymMa) — oaballyje HOpMAaTHBHOCT Y
KODUCT VBa)kaBama pa3IuIuTOCTH (Y COIMOEKOHOMCKHM  YCJIOBHMA,
obpa3oBamwy, y OAHOCY Ha IOJI YKJbYYEHOT POJUTEshA, NPEMa CTHJIOBHMA
JKUBOTA...) KOje YTHYy Ha MOJAJIUTETE capajme. Y OBOM OKBUDPY, HO3UIIHja U
yJiora poauTesba eyabopupaHa je Kao ,IIapTHEPCTBO” Y jeIAaHKOCTH Koje je
MPENo3HAT/FUBO Y HETOBalhy y3ajaMHO MMoAp:KaBajyher aujajmora ycMepeHOT
Ha TOJIp’KaBare€ 3/IPABOT Pa3BOJHOT TOKa Jlelle/yUyeHHKa Kao 3ajeTHUYKOT
[Wba U KJbYYHE YJIOTe IIIKOJIe U IOPOIUIIE.

VY apyrom geny pajzia aHaJIU3UpaMO HapaaurMe (TpajUI[MOHAIAH U
KBa3UMO/IEPAaH OKBUD) 3aCTYIUbEHE V HAIIIOj CPEUHU TOKOM IOCJIEIEbUX 30
TOZIMHE KaJ1a je TeMa no6uia Ha 3Ha4ajy. [IpuToM je akiieHat Ha Ipo6JIeMCKOM
carjie/laBarby aKTYeJIHOT CTama. Y CKJIOMY IPOOGJIEMCKOT Carjie/laBame TeMe
aHAIN3UPAMO TMepliennuje (HapaTuBe) 204 pPOAUTEhA YUEHHUKA CPEIEbUX
IIKOJIa O IHPHUXOBOM JIONPUHOCY U O JIONPHUHOCY IIKOJEe 00pa3oBamy WU
TIpUNIPEMH 32 JKUBOT Jele/miaaux. Takole, pa3zmaTpaMo CIUYHOCTH U
pasJiuke y IyTamaMa eylabopupara Hieja O capaJibll M pa3BHjarby IPaKCH
capazibe y Me)yHapOTHOM U JIOKQJTHOM KOHTeKCTy. HajuspaskeHuje pasiuke y
[IPOMEHU I[O3UIIMje U YJIOTe POAUTEhA IIPENO3HAIH CMO y AKTyeJIHOM
KOHIIENTYaTHOM yoOJuuyaBamy O0O0JIaCTH capajibe y HAIllo] CpeAuHU, a
UMIUTHKAI[MjaMa HeyoOWdYajeHuX OJICTymnara Ha HHUBOY JIOKAJTHUX MpaKCH
(yBoheme mcuxoTepanujcKux KOHOTAIHja V PEATTU30BAIbE capazibe) 6aBUMO ce
y 3aBPIIIHOM JIeJIy Pajia.

K/by‘{He peydu: capagmwa Iopogune W - 1IOIKOJIe, YyJjiora poauTesba,

TPAAVUIIMOHAIHU MOJE Capajibe, MOJEPHU MOJEJI CapajJe, IMOCTMOJEPHU
MOJIeJ capabe
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THE ROLE OF PARENTS IN THE DEVELOPMENT OF A
PRODUCTIVE FAMILY AND SCHOOL PARTNERSHIP

Nada Polovina”
Institute for Educational Research, Belgrade

Numerous initiatives and endorsements on the part of the educational policy
holders, theoreticians and researches to affirm the idea of cooperation
between family/parents and schools/teachers has not gained a wider
stronghold in practice — either from parents or teachers. In this
article/presentation we analyse the failure in the realisation of the
aforementioned cooperation by focusing on the position and role of parents, as
our aim is to point out the directions of needed changes in further shaping the
practices of communication and connecting of parents and teachers/schools.
Relying on the eco-systematic approach and historical perspectives, we
observe this issue within the context of global (world stage) and local (Serbia)
socio-ecological conditions and changes in academic and practical
orientations.

In the first part of the article/presentation we analyse three
paradigmatic frames related to family-school cooperation which have
developed in international academic circles between 1960 (when this subject
was ‘discovered’ again) and the present day. We consider normative
viewpoints on the position and roles of parents, elaborated in the conceptual
and ideological (micro-ideological and macro-ideological) components of
traditional, modern and postmodern paradigmatic frames. Within the
traditional normative frame of cooperation (the 1960’s and 1970’s) parents
were positioned at a distance from school events, and their role in cooperation
with schools was of a peripheral-supportive nature - by creating an
educationally encouraging household, parents were expected to “prepare”
their children well for the demands of the school system. In the normative of
the modern form of communication (the 1980’s and 1990’s) rhetoric about
parents inclusion in school events and partnership with parents dominates —
in addition to creating an encouraging home environment, parents are also
expected to actively contribute to the improvement of children’s work in

* E-mail: npolovina@ipi.ac.rs
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school and the work of the school itself through various activities (attending
parent teacher meetings, volunteering in school, attending school events and
participating in school activities, collecting donations for school equipment
etc.). In its genesis the postmodern paradigmatic frame (the beginning of the
millennium) - refutes normativity in favour of respect for diversity (in socio-
economic conditions, education, in regard to the gender of the involved
parent, regarding life styles...) which influences the modalities of cooperation.
Within this frame, the position and role of parents is elaborated as an equal
‘partnership’ which is recognisable in the fostering of mutual supporting
dialogue directed at promoting the healthy development of children/pupils as
a mutual goal and the key role of the school and family.

The second part of the paper analyses the paradigms (the traditional
and quasi-modern) present in our community over the last thirty years when
this issue gained in importance. The accent is on a problem-oriented
observation of the current situation. As part of this problem- oriented
observation of the issue we analysed the perceptions (narratives) of 204
secondary school pupils’ parents regarding their contribution and that of the
school to education and the preparation of children/young people for life. We
also analysed the similarities and differences in the elaborations of ideas on
cooperation and the development of cooperation practices in the global and
local context. We recognised the greatest differences in the change of the
position and role of parents in the current conceptual shaping of the field of
cooperation in our society. We deal with the implications of unusual deviations
on the level of local practice (the introduction of psychotherapeutic
connotations in the realisation of cooperation) in the final part of the paper.

Keywords: school-parents cooperation, parents’ role, traditional model of
cooperation, modern model of cooperation, postmodern model of cooperation

21



M3A30BH CABPEMEHOI" OGPA30OBAIDHA:

HOBE YJIOI'E HACTABHIKA, YYEHVIKA 11 POJUTE/BA

KOMIIETEHIIMJE HACTABHUKA ITPE/l U3A30BHUMA —
MOJAEPHA 1/MJIN IIOCTMOJAEPHA ITEPCITEKTHBA®

JIuduja Padynosuh'
dunozodcku dakyaTeT, YHUBEP3UTET y beorpamy

PazymeBawy mpodecuje HacmasHuk MOMXKe €€ HPHUCTYHUTH IPEKO
uaeHTu(pUKOBaba U objalllibaBalba KOMIIETEHIIMja Koje OW HacTaBHUIU
TpebaJio a UMajy U Jla UX pasBHjajy. Y CKJIaJly ca THM, paj y dujeM cy GoKycy
KOMIIETEHIIMje HACTaBHUKA Tpebaysio OM /a yKake Ha TO IINTa ce OYeKyje Of
MpUNaJIHAKa OBe mpodecHje, IpH YEeMy BaJbaH H3BOP IIPEACTaBIbAjy
JIOKYMEHTH CTaHZapAa 3a KOMIIETEHIIUje CTPy4Ylhaka 3aloCieHux Y
obpazoBamwy (eBpormcku, peroHainu, u3 Cpb6uje). Melhyrum, oBaj paz je
MMHCAaH ca JApYrauvjuM amOuIjaMa M y HeMy ce IOJa3u Of JIPyradujux
TIpeMIca.

OcHOBHA TMOJIA3WINTA KOja yCMepaBajy pas3MaTpare KOMIIETEHIIHja
HaCTaBHHUKA Y OBOM pajiy cy ciefeha.

-Moryha cy pasnuunra Buljema npodecuje HacmasHuk (Koja UCTHIY

pas3sinunTe KOMIIETEHIIMje U/WIN TPEACTaB/bajy MOTIYHO Pa3IHdUTe

MIPUCTYTIE IPOdeCcHju).

-ITocroje paziuunTa MUTaka y Be3u ca MpodecHujoM HACMAasHUK Koja

MOTy OWTH OCHOB 3a KOHCTHTYHCAale Ofipe)eHOr cXBaTama OBe

npodecuje.

-Haunnu pasymeBama mnpodecuje HacmasHuk TOBe3aHU Cy ca

KOHTEKCTOM Yy KOMeE HACTajy, NpHU 4YeMy acleKTe TOT KOHTEKCTa

MpE/CTaB/hajy KaKO HAYYHOTEOPUjCKH OKBHUP, TaKO H IIUPe

IPYLITBEHE U KYJITYPOJIOIIKE OKOJTHOCTH.
AHanu3a pasMYUTUX HAauYWHA pasyMeBama MmpodecHje HacmasHuK IoKasyje
Jla TOJIA3UINTEe 32 UAEHTH(UKANW]y KOMIIETEHIVja MOTPeOHUX HACTABHUKY
Mo2Ke GUTH He caMO MUKPO, Beh 1 Me30 1 MaKpo HUBO E-ETOBOT JI€JIOBaba, Kao
U YMIEHUIA /1A ce KOMIETEHIHje He M3BOJIe CaMO U3 JUIAKTHYKE AHATU3E
HAaCTaBHUKOBOT JIeJIOBalha y YUYHOHUITH, Beh M Kpo3 carjieflaBambe HerOBOT

* Pag je pesyarar mpojekta »Mopenu eBajyanyje W CTparerdje yHampehuBamba
KBasuTera obpasoBama y Cpbuju«, Op. 179060 (2011-2014), Koju (uHAHCHPA
MuHHUCTapCTBO MTPOCBETE, HAYKE U TEXHOJIOMIKOT pa3Boja Penybinke Cpouje.

" E-mail: liradulo@f.bg.ac.rs
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JIeJIOBarba y IIKOJIH, NPOGECUOHAIHO], JIOKAIHO] W UIUPOj 3ajeTHUILIH.
Mehyrtum, pasmaTpame mokasyje U TO Aa IPUCTYN HTPOQECHju HACMABHUK
IPEKO0 KoMIeTeHnuja (M cTaHAapAu3aluje KOMIIETEHIHja) HUje jeIuHU
MmpUCTyn 0BOj mpodecuju. OBakaB HPHUCTYI je A06ap MpuUMep MOAEPHOT
morJiesia Ha 06pa3oBame U MOJIEPHE KYJITYPE, jep ce 3aCHUBA Ha yBepemhUMa Jja
IOCTOje YHUBEp3aJHe, OlilTeBaxkehe KapaKTepuCTUKe Koje oapelyjy mobpor
HAaCTaBHHKA, /Ja je Moryhe jacHO Hay4YHO OJpeAuTH InTa je m00pa HacraBa U
mobap HACTaBHUK, /la je OIpaBJaHO HACTOjalbe /a ce IMOCTHTHE ojpeljeHo
yjemHauaBarme pasa u3Mel)y HACTaBHHKA W /Ia je TO IyT 3a yHampehuBame
HacTaBHe mpakce. Meljytum, kaja ce carsesia y mHUpeM KOHTEKCTY, OBaKaB
npucTyn npodecuju HacmasHuk MOXKe Ce MOKa3aTH Kao IPOTHUBPEYaH, VJIH
YaK aHAXPOH y OJTHOCY HA CaBpeMEHY KYJITYPY KOjy MOKEMO MPENO3HATH Kao
IIOCTMOZIepHy. Pe3ynTatu aHanmu3e ykasyjy Ha HCTOBPEMEHO IIOCTOjarbe
MOJIEpHOT TIpucTyna (KOoju [JOMHHHpa TIIpe CBera y IIPOCBETHO] aj-
MUHHUCTPALUjH), TPAAUIMOHAIHOT TIOTJIeZla HAa HACTaBHUKA U HHETOBO
aHraxoBame (mocebHO y 00pa30BHOj MPaKCHU), KA0 M MPUCTYIT 06pa3oBamy U
npodecuju HaCMasHUK KOjU MOKEMO CMAaTpPaTH IOCTMOJEpPHUM (M KOjU je
YeCTO 3aCTYIJbeH y TEOPUJH).

Moske ce 3aKJbYUUTH []a IIOCTOjatbe MapajieIeHUX CJIMKA IPeJICTaB/ba
KOHTEKCT y KOMe je MOTpPeOHO BPATHUTU Ce KPUTUYKOM IIPEHCIHUTBAIY —
IeJIArOIIKOM ,, TEOPETUCAY , YMECTO Ja ce (TEOPUjCKO) MHIIbEHE T'yOu y
omucHuBawy, Mpahemwy, a U anoJI0ru3upamy MOJEPHUX MPOCBETHHUX KPETambha,
OTHOCHO Ojipel)eHHX W/IEOJIOMIKUX, MOJUTUYKUX W aJMUHUCTPATHUBHUX
permerba 3a oOpasoBambe. OBaKBO TEOPHjCKO pasMaTpambe MPeJCTaBsba
aKTUBHOCT Ha KOjy IO3MBAMO He CaMO TNpPUIaJAHUKE TaKO3BaHe HayJdHe
3ajemuure (,mpodecronanne reopernuape”), Beh u HacraBuuke. To je yjemHo
O/IJIMKA ¥ HAUWH pa3BHjalba HOBOT MpodeCcHoHaIN3Ma KO HACTaBHUKA.

KmyuHe pewu: KOMIETEHIMje HACTaBHUKA, Mpodecrja HACMABHUK Y
MOJIEPHO]j U IIOCTMOZEPHO] KyJITypHU
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TEACHERS’ COMPETENCES BEFORE CHALLENGES — A MODERN
AND/OR POSTMODERN PERSPECTIVE*

Lidija Radulovi¢®
Faculty of Philosophy, University of Belgrade

Understanding the teaching profession may be approached through
identifying and explaining the competences which teachers should have and
develop. Accordingly, any work focused on teachers’ competences should point
out what is expected from the members of this profession, where the valuable
sources are documented standards for the competences of experts employed in
education (European, regional and Serbian). However, this work is written
with different ambitions and starts from different premises.

The basic starting points which direct the consideration of teachers’
competences in this work are:

- Possible different perceptions of the teaching profession (which

emphasise different competences and/or present completely different

approaches to the profession).

- There are different issues regarding the teaching profession which

could form the base for the establishment of a certain perception of

this profession.

- Ways of understanding the teaching profession are connected with

the contexts in which they arise, where the aspects of that context are

presented as the scientific-theoretical framework, as well as wider

social and cultural circumstances.
An analysis of the different ways of understanding the teaching profession
shows that the starting point for the identification of the competences needed
by a teacher might not be only at the micro, but also the mezzo and macro level
of their acting, as well as the fact that these competences are not derived only
from the didactic analysis of a teacher’s performance in the classroom, but also
through perceiving his acting in the school, professional, local and wider

" The paper is the result of the project “Evaluation models and the strategy for the
improvement of education quality in Serbia” no. 179060 (2011-2014) financed by the
Ministry of Education, Science and Technological Development of the Republic of
Serbia.

T E-mail: liradulo@f.bg.ac.rs
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community. However, the analysis shows that the approach to the teaching
profession through competences (and standardisation of competences) is not
the only approach to this profession. This approach is a good example of the
modern perception of education and modern cultures, because it is based on
beliefs that there are universal, generally accepted characteristics which
determine a good teacher, that it is possible to clearly, scientifically determine
what is good teaching and a good teacher, that it is justified to attempt to
achieve a certain standardisation of work between teachers and that this is the
way to improve teaching practice. However, when perceived in a wider
context, this approach to the teaching profession may prove to be
contradictory, even anachronous with regard to contemporary culture which
we can recognise as postmodern. The results of the analysis point, at the same
time, to the existence of a modern approach (which primarily dominates in
educational administration), a traditional view of the teacher and his
engagement (particularly in educational practice), as well as the approach to
education and the teaching profession which we can consider as postmodern
(which is often present in theory).

We may conclude that the existence of parallel views presents the
context which demands a return to critical reconsideration — pedagogical
‘theorizing’, instead of (theoretical) thought losing itself in describing,
following and even supporting modern educational trends, i.e. certain
ideological, political and administrative solutions for education. We do not see
the return to theory as a way of thinking as a way to accept uncritically the
standpoints of current postmodern thought, or as a way to accept one modern
theory or, even less, one educational solution. Theoretical consideration in this
sense is, and can be, the process of exchanging meanings, awareness,
reconsideration, combining, refuting, integrating and developing new ways of
understanding the teaching profession, the engagement of teachers and their
competences. This theoretical consideration presents the activity which we
demand not only from members of the so-called scientific community
(‘professional theorists’) but teachers too. This is, at the same time, the shape
and the way to develop new professionalism in teachers.

Keywords: teachers’ competences, the teaching profession in modern and
postmodern culture
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HOBE KOHIIEIITYAJIMSAIITUJE 1 OIIEPAITMOHAJIN3AIINJE
OYHKIIUJE JIMJEPA BACIIMTHOOBPA3OBHUX
NMHCTUTYIIUJA

Cnasuya Illesxywuh”
WHcruTyT 32 IeAaroiika UCTpaxkubama, beorpaz

On moueTka 21. Beka IOYEJIO je Ja pacTe MHTEPECOBAIE 3a JIUAEPCTBO Y
obpaszoBamwy. Y MHOTHM [IeJIOBUMAa CBeTa IPENO3HATO je 7a cy eduxacHu
JINJIEpPY HEOIMXOJHHU BACIUTHOOODA30BHUM HHCTHUTYI[HjaMa, aKO Ce Of HUX
ouekyje fa 06e36e7e Hajoosbe Moryhe oOpasoBatbe 3a miaze. OBaj ,TpeHA” ce
ojaBuo 300T PaCIpPOCTPALEHOT BEpOBarba, 3aCHOBAHOI HA MCTPAKUBAUYKUM
HaJa31UMa, Jia je KBaJIUTET JIUAEPCTBA Bapyujabjia Koja je 3HauajHO IMOBe3aHa ca
yueHnUKuM mocturayhem. Y obpasoBHuM pedopmama, Koje ce HEIPEKUIHO
O/IBUjajy IIUPOM CBeTa, JIUJIEPCTBO CE€ CMAaTpa KCTOBPEMEHO UYUbeMmM U
cpedcmeom moMohy Kora ce JieliaBajy MHOTe BaskHe mpomene. OBO Cy IJIaBHU
passio3u 360T KOjUX KOHIENT JIMIEPCTBA 3ay3MMa 3HAYajHO MECTO V CBETCKO]
Me/IaroIKoj Jutepatypu. /la 6u ce 60sbe pasymeo 3Hauaja oBor ¢eHOMEHa,
KOjH je peJIATHBHO HOB Yy HAIIO] IEAAroIKO]j JIUTEPATYPHU U MPAKCH, Y OBOM
pazy maxkiby heMo ycMepuTH Ha mpobseM AedrHucama mojMa Audepcmaeo u
CPOIHUX [TOjMOBA PeJIEBAHTHHUX 3a JIOMeH 06pa3oBarba. YIIPKOC TOME IIITO CE Y
OKBUDPY Pa3JIHYUTHUX HayYHuX auciuiuinHa (dmiosoduja, mncuxosioruja,
COLIMOJIOTH]ja, MTOJIUTHKOJIOTHja) MyHO mocBehyje meduHucarby OBOra IojMa,
mehy ayropuma IOCTOjU BpJIO Maj0 CAIrJIACHOCTH Yy Be3W ca THUM IITa je
JuAepcTBo. Jlpyrum peurnMa, HeMa ,,clpaBHe” Ae®UHUIMje OBOT II0jMa HUTH
3ajeTHUYKOr pa3yMeBarba TOTA INTA PA3JINKyje VCIENIHe Of] HEYCIENHUX
gugepa. VcrakHyTH ayTopu y OBOj 00J1acTH 3aKbydyjy Ja cy JedHHHIHje
gumepcrBa Hajsehum memoMm apbuTpapHe U cy0OjeKTHBHE, Jla Cy HeEKe
neduHUIMje CyBUIIlE YCKe a ApyTe CYBHUIIlE KOMILIEKCHE U J]a CE Y TOM CMUCIY
MO2Ke TOBOPUTH caMo O JlepuHUIIjaMa Koje Cy BUIIE WU Marbe ,KOPUCHE™ ca
acmekTa IWba KOjUM cCe PYKOBOAMMO Vy pa3MaTpamy OBOT (eHOMeHa.
Pesynratu amanmse Hajeeher O6poja meduHMnMja ykasyjy Ha TO Jia IIOCTOje
U3BECHH 3ajelHMYKU eJIEJIMEHTH KOjU Ce MOTYy CMAaTpaTh KJbBYYHUM
KOMITOHEHTaMa JIHIEPCTBA: YTHUIQ)j, HWHTEHI[MOHAIHOCT, CKym GYHKIH]a,

* . . . .
E-mail: ssevkusic@ipi.ac.rs
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KOHTEKCTYaJIHOCT, BU3Hja, JIMYHE U TNpoQeCcrOHaJTHEe BPEJHOCTH JIHepa.
HajBarkHUju 3aK/bydyak KOjU MPOU3JIa3U U3 pa3MaTpara OBHX KOMIIOHEHATa
jecTe 1a He TIOCTOjU jesiHA ,,popMysa” edUKACHOT JUJEPCTBA Koja Ou ce Moria
MPUMEHUTH Y CBUM KOHTEKCTHUMa, OJHOCHO Jla JIUJIeEpU CBOje QYHKIHje MOTY
obaB/paT HA MHOTO pa3JMYUTUX HAYMHA KOjU he 3aBUCUTH Of
WHIUBUAYATHUX KapaKTEPUCTUKA JIUJIEPA, IPUPO/ie KOHTEKCTA U [INJbeBa KOjU
ce ocTBapyjy y ToM KoHTekcTy. Ilojam koju ce Hajuerrhe moBoAu y Be3y ca
IOjMOM OOPa30BHOT WJIM IIKOJICKOT JIMJIEPCTBA jecTe IIKOJICKH MEeHAUMeHIN.
JemHa of1 KJbyuHUX JiebaTa Koja je MpUCyTHA Y 0BOj 00J1acTH OaBH Ce MUTAHEM
O/THOCA OBHIX IIOjMOBA, Tj. (peHOMeHa. HoBUje cTyauje yKasyjy Ha CYIITHHCKY
paznuky usMel)y aBa (eHOMeHa: IIKOJICKM MeHAlIMeHT ce OJHOCH Ha
AKTUBHOCTU y OPraHMU3al[MOHUM W aJMHUHUCTPATUBHUM JIOMEHUMA, JIOK Ce
IIKOJICKO JIUZEPCTBO OJTHOCH HA BaCIHUTHO-O0OPAa30BHE IIMJbEBE U MOTHUBUCAHE
JIDYTUX Ja TIOCTaB/beHe I[WJbeBe 3ajelHO ocTtBape. Ilopen mpobsiema
nedunucama, y pamy hemo pazmarpaTé W pasjNMuuTe MPUCTYIIE KOjH Ce Y
JIUTEPATYpPU MOMHUBY NPUJIMKOM OIllepallioHa u3anuje QpyHKIuja guaepa y
BacCIIUTHOOOpPAa30BHMM WHCTHUTYIHjaMa: y.102e, KomnemeHyuje u npakxce. Ha
Kpajy, maxkmy hemo ycMmeputu Ha pasnuunte o0JsuKe cmandapdusayuje
KOMIIETEHIINja IIKOJICKUX Juzepa. Ped je o mpakcu Koja ce CIPOBOJU Y
00pa3oBHUM CHCTEMHMa MHOTHUX 3eMajba, YK/bydyjyhu oflHeZaBHO U
obpazoBHu cucreM y Cpbuju, ca nuwbeM edukacHuje TpodeCcHOHATHE
TIpUINIPEMe JIUZIEpa Y BaCIMHUTHOOOpPAa30BHUM HHCTUTyIMjama. CTaHmapaud 3a
IIIKOJICKE JIWJiepe, MOIYyT CTaHZap/a 3a HAacTaBHUKE, 3aCHUBAjy ce Ha
npodeCHOHATHUM HOpMaMa U BPeIHOCTHMA O TOMe KOja BpcTa 00pa3oBama ce
BpeIHYje yV APYIITBY. Y CKJIaZy ca TUM, CTAaHZApAY OU Tpebaso 1a apTUKYJIUIILY
BU3H]y O KBUIMTETHOM 00pa3oBamy W Ja JETaJbHO OIKCY]y OHO INTO Ou
MIKOJICKU JIUAEPH TPeOAJIO /1a 3HAjy, IPOMOBHUIILY U IPUMELY]Y Y IPAKCH, KaKO
OU IOTIpUHEITH CTBAapamky yCJIOBA 32 TAKBO 00pa30oBambe.

Kmyune pewu: umepcTBO, BaCIUTHOOOPA30BHE WHCTHUTYIIHMjE, YJIOTE,
KOMIIETEHITNje, CTAaHAapAN
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NEW CONCEPTUALISATIONS AND OPERATIONAL DEFINITIONS
OF LEADERS OF EDUCATIONAL INSTITUTIONS

Slavica Sevkusi¢*
Institute for Educational Research, Belgrade

Interest in leadership in education started to grow at the beginning of the 21st
century. In many parts of the world it is recognised that efficient leaders are
essential in educational institutions if those institutions are expected to
provide the best possible education for young people. This ‘trend’ emerged
because of the widespread belief, based on research findings, that leadership
quality is the variable which significantly correlates with pupils’ achievement.
In educational reforms, which are constantly being introduced around the
world, leadership is considered as both the goal and tool for many important
changes. Those are the main reasons why the concept of leadership takes up
such a significant place in international pedagogical literature. In order to
better understand the significance of this phenomenon, which is relatively new
in our pedagogical literature and practice, in this work we will direct our
attention to the problem of defining the term leadership and related terms
relevant to the domain of education. In spite of the considerable amount of
attention being paid to defining this term within the frame of various scientific
disciplines (philosophy, psychology, sociology, politicology), there is very little
agreement among authors regarding what leadership actually is. In other
words, there is no ‘correct’ definition of this term or any mutual understanding
of what distinguishes successful from unsuccessful leaders. Eminent authors
in this field conclude that definitions of leadership are mostly arbitrary and
subjective, that some definitions are too narrow and others too complex and in
that sense we can only talk about definitions which are more or less ‘useful’
from the aspect of the goals we are guided by while considering this
phenomenon. The results of the analysis of a large number of definitions point
out the existence of certain mutual elements which could be considered as
crucial components of leadership: influence, intentionality, set of functions,
contextuality, vision, and the personal and professional values of a leader. The
most important conclusion which originates from the consideration of those

* . . . .
E-mail: ssevkusic@ipi.ac.rs
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components is that there is no one ‘formula’ for efficient leadership which
could be implemented in all contexts, i.e. leaders can carry out their function
in many different ways which will depend on the leader’s individual
characteristics, the nature of the context and the goals which are being
achieved in that context. The term most frequently linked with the term
educational or school leadership is that of management. One of the key
debates present in this field refers to the relationship between those terms, i.e.
phenomena. The latest studies point out the basic difference between those
two phenomena: school management refers to activities in organisational and
administrative domains, while school leadership applies to educational goals
and motivating others to achieve set goals together. In addition to the
definition problem, this work also considers the different approaches
mentioned in the literature with regard to leaders’ operational functions in
educational institutions: roles, competences and practice. At the end we will
redirect attention towards different forms of standardisation of school
leaders’ competences. This refers to practice which is implemented in the
education systems of many countries, including that in Serbia recently, with
the aim of the more efficient professional training of leaders in educational
institutions. Standards for school leaders, like standards for teachers, are
based on the professional norms and values of the type of education valid in a
society. In accordance with that, standards should articulate the vision of
quality education and provide a detailed description of what school leaders
should know, promote and implement in practice in order to contribute to the
creation of the conditions for such education.

Keywords: leadership, educational institutions, roles, competences, standards
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JA JIN YJIOTE HACTABHUKA BAPUPAJY Y PA3/INYNTHUM
COIIMOKYJITYPHUM OKPYKEIHLVMA

3opaH Aspamosuh”
WHcTUTYT 3a Mearolika UCTpasKuBama, beorpas

Y pazxy ce mpaBu OCBPT Ha CTapo CTAHOBUINTE Jia ce yJIOra Yy4uuTe/ha U
HAaCTaBHUKA HE HCIPIUbYje caMO OHUM aKTUBHOCTHMA KOje ce JelIaBajy y
VUMOHHUIM W HAacTaBHOM Ipouecy. lcTmde ce BaXXHOCT IPOIIMPHBAKA
Iporieca y4yema BaH yYHOHHIE U IIIKOJIe, KOpUIThemeM pecypca JIOKAIHE
3ajeguune. [Tosazu ce o cTaHOBHUIITA /A Cy YyJIOre HACTABHHUKA y BEJIUKO]
MepHU JIETEPMUHICAHE COIMOEKOHOMCKMM U KYJITYPHUM YCJIOBUMA Yy KOjUMa
HACTaBHUK KUBU U pasgu. C TUM y Be3H, IIOCTAB/bA Ce IUTAbE JIa JIH je yJiora
HacTaBHUKA Kao IOCPeJHUKA M3Mel)y IIKoJIe U JIOKaJHe 3ajeJHUIE jeTHAKO
3aCTyIUb€HA V MAabUM CpPEeNHAMa U BEJIMKUM TpaZioBUMa. AHATH3UPAjy Ce
pe3yJITaTh UCTPAKUBaKa, KOje je y CKopHje BpeMe 00aB/heHO Yy HAIIOj 3€MJbH,
a YMju pe3yITaTH yKa3yjy Ha TO /ia COIMOKYJITYPHO OKDYKEH€e MMa BaKaH
yIUIAj HAa HAYMH HA KOjU HACTaBHUIM 00aBsbajy CBOjy mesatHocT. Mehy
HACTAaBHHUIMA KOjU paJie y Pa3JIUYUTHM COIIMOKYJITYPHUM CpeJuHaMa
IIOCTOje pa3JIuKe y TOIJIEAY HHbHUXOBE IMO3UIMje V jABHOM JKHUBOTY CPEIUHE Y
K0joj xuBe u paje. Ilo3uruja HacTaBHUKA Y jaABHOM JKUBOTY je BUAJbUBHjA Y
MamuM CcpeguHaMa 300T OZiCycTBA TPAJICKMX YCTAHOBA U JIMYHOCTH KOje
YYecTBYjy V jaBHOM »KUBOTY. Ha Taj HauWH, HACTAaBHUIIU KOjH JKUBE U paJie y
MamUM cpelnHaMa, 300T MPUPOJIE COIMOKYJITYPHOT OKpYKerba, y Behoj Mepu
cy y mpununu aa OyAy y yJ03u HOCpeJHHKA H3Mel)y IIKoJie U JIOKaTHe
3ajeTHULIE U /14 Y capajiibi ca POAUTE/bMA U JIOKATHOM 3aje/JHUIIOM ITOKpehy
pa3jIMyuTEe AKTUBHOCTA M HA Taj HAYMH IPOIIUDPYjy NPOIEC yuerma BaH
VUUOHHIIE.

Kmyune peuu: HaCTaBHUIIA, YJIOTE€, COIMOKYJITYPHO OKpYXKeibe, IIKOJIA,
JIOKaJTHA 3ajeTHUIA
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DOES THE ROLE OF THE TEACHER VARY IN DIFFERENT SOCIO-
CULTURAL CONTEXTS?

Zoran Avramovié”
Institute for Educational Research, Belgrade

The paper makes reference to the old view that the role of the teacher is not
exhausted, only those activities that occur in the classroom and the learning
process. Emphasis is placed on the importance of extending the learning
process beyond the classroom and school, using the resources of the local
community. It starts from the premise that the teacher's role is largely
determined by the socio-economic and cultural conditions in which he/she
lives and works. Starting from this point of view, the question is whether the
role of the teacher as mediator between the school and the local community is
equally represented in small towns and big cities. An analysis of the results of a
survey which was recently carried out in our country indicates that the socio-
cultural environment has an important influence on how teachers perform
their activities. There are differences among teachers who work in different
socio-cultural environments in terms of their position in the public life of the
community in which they live and work. The position of teachers in public life
is more apparent in smaller urban areas due to the absence of institutions and
individuals involved in public life. Hence, because of the nature of the socio-
cultural environment, teachers who live and work in smaller communities
have more opportunities to take on the role of mediator between the school
and the local community and in partnership with parents and the local
community initiate various activities thus extending the learning process
outside the classroom.

Keywords: teachers, roles, socio-cultural environment, schools and local
communities
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YYEHMNYKA ITEPIEITIINJA HACTABHVKOBUX ITOCTYITAKA
YCMEPEHUX HA IIOACTUITAHLE AYTOHOMMJE U
MOTHUBAITUJE

Bojana Bodpoica®, Heana Bepuh u Huxoaema I'ymeajn
WHcrutyT 32 Neparolika UCTpaxkubama, beorpazn

IIwp oBOr umcTpakuBama OHWO je Jla ce YTBPAUM KAKO YUYEHHIH OIAXKAjy
IIOCTYTIKE HACTAaBHUKA yCMepeHe Ha IMOJCTUIIArhe ayTOHOMUje U MOTHUBAIHjE,
Kao M J]a JIU MIOCTOjU IIOBE3aHOCT M3Mel)y OlaKeHOT IMOHAIllaka HaCTaBHUKA,
IIKOJICKOT yCIeXa U IoJjia YUeHUKa 1 00pa30BHOT CTATyca IUXOBUX POJIUTEIDA.
Y3o0pak je unHmWIO 856 yUeHMKa BUIINX paspena U3 40 OCHOBHHUX IIKOJIA Y
Cpbuju. IlpuMemeH je YIOUTHHK 3a IPOIEHY IIOHAIlakha HaCTaBHUKA.
®DaKTOPCKOM aHAJIU30M Cy €KCTpaXxOBaHe TPpU KOMIIOHEHTe HACTaBHUYKOT
[OHAIIAKA: NOJCUYae UHMepecosara U KOMNemeHyuja yueHuka Kpo3
CTBapame CUTyalnja y KOjuMa yYeHHIN MOTI'Y /]a 33/I0BOJbE CBOje CKJIIOHOCTH U
TECTUPAjy CBOje CIIOCOOHOCTH W BEIITHHE, AMOMUBAUUOHU NOCMYynyu
HACMAsHUKA KOjU VKJbY4yjy KPUTHYHOCT Yy OZHOCY IIpeMa VYeHHUIUMa,
HEJIOCTAaTaK MoBpaTHe nH(OpManuje u o6pasioKema OleHe U nodcmuyarse
c10600e muuLberba u u3paxcasara. Pesynratu mokasyjy Aa, y mopehemy ca
JleyaliiMa, JeBOjunIle MpOIebyjy Ja HacTaBHUIM y Behoj Mepu moacTuuy
WHTEPECOBAbA M KOMIIETEHIIU]e YUEHUKA. YUEHUIM YHjU POJUTEIbH HUMajy
HIDKY CTPYYHY CIIpEMY OIaKajy Ja je MoHalllale HacTaBHUKa y Behoj mepu
yCMEPEHO Ha TMOJACTUIAhe HHTEPECOBalba U KOMIIETEHIMja U ca060je
MUIIbEHha U U3paKaBamha YUeHUKa, HETO Jiella POAUTe/ba BHUIIIET 06pa30BHOT
craryca. IIIkojIcKH ycIlex yUeHHKa HUje IOBEe3aH Ca FbUXOBOM IIEepPLENIIjoM
HACTAaBHUKOBUX TIOHAIlIatha YCMEPEHUX Ha TIOACTUIIAIhe AayTOHOMUje U
motuBaije. MehyTum, KOHTpOJIOM yTHIIaja CTPYUYHE CIIpEME POAWUTEhA Ha
0Baj OZIHOC YTBPHEHO je [a YUEHUIH KOji NMajy HUKe IITKOJICKO ITOCTUTHYhE Y
Behoj Mepu omarkajy moHamiame HacTaBHUKa Kao amoTuBuiyhe. V3oxxeHu
HIa3W YyKa3yjy JAa je NOoTpeOHO YHAUPEAWTH WHTEPIEPCOHATHU CTHII
HaCTaBHHUKA Y IOMEHY MOCTHUIalha YIeHHYKe MOTUBALIM]je U ayTOHOMU]jeE.
Knyune peuu: ayroHOMUja, MOTHBAIIN]Q, VIEHUIH, HACTABHUIIH
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STUDENTS' PERCEPTIONS OF TEACHERS' BEHAVIORS THAT
SUPPORT AUTONOMY AND MOTIVATION

Bojana Bodroza®, Ivana Peri¢ and Nikoleta Gutvajn
Institute for Educational Research, Belgrade

Contemporary research in the field of education indicates that a teacher's
interpersonal style in the classroom influences the autonomy and motivation
of students. The aim of this research was to examine students' perceptions of
teachers’ behaviors that support the autonomy and motivation of students, as
well as to assess whether these perceptions are related to the academic
achievement of students and the educational level of their parents. The sample
consisted of 856 students of higher grades from forty elementary schools in
Serbia. The teaching style of the teachers was assessed by means of a
questionnaire which consisted of 26 items with a Likert response format.
Factor analysis resulted in three principal components of teachers' behaviors:
encouragement of motivation in students, amotivational behavior, and
encouragement of freedom of speech and thought. The results showed that,
compared with boys, girls perceive teachers as more motivating. The children
of parents with lower educational levels perceive teachers’ behaviors as more
supportive with regard to students’ motivation and freedom of speech and
thought. The academic achievement of students is not related to their
perception of teachers’ behavior, but when the influence of the educational
level of parents is controlled, the results indicate that teachers' behavior is
perceived as more amotivational by those students with lower achievement.
The findings of this study signify the need to improve the teachers' teaching
style within the domain of support for students' autonomy and motivation.

Keywords: autonomy, motivation, students, teachers
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HEKM MUKPOE/JIEMEHTHN CKPUBEHOI' KYPUKYJ/IYMA 1
NMILVIMIMATHOT YYEIHA Y BPTURY U IITKOJIN

Jyyuja Januey”, ipymrso ‘Hama gjena’ Omatuja, XpBarcka
Cara Tamanosuh Bopxanuh, Yunuresbcku HaKyITeT, YHUBEP3UTET y Prjeny,
Pujeka, XpBarcka
Jypxa Jlenuunux Bodonuseu, Ilefaromniku GakyaTeT, Y HUBEP3UTET Y
[Tpumopckom, Komep, CiioBeHuja

CKpHUBEHH KYPUKYJIyM Ce OIHCYje Y TEPMHHUMA BPEHOCTH, CTABOBA, HOPMH,
pPYTHHA U PHUTya/ia KOjU Ce yde y BpTHNHUMa U IIKOJIaMa, HeIJITAaHUPaHO U 6e3
OopraHu3oBaHor obOguka y ciay:kbeHoMm Kypukyaymy. IlojaBbyje ce y
CBAKO/IHEBHOM KMBOTY HaBeJIeHUX HHCTUTYIIHMja, IPH YEMY ra Jielia yue Kao /ia
je ciyx6eHo mpomucad. Ca ICUXOJIONIKOT acleKTa, CPOJIaH je UMILIHIIUTHOM
yuewy. Llnsb pasia jecte 1a ce pa3MoOTpe YTUIIAjU 0abpaHuX MUKpOeieMeHaTa
CBAaKO/HEBUIlE Y BpPTWhy W IIKOJIM: €MIIaTHja BacIHUTAaya M HACTABHUKA,
BUXOBe OCOOMHE JIMYHOCTH U CTAaBOBU O KapaKTepHUCTHKaMa IIPOCTOpa.
Takole, »kesu ce ykasaTH Ha BUXOBY YJIOTY y IOHAIIAKY U yUEHY JIelle,
uMajyhu y BUAy colujasiHy Teopujy yuerba. [IpeMeT ucTpakuBarba jecre aa
ce MOoKaXke Kako (PeHOMEH CKPHUBEHOT KyPUKYJIyMa JOIPUHOCH BAXKHOj ayIu
3aHEeMapeHoj JUMEH3HUjU O] KOje 3aBHUCH MeMame KYyJITYpe U CTPYKType Y
opraHusanyjamMa y KOjuMa Ce INPBEHCTBEHO y4HW, W Jila Ce Ja TIperJies
nocrojehux wucrpakuBama O IIOCMaTpaHUM eJleMeHTHMa. VcTpakuBauu
MOKa3yjy [a Jela yde W W3 eMIaTHje BacnuTavya W HACTaBHUKA, HbUXOBUX
ocoOMHA JIMYHOCTH U CTaBOBA, OJHOCHO CBE HaBeleHO ce pediiekTyje Ha
TIOHAIIalbe, CTAaBOBE M MeljysbyJ/icke OZHOCe Jelle MeljycoOHO, aiu u Jere
mpeMa oApaciuMa. THMe BacIUTAuM U Jielia TOCTajy KpeaTopu IpOMeHa y
opraHuzanujama. 3a BacluTaye U HACTABHUKE TO 3HAYM J]a Cy MHUKPO-
€JIEMEHTHU, HEMPOIUCAHU CIYKOeHUM MporpaMuMa, 3Ha4ajHU YMHHUOLH KOje
Jlella TUPEKTHO yue IIITO YTHYe Ha HUXOBO MOHaIIame. Ha mpuMep, YKOIHUKO
iera ¥ YYeHWIH y Behoj MepH  TPe/UIaXY, OCMI/I].IIJBaBajy, KOHCTDYHILY,
peBI/I[[I/Ipa_]y, dopmysuity, BpeaHyjy, 6paHe Wiu MoApKaBajy HEKY UEjY, MOTY
3HAYAJHO /12 IONPUHECY KPEeUpamy WHCTUTYIMOHAJIHOT KUBOTA Y BPTHOY U
IIIKOJIH.

Knyune peuu: CKPUBEHH KypUKYJIYM, HMIUIUIUTHO YYe€He, €MIaTHja,
0COOWHE JIMYHOCTH, CTABOBHU BACIIUTAaYa M HACTABHUKA O KAPAaKTEPHUCTHKAMa
pocTropa
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SOME MICROELEMENTS OF HIDDEN CURRICULUM AND
IMPLICIT COGNITION IN (PRE)SCHOOL INSTITUTIONS

Lucija Jancec”, Society ‘Our children’ Opatija, Croatia
Sanja Tatalovi¢ Vorkapié, Faculty of Teacher Education, University of Rijeka,
Rijeka, Croatia
Jurka Lepic¢nik Vodopivec, Faculty of Education, University of Primorska,
Koper, Slovenia

The hidden curriculum is described in terms of the values, attitudes, norms,
rules and rituals that are taught in kindergartens and schools, but its main
characteristic is its unplanned and officially unorganized form. It appears in
everyday life in (pre)schools, where children learn it as the official curriculum.
From the psychological point of view, it comes close to implicit learning. The
purpose of this paper is to observe the impacts of certain selected
microelements of everyday life in (pre)schools: the empathy of a (pre)school
teacher, their personality traits and their attitudes to space characteristics, so
as to point out their role in children’s behavior and learning, within the social
learning theory context. The object of our research is to show how the
phenomenon of the hidden curriculum contributes to the significant albeit
neglected importance of the interdependence of changing the culture and
structure of educational organizations, as well as to provide an overview of
research into the targeted elements. Researchers have shown that children
learn from the empathy of their (pre)school teachers, their personality traits
and attitudes: this reflects on the behavior, attitudes and interpersonal
relations among children as well as those between children and adults.
Thereby teachers and children become the co-creators of changes in these
organizations. These officially unwritten microelements are therefore
important for teachers because children learn them directly and they affect
their behavior: for example, an increasing degree of children proposing,
constructing, reviewing, formulating, acting, evaluating, defending or
supporting some idea is a significant contribution to the (co) creation of
institutional life in (pre)school.

Keywords: hidden curriculum, implicit learning, empathy, personality traits,
(pre)school teachers’ attitudes to space characteristics
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ITPO®PECHMOHAJIHE KOMIIETEHIIMJE BACITUTAYA Y
IMPETXOAHMNM U AKTYE/THUM ITPEAIITKO/JICKM
ITPOTPAMMNMA

Emuna Konac-Bykawunosuh”
dakysTeT NeAroOMIKUX HayKa, YHUBep3ureT y Kparyjesiy, Jaronmaa

ITosa3Hy OCHOBY 3a WCTPKHMBAIbE IIPEJICTAB/hA0 j€ CA/APIKA] AKTYEJTHOT
MPEJIIIKOJICKOT TTporpama y Cpbuju. Y meMy je HCTAaKHYTO /1a BaCIIUTAYNMA Y
MIPEAIIKOJICKUM yCTaHOBaMa OBaj mporpam Tpeba s1a omoryhu KpeaTHBHY
paspajly caapskaja M Jla je HEOIXOJIHO IPHJIATOJINTHU Ta JIEIU ca KOjOM ce
peanusyje. OBakaB IMporpaM IOMa)ke BaCIUTauyy y CTUIAIKY HCKYCTBA H
npodecroHanHOM pasBojy. l[ub ucTpaskuBamba je KOHKPETH30BaH y /Ba
[paBIja: a) YTBPUTHU J]a JIU Cy U Ha KOjU HAYUH Y aKTYEJTHOM IPEANIKOJICKOM
nporpamy y Cpouju oxpelene npodecroHaiHe KOMIIETEHIIHje BaCIUTAYa; 0)
HCIUTATH /A JIU Ce OBE KOMIIETEHIIHje MOTY [IPENO3HATH Y HEKa/la aKTyeJIHUM
MIPEIIKOJICKUM TporpamuMa y Cp6Hju WM Ccy OHe IPOAYKT CaBPEMEHOT
pa3Boja MHCTUTYIHMOHAJIHOT IIPEJIIKOJICKOT BacmuTama H 00pasoBamba.
UcrpaskuBame je 06aB/beHO MPHUMEHOM JIeCKPUNITUBHE MeTojle. YpaheHa je
aHaJIM3a caJip)kaja cegaM IPEANIKOJICKHX IMporpaMa KOju cy IOCTOjasid y
Cpbuju ox 1959. no AaHac. Pedynratu ucTpakuBamka MOTBPHYjy Aa ce y
aKTyeJTHOM MPEAIIKOJICKOM MporpaMmy mpodecroHaaHe KOMIIETEHIHje MOTY
[pPEeNo3HaTH Yy HaUeJIuMa BaCMUTHOOOPA30BHOT pajia U yTBphEHUM 3a/jaiiiMa
BacIyTaya, ajii OHe HUCY jacHO JedwHHCcaHe. 3HAYAJHO je Ja Cy y Tpea-
IIKOJICKUM IPOrpaMHMa, KOjH Cy paHHje IOCTOjasid, jaCHO WCTAKHYTH
KBAJIUTETH KOje MOpa HMATH BaCIUTAY y TPEJIIKOJICKOj ycTtaHOBU. OBH
KBaJIUTETH Cy U JaHac akTyesHu. C TUM y Be3H, IIOTBPl)eHa je mpeTmocTaBKa Ja
6u y oapehuBamy kommeTeHIMja BacmuTaya OWJI0O 3HAYAjHO KOPUCTHTH
npehaiima HCKycTBa ayTopa MPEIIKOICKUX IPorpaMa.

KayuHe peuu: mpenuIkoaCKu IporpaM, mpodecuoHaIHU PAa3BOj BAaCHUTAYa,
npodecuoHATHE KOMIIETEHIIH]je BACTTUTAYA
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PROFESSIONAL COMPETENCIES OF EDUCATORS IN THE
PREVIOUS AND CURRENT PRE-SCHOOL PROGRAMS

Emina Kopas-Vukasinovi¢*
Faculty of Education, University of Kragujevac, Jagodina

The starting point for the study was the content of the current pre-school
program in Serbia. It emphasizes that this program should enable the creative
development of content for educators in pre-school institutions and that it is
necessary to adapt such content to the children with whom it is realized. This
program assists pre-school teachers in gaining experience and professional
development. The objective of the study was realized in two directions: a)
determining whether and how the current pre-school program in Serbia
defines the professional competencies of educators; b) examining whether
these competencies can be identified in previous pre-school programs in
Serbia or whether they are a product of the modern development of
institutional pre-school education. The study was conducted by using the
descriptive method. Content analysis of seven pre-school programs which have
existed in Serbia since 1959 until today was also carried out. The study results
confirm that although in the current pre-school program professional
competencies can be recognized in the principles of educational work and the
established tasks of educators, they are not clearly defined. It is significant that
the pre-school programs that previously existed in Serbia clearly emphasize
the qualities that a pre-school educator and institution must possess. Such
qualities are still current today, which confirms the assumption that when
defining the competencies of educators it is important to use the past
experiences of pre-school program creators.

Keywords: pre-school program, professional development of educators,
professional competencies of educators

* E-mail: emina.kopas@pefja.kg.ac.rs
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KOMIIETEHIIMJE HACTABHUKA 3A ITIPO®ECHNOHAJIHE YJIOT'E
Y IIKOJIN U IPYIIITBY

Hcudopa Kopah*
Bucoka mkoJia CTpyKOBHUX CTYZHja 32 BaCIIUTaue U IOCIOBHE
uHdopmaTtuuape, Cpemcka MutpoBuiia

CaBpemeHU OOPa30BHU TPEHOBU IOCTABJbajy IpEN HACTABHUKE OUYEKHBAHHA
Jna Oyay JpYyIITBEHO AaHTa)KOBAaHH, OCIOCOOJbEHHM Ja pajie ca JpyruMma,
CIIPpEMHU J]a Tpajie Jpyravuje OKOJHOCTU Yy IIKOJH U HeHOM OKDYKEeHmy. Y
pajly je IpUKas3aH Jle0 pe3yJsiTaTa HUCTPaKWBabha UHjU je IIb Jia ce YTBPIU
MUIIJbEhe HACTABHUKA O JOIPHUHOCY MHUIHjATHOT 06pa3oBama U CTPYyYHOT
ycaBpIllaBama y CTULIalkby KOMIIETEHIINja TOTPEOHUX 32 IPOdECHOHAIHE YIIOTe
y WIKOJIU U JPYIITBY. VICTpaKuBame je M3BPIIEHO HA OCHOBY YIIUTHHKA, Ha
V30pPKy OJ 220 MNpeJMeTHUX HACTaBHUKA OCHOBHUX W CPEIIbUX IIKOJIA.
PesysntaT ucTpaxkuBama yKasyjy /ia je IeTHHA WCIUTAHUX HACTaBHUKA
aHTaKOBaHA Y y/IPYKEHMa HACTABHUKA U Y IITKOJICKUM aKTUBUMa,/THMOBHUMA
y KojuMa HUje 00aBe3HO IHPHUXOBO ydyelrhe, a YeTBPHHA Y IIKOJICKHM
[IpOjeKTHMAa W IIporpaMuMa oryiesia. Pesynaratyu ykasyjy Ha TO Jia IIOCTOjU
y3pouHa Besa wusMmel)y HHUNMjaTHOTr o00pasoBatba U MPOGECHOHATHUX
AKTHUBHOCTH HacTaBHHKAa. OCHM TOra, HACTaBHUIM He IIPENO3HAjy CBOje
VHUIVjTHO 00pa3oBame M CTPYYHO yCaBpIIaBame€ Kao JOMHUHAHTaH H3BOP
CTHUIIatha KOMIIETEHI[ja MOTPeOHUX 3a aKTUBHY NPOGMECUOHAJIHY YJIOTY Y
IIKOJIX U APYUITBY. Y 3aK/bYYHUM pa3MaTparmbUMa AUCKYTYje ce O MOTPeOHUM
IIpOMeHaMa y WHHIMjaTHOM 00pa3oBaly U CTPYYHOM YCaBPIABAKY
HaCTaBHHUKA y IpaBIly pa3BHjarba KOMIIETEHIIHja MOTPEOHUX 3a Mpey3uMarbe
[IPOAKTUBHOI MPHUCTYIAa Mpakcu. IIporpaMcKku cajpiKaju WHUIMjITHUX
cryauja Tpebano Ou Jla mpyKe CTyAeHTHMa IPWINKY /a TPajie COICTBEHO
KCKYCTBO O pajly IIKOJIE KA0 HHCTUTYIHje U /1a OCBECTE J]a IIOCTOje PABJIUIUTE
yJIOTe HACTAaBHUKA Y IIKOJIN U JIPYIITRY.

Knyune peuu: mHUIMjaTHO 00pa3oBarbe HACTABHUKA, CTPYYHO YCaBPIIABambe
HACTaBHHUKA, KOMIIETEHIIMje HACTABHIKA, TPO(ECHOHATHE YJIOTe HACTABHUKA
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TEACHER COMPETENCES FOR PROFESSIONAL ROLES IN
SCHOOL AND SOCIETY

Isidora Kora¢*
Vocational College for Teachers and Business Informatics, Sremska Mitrovica

Current trends in education demand that teachers are professionally engaged,
capable of working with others, and willing to create different
circumstances in schools and their surroundings. The aim of this research was
to establish teachers’ opinions about the contribution of their initial education
and professional development in acquiring the competences necessary for
their professional role in school and society. The study was conducted based
on a questionnaire on a sample of 220 teachers employed in primary and
secondary schools. The research results show that one fifth of the respondents
are engaged in school organizations and activities in which their participation
is not mandatory, and one quarter in school projects and experiments. The
results related to the variables indicate that there is a causal link between
initial education and the activities teachers will deal with later in their
profession. The respondents do not recognise their initial education and in-
service training as a predominant source of knowledge necessary for an active
professional role in school and society. The concluding remarks draw attention
to the changes which need to be introduced in initial teacher training as well as
professional development so as to develop the competencies needed to play
the different roles of teachers at school and their active professional role in
society. The program contents of the initial studies should provide students
with the opportunity to create their own experiences about the school
functioning as an institution in order to become aware of the different roles of
teachers in school and society.

Keywords: initial teacher training, professional development, teacher
competence, teachers’ professional roles
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YJIOTA JIOTOIIE/IA ¥ PAJTY CA YAEHUIINIMA CA
CHEIIM®UYHUM CMETEbAMA Y YUYEIHY

Emuauja Jlazapesuh”
WHCTUTYT 32 MeJjaroliika NCTpasKuBamba, beorpasn

Cruname IIKOJICKHUX 3HAaWka IIPEJCTaB/ba BeOMa CJIOKEH IPOIeC HA YHjy
yCITeITHy peannsaunjy yTHay MHor06pOJHH daxropu. Hanazu 6p0JHI/IX
HCTPaXKMBaWkha yKasdyjy Ha TO Ja 3HaudajaH Opoj yUeHHKa, KQ]I/I HCI0JbaBajy
mpobJieMe NPUINKOM caBialjuBama MIKOJICKUX 00aBe3a, UMajy crenududHe
CMETHE Y YUery. YUeHHUIM KOjU MMajy OBe CMeTH€e HCI0JbaBajy TeIIKohe y
yuemy U MOpeZ IPOCeUHe WM HATIIPOCEYHe MHTEJIUreHIluje, oArosapajyher
CEeH30PHOT ¥ MOTOPHOT (YHKIIMOHMCAHa U OZroBapajyhux ycjoBa 3a y4eme.
Kpenpame mojicTUIajHUX yCI0Ba 3a Pa3BOj U HAIPEOBAME OBUX yUEHUKA
3aXTeBa aHTAKOBAIE CBHUX aKTepa Y BaCHUTHOOOPA30BHOM IIPOLIECY, a IPe
IbUX Ce II0CTaBJbajy HOBU 3aXTEBH KOjU II0/Ipa3yMeBajy BeJIMKE M 3Ha4yajHe
IIPOMeEHe y OJTHOCY Ha IocTojehy memaromky mpakcy. ¥ Gokycy oBor pasa jecre
carjiefiaBarbe yJIore JIOTOIEla KAao WiIaHA CTPy4YyHe CIy:0e IIKoje ¥
paspeliaBamy Telrkoha Koje ce 110jaBibyjy KOJ| yU€HHKA ca CMETHAMA Y YUEHY.
Viory noronena hemo pasmarpaTtu Kpo3 HUBOE aKTHUBHOCTH KOje Ce CIIPOBO/IE
Kako 6u paz ca oBoM jernom Ouo yHampeleH: (1) paHO Ipelo3HABAIbE U
JINjarHOCTUKOBAabe OBUX MOpeMehaja, kKao U efyKallija yunuTesba/HaCTaBHUKA
U poauTe/ha y Be3W ca MOMeHyTHM mnopeMmehajuma; (2) WHTepBeHIHja U
CIpoBOljere TPeTMaHa y IIKOJICKOM OKPYXKewy; (3) yUeCcTBOBame y TUMY 3a
u3pajy UHAWUBUIYAIN30BAHOT MPUCTYNAa W HpuiaarojeHor mporpama u (4)
TIpY?Kambe TOJAPIIKE POJUTEFUMA. AJIEKBATHO CIPOBONEIE JIOTOIEICKHIX
aKTUBHOCTU JIONPUHOCH YHampehuBamy IMpolleca ycBajarba 3HAama TOKOM
caBialjuBara HACTABHOT IPOrpaMa, yTH4Ye Ha MOCTH3are OOJBEr IIKOJICKOT
mocturayha, JONPHUHOCU MTO3UTHBHU]EM CTaBY OBUX YUEHHKA IPEMa KON U
noBehamy BHUXOBe MOTHBUCAHOCTH 32 IKOJy. Takole, mpeacTaBsba MOAPILIKY
HACTaBHHUI[MA TOKOM eAyKallije OBHX YUYEeHHKAa W POAUTE/bUMA 3a pPaj y
kyhHUM ycioBUMA.

KmyuHe peuu: ynora Joromeia, INKOJICKO TIIOCTUTHyhe, ydeHHnIH ca
crienuPUYHUM CMeTHAMa Y yUemy, MoApIIKa
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THE ROLE OF THE SPEECH THERAPIST IN WORK WITH
STUDENTS WITH SPECIFIC LEARNING DISORDERS

Emilija Lazarevi¢”
Institute for Educational Research, Belgrade

The acquisition of school knowledge is a very complex process and numerous
factors impact on its successful realisation. The findings of numerous studies
point out that a significant number of students who manifest problems when
mastering school obligations have specific learning disorders. Students with
such disorders experience difficulties in learning in spite of average or over
average intelligence, appropriate sensor or motoric functioning and
appropriate conditions for learning. The creation of stimulating conditions for
the development and advancement of those students require the engagement
of all actors in the educational process, and new demands are placed before
them which necessitate great and significant changes to current pedagogical
practice. The focus of this work is to consider the role of the speech therapist
as a member of the school counsellor team in resolving difficulties which occur
in students with learning disabilities. The role of the speech therapist is
observed through the different levels of activities which are implemented in
order to improve work with such students: (1) early recognition and diagnosis
of those disabilities and the training of teachers and parents about them; (2)
intervention and treatment in the school environment; (3) participation in the
team for designing the individual approach and adapted program and (4)
providing support for parents. The adequate implementation of speech
therapy activities contributes to the improvement of the process of acquisition
of knowledge when mastering the curriculum, positively influences school
achievement, contributes to a more positive approach on the part of such
pupils towards school and increases their motivation. It also provides support
to teachers during the education of those students and to parents for work at
home.

Keywords: the role of the speech therapist, school achievement, students with
specific learning disorders, support
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NMIIJIMIOWUTHE TEOPUJE O PA3BOJY ITPO®PECHMOHAJIHOT
NAEHTUTETA

Jenena Iasnosuh*
WHCTUTYT 3a IeAarolika HCTpaskuBarba, beorpaz

Y cBery Op3uX TEXHOJIONIKUX, WH(POPMAIMOHUX, TPXKUIIHUX U OpOjHHUX
JIPyTHX TpOMeHa, MANCKYypC /ApYyIITBA 3HAama 3axTeBa KOHTUHYUPAHO
npodecroHanHo obpas3oBame. OBaj mpolec MOKe ce IIOCMATpaTH Kao
Hepasz/IBOjUBO IIOBE3aH ca IIPOIIECOM KOHCTPyKIMje maeHTHTeTa. Llmsp oBor
HCTPa)KMBakha OJHOCHO ce Ha pa3yMeBarhe MMIUIMIIUTHUX TeopHja KIbYIHHX
aKTepa IpoIieca KOHTHHYHMpaHOT NpOodeCcHOHATHOr o0pa3oBama O DPa3BOjy
npodecroHanHOT HaeHTHTETa. [lo/a1K Cy IPOU3BEIEHH IPUMEHOM 13 (oKyc
rpyna ¥ 12 WHIUBUAYATHUX WHTEPBjya. Y HCTPAXKUBAWKY Cy yUECTBOBAIH
KODHCHHIIM IpOrpaMa KOHTHHyHpaHOT MpodecuoHasHOT oOpa3oBama (42
VUYECHUKA), TpPEHEPH/eAYyKaTOp:H Yy MporpaMHUMa KOHTHHYHUPAHOT IIpPO-
(ecuonanHor obpaszoBama (16 yuyecHWKA) U JIOHOCHOIM OJJIyKa O
KOHTHHYHUPAHOM ITpOdeCHOHATTHOM O00pa3oBamy 3aIlocJeHUuX (9 yUeCHHKA).
UnentudukoBaHa cy TpU THUIIA HUMIUIMIUTHUX TeOpUja O PasBojy
rpodecrnoHATHOT ueHTHUTeTa. CBaKU O OBUX THIIOBA UMIUIMIIUTHUX TEOPHja
TIpeZICTaB/hba CKyI Ojipel)eHHuX TMPEeTHOCTAaBKU O MPUPOAU MPodheCHOHATHOT
WIeHTUTeTa U MOryhHOCTMMAa IeroBor pasBoja. UpaeHTudukoBaHe
MMIUINIIUTHE TeOpHje O/pa)kaBajy KJby4YHe J[WJIEMe KOje ce HaBoje ¥y
dopmanHuM Teopujama uzeHTHTETa. Kao U y JUTEpATypH, Y UMIUIMIIUTHIM
TeopHjamMa KJ/BYYHUX aKTepa IOCTOje IoJapusalidje u3Melly eHTHTETCKOT U
Pa3BOjHOT CXBaTamka WJIEHTHUTETA. Y 3aBUCHOCTH OJi TUMA HMILUTUIUTHUX
TeOpHja KJBYYHHX aKTepa, TPaHC(HOPMATHBHOCT KOHTUHYUPAHOT IIPO-
(ecrnonasHOT 0O6pa3oOBaa KOHIENTYIN30BaHa je Kao HeMoryha, TelllKa Wiy,
IaK, Hy)KHa.

Knyumne peuu: mnpodecHOHATTHU UAEHTUTET, WMIUIUIIUTHE TEOpHje,
E€HTUTETCKE TeOPHje, pa3BOjHE TeOpHje
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IMPLICIT THEORIES ON THE DEVELOPMENT OF
PROFESSIONAL IDENTITY

Jelena Pavlovié¢*
Institute for Educational Research, Belgrade

In a world of fast technological, information, market and other numerous
changes, knowledge society discourse demands continuous professional
training. This process can be observed as being inherently linked with the
process of the construction of identity. The goal of this research refers to
understanding the implicit theories of the key actors in the process of
continual professional training about the development of professional identity.
The data was collected from 13 focus groups and 12 individual interviews.
Users of the continuous professional training programme (42 participants),
trainers in the continuous professional training programme (16 participants)
and decision-makers in the field of the continuous professional training of
employees (9 participants) participated in the research. Three types of implicit
theories on the development of professional identity were identified. Each of
those types of implicit theories present a set of specific assumptions on the
nature of professional identity and the possibilities for its development. The
identified implicit theories reflect the key dilemmas from the formal identity
theories. Similar to the literature, the key actors’ implicit theories demonstrate
polarisation between entity and developmental perceptions of identity.
Depending on the key actors’ type of implicit theories, the transformativity of
continuous professional development is conceptualised as impossible,
difficult, or essential.

Keywords: professional identity, implicit theories, entity theories,
development theories
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MOTUMUBAIINJA JJA CE IIOCTAHE HACTABHUKY PYMYHUJU

IIpodan I'uanuna Kamaauua®
“Edrumue Mypry” Yuusepsuret y Pecutn, Pymynuja

OCHOBHU ITWb OBOT HCTPAKHUBarba jecTe JIa ce CTeKHe YBUJ Y daKTope Koju
yTUYy Ha OJUIyKe JbyJU Ja ce ompesese 3a INpodecujy HACMasHUK.
HcrpaskuBambe je CIPOBEJEHO y 3amajgHoj PymyHuju TokoM mposiehHor
ceMecTpa IIIKOJICKE 2008/2009. roawHe. Y UCTpPa)KUBaWmy Ce€ HCIIUTYje
VHyTpallllha U CIOJhallllha MOTHBaIMja 3a uU300p mnpodecuje HacmasHux.
Y30pak yuHU 250 CTyZieHaTa YIHUCAHUX HA MIPOTrpaMe IeJIarolike o0yKe, Kao U
50 HacTaBHHUKAa W3 PYMYHCKOT o0Opa3oBHOTr cucrema. CryneHTH OUpajy
npodecrjy HacmasHuxK jep cy MHCIMPUCAHHU (HAaKTOpHMa Kao IITO Cy JbyOaB
mpema JIellyl ¥ HacTaBU WM MOTpeba /1a MOMOTHY ApyruMa y ojpacramy. Fako
je cmospamika MOTHBAIMja BaykHA, AQITPYHCTHYKA MOTHBAIlMja je 3a
HAaCTaBHUKe JOMUHaHTHA. Takolje, y ucTpakuBamy ce pasMaTrpajy KbyuHe
JleTepMuHaHTe catucdakiyje n1ocaoM, Mel)y HacTaBHUIIMMA Y PymMyHUju, Kao
IITO Cy YTUIQ] PAJHUX U KUBOTHUX YCJIOBA Ha MOpaJl HACTABHUKA U BHCHUHA
HACTAaBHUYKUX IUlata u OeHedunuja. YoueHe Cy CYIMPOTHOCTH u3Mely
HAaCTaBHUKA M yYeHUKa. [JIaBHU HaJIa3 UCTPaKUBamka TUYE Ce YTBpHUBama
npoduiia ocobe Koja ce ompeziesbyje Ja IOCTaHe HacTaBHUK. VcTpaskuBambe
buorpaduja cTyaeHaTa, HHHUXOBe MOTHBAIlMje UM IHUXOBUX IMEPIENIHja
HacTaBHUYKe MpodecHje MOKe JaTH 3HAYajaH JOIPUHOC Y OCMHUIILBABALY
nporpaMa oO0yke HacTaBHHUKA KOju cy y Behoj Mepu ycMepeHH Ka yueHuky. Ha
OBaj HAUWH pa3BUja Ce VHyTpallllha MOTHBAaIlMja HACTAaBHHUKA 3a pajg u
nu3srpal)yjy ce eJleMEeHTH HAIMOHAJIHOT CHCTEMA 3a MOJCTULIAe MJIAZUX /a
6upajy HacTaBHHYKY TIpodecHjy.

KmyuHe peuu: kapujepa y HacTaBH, IIOYETHA OOyKa 3a Kapujepy y HacTaBH,
KOHTHHYUPAHO CTPYYHO yCaBpIlIaBarke, MOTHUBAIMja 32 KapUjepy Y HaCTaBH
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MOTIVATIONS TO BECOME TEACHERS IN ROMANIA

Prodan Gianina Catalina”
“Eftimie Murgu” University of Resita, Romania

The main purpose of this study is to gain insight into the factors influencing
people’s decisions to choose teaching as a career. The study took place in the
Western Region of Romania during the spring term of the 2008-2009
academic year. The paper exemplifies the intrinsic and extrinsic motivations
of 250 students enrolled in pedagogical training programs, as well as 50
teachers from the Romanian education system. Students choose to be teachers
because they are inspired by factors such as their love for children and for
teaching or by the need to help others grow. Although extrinsic motives are
important, the altruistic motivation is the dominant one for teachers. Also, the
study focuses on the key determinants of job satisfaction among teachers in
Romania, which include the impact of working and living conditions on
teachers’ morale, and levels of teacher salaries and benefits. It has been
observed that there were oppositions between teachers and students. A
dominant aspect resulted from this research: a specific profile of person who
chooses to become a teacher. Research addressing student teachers’
backgrounds, motivations and perceptions of the teaching career, can make an
important contribution to the design of more learner-centered teacher training
courses, from which derive the intrinsic motivation and when speaking about
vocation — the elements of good augury for the development of a national
process for motivation for a career in teaching.

Keywords: a career in teaching, initial training for a career in teaching,
continuing training for a career in teaching, motivation for a career in teaching
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CTPYUHO YCABPHIABAILE U3 ITEPCIIEKTUBE HACTABHUKA
CPIICKOT JESUKA 1 KIBM?KEBHOCTH

Jeaena Cmesanosuh™ u Muauya Mapywiuh
WHCTUTYT 3a Mejarolika UCTpaKuBarba, beorpaa

VsyuaBarme CTAaHAAPHOT CPIICKOT je3MKAa U KHHMKEBHOYMETHUYKUX HOPMU
IIpe/ICTaB/ba OCHOBY OIIILTET IIKOJICKOT 00pa3oBama yuyeHnKa. Crora je Beoma
3HAYAjHO MKy YCMEPUTH HA CTPYUHO yCABPIIABAaFhe HACTABHHUKA CPIICKOT
jesuka U KibKeBHOCTH. L[nybeBU pasia OMiIH Cy /1a YCTAaHOBUMO Y KOjOj MepH
ce HACTaBHUIU OBOT IpefMeTa ocehajy MpUIpeMJbeHHM 3a paj] y HACTaBH,
Koju cy ObOJMIM ycaBpIllaBamka y KOjUMa YUeCTBYjy, KOJHKO yCaBpIIABAHE
JIONPUHOCH FbUXOBO] IMPAaKCH M Ha KOjU HAuWH OW, IIpeMa HHUXOBOM
MUIIUbEY, CHCTEM CTPYYHOT ycaBplllaBarba Morao jnaa Oyzme yHampebhen.
UcrpaxkuBame je 00aB/bEHO IIIKOJICKE 2013/2014. TOAWHE IPUMEHOM
VIUTHHUKA KOJH je CaJIp>Kao MUTama OTBOPEHOT W 3aTBOPEHOT THUIIA. Y30pPaK je
MIPUTO/IaH ¥ YMHHU Ta Q5 HACTABHHUKA CPIICKOT je3UKa U KIHIDKEBHOCTU M3
JIeBeTHAeCT OCHOBHHUX InKosa y Cpbuju. Ypallena je kBaHTHUTaTHMBHA U
KBaJIUTATHBHA aHAJIN3a OATOBOpa. Pe3ysraTu mokasyjy na BehrHa HCITUTaHUX
HacraBHHKA (85%) cMaTpa /Ja je TOKOM WHHIAjaTHOT 00pa30Bamba HETOBOJbHO
WIN JeJIMMUYHO TPHUIpeM/beHa 3a HacTaBHH pan. IIITo ce Tuye CTpydHOT
ycaBplliaBarba, HACTABHUIIN Hajuelthe y4ecTBYjy Y CEMHHApHUMa U [IpOydaBajy
aTeparypy, ok Hajpehe uspalyjy crpyune u HayuHe pasoBe. YIpKoC ToMe
ITO je ceMuHap Hajuenrhu o6JIMK CTPYYHOT ycaBplllaBaiba, Bullle o Tpehune
HACTaBHUKA CMaTpa Ja CeMUHApu HE3HAaTHO JAOIPUHOCE YHAIpehuBamy
IUXOBOT 3HAMha U FHUXOBUX BeIITHHA. Takole, HaCTaBHUIIM MMHCJIe aa O6u
CTPYyYHO YycaBplllaBaibe Hajpe MOIJI0 OuTH yHampel)eHO Kpo3 mpoMeHy
ca/ip:Kaja U HauMHA peanusaryje ceMuHapa. Hanasu nerpakruBama HaBoJie HA
3aKJby4aK Jla HAUMH CTPYYHOT yCaBPIlaBarkha HACTABHUKA OBOT IIpeaMeTa He
OolroBapa y TOTIYHOCTH IHbHUXOBHM peaylHUM IMoTpebama u ymyhyjy Ha
KOHKPETHE Mepe Koje OU JoIpHHesIe TPeBa3IasKemhy OBOT IpobiieMa.

Kibyune peun: cTpy4HO YycaBplIaBarbe, HACTAaBHUIM, CPICKH je3UK U
KIbIKEBHOCT, OCHOBHA IIIKOJIA, TIEPIIENITHje HACTaBHUKA
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PROFESSIONAL TRAINING FROM THE PERSECTIVE OF SERBIAN
LANGUAGE AND LITERATURE TEACHERS

Jelena Stevanovié and Milica Marusi¢”
Institute for Educational Research, Belgrade

The study of standard Serbian language and literary-artistic norms represents
the base of general school education. Therefore it is particularly important to
direct attention to the professional training of Serbian language and literature
teachers. The goals of this work were to establish to what extent the teachers of
these subjects feel prepared for their work, what the forms of training they
participate in are, how this training contributes to their practice and in what
ways, in their opinion, the professional training system could be improved.
The research was carried out during the 2013/2014 school year by means of a
questionnaire consisting of both open and closed type questions. The sample
was convinient and was made up of 95 Serbian language and literature
teachers from nineteen primary schools in Serbia. Quantitative and qualitative
analysis of the answers was carried out. The results show that the majority of
the teachers questioned (85%) believe that they were insufficiently prepared
for teaching during their initial education. As regards professional training,
these teachers mainly participate in seminars and study relevant literature,
while producing professional and scientific works is something they engage in
less frequently. In spite of seminars being the most common method of
professional training, over one third of the teachers believe that seminars
make a minimal contribution to the improvement of their knowledge and
skills. They also believe that professional training could be improved through
the change of content and method of realisation of seminars. The results of the
research lead to the conclusion that the way teachers are trained for this
subject does not fully meet their real needs and point to specific measures
which should contribute to overcoming this problem.

Keywords: professional training, teachers, Serbian language and literature,
primary school, teachers’ perceptions
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PE®JIEKCUJE HACTABHUKA OCHOBHE IIIKOJIE O
NMHOBATHBHOJ HACTABHA

Baaodumup IIunosuh®
WHcTuTyT 32 efaromka UCTpaXkuBama, beorpaaz

[wp oBOr pazma je Ja HCOUTA KAKO HACTABHUIM Y OCHOBHOj IIIKOJIH
KOHCTpyHIIy y Mel)lycoOOHUM KOHBep3alujaMma HoBe podeCHOHAHE 3aXTEBE U
yJIOTe, ca KOjUMa Cy Ce CyCpeJi Kao YYECHHUIH Y TPojekTy Tpoaucm 4uju je
Wb OUO J1a ce TIOJICTaKHE KOPHUITherhe MHOBATUBHUX METO/Ia V HAcTaBU. Pax
je Teopwjcku yTreMmesbeH y KeujeBoj IICHXOJIOTHjU JIMYHUX KOHCTPYKATa,
JIUJAJIOIIKOM NPUCTYIy baXTHHA UM peTOPUYKO] IICHUXOJIOTHjU buiura.
HcrpaxuBame Koje IIpeICTaB/baMO OJTHOCH Ce HAa KOHBEP3aliyje HACTABHUKA Y
crpyunoM Behy npupoanux Hayka (N=7). Ogp:aHo je ocaMm cacTaHaka Beha Ha
KOjUMa Cy MOJIepaTOopu IMOJCTUIAIN HACTAaBHUKE Ja M3HOce pediiekcuje HA
COIICTBEHE YaCOBE U pa3Membyjy UCKYCTBa ca pyruMa. HampapibeHu cy ayauno-
CHUMIIM KOHBep3anuja Mmel)y yuecHHIIMMa Koju Cy HMOTOM TpPaHCKPUOOBAHH.
AHaAU30M KOHBep3aUUOHUX KOHCIMPYKAMAa W3JBOjEHE Cy CEeMaHTHYKE
JIUMeH3Hje KpenpaHe Y pa3MeHH aprymMeHaTa u3Mel)y yUecHUKA y Ujajiory.
[IpesmMuHApHY TOJIAIM YKa3yjy Ja ce Haj3HAYajHUje IMOJIEMHUKEe HaCTaBHUKA
THuy ciaefehmx gumema: 1) Aa Ju ce ApXKaTH mpeABubeHux (HopMasHUX
okBupa win GJeKCUOWIHO mpriarofaBatu nmporpam morpebaMa MHOBATHBHE
HacTaBe; 2) /1a JIX TOJIEPUCATH ,KPEATUBHU Xa0C Y YUYUOHHUIA WIH 3aXTEBATH
JMUCIUIUIVHY, JU JUCITUIUINHY KOja MOApa3yMeBa CTUIlalhe 3HAaHha HAa HUBOY
penpoayKIlfje; 3) /la JIU Cy HACTABHUIM CIIPEMHHU Ha moBehaHe n3a30Be U
aHTaKOBam€ KOje JOHOCH WHOBAaTHBHA HACTaBa, WM he ce OJJIyYUTH 3a
TPpaJIUIUOHAIIHY HAcTaBy Ja OW cauyBajid eHEpPrujy 3a OpojHe apyre
aKTUBHOCTA. Y B3aK/byyKy ce pasMarpajy MOryhHOCTH KpEeaTUBHOT
[peBa3WIakekha MOMEHYTHX [UXOTOMHja Y HACTABHHYKUM KOHCTPYKI[HjaMa
WHOBAaTHBHE HACTaBe.

Knyune peuu: crpyuno Behe, ananmsa KOHCTpyKaTa, HAPATUB Y MHTEPAKIII)U
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PRIMARY SCHOOL TEACHERS’ REFLECTIONS ON
INNOVATIVE TEACHING

Vladimir Dzinovi¢*
Institute for Educational Research, Belgrade

The goal of this work is to research how primary school teachers construct, in
mutual conversations, the new professional demands and roles they
encountered as participants in the Trefoil project whose aim is to promote the
use of innovative methods in the teaching process. The work is theoretically
based on Kelly’s psychology of personal constructs, Bakhtin’s dialogical
approach and Billig’s rhetorical psychology. The research we present is based
on teachers’ conversations during science teachers’ council meetings (N=7).
Eight council meetings were held during which moderators encouraged
teachers to express their reflections on their own classes and exchange
experiences with others. Audio-recordings were made of the conversations
between the participants which were later transcribed. The semantic
dimensions created in the exchange of arguments between the participants in
the dialogue were separated by means of the analysis of conversational
constructs. Preliminary data points out that the teachers’ most significant
polemics relate to the following dilemmas: 1) whether to stick to predicted
formal frames or to flexibly adapt the programme to innovative teaching
needs; 2) whether to tolerate ‘creative chaos’ in the classroom or to demand
discipline, but discipline which means gaining knowledge on the level of
reproduction; 3) whether teachers are prepared for the increased challenges
and engagement which innovative teaching brings, or whether they will opt for
traditional teaching in order to conserve energy for numerous other activities.
The conclusion considers the possibilities for the creative overcoming of the
aforementioned dichotomies in teachers’ constructions of innovative teaching.

Keywords: expert council, analysis of constructs, narrative in interaction
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HOBA YJIOTA HACTABHUKA Y CPBUJHN

Jacmumna Illegep”
WHcruTyT 32 Nlefarouka UCTpakuBama, beorpaz

HacraBHuk je maHac cBe BHIIIE MEHTOP, a CBe Mambe UHCTPYKTOp (IIpeziaBay).
OH moMake YJYeHHKY Jla Haydyd /lJa KODHCTH CaBPEMEHY KOMYHHUKAIFIOHY
TEXHOJIOTHjY CaMOCTQJTHO W3BaH IIKOJIE, OJTHOCHO Ja Ipolje Kpo3 JIABUPUHT
obwpa wHOpMAINMja Koje Cy My Ha pacrojiaramy, usabepe OuTHe
nabopMalyje, Kao0 W Jla UX KPUTUYKH HHTEpPIEepaTHpa U KPeaTHUBHO
ynotpebu. Y 3amagHUM 3eM/baMa pa3BUjeHHX TEXHOJIOTHja OBa yJora
HACTaBHHUKA je JIOMMHAHTHA W HAIll 0Opa3oBHHM CHCTEM Takole Tpeba aa je
[IPUXBATU KAa0 M3a30B BpeMeHa. HacTaBHHMIM y 3amajHUM 3eMbaMa Beh cy
Pa3BIIIM HU3 PA3JIMYUTHX MPUCTYIIa MOTHUBHCAHA YUEHHUKA HA Yacy, HOIITO je
IIIKOJIA IOCTaJIa HE3aHWMJ/bHBA U3TYOUBIIIN CTATYC ,,jeITMHOT IIPO30pPa Y CBET .
Y Cpbuju, ka0 3eMJ/bH y TPAH3UIIHjH, jOII YBEK JOMHHHPA PENPOIYKTHBHA
HacraBa. MehyruMm, npumapHu menaromku 3azaTak Tpebano 6u ma Gyne
MOACTUIAEbe CAMOCTAJIHOCTH, MOTHBAIMje 3a ydeme, WHTEPaKIHje,
WHUIMjaTUBE U KPEATUBHOCTU YUEHUKA, IIpe cBera Ha yacy. OBUM mpobieMoM
6aBu ce THCTHUTYT 3a I€/IaroIIKa UCTPAXKUBAKa Y MIPOjEeKTY KOjU je yCMePeH Ha
HCTpajKUBarhe HAUMHA MOZCTUIIAha CTBAPAJIAIITBA, MHUITHjaTUBE U CAPAJIbe ¥
mkosu (,Tposuer”). Iusp paza jecre J1a ce HA OCHOBY EMITHPH)jCKUX
KBAJIUTATUBHUX IIOJIaTaKa W3 IIIKOJICKE OIJVIeJJHE I[paKce aHAIN3UPAjy
mpo0bJIEMU KOJU Ce II0jaBJbyjy Y MPOIIECYy MeHama TPAJAUIMOHATHE YJIOTe
HaCTaBHHUKA y HaireM o6pasoBHOM KOHTekcTy. I[ToceOHO he 6uTH ykazaHO Ha
dopManMCTUUKN TPUCTYH IpOMeHaMa KoOj HEKHWX HacTaBHUKA KOjU
JleBaJIBUpa TMOTEHLIMjaJIHUM CYIUTHHCKA edeKaT CaBpPeMEHHX MeTOoZa
MOTHBUCAalha U TMOJydYaBarba YUYEeHHKAa, Ka0 W Ha moTpedy B3a [Ja/buM
HCTPa)KUBambeM IIpobiieMa.

Kmyune peuu: caBpemeHa yjora HacTaBHUKA, (POPMaIHUCTUYK{ IPUCTYII
poMeHaMa, MOTHBAIlMja U KPeaTUBHOCT yUeHUKa
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THE NEW ROLE OF THE SERBIAN TEACHER

Jasmina Sefer”
Institute for Educational Research, Belgrade

Nowadays a teacher is more a mentor than an instructor. He/she helps
students learn independently outside school by using new communication
technology, assisting them to go through the endless labyrinth of information
at their disposal and to choose the most relevant items, interpret them using
critical thinking and implement them creatively. In the Western
technologically oriented countries this role of the teacher is dominant, and our
education system must also embrace it as one of the challenges of the current
time. Teachers in Western countries have already developed various
approaches to motivate and teach students in classes, since school became
boring when it lost the status of the sole window into the world. In Serbia, as a
transitional country, a reproductive teaching style still dominates. However,
the major educational goal should be to develop independence, motivation for
learning, interaction skills, initiatives and student creativity. The Institute for
Educational Research is focused on these problems in the Trefoil project by
exploring various ways of promoting creativity, initiative, and cooperation
(CIC) in schools. The goal of this presentation is to analyse the problems which
emerge in the process of the changing role of the teacher in our education
system, by using empirical qualitative data from an experimental school. We
will focus particularly on the formalistic approach of some teachers in applying
new teaching methods, which decreases their potential impact on learning
motivation development and opens space for further research.

Keywords: the contemporary role of the teacher, formalistic approach to
change, student motivation and creativity
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YJIOTA CTPYUHUMX CAPAJIHUKA Y ITPEBA3WIAXKEIDY
ITPOBJIEMA IIIKOJICKOI' HEYCIIEXA

Cnasuya Illesxywuh” u Huxoaema I'ymeajn
WHcTuTyT 3a Nefjaromika neTpakuBama, beorpan

ITpemza 6u mmKosa Tpebaso Ko/ yUeHHKa Jla yHaIpeljyje MOTHBanujy 3a yueme
U /12 JOIPUHOCH Pa3BOjy CBECTH O BAXKHOCTHU IIEJIOXKUBOTHOT 00Opa3oBamba,
JlaHac ce Haml 0Opa30BHU CHCTEM CyouaBa ca IOpacToM Opoja HeyCIeIHUX
yueHuKa. IIpyskarbe o/ IpIIKe IIKOJICKOM MTOCTUTHYNY O/IyBeK je Ouia jeaHa o
IJIaBHUX yJIOTa CTPYYHUX CAPAIHUKA KOJU CY Y IO3UIIHjH Ja CBOjUM 3HAKHEM U
BEllITHHAMAa 3HAYajHO IIOMOTHY YUYEHHIIMMA Y INPEeBa3WIAXKEHY IIKOJICKOT
Heycrexa. Y pajay ce pa3Marpajy pe3yJITaTH KBAJIUTATUBHOT HCTPAKUBAHA
KOje je CIPOBEIEHO ca HWbEM Jla C€ HCIUTA KAKO CTPYUHH CAPafHUIU y
HAIITUM IIIKOJIaMa OTIa’kajy CBOjy YJIOTY U ca KOjUM Ipo0jieMrMa ce CyouaBajy y
pelliaBamy MpobyieMa IIKOJICKOT Heycrexa. [IpuMerbeH je HOoJyCTPYKTYPUCAHH
WHTEPB]y Ha Y30PKY O 34 CTPyYHAa capajHUKa U3 24 cpefbe mKoie y Cpouju.
Pesysnratu mokasyjy Ja 3HauyajaH Opoj CTPYYHHX CapaJlHHKa yKasdyje Ha
CJI0’KEHOCT U JIeJIMKATHOCT COIICTBEHE YJIOTe Yy MpoIlecy n3bopa afieKBaTHUX
cTpaTeruja IMoJpIIKe, IPU YeMy ce ocehajy ,ycam/beHOo” y CBOjUM HalopuMa.
On 6pojHux mpobsieMa Koje HaBozle, Hajuelin ¢y OHU KOjU MOTHYY O CAMUX
yueHHuKa (0/ICYyCTBO MOTHBAIIUjE 32 YUEH€e, HUCKO CaMOIIOY3/]alhe U arpeCcuBaH
CTaB yuyeHUKa [peMa HACTABHUIINIMA M CTPYYHUM CApaHUIMIMA) U FHHUXOBHUX
pomuresba  (OACYCTBO  POJUTEIbCKE TIOAPIINKE, HETUpame MpobseMma,
moBnaljuBare el W OMAaJIOBaKaBale pajfia HACTABHUKA K CTPYUYHHX
capagHuka). [loOujeHH pe3ysiTaTd yKasyjy Jla je CTPYYHHUM CapaJHUIIIMa
moTpebHa IOMOh y OCMHUIIUbaBalky OOYXBaTHHJjUX CTpATErvja IOZPIIKE
HEyCIEITHUM VYeHWIIUMa Koje Ou o006e30enuwae aKTHBHO ydelrhe CBHX
peJIeBaHTHHX aKTepa.

Knmyume peuu: cTpydyHHM capajHUIM, MIKOJCKU HeycIleX, cpeliiha IIKOJIa,
KBUINTATHBHO UCTPAKUBAbE
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THE ROLE OF SCHOOL COUNCELLOR IN OVERCOMMING
THE PROBLEM OF SCHOOL FAILURE

Slavica Sevkusié* and Nikoleta Gutvajn
Institute for Educational Research, Belgrade

Although schools should improve motivation for learning and contribute to the
development of a pupil’s awareness of the importance of life-long learning, our
education system today is facing an increase in the number of unsuccessful
pupils. Offering support for school achievement has always been one of the
main roles of school councellors who are, with their knowledge and skills, in a
position to significantly help pupils to overcome school failure. This work
examines the results of qualitative research which was carried out with the aim
of researching how school councellors in our schools perceive their role and
which problems they encounter when trying to resolve school failure
problems. A semi-structured interview was used on a sample of 34 educational
associates from 24 secondary schools around Serbia. The results show that a
significant number of school councellors point out the difficulty and delicacy
of their own role in the process of selecting appropriate support strategies,
where they feel ‘lonely’ in their efforts. From the numerous problems they
mentioned, the most frequent are those which originate from the pupils
themselves (lack of motivation for learning, low confidence and pupils’
aggressive approach towards teachers and educational associates) and their
parents (lack of parental support, denying problems, indulging children and
belittling the work of teachers and educational associates). The gained results
show that educational associates need help in designing more comprehensive
support strategies for unsuccessful pupils which would secure the active
participation of all relevant actors.

Keywords: school councellor, school failure, secondary school, qualitative
research
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KIJACUO®UKAIINJA YJIOTA HACTABHUKA'Y
APEKTUBHOM JOMEHY"

Muauua Towuh-Pades” u Ana IlewuxaH
dunozodcku dakynaTeT, YHUBEp3UTET y beorpasay

V¥ pany ce pasmarpajy ysiore HaCTaBHUKa Koje cy JepUHUCAHE Y aKMUBHOM
yuerwy. VznBojuiu cMo adeKkTuBHY yiaory HactaBHuKa (AOYH), kao jenHy on
HajBUIIIEe 3aHeMapeHNX HaCTaBHUUKUX ysora. [{usp nerpakupama peJicTaBiba
IOKYIIaj Jla Ce KOHIENTyaJu3yjy ¥ KIAacHPUKYjy YJIOre HaCcTaBHUKA Y
adexTUBHOM f0MeHY. KBaIMTATHBHOM aHAaJIM30M peJIEBAHTHE JIUTEPATYPE
IOIILJTA CMO OJI TIpBe, TpoOHe kiacudukanuje numensuja AOYH (camopasBoj
HACTaBHUKA; YCIIOCTaBJ/bathe OJIMCKUX OZ/HOCA U3Mel)y HacTaBHUKA U yUYEHUKA;
Opura 3a eMOIIMOHAJHU Pa3BOj YUYEHHKA U OpuUra 0 OKpYKelwy YUeHUKa) U
CIIPOBEJIM CMO IIJIOT HUCTPAKUBare HA Y30PKY O 10 HACTaBHHUKA U 60
yUEeHHKA ceAMOT paspenaa. IIpermocraB/beHe WHAUKATOpe adeKTHBHE YJIOTE
HACTaBHUKA TNPOIEHUBAIN Cy YYEHUIH I[OMONYy yIHUTHHKA M IOCMarpad
TOKOM OIICEpBAallMje YacoBa, JIOK je ca HACTaBHUKOM BOljeH moJy-
CTPYKTYpPUpaHU WHTepBjy. Y ob6pazu pesysirara IpuMemeHa je dakropcka
aHaJIN3a OATOBOpa YYEHWKAa, KAa0 W KBAJIUTATHBHA aHAIU3a OATrOBOPA
HAaCTaBHHUKA JIOOWjEeHUX TOKOM WHTepBjya. Ha OCHOBY /1o0OWjeHUX pesysiTara,
penedunucanu cMo qumensuje u naaukatope AOYH: (1) no3HaBambe yueHHKa
U 3aMHTEPECOBAHOCT 3a MHUX; (2) OCET/PUBOCT HACTABHUKA 3a peakIidje
yuYeHuKa; (3) ycrmocTaB/balbe KBAJIMTETHHUX OJHOCA ca YydeHHIuma; (4)
TO3HABakhe BJIACTUTHX EMOIIMOHAJTHUX peakIdja U IHbHUXOBOT YTHIAja Ha
yUEeHHKe, Ha HACTaBHU TMPOIEC U ONIeJbeHCKY KIuMy u (5) MOJEIOBame
IIO3UTUBHE ¥ KOHCTPYKTHUBHE COIMOEMOITMOHAIHE OJEJHEHCKE KIIHME.
PesynTatu wucTpakuMBama yKasyjy Jla IOCTOje 3HadyajHe U Pa3IudUTe
JIMeH3Uje adeKTUBHE yJIOTe HACTaBHUKA. AHaIU3Upame adeKTUBHE yJore
HacTaBHHKa oMoryhumio 6u 60/by MpUIIpeMy HaCTaBHHUKA 3a MPOdecHjy Tako
mro O6u y WHUNUjaTHYy OOYKYy HAacTaBHUKA U y IMporpaMe IHHUXOBOT
ycaBpIlaBama OWINM YyHETH CaJIp’Kaju KOjU TIUUIAHCKA U CHCTEMATCKHU
ocrniocobspaBajy Oyzmyhe wmim mocrojehe HacTaBHUKE 3a pa3yMeBame OBOT
acmekTa mHuxoBe mnpodecuje. AdexTHBHaA yjora HacTaBHHMKA Ouia O6u /eo
Iporieca eBajIyalldje KBJINTETA pajia HACTAaBHUKA y IPAKCH, a U jeJlaH Of
acmekara BpeJHOBAba Pajia IIKoJIe Ka0 HHCTUTYIIH]e.

Knayune peuu: adbexTuBHA yJjiora HacTaBHUKA, HACTABHUYKE yJIOTe, aKTHBHO
yJeme

* HctpaxkuBame je neo IIpojexra 179018 koju ¢uHaHcupa MUHUCTAPCTBO MPOCBETE,
HayKe ¥ TEXHOJIONIKOT pa3Boja Pemybsinke Cpouje.
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CLASSIFICATION OF THE AFFECTIVE ROLES OF THE TEACHER®

Milica Tosi¢-Radev’ and Ana Pesikan
Faculty of Philosophy, University of Belgrade

In this study we observed the role of the teacher as defined in active learning.
We focused on the affective role (AFUN) as one of the most neglected roles of
the teacher. We started from the qualitative analysis of the relevant literature
and our pilot classification of the dimensions of the teacher’s affective role (the
teacher’s self-development; establishing close relationships with pupils, caring
for the emotional development of pupils and teacher’s concern about the
pupils' environment) and we carried out a pilot study on a sample of 10
teachers and 60 seventh graders. The instruments included an interview with
the teachers, observation of their classes and pupils' appraisal of AFUN in the
questionnaire developed for the research purposes. The analysis of the results
included factor analysis of the pupils' responses to the questionnaire and
qualitative analysis of the teachers’ responses during the interviews. Based on
the results, we redefined the dimensions and indicators of AFUN: (1)
knowledge of students and interest in them; (2) sensitivity to pupils' reactions;
(3) establishing quality relationships with pupils; (4) recognition of their own
emotional reactions and their impact on pupils, their teaching and the climate
in the classroom; and (5) modelling a positive and constructive socio-
emotional climate. The results suggest that there are very significant and
diverse dimensions of the affective role of teachers. The elaboration of AFUN
would enable better preparation of teachers for the profession by introducing
this content into the initial teacher training and teacher development
programs which would systematically and methodically prepare future or
existing teachers to better understand this aspect of their profession. The
affective role of the teacher would be part of the evaluation process, the quality
of teachers' work in practice, and one of the aspects of the evaluation of the
work of the school as an institution.

Keywords: affective role of the teacher, teachers’ roles, active learning/
teaching

* The study is part of the project 179018 which is funded by the Ministry of Education,
Science and Technological Development of Republic of Serbia.
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CTAPOCT CPIICKOI' KIbMKEBHOI' JEBUKA 'Y HACTABU,
MJIAAOCT JESUYKE KYJITYPE YYEHUKA

Anexcandpa Aumuh®
dutosoIIKa THMHA3H]ja

OCHOBHH IIWb Pajia jecTe Aa IOJCTAKHE HACTABHHKE CPIICKOT je3WKa /1A
IpUMeHe TPUCTYIle KOoju OWM y HAcTaBU OMOTYhWINM yYeHHIIIMa Ja
dyHKIIMOHATHO TpoAybe 3HAaEmEe O Ppa3Bojy U KOHTUHYUTETY KIHHIKEBHOT
jesuka, mTo 6u, usmel)y 0CTajior, YTUIIAJIO U Ha pa3BHjalbe je3ndKe KyJIType
yueHuka. Hanme, yiIO€HUUKH [TO/Iall O HACTAHKY CPIICKOT KEHMKEBHOT je3HKa
y 19. Beky (0odabpaHu y jeaHOM II€pUOAY 20. BeKa) HHUCY y TOjeqUHUM
aCIeKTHMa y Cpa3MepH ca JOCTYIHOIINY HAayYyHUX IOJaTaKa Ha WHTEPHETY Y
JIpyroj JnelleHuju 21. Beka. OBU mojanu He owmoryhaBajy wusrpahuBame
onroeapajyher ojHoca ydeHHKa TIpeMa CpPICKOM KIHbH)KEBHOM jE3HKY.
3amnpaBo, LIEJIOBUTA CIUKA O H€TOBOM KOHTHHYUTETY, KA0 U 3HA4Yaj MecTa
TFaBpuiia C. Beniyiosuha y ;eMy He MOKe Ce carJieZlaTH YKOJIUKO Ce Y HaCTaBU
He IpuMeHe MpPO6JIEMCKO-CTBapajladyke METO/Ie, aHATUTUYKO-CHHTETHUKU U
KOMIIADAaTUBHU MPHUCTYIN, Y4ele IIyTeM OTKPHUBambha, Kao IMOJCTUIA] 3a
MHCAOHO aHTA’KOBarhbe YUEHHKA U OCTBAPHUBAIbE IMJbEBA HACTABE CPIICKOT
jesMka ¥ KIBMIKEBHOCTH, Mel)y KojuUMa je U ycaBplIaBame HACTaBHUX
mporpama, yibeHHWKa, CTPy4YHe JIUTepaType U HAaCTaBHUX CPE/CTaBa.
[TojMOBHO-PYHKITHOHATIHO MPUCTYIIajyhu TEMH, y U3JIaramky ce U3HOCU JIUYHO
HACTaBHO HCKYCTBO ayTopa M 3alajkarba yYeHHKa y Be3W ca MMOJaliMa O
Pa3B0Ojy CPICKOT KEbMKEBHOT je3WKa y YIIOEHUYKOj U IIPENOPYUEHO] CTPYUHO]
JuTepaTypu — mpe cBera, kibusu Meme CenumoBuha 3a u npomus Byka.
Hanasu mokasyjy ma mOCTOju CHaKHa IOTpeba /Ja ce y HAcTaBU H3MEHH
aKTyeJJHU YIOEHWYKU TPUCTYN u3rpaljuBamy (QYyHKIIMOHATHOT 3Hama O
XWhAYTOIUIIELEM PA3BOjy CPICKOT KEbHIKEBHOT je3WKa U OJHOCA YUEeHHKa
mpeMa HeMy, M Jla ce OCBECTH yJiora HAacTaBHUKAa y yHampehuBamy je3uuke
KYJITYpe YIeHHKA Y CABPEMEHOM KUBOTHOM KOHTEKCTY.

KnyuHe peuu: cpIicKu KIbMIKEBHU je3UK, HACTABA, je3MYKA KYJITypa, YUEHHUIH,
yIOeHUUKa U CTPYyYHA JIUTEPATypa
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TEACHING SERBIAN LITERARY LANGUAGE - THE ANTIQUITY
OF THE LANGUAGE AND THE INFANCY OF THE STUDENTS'
LANGUAGE CULTURE

Aleksandra Antié¢*
Philological Grammar School

The primary objective of this paper is to encourage Serbian language teachers
to apply such approaches in the classroom that would enable their students to
gain an in-depth, functional knowledge of the continuity of the literary
language, which would in turn influence the development of their language
culture. The data about the 19th century beginnings of the modern Serbian
literary language, which were selected to be included in the language textbooks
during one part of the 20th century, do not match, in some aspects, the
available scientific data on the Internet in the second decade of the 21st
century. Such data will not help students to develop an appropriate attitude
towards the Serbian literary language, grasp its continuity or understand the
importance of Gavrilo S. Venclovié's role in the process, unless problem-
solving techniques, analytic-synthetic and comparative methods, learning
through discovery, and other approaches are applied in the classroom. These
approaches will encourage students to think more deeply and enable the full
realization of the Serbian language and literature teaching objectives,
including the improvement of the curricula, textbooks, reference books and
teaching tools. By using a conceptual-functional approach to the topic, the
author of the paper presents her own teaching experience and the comments
of her students with regard to the data about the development of the literary
language in textbooks and recommended reference literature — primarily MeSa
Selimovi¢'s book entitled For and Against Vuk (3a u npomue Byxa). The
author strongly believes that the time is ripe for much needed changes to be
made in the current textbook approach to building the students' functional
knowledge about the 1000-year-old development of the Serbian Literary
Language and their attitude towards it, which would also foster the
development of the students' language culture.

Keywords: Serbian literary language, teaching, language culture, students,
textbooks, reference literature
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YJIOTE HACTABHUKA Y ITPUMEHHW NTH/IMBUAYA/IN30BAHOT
ITPUCTYIIA YHEHUKY

Muwa Byjauuh®
WHcTUTYT 3a Mearolika UCTpasKuBama, beorpas
Anexcandpa Joxcumosuh
DaxynTET TMKOBHUX YMETHOCTH, Y HUBEP3UTET yMeTHOCTH Beorpas

Y mnokymajuma geduHmcama mojMa uHdusudyaausayuja moctoje OpojHe
Terikohe, HepazyMeBame U KOHTPAJIMKTOPHOCTH KOje Cy JZiOBeJe /0 Tora Jia
HACTAaBHUIIM HEIOBOI-HO Pa3yMejy OBaj MojaM M KoOje Cy OTexKayie IPUMeHY
OBOT MpHCTYIA y HacraBHOj mpakcu. HMmajyhu y Buagy orpaHudema
JIOCAJIAlIFbUX TEPMHUHOJIOMIKUX oApehema oBor 1mojma, ayTopke IIOJ
WHIUBUAYAIU30BAaHUM IPHUCTYIOM, HAjOIMpe TIJIeAaHO, IIOApa3yMeBajy
dunozodujy obpazoBama U yuemwa, 3aCHOBAHY Ha CHeU(PUIHOCTUMA Jlele 1
BUXOBUM IOTpebaMa y MpoIecy YUerha YHjH je KpajibU b Pa3B0j AETETOBUX
noTteHiujana. Ilomazehu on oBakBor cxBaTama WHAWUBU/IYATU30BAHOT
IIpUCTYIA, ¥ PaJly ce aHAJIU3UPAjy yJIore HACTaBHUKA Y OBOM Iporecy. [Ipex
HAaCTaBHHI[IMAa Cy Jpyraudja W OpojHa ouekuBamba, Oyayhu nga
WHIUBUAYATU30BaHU MPHUCTYN IMPEACTaB/ha KOHTUHYHUPAHU IIPOIIEC, KOjH
IIPpOJKMMAa CBE CETMEHTE HACTABHOI M BAHHACTABHOT Pajia IIKOJIE U 3aXTeBa
cuenudpuyuaH HAYUH IUIAHUpArba, peaju3alldje U eBajyalldje BacCIUTHO-
obpazoBHOr paza. bpojHa wucCTpakMBamba MOTBPHYjy [a WMIUIAIUTHE
Mefaroruje UMajy yTUIlaj Ha HAUMH paja HacrtaBHHKa. CTora je 3a MpPUMeEHY
WHIUBUAY/IN30BAHOT IIPUCTYIIA YUEHUKY HEOIIXOJHO JIa CXBAaTamkha HACTABHUKA
0 JIETETY, BeTOBOM Pa3B0jy U Ipoliecy yuema Oy/y yckialjeHa ca caBpeMeHUM
cXBaTalkbMMa HACTaBe KOja Cy y OCHOBU OBOT IPHICTyNa. Y pajy je mocebHa
makiba ~ mocBehena — moryhmHocTMMa ~— HacTaBHMKAa  Jla  [IPUMEHOM
WHAUBUAYAJIU30BAHOT TIPHUCTYIA MOJACTAYE CTBApAJIAIITBO, Capafmy U
WHUIAJaTUBY YYEHWKA y BACIUTHOOOPA30BHOM IIpoIecy. YKasyje ce Ha
KJbYUHE TIPenpeKe 3a IPUMeHy OBOT MIPUCTYIA Y HallleM 06pa30BHOM CHCTEMY
1 Ha Moryha pelema 32 ’bUXOBO IIPEBA3IIAKEDE.

Knyumne peuu: HacTaBHUK, WHAWBUAYaJIN30BaHU IIPUCTYI, Y4Y€HUK,
UMIUTHUITUTHE IIeATOTHje HACTaBHUKA
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THE TEACHER’S ROLE IN THE IMPLEMENTATION OF THE
INDIVIDUAL APPROACH TO THE PUPIL

Milja Vujaci¢”
Institute for Educational Research, Belgrade
Aleksandra Joksimovié
Faculty of Fine Arts, University of Arts Belgrade

In attempts to define the term individualisation there are numerous
difficulties, misunderstandings and contradictions which have led to the
situation where teachers have a poor understanding of this term which in turn
impedes the implementation of this approach in teaching practice.
Considering the limitations of the previous terminological determination of
this term, authors under the individual approach, in the broadest sense, imply
a philosophy of education and learning based on the specific characteristics of
children and their needs in the learning process with the ultimate goal of
developing a child's potential. Proceeding from this understanding of the
individualized approach, this paper analyses the role of the teacher in this
process. Teachers are faced with numerous and different expectations since
the individualized approach presents a continuous process, which pervades all
aspects of teaching and non-teaching school work thus requiring a specific
method for planning, implementing and evaluating such educational work.
Numerous studies confirm that implicit pedagogies exert a certain influence
on the way teachers work. Therefore, for the implementation of the
individualized approach to the pupil it is essential that the teacher’s
understanding of the child, his development and learning process are
harmonised with the contemporary concepts of teaching which underlie this
approach. This work pays special attention to the teacher’s ability, by applying
the individual approach, to encourage pupils’ creativity, cooperation and
initiative in the education process. The work points out the key obstacles for
the implementation of this approach in our education system and possible
solutions for overcoming them.

Keywords: teacher, individualized approach, the pupil, teachers’ implicit
pedagogy
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KOMIIETEHIIUJE 3A IVNIAHUPAILE 1 ITIPUMEHY POAHO
OCET/bMBE UHTEPAKIINJE Y HACTABHA

Jeaena Bykuuesuh”
dunozodeku pakynaret, YHuBepsureT y Hoom Cany

O6paszoBame je OCHOBHO JbYACKO IPABO U HEOIXOJHO CPEJICTBO JIMYHOT U
JIPYIITBEHOT pa3Boja. CBe /IEBOjUHIlE U Jevaly, JKeHe W MYIIKApLH, UMajy
mpaBo Ha obpasoBame 6e3 JUCKPUMHHAIMjEe 0 OMJI0O KOM OCHOBY. PonHa
PaBHOIIPABHOCT Y 00pa3oBamy Ipy:Ka MPUJINKE 32 YIIUC, ydelrhe U ycIex y
00pa3oBHUM IporpamMmuMa 3a 06a mnosia. Jla 6u 06pa3oBHE UHTEPBEHIIHje OHIe
JIEJIOTBOPDHE Yy TOM CMUMCJy, HEOIXOJHO je pas3BUjaTH KOMIETEHIHje
HACTaBHUKA/HACTAaBHUIIA 3a IUIAHUpPAWe, peaju3aldjy U eBajIyanujy
obpazoBama koje he 6utu pomgHO oceTsbuBO. HacraBa je mpoliec Koju ce
3acHHBa Ha umHTepaknuju. Crora je y oBoM pazy mocebHa maxkiba mocBehena
yIpaBo KOMIIETEHIIMjaMa HaCTaBHNKA,/ HACTABHUIIA 32 IUIAHUPAE U IPUMEHY
POJTHO OCET/bUBE MHTEPAKIIMje Y HACTaBU. Pe3yaTaT ucTpakuBamba, 1001jeHn
00pa/loM moziaTaka U3 YIUTHUKA 3a CaMOIPOIleHY HACTABHUKA/ HACTaBHUIA
ca tepuropuje Pemybiuke CpOuje M aHaJIM30M €BPOICKUX IIporpama 3a
MpUIpEMy HACTaBHHMKA,/ HACTAaBHHIA — IIOKA3Y]jy Jia je MOTPeOHO YHAIIPETUTH
KOMIIETEHIIHje HACTaBHUKA/HACTABHUIIA 32 POJHO OCET/bUBY WHTEPAKIU]Y V
cnenehum  objactiMa: OJHOC TpeMa yYeHWIMMa/yueHWliama, TpyIHa
mpaBwia, ymnorpeba Marepujayiia, paji y MaJUM TpylaMma, NOACTULAIE U
camoroysfjaibe, ymotpeba je3wka, CTEpeOTHIIM W POAHO 3aCHOBAHE
MIPETIIOCTABKE.

Knyune peuu: poz, poJiHa 0CeT/bUBOCT, HHTEPAKIIM]a, KOMIIETEHIIH]j€e, HACTaBa
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TEACHER COMPETENCIES FOR PLANNING AND
IMPLEMENTING GENDER SENSITIVE INTERACTION IN THE
CLASSROOM

Jelena Vukicevié¢”
Faculty of Philology, University of Novi Sad

Education is a basic human right and a necessary tool for personal and social
development. All girls and boys, women and men have the right to education
without discrimination on any grounds. Gender equality in education provides
opportunities for enrollment, participation and success in educational
programs for both sexes. To make educational interventions effective in this
regard, it is necessary to develop the competencies of teachers for planning,
implementing and evaluating gender sensitive education. Education is a
process which is based on interaction, and in this paper particular attention is
dedicated to teachers’ competencies for planning and implementing gender
sensitive interaction in the classroom. The findings, obtained by processing
data from a self-assessment questionnaire completed by teachers from the
territory of the Republic of Serbia and analysis of European programs for
teacher preparation, indicate the need to improve the competencies of
teachers for gender sensitive interaction in the following areas: the
relationship with pupils, group rules, materials, work in small groups,
encouragement and confidence, use of language, stereotypes and gender-based
assumptions.

Keywords: gender, gender sensitivity, interaction, competencies, classroom
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NHEKIY3NJA 1 ITPO®ECVTOHAJIHA/KAPUJEPHA
OPMUJEHTAIINJA OCOBA CA ITIOCEBHUM ITIOTPEBAMA

Jaues /[pooHuu’
[Meparomxku daxynrer Konep, Yuusepsuret y [Ipumopckom, CioeHuja

JVHAMUYHOM ¥ TEXHOJIOIIKK pPa3BHjEHOM JIPYIITBY NOTpebaH je HOB
MO/ieJ1/IpucTyI Bohjema kapujepe zAene/ocoba ca mocebHUM moTpebamMa Kako
01 ce ocuTypao BUXOB 00JbM IIpeJIa3 U3 IIKOJIe Ha TpKUIITe paga. C Tum y
Be3U, CIIPOBEAECHO je WCTPaKMBabe YHjU je Wb /a Ce YCTAaHOBH KaKO ce
peaynn3yje WHKJIy3WBHA Iapaaurma y obsiact oOpasoBamwa y CIIOBEeHUjH.
HcTpaskuBameM CMO JKeJIesld Jla cCa3HaMO KOjU Cy, TPeMa MUINLJbEHY CTPYUHUX
CIIy?>KOH OCHOBHUX, CPEIEbUX U CIENHjaTHUX IIKOJIa, HAjJOUTHUjU (dakTopu 3a
cTBapame OMJIyka O MpodeCHOHATHO] OpHjeHTaIlnju ocoba ca IMOCEeOHUM
moTpebama, fla 6GHCMO Ha OCHOBY TOra KpEHWpayid HOBH IPUCTYI BOherba
BUXOBUX Kapujepa. Takolje cMO HCIIUTHBAJIN U CTABOBE CTPYYHUX CIY:KOU Y
OCHOBHHUM U CPEJHUM IIIKOJIaMa O TOMe KaKO IPOIEeYjy Ipesiaze U3 IIKOJIe
Ha TPKUIITE paja B 00JMKe WHTerpamuje ocoba ca mocebHUM nmorpebama Ha
TpKUIITY pana. Hamazu ykasyjy Ha TO Ja y JOMeHy mpodecroHaIHe
opujeHTaIje ocoba ca moceOHUM notpebama y mkosaaMa y CJIOBEHUjU U JTajbe
JIoMuHUpA Auckypc nopeMehaja u napanmuautera. Mehyrum, youasa ce f1a ce y
oIykamMa y morJiey usbopa mpodecuje u 00pa3oBama CBe BHINE IAXKEbE
nocsehyje ,cHarama” mojeauHna. VcTpakuBalbhe HWHKIY3UBHOT 00pas3oBaiba,
Boljerba Kapujepe U TpaH3uIluje ocoba ca mocebHUM moTpedama aje moTpedbHe
OJITOBOPE U pellleka 3a 00pa3oBatbe MHKIY3UBHUX HACTaBHUKA Y CIIOBEHUjU U
omoryhaBa cBapame 00JbUX MOJIeJIa BOheme Kapujepe Koju y3umajy y o63up
HOBe IIPUCTYIIE 3aCHOBAaHE Ha CIOCOOHOCTHMA/KOMIIETEHIIHjaMa IOjeMHIA
TOKOM HHETOBOT IIIKOJIOBalha — 07 BpTHha 710 Kpaja ob6aBe3HOT 00pas3oBamba u
JlaJbe.

Knyune peuu: ocobe ca mocebHUM moTpebama, ,cHare” MOjeINHIIA, THKITY3Hja,
KapHjepHO CaBeTOBaIbe, IPOdeCHOHATHA OpHjeHTaLH]ja
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INCLUSION AND CAREER GUIDANCE OF
PERSONS WITH SPECIAL NEEDS

Janez Drobnic¢”
Faculty of Education, University of Primorska, Koper, Slovenia

In a dynamic, technological and rapidly developing society a new
model/approach in career guidance for children (people) with special needs is
needed with the aim of assuring a better transition from school to the labour
market. With this in mind, we have carried out research whose key objective is
to establish a new approach to career guidance for persons with special needs,
focusing on how the inclusive paradigm in the field of education in the
Slovenian area is implemented. We are also interested in which factors of
professional/career decisions are preferred by advisers in primary, secondary
and special schools and the transitions of persons with special needs to the
labour market. In the vocational guidance of persons with special needs the
discourse of disorder and disability still dominates, although we note in
Slovenian schools the increasing enforcement of the »strengths« of an
individual as the key basis for educational and career decisions. The research
provides the necessary answers and solutions to the training of inclusive
teachers in Slovenia and a better career guidance model that takes into
account new approaches based on the strengths of an individual throughout
his entire schooling from kindergarten to the end of compulsory education and
further.

Keywords: pupils with special needs, strengths, inclusion, career counselling,
career guidance
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HACTABA EHIVIECKOI JESBUKA 1 THOOPMATHNYKA
IINMCMEHOCT

Jeaena I1. Bophesuh”
dakysrer 6e30eHOCTH, YHUBEP3UTET y beorpasy

¥ pany ce uzHocu npobsieMaTHKa HeZJOBOJbHE II0OBE3aHOCTY HACTABE €HIJIECKOT
jesmka u HacraBe mHpopmartuke. PacmpaBiba ce 0 TOMe IITa JlaHAC 3HAYH
TepMUH HH(POpMAaTUUKA IHCMEHOCT. YKa3yje ce Ha YNeHUILY Jia Cy HaCTaBHU
MporpaMu U3 €HIJIECKOT je3WKa y ope)eHOj Mepu KOH3epBATHUBHU jep ce
yuewy je3uKa MPUIa3d U3 OCHOBHOT JIMHTBHUCTHYKOT IIOCTYJIaTa Jla Ce je3UK
y4du/ycBaja y crpesu rpamaTuke u jiekcuke. Of TOT ITOCTyJIaTa ce, HapaBHO, He
MOXKe OJICTYIaTH, aqu Ou Tpebajlo MPUIATOAUTH HACTaBy, MOCEOHO Ha
JIEKCUYKOM HUBOY, HH(POPMAIIIOHUM TEXHOJIOTHjaMa. 3a moTpebe OBOT paja
AHAIN3KUPAH je OTPAaHUYEHU KOPIyCc MHGOPMATUUKE TEPMUHOJIOTHjEe U BHUIIIE
IIpUMepa je3NYKUX y30paKa TyIJI-IIPeBojia pasjIMuuTHX KaHpoBa. [lokazano
ce /1a ce HacTaBa MH(GOPMATHKE OCJIakha Ha YCKOCTPYYHY TEPMUHOJIOTH]Y IITO
II0/ipa3yMeBa 3HAE eHIJIECKOT je3uKa Ha HUBOY CTPYYHOT kaproHa. /13 oBora
MIPOUCTHUYY JIBA THUIIA HECKJIaJ]a: Hepa3yMeBame MpobJieMaTuKe KO YUeHUKa
KOjuMa je MaTepihH je3UK CPIICKH, aJTi U Hepa3yMeBambe KO/ yUeHHKa KOju yJe
eHryiecku 0e3 OCBpTama Ha CTPYYHU MH(DOPMATHUKH JKaproH. AHAIN3a TYTJI-
TIpeBo/ia TIOKa3yje a 61 HacTaBa €HIVIECKOT je3rKa HY»KHO MOpPaJia, y JOMEeHY
IIpeBO/IA, Jia YUBPCTU Ca3HAIbE YUEHUKA /Ja WHTEPHET IIPEBOU HEe MOTY OUTH
aZIeKBaTHU HU Yy CMUCJIY MOTYhHOCTH HU Yy CMUCJY HOY3ZJaHOCTU jep je3suuke
CTPYKTYpe He /I03B0JhaBajy TaKaB THII IPEBOLerba.

Knyune peuu: HacraBa €eHIVIECKOT je3WKa, HH(OpMAaTHYKa IHUCMEHOCT,
CTPYYHU KaproH, TYTJI-IIPEBOJ
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ENGLISH LANGUAGE TEACHING AND COMPUTER LITERACY

Jelena P. Dordevié”*
Faculty of Security, University of Belgrade

This work presents the issue of the inadequate link between the teaching of the
English language and Computer Science. It discusses what the term computer
literacy means today. The paper shows that subject programmes for the
English language are in some aspects conservative because of the way English
language teaching is approached from the primary linguistic postulate that any
language is learned/acquired though the connection of grammar and lexis.
Such a postulate, of course, cannot be ignored, but in the modern world
language tuition should be adjusted to information technologies especially at
the lexical level. For the requirements of this work, a limited corpus of
information technology lexis was analysed and several examples of Google
translate language samples of various genres were also analysed. It was proved
that Computer Science tuition relies on specific professional terminology
which implies the existence of English language knowledge at the level of
professional jargon. This results in two types of imbalance: the lack of
understanding of such issues on the part of students whose mother tongue is
Serbian, but also that by students who learn English without learning
professional computer science jargon. The Google translate analysis shows
that English language teaching should pay special attention to knowledge
within the translation domain and that pupils need to be taught that internet
translations cannot suffice in terms of either possibility or reliability, because
language structures do not allow such types of translation.

Keywords: English language teaching, computer science literacy, professional
jargon, Google translate
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KAPAKTEPUCTHUKE EKCITOBUTOPHUX 1 APTYMEHTATUBHUNX
TEKCTOBA YYEHUMKA YETBPTOI PASPEJIA OCHOBHE IIIKOJIE

Maja Heanosuh*
dakysTeT 3a CIIeNUjaTHy eIyKalujy U pexabuanTamujy, Y HUBEP3UTET Y
Beorpany

Pa3yimunuTi THUNOBH TEKCTOBA WMAjy Pa3IUYUTy CTPYKTYPY, GyHKOUje u
KOMYHUKATUBHE 1jbeBe. CTulame GYHKIIMOHAJIHE je3HUKe MICMEHOCTH HIUje
moryhe 6e3 yCIEIIHOT OBJIa/[aBarba HAUeIUMa U MPUHITUIIIMA CTPYKTYPHUPAbha
pasnuuTUX kaHpoBa. OCHOBHU Wb pajza OWo je Ja ce pa3sMOTPH Y KOjoj
MEPH je pa3BHjeHa CIIOCOOHOCT JIECETOTO/TUIIIHaKa /1a MEHAjy KOMYHHUKATHBHU
perucrap, JOK ce YXKH Wb OJHOCH HA TPENopyKe YYHUTe/bUMA U
HAaCTaBHHUIIMA MaTepHer je3UKa Ha Koje ejeMeHTe Tpeba 1a obpare MaKmby
IpU yCBajamy ITMCAHOT je3WKa. Y pajiy Cce HCIUTY]y IOjeMHH acCIeKTU
KacHHUjer je3WUYKOr pa3Boja Jlelle MMajyhu y BUJy JBa pasjduyudTa THIA
JIUCKypca — EKCIIO3UTOPHU U apryMeHTaTuBHU. Kopmyc ce cacTojao on 42
€KCIIO3UTOPHA U 42 apryMeHTaTHBHA TEKCTa YUEeHHUKA YeTBPTOT pa3pesa jeHe
Oeorpajicke OCHOBHe IIKoJie. TeKCTOBU Cy aHAJIM3UPAHU KAaKO Y OTHOCY HA
KBaHTHUTATUBHE MapaMerpe (Ay»KMHaA TeKcTa u3pakeHa OpojeM peuu, Opoj
KOMYHUKATHBHUX PeUYeHHUIa M Kjay3a), TAKO M Y OFHOCY HA KBaJINTATHBHA
cBojetBa  (TIPUCYCTBO/OJICYCTBO  YKAHPOBCKUX  KapaKTepuUCTHKA). KBaH-
TUTaTUBHA ¥ KBAJWUTATHBHA aHaJIW3a yKa3yjy Ha CIOCOOHOCT [ece-
TOTOJUIIIbAKA Ja MPOJYKY]y U €KCIO3UTOPHE M apTyMEHTAaTHBHE TEKCTOBE.
YoueHo je Ja Cy JeceTorofullmbalid y Behoj Mepu CIOCOOHH Aa IMPOAYKYjY
€KCIIOBUTOPHU TEKCT, aJIu pe3ysaratd Takohe ymyhyjy Ha To /1a ce oBe
crrocobHOCTH U Aasbe pasBujajy oyayhu ma dopma, crpykrypa, u3bop jgekcema
U CHHTAaKCUUKUX KOHCTPYKIHja jOII yBeK y BeNWHM TEKCTOBA NPEICTABIHAjY
IJ1aBHa obeJiekja »KaHpa KOju Cy HajpaHUje YCBOJUJIM — HapaTHUBa. YBHUJ Y
Pa3BHjEHOCT HCIUTHUBAHE CIOCOOHOCTU KOJ JIECETOTOAUIIHAKA THIHIHOT
pasBoja MoOKe ce KOPUCTUTH Y Pajly ca JeIoM Koja MMajy TelKohe y je3snuKoM
Pa3Bojy u Temkohe MPUINKOM MHCAHOT U3PaKaBabha.

Knyune peuu: TmHcaHa je3nuka — TMPOAYKIIMjA,  /I€CETOTOAMIIEHAI,
€KCIIO3UTOPHH M aPTYMEHTATUBHU TEKCT
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CHARACTERISTICS OF EXPOSITORY AND PERSUASIVE TEXTS
IN TEN-YEAR-OLD CHILDREN

Maja Ivanovi¢*
Faculty for Special Education and Rehabilitation, University of Belgrade

Different types of texts have different structures, functions and communicative
goals. The acquisition of functional linguistic literacy is not possible without
successfully mastering the principles of structuring different genres. The main
goal of this paper was to review to what extent a ten-year-old pupil’s ability to
change communicative register is developed, while the specific objective refers
to suggestions to teachers and Serbian language teachers on which elements
deserve particular attention during the acquisition of written language. This
study researches certain aspects of the later linguistic development of children
considering two different discourse types — expository and persuasive. The
sample was made up of 42 expository and 42 persuasive texts written by
fourth grade pupils from one primary school in Belgrade. The texts were
analysed by means of quantitative parameters (length of text in terms of
number of words, number of communicative sentences and clauses) and
qualitative characteristics (presence/absence of genre characteristics). The
quantitative and qualitative analyses point out the ability of ten-year-old
pupils to produce both expository and persuasive texts. It was noticed that ten-
year-old pupils are more capable of producing expository texts, but the results
also show that those abilities develop further considering that the form,
structure, choice of lexemes and syntax constructions still, in most of the texts,
present the main characteristics of the genre which they originally adopted —
narrative. This insight into the development of the researched abilities of ten-
year-old pupils of typical development could be used in work with children
with language development disorders and difficulties with written expression.

Keywords: written language production, ten-year-old children, expository
and persuasive texts

* E-mail: majapivanovic@gmail.com
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WHTEI'PATUBHMU ITPUCTYII Y HACTABHOM ITPOTPAMY 3A
OCHOBHO OBPA30BAIBE OJIPAC/INX

Byphuya Komaenosuh’, Jeaena Cmanuwuh u Jywuya Maruxuh
WHcTUTYT 3a Mearolika UCTpasKuBama, beorpas

Konnent HacraBHOr IuiaHa W mporpaMa OCHOBHOT 00pa3oBama OZpaciux
IIpeZICTaB/ba 3HAYAjHY HOBUHY y HarieM oOpa3oBHOM cucteMy. OHa ce 0THOCH
Ha yBOl)ere ONIITUX U MPEJAMETHHUX HCXO0/Ia KOJU CE OCTBApYjy KPO3 TEMATCKU
OpraHM30BaHe HACTaBHE Ca/ipKaje PA3JIMUUTHX IpeaMera um mojayia. OBaj
HacraBHu m1aH W OporpaM je IEJIOBUT U OJJIMKYje Tra IOBE3aHOCT U
WHTerpamyja uCXoJla M HACTaBHUX CafipKaja y IIOjMOBHE, JIOTHUKE,
(dyHKIMOHATHE U AWJAKTHUKE IerHe. Y pajy ce aHAJIHU3HMpa Kopesaluja
HCXO/la W HACTaBHUX CajiprKaja U3 reorpaduje ca mpeaMeTHMa TPUPOTHUX
HayKa, OJHOCHO WHTETPATUBHU MPUCTYNl y peaju3aldjd HACTaBHE TeMe
»ll1anera 3emspa“. [IpuCTyn OUTHKYje HaCTaBa KOjy OCMUIILJbABA U PEATTU3Yje
BUIIIE IIPEIMETHIX HACTABHUKA U Yy KOME Ce IOJIA3HUITMMA IpYyKa MOTyhHOCT
n3yJyaBama ojjpeleHe TeMaTCKe IeJIMHE U3 MEPCIEKTUBE PAa3IHIUTHX
HacTaBHUX mnpeaMera. OBaj HACTAaBHU KOHIIENT 3aXTeBa U3MEHEHE YJIore
HacTaBHHUKA Koje ¢y y Behoj Mepu y GyHKIIMju TOACTHIIAIbA YCBajatba HAYUHUX
ojMOBa, a Mambe ce 0a3upajy Ha ycBajamy MapiujaaTHux uHdopMaiuja.
Bynyhu na ce oBum HacraBHUM IUIaHOM M TporpaM y3umajy y 003up
TIPETXO0/THA CBAKOJIHEBHA MCKYCTBA U MOTpebe Mmoa3HUKa, HAaCTaBHUK Tpeba fa
OyZe ycMepeH Ha IUIaHHpame OHUX OOJMKa pajla KOju Ce ocIamajy Ha
MOTEHIIMjaJl TOT MCKYCTBAa W METOJIe pajia Koje ce 0a3upajy HA AHWjasioTy U
TPYIIHO] AUCKYCHjU. YJIOTe HAacTaBHUKA Yy HWHTETPATUBHOM HACTaBHOM
npycryny aeduHHCaHe Cy U YUELeHUIOM Jia je HacTaBHU IUIaH M mporpam y
OCHOBHOM 00pa3zoBamy OJ[pacyinxX BeoMa (JIeKCHOWIaH U Jja HACTAaBHUK UMa
BHCOK CTeIlIeH ayTOHOMU]E.

Kayune peuu: ocHOBHO 00pasoBame OAPACIHUX, HACTaBa, WHTETPATUBHU
MIPUCTYTI, HOBE YJIOTe€ HACTaBHUKA
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AN INTEGRATED APPROACH TO THE CURRICULUM FOR THE
PRIMARY EDUCATION OF ADULTS

DPurdica Komlenovié¢*, Jelena Stanisi¢ and Dusica Malinié
Institute for Educational Research, Belgrade

The concept of the curriculum for the primary education of adults represents a
significant innovation in our education system. It refers to the introduction of
general and subject outcomes which are achieved through thematically
organised teaching contents of various subjects and modules. This curriculum
is comprehensive and is characterised by the correlation and integration of
outcomes and curriculum contents into conceptual, logical, functional and
didactic units. This study analyses the correlation of the outcomes and
teaching contents of geography with natural science subjects, i.e. an integrated
approach in the realisation of the teaching theme, the Planet Earth. The
approach is characterized by teaching which was designed and realised by
several subject teachers whereby the students are provided with the possibility
of studying a specific thematic area from the perspective of a variety of
different subjects. This teaching concept demands that the teacher takes on a
different role which is more in the function of stimulating the adoption of
scientific concepts, rather than based on the adoption of partial information.
Since this curriculum takes into account the students’ previous everyday
experiences and needs, the teacher should be focused on planning those forms
of work which are based on the potential of such experiences and teaching
methods which are based on dialogue and group discussion. The role of the
teacher in the integrated teaching approach is defined by the flexibility of the
curriculum for the primary education of adults as well as the fact that the
teacher has a high level of autonomy.

Keywords: primary education of adults, teaching, integrated approach,
teachers’ new roles

* E-mail: djkomlenovic@ipi.ac.rs
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HNCKYCTBEHA ITEJJAT'OI'IJA: T3A30BUM 3A HOBE YJIOT'E
HACTABHUKA 1 YAEHUKA

Hamawa Jlaauh-Byuemuh” u /I[pazana Cmoxkatuh
WHcTUTYT 3a Mearolika UCTpaskuBamba, beorpasn

CaBpeMeHe TIeZlaroOlIKe W JUAAKTUYKE TEHJEHIMje HUCTUYY CJIOXKEHOCT,
MIPOMEHJBUBOCT M JWHAMUYHOCT HACTABHUX CHUTyalldja U METOAMYKUX
MPUCTYIIa, KAa0 M PAa3HOBPCHOCT VYJIOTAa OCHOBHUX AaKTepa BAaCIHUTHO-
o0Opa3oBHOr mporeca. ¥ TOM KOHTEKCTY ce cBe Buille adUpMUIILY HJIEje O
JIpyrauvjuM IPHUCTYIIMMa yuYely, CTpaTerdjaMa yuema U IOydaBamba
OpHUjeHTHCAHUM, IIpe CBera, Ka AaKTHUBHO] YJIO3W YyJYeCHHKAa y HACTaBH,
ayTOHOMUJU U OJTOBOPHOCTH, MHUIIMJATHBU U Capaarbu, camopediekcuju. Y
pagy ce aHaIM3Upa U KPUTHYKH MPEUCHUTYje KOHIENT WCKYCTBEHE
Ielaroruje, 3acHOBaHe Ha yuery IyTeM JIMYHOT HCKYCTBA, y OJHOCY HA
TpaUIMOHANIHY IuKoay. 1lwb je 7[a ce YCTaHOBU Koje Cy BPEJHOCTH M
TIPETHOCTH HCKYCTBEHE neaarom]e y Kpeupamy /Jpyrauuje aTMOC(’pepe y
YYHUOHUIM U BaH e, Ha KOjU HAUMH Ce MOJICTUYE YUEeHUKOBA MHUIIM]aTHUBA,
PaZIo3HAJIOCT U CAMOCTAJIHOCT, KOje Cy HOBE WJIU Jpyradyuje yJIore U BEIITHHE
KaKO HACTABHMKA, TAKO M YYeHHMKA. Pesyiraté KoMmmapaTHBHE aHATH3e
[OKa3yjy Zia ce Ofi HACTaBHUKA OYeKyje Jia IOKaxke o,upeheHH CTeleH
(excubUIHOCTY Y HAUUHY Pajia u TMOCTyIIHMA KOje IpUMebYje, OTBOPEHOCT
32 HOBHHE M YUYEHHKOBO Jpyraudje WCKYCTBO, YBAKABAIbe VUEHHUKUX
WHTEpecoBara U 3Hama. Kajia je peu o yUeHUKy, UCKyCTBeHa IeJjaroruja, 3a
Pa3JIMKy O/i TPAAUIMOHAJIHE IIKoJe, GOKYC IoMepa Ha OBJIAJIaBalbe HOBUM
HUCKYCTBMMA, Ha MOTYhHOCT KOHCTpPyHCalha M PEKOHCTpyHCara HMCKYCTBa, HA
OBJIa/laBabe HM3a30BUMa U CaBJIAJlABalbe JIMYHUX TPAHUIA, IOACTHUIIAIHE
TepCIEKTUBE CAaMOOTKpHUBama. Jlakie, adupMucameM OBUX WHAeja U
TIPUHITUIIA ¥ HACTaBU MOTyhe je YCIIOCTAaBUTH COIIHjajIHE OTHOCE U KPEUpPaTH
OKpY:KeHe KOje HarjallaBa IepPCIeKTHBY JIMYHOT HWCKYCTBa, JUYHY WU
VHYTpAaIlllhy MOTHBAIIMjy, CaMOBPEIHOBarbe, IPEy3UMame OJIFTOBOPHOCTH,
capajiiy, ToMoh, pa3MeHy MUIUbeHa U ocehama, IITO je 70 ¥ BaCHHUTHOT
pajia HaCTaBHUKA.

Kmyune pewu: WMCKyCTBeHa TIefarorvja, HAaCTaBHUK, YYEHHK, HOBE YJIOTE,
HacTraBa
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EXPERIENTIAL PEDAGOGY: THE CHALLENGES FACING
TEACHERS AND PUPILS IN THEIR NEW ROLES

Natasa Lali¢-Vucéeti¢* and Dragana Stokanié
Institute for Educational Research, Belgrade

Modern pedagogic and didactic tendencies highlight the complexity,
changeability and dynamicity of teaching situations and methodical
approaches, as well as the diversity of the roles of the main actors in the
education process. In that context ideas about different approaches to
learning, learning and teaching strategies primarily orientated towards the
active role of the participants in the teaching process, autonomy and
responsibility, initiative and cooperation, and self-reflection are being
increasingly affirmed. This study analyses and critically questions the concept
of experiential pedagogy, based on learning through personal experience,
compared with traditional schooling. The goal is to establish the values and
advantages of experiential pedagogy in the creation of a different atmosphere
both in and outside the classroom, ways to stimulate pupils’ initiative,
curiosity and independence, and what the new or different roles and skills of
both teachers and pupils are. The results of comparative analysis show that
teachers are expected to show a certain level of flexibility in their work and
implemented processes, openness to innovations and pupils’ different
experiences, and respect for pupils’ interests and knowledge. As regard pupils,
in contrast to traditional schooling, experiential pedagogy moves the focus
onto mastering new experiences, the possibility of constructing and
reconstructing experiences, mastering new challenges and personal boun-
daries, and stimulating the perspectives of self-discovery. Therefore, by
promoting those ideas and principles in teaching it is possible to establish
social relationships and create an environment which emphasises the
perspectives of personal experience, personal and internal motivation, self-
evaluation, taking responsibility, cooperation, helping, and the exchange of
opinions and feelings, which are all part of a teacher’s work.

Keywords: experiential pedagogy, teacher, pupil, new roles, teaching
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3HAYAJ ITPEJUYUTAJTAYKNX BEIIITHTHA 3A PA3BOJ
IMNMCMEHOCTHA AEIE IITKOJICKOTI Y3PACTA

Emunauja Jlazapesuh”
WHcrutyT 3a Nefarolika HCTpaskuBama, beorpaz

Pa3Boj mucMeHOCTH je AyroTpajaH mpoIeC KOjU MOYHILE Y PAHOM JIETUEHCTBY.
TOKOM IpEAIIKOICKOT y3pacTa pa3Boj MHUCMEHOCTH IMO/Ipa3yMeBa afieKBaTaH
HUBO PAa3BUjEHOCTH INPEAYNTAJIAYKHUX BeIITHHA. Pe3dyinratu OpOjHUX
HCTPa)KUBakha y CBETY MOKAa3yjy Ja Cy Pa3BUjeHOCT (POHOJIOMIKUX Bapujabiiu,
forartcTBo JieKCHMYKOT (OH/]a, NPENO3HABAake U YCBOjEHOCT KOHI[ENaTa O
MMHCAaHOM KOJy, IpeaYUTAIauKe BEIITHHE KOoje Cy oceOHO 3HaUajHe 3a yCIex
y ycBajalkby uuTama U mucama. OBJaZiaBalkbe OBUM BeIITHHAMA 32 eIy
MpezicTaB/ba HAjBAYKHUJU 3a/]aTaK Ha IMOYETKY IIKOJI0Bama. 3abputbaBajyha je
YMIbEHHUIIA [l Ce TOCIeAIbUX TOAWHA Opoj Jlelle Koja MMajy pasIHduTe
nopeMehaje untama 1 mucama mopehasa He caMo y CBETY HEro 1 Ko Hac. 360r
TOra cy ce oBu nopemehaju Hanwm y GOKyCy UCTpaKMBakha MHOTHX HAYIHUX
JIMCITUILINHA, & OTBOPeHa ¢y U 6pojHa MCTpajKMBauKa MUTAMa KOja Ce OJTHOCE
Ha OTKpUBamb€ y3pOKa HacTajama nopeMehaja, lbUXOBO PAHO IMPEMO3HABAME,
pa3BHjambe CTpaTeryja 3a MpeBa3IaiKelhe UCIOJbeHUX Telllkoha UTA. Y oBoM
pazy ce carjieZiaBajy 3Hauaj ¥ MOTYNHOCTH IpPHMeEHE CaBpEeMEHOT KOHIIEITa
u3yyaBama MOMEHYTHX mMopeMehaja KOju ce 3acHMBa Ha HUXOBOM PaHOM
Mpero3HaBamy. Y HaIllOj CpeIuHH je yobuuajeHO Ja ce OBH Iopemehaju
TIPEI03Hajy TEK Ka/ia ce JOBeAY Y Be3y ca IIKOJICKUM mocTurHyheM U Kaja ce
KO/ Jielle y3 MpUMapHU Mpo0JieM pa3BUjy U CEKyHAapHeE MOoCaennuIle. JaCHUM
YBUIOM y Pa3BHjEHOCT MNpEAYUTATIAUKUAX BEIITHHA el IPEIIKOJICKOT
y3pacta omoryhasa ce npefiBuljarbe KOHBEHI[OHAIHE TUCMEHOCTH Ha Miiahem
IIKOJICKOM y3pacTy. Ha Taj HauwH ce Zleld KOja MCIIOJhaBajy Telikohe Ha
HHUBOY pa3Boja MpEAUYNTATIAYKAX BelITHHA oMoryhaBa mpuMeHa IIpe-
BEHTHBHOT U CTHMYJIATUBHOT pajia KOjU MOXKe Jla YHAIIPEIU yCBajarhe YNTarha
U IIHCaha, YUMe Ce MOCJIeZUIEe OBUX mopemehaja MOTy CMabUTH U yOIaKUTH.

Knyune peuu: je3wmuka MIHCMEHOCT, Jlella IPEAINIKOJICKOT  y3pacra,
mpeAunTaayKe BeIITHHEe, mopeMmehaju uYWTamka W IHCalba, PaHO
NIperno3HaBambe
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THE IMPORTANCE OF PRE-READING SKILLS FOR THE
DEVELOPMENT OF LITERACY IN SCHOOL CHILDREN

Emilija Lazarevi¢”
Institute for Educational Research, Belgrade

The development of literacy is a long process which begins in early childhood.
During the preschool period the development of literacy implies an adequate
level of development of pre-reading skills. The results of numerous studies
around the world show that the development of phonological variables, a rich
lexical fund, and the recognition and adoption of the concepts of the written
code are the pre-reading skills which are of particular importance for success
in the acquisition of reading and writing skills. Mastering these skills is the
most important task for children at the beginning of their education. The fact
that the number of children who have reading and writing disorders has
increased in recent years not only in the world but here too is cause for
concern. Consequently, such disorders have become the focus of research of
numerous scientific disciplines, raising research questions aimed at
discovering the causes of those disorders, their early detection, the
development of strategies to overcome them etc. This work considers the
significance and possibilities of the implementation of the modern concept of
researching the aforementioned disorders which is based on their early
recognition. In our surrounding such disorders are usually recognised only
when they are linked with school achievement and when, alongside the
primary problem, secondary consequences also develop in children. Clear
insight into the development of pre-reading skills in pre-school children
enables the prediction of conventional literacy at a younger school age. In that
way those children who manifest difficulties at the level of pre-reading skills
are provided with preventive and simulative work which can improve the
acquisition of reading and writing skills, which can in turn reduce and ease the
consequences of such disorders.

Keywords: language literacy, pre-school children, pre-reading skills, reading
and writing disorders, early recognition
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ITPUMEHA JPAME Y ITPOTPAMVMA ITPEBEHIINJE ITPOBJIEMA
Y IIOHAIITAKY YYEHUKA

Bpanucaasa Ionosuh-Rumuh”
dakysrTeT 3a CIENUjaJTHY eIyKallHjy U pexabuanuTaIujy, Y HUBEP3UTET y
Beorpany
Jluduja Bykeuh
IleHnTap 3a HO3UTHUBAH PA3BOj Jielle U OMJIAJIHE

Ipama y emykauuju, kao ¢opma MNPUMEIEHOT IMO30PHUIITA, MOApa3yMeBa
MIPUMEHY JPaMCKHX TEXHHKA Y 00pa30BHO-BACIIUTHOM pajy ca YYEeHUIUMaA Y
[IKOJICKOM KOHTekcTy. EdexTu mpumeHe Apame y eAyKalldjud oApakaBajy ce
KaKo y IoMeHy yHampelnBama HacTaBHOT IIpolleca, y cMuciay oborahumBama
CIIEKTpAa HACTABHUX METOZa U IMPHOJIMKaBaiba TPajUBa yUEeHHIHMa KpPO3
HUCKYCTBEHO YY€Ibe M KpPeaTHBaH IIPOIEeC, TAKO U y 00JIacTH BACIHUTHOT paja
yCMEpPEHOTI Ha IOZCTULIAEe IMO3UTHBHOI Pa3BOja U MPEBEHIU]Y Pas3/IMUYUTHX
obsika mpobsieMa y TMOHAIIalkby YYeHHKA. Y paay he, HAKOH KpaTke
Ipe3eHTalje METOJOJIOTHje W HadeJa IPUMEIEHOr II030pUINTa, OUTH
CyMUpaHa IyTOTOUIIEbA MPAKTUYHA UCKYCTBA y IPUMEHU APAMCKUAX TEXHUKA
y IPEBEHTHMBHHMM IIPOrpaMHMa KoOju ce 0as3upajy Ha eAyKaTUBHOM U
PaZIMOHUYAPCKOM pajy CIPOBEIEHOM Ca BHIIE O /[BE XW/baJl€e YUEHHKA W3
GeorpaZickux OCHOBHUX IKoja. ITocebHa maskma Gmhe mocsBehena ananusu
e(PeKTUBHOCTH TEXHHKA 3aMP3HYTHX CJIHKA, IpUYarha IpHYa, UTrparba yjora,
¢opyM clieHa ¥ UMITPOBHU3AIIH]E.

KnyuHne peuu: mpeBeHIUWja, ApaMa y eOyKalWjud, IPUMEHEHO II030DHIITE,
IpuMemeHa pama
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THE USE OF DRAMA IN PROBLEM BEHAVIOR PREVENTION
PROGRAMS

Branislava Popovié-Citié¢*
The University of Belgrade Faculty for Special Education and Rehabilitation
Lidija Bukvié¢
The Centre for the Positive Development of Children and Youth

Drama in education, as a form of applied theatre, involves the use of drama
techniques in educational work with students within the school context. The
effects of the application of drama in education are reflected both in the field
of improving the teaching process, in terms of enriching the range of teaching
methods and bringing the materials closer to the students through experiential
learning and the creative process, as well as in the field of educational work
aimed at fostering positive development and the prevention of various forms
of behavioral problems in students. After a brief presentation of the
methodology and principles of applied theatre, this paper will sum up many
years of practical experience in the use of drama techniques in prevention
programs that are based on educational and workshop activities conducted
with more than two thousand students from elementary schools in Belgrade.
Special attention will be devoted to an analysis of the effectiveness of the
techniques of frozen images, storytelling, role playing, forum scenes, and
improvisation.

Keywords: prevention, drama in education, applied theatre, applied drama
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IMPYIMEHA ®OKYC/TPYIIHOT UHTEPBJYA 'Y
PA3BOJHOIIPEBEHTHUBHOM PA/1Y CA YYEHUIIIMA

Bpanucaasa ITonosuh-Hhumuh* u Mapuja Mapxosuh
dakysTeT 3a CIIeNUjasTHy eIyKalujy U pexabuanTaiujy, YHUBEP3UTET Y
Beorpany

Pa3BojHOIIpEBEHTUBHU paj ca YUYEHUIIMMA, YCMEpeH Ha MO/ICTUIAke
IMO3UTUBHOT pa3Boja W IPEBEHIMjy MpobseMa y IMOHAIIalky, MOoApasyMeBa
KOMIUIEMEHTapHy TpuUMeHy WH(OpPMUCcCaka U eAykKaluje Kao Bojaehmx
[IpEeBEHTUBHUX crpateryja. [IpermocraBka e(EeKTHBHOCTH OBHX CTpaTerdja
basupa ce Ha yBaXKaBalby aKTyeJHUX 3HAIA, yBepekha U CTaBOBA YUEHUKA, Ia
ce 3a moTpebe MpOIlEHe OBUX IapaMeTapa KOpUCTe pasyinyute Metoze. Mely
BUMa Ce Kao MOCeOHO ycrelrHa uzaBaja Meroaa (GOKyC/TPYITHOT HHTEPBjya.
Jocagarnima UCKyCTBA Y IPUMEHHU BHUIIIE 01 200 GOKYC/TPYITHUX HHTEPBjya Ha
pazinuunte TeMe (BPIIHAUKO HACUIbE, YIOTPeba aIKoXoJjIa U APOra, IPUTHCAK
BpIIIbAKa, JUCKPUMUHAIMjA, KOHTPOJA JbYTHE) Ca YYEeHHIMMa U3 20
6eorpaJiIcCKkux OCHOBHHUX IIIKOJIa, y OKBUPY IIporpama mnpeBeHnuje mnpobsiema y
MOHAIIAKY YUEHUKA, IIOKa3yjy MO3UTHBHE pesyarare. OBaj BUJ| UCIUTHUBAbA
He caMo /Ia He M3a3UBa OTIOpP KOJ y4YeHUKa, Beh ce HAa OBaj HAUMH, KPO3
BojeHe WHTEH3WBHE [UCKyCHje ajJi U TIIOCMaTpame HeBepbasHe KO-
MYHHUKAI[{je — CTUUe PEJATUBHO IEJIOBUT YBU/I Y 3HAHha, CTABOBE U MUIILJBEHA
yUYeHHKa U J00ujajy ce aparoneHe wuHQOpMaiyje Koje Ccy 3HadajHe 3a
IUTAaHUpabe Pa3BOjHONPEBEHTUBHOT pazna. Ilopen usBolhema mpemopyka o
HauMHY OpraHusaIyje U Bohemwy (POKyc/TpynHUX UHTEPBjya, y paay he 6utu
aHAJIU3UpaHU TMPUMEPU IOcCajalllibe Ipakce Koju omoryhasajy usBoljeme
3aK/by4aKa KaKo O ONPAaBAAHOCTU M MOTyhHOCTHMAa IpUMeEHE OBE METOME Y
HAaCTaBHOM IMPOIIECY U BACIUTHOM pajly ca YUYEHHIIUMA, TaKO U O HEeHOM
WHIUPEKTHOM YTHIAjy Ha jayarme MOTHBAIlMje U MHTEPECOBakha YYEHHKA Ja
aKTHBHO YUYECTBY]Y Y IpOrpaMUMa Pa3BOjHONPEBEHTUBHOT Pajia.

Knyune peuu: mpeBeHnuja, HOKyc-IpyIIHU WHTEPB]y, eAyKalyja, pa3BOjHO-
TIPEBEHTUBHU PaJ
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APPLICATION OF FOCUS GROUP INTERVIEWS IN
DEVELOPMENTAL-PREVENTION WORK WITH PRIMARY-
SCHOOL STUDENTS

Branislava Popovié-Citi¢* and Marija Markovié
Faculty of Special Education and Rehabilitation, University of Belgrade

Developmental-prevention work, which is focused on the positive
development and prevention of behavioral problems in primary-school pupils,
is based on the complementary application of information dissemination and
education as leading prevention strategies. Assumptions of the effectiveness of
these strategies are based on respect for students® knowledge, beliefs and
attitudes. In order to assess these parameters, it is possible to use different
methods, one of which is focus group interviews which are especially
successful. Previous experience in the application of more than 200 focus
group interviews with students from twenty Belgrade primary schools,
covering different topics (bullying, alcohol and drug use, peer pressure,
discrimination, anger management), showed that through intensive discussion
and observation of nonverbal communication, this method provides a
thorough insight into the knowledge, attitudes and opinions of students, and
gives crucial information for planning developmental-prevention work. In this
paper, recommendations will be made on how to organize and implement
focus group interviews. In addition, examples of previous practice will be
analyzed for the purpose of drawing conclusions about the justification and
possibilities of implementing this method in teaching and educational work
with students, and about the indirect impact of this method on strengthening
students’ motivation and interest in their active participation in
developmental-prevention programs.

Keywords: prevention, focus group interview, education, developmental-
prevention work

" E-mail: popovb@eunet.rs
81



M3A30BH CABPEMEHOI" OGPA30OBAIDHA:

HOBE YJIOI'E HACTABHIKA, YYEHVIKA 11 POJUTE/BA

HNPEUCIINTUBALE YJIOT'A YYECHHUKA Y EKOJIOIIKOM
OBPA30OBABY Y PETYBJINIA MAKEJJOHNJA

Mune CpbuHo8cKu™
Yausesurtet Jyroucroue Eppore, Makenonuja
Hbopaum JoHy3u
Yuausepsuret y TeroBy, Makenonuja

Exortoniko o6pazoBarbe Hajlazu ce Ipejs OpojHUM H3a30BUMa KOje IOCTaBJbhajy
caBpeMeHa JPYIITBEHO-eKOHOMCKA KpeTama M HAyUHOTEXHOJIONIKY pa3Boj. U
IOpEJ], TOTA IIITO €KOJIOMIKO 00pa3oBame y MakeJOHHjU MM BHUIIIEIENIEHN]CKY
TPaZuIIHjy, OHO Ce He NMPUMembYje TOCTEeAHO HU Kao mocebaH mpeaMeT, HUTH
Kao mpuHIuI. 1[1/b OBOT HCTPpAKUBAEbA jECTE /1A Ce MPEKCITUTajy mocTojehe ysiore
YUECHVKA y €KOJIOIIKOM 0o0pa3oBary MiIaavx y PemnyOrmm MakenoHvju Ha OCHOBY
pesy/IraTa TPHZECETAaK WCTPAKUBAK-A CIIPOBEJIEHUX y MEPUOAY 1996—2014. TOJMHE.
ITpumerseHa je TeopHjcKa aHAIM3A M €MIMPH]CKO-HEeKCIIEpUMEHTATHA MeTo/ia, a 3a
MPHUKYIUBbAEE TI0ZIATAKA KOHCTPYHCAHO je HEKOJIMKO MHCTPYMEHATA KOJH Cy MOKA3aJId
3a710BOJbaBajyhe MeTpHjcke KapaKTepPUCTHUKE. Y OBOM HMCTPAYKUBAMY YUECTBOBAJIO j& OKO
6000 yueHMKA W HACTABHMKA W3 Q5 OCHOBHUX M CPEMbUX KoM Yy PermyOmmm
Maxkenonuju. HacraBHM mporpaMu U YIIOEHWIIM KOjU CE OJIHOCE HA EKOJIOIIKO
00pa3oBame 1 BaCIIUTae UMajy ofipel)eHe HeIOCTaTKe, a TPIMIMOHATHA HACTaBa U
Jlaybe JIOMUHHWpa y IKoinaMa y Makenonuju. Heku ejleMeHTH €KOJIOIIKE OCIIO-
COOJBEHOCTH MJIQJIUX HHCY Ha TMOTpeOHOM HHBOY. HAacTaBHUIM HHUCY JIOBOJBHO
0CIToco0JbeHN Y MOTHIBHICAHH A PEAJTH3Y]Y €KOJIOIIKE caaprkaje. M1 mopes Tora 1o cy
POIIITEIbY BPJIO 3HauUajaH (GaKTop EKOJIOIIKOT BACIIATAHA, OHH HUCY aKTUBHHI YUHHOL
ErOBOT VHampehuBama. Pe3y/iTaTh OBHMX HCTpa)kKHBama IIOKadyjy ma je
HEOIXOMIHO penepuHUcaTH mocTojehe BpemHOCTH U yiloTe KOje y €KOJIOIIKOM
o6pazoBamy UMajy He caMO HACTaBHUIIY, YUEHUIIN U POUTEIHH, Beh U ocTaIu
yuecHuiu. C 003UpoM Ha TO JIa je eKOJIOIIKO 00pa3oBame JUHAMIYAH IMIPOIEC,
O] BheTOBUX K/bYUHHX aKTepa ce OueKyje Ja Oyay OTBOpPEeHH 3a MHOBaAIldje U Ja
HMMajy CBECT O BaXKHOCTH 0Opa3oBarba 3a OAPIKUBU PA3BOj KA0 KPAjHU LB
€KOJIOIIIKOT 00pa30oBama U BaCIUTAbA.

KnyuHne peuu: ekoJyiomko oOpa3oBame, YUEHHUIW, HACTABHUILM, POJUTEIBU,
Penybsinka MakenoHuja
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REVISITING THE PARTICIPANTS’ ROLE IN ENVIRONMENTAL
EDUCATION IN THE REPUBLIC OF MACEDONIA

Mile Srbinovski”
South East European University, Macedonia
Ibraim Jonuz
University of Tetovo, Macedonia

Environmental education is facing a number of challenges posed by contemporary
socio-economic trends and the development of science and technology. Despite the
fact that environmental education in the Republic of Macedonia has a decade-long
tradition, it is not consistently set as a separate subject or principle. The aim of this
research is to examine the existing role of the participants in the environmental
education of young people in the Republic of Macedonia on the basis of the results
obtained from thirty research studies conducted between 1996 and 2014. Theoretical
analysis and empirical non-experimental methods were used. Several instruments with
satisfactory psychometric characteristics were designed for data collection.
Approximately 6000 students and teachers from 95 primary and secondary schools in
the Republic of Macedonia participated in the study. From the viewpoint of
environmental education, the curricula and textbooks have certain weaknesses and
traditional teaching still dominates in Macedonian schools. Some elements of the
environmental competences of young people are not at the required level. The teachers
are not sufficiently trained and motivated for the implementation of environmental
content. Despite the fact that parents are a very important factor in environmental
education, they are not active in efforts to improve it. The results of these studies show
that it is necessary to redefine existing values and roles in environmental education
which include not only teachers, students and parents, but also other participants.
Since environmental education is a dynamic process, its key players are expected to be
open to innovation with an awareness of the importance of education for sustainable
development as its final goal.

Keywords: environmental education, students, teachers, parents, the Republic of
Macedonia
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ITPUMEHA EJIEKTPOHCKHNX TECTOBA 3HAIBA Y HACTABU
MATEMATUKE

Tamjana Cmanxosuh”
EnexrporexHuuka mkoia ,Hukosa Tecia"
Heana JIykosuh
dunozodcku pakyaTeT, YHUBEP3UTET y beorpasmy
Haoda Pankoguh
EKOHOMCKO-TPrOBHHCKA IIIKOJIA ,,ITaja Mapranosuh"

Mako cy y HacTaBH MaTeMaTHKE U JlaJbe HAj3aCTYIUbEHUjHU MHUCAHU TECTOBU
3HaWKa, IOCJENHUX TOAMHA CBE je TNPUCYTHHja MPUMEHA €JIEKTPOHCKHUX
TeCcTOoBa. YHyTap /IBe HajyTHIAjHUje TeOpHje TEeCTHpPama, TEeOpHje ajTeM-
O/ITOBOD U KJIACHYHE TEOPHja TECTHPatha, Pa3BHUjEHHU Cy MAaTEMATUUKH MOJIEN
KOjU ce Kopucre y usdpagu TectoBa. Mogen omoryhaBa ga ce nmedunmIny
KOpanu y KOHCTPYKIIHjU TecTa ca ofroBapajyhom auctpubyiujoMm cKopoBa u
3aHEMapP/HPUBUM BPEIHOCTHMA TIpeIaKa. Y OBOM pajly HHTEPECOBAIbE ayToOpa
BE3aHO je 3a MPUMEHY eJEKTPOHCKHUX — on-line TecToBa 3Hama y HACTaBH
MaTeMaTHke. Ped je o TectoBuMa uszpalenum y3 nomoh anukariuje QuestBase
u mpaTehux ajaTa KOjU ce TPeHyTHO Hajaze y MpoOHOj Bepauju. Llusb
CIIPOBEJIEHOT HCTPa’KMBama OO je /Ja ce WCIUTA MUIUBEHE YYEeHHKa U
HAaCTaBHUKA O NMPUMEHHU €JIEKTPOHCKHUX TECTOBa. MCTpaskMBauka IHUTarba Cy
obyxBaTasia MOTYNHOCTH ¥ OTpaHUYEa y MPOIECYy KOHCTPYKIMje U TOKOM
HeIocpe/iHe IpuMeHe on-line TecToBa 3Harba. Y UCIIUTUBAKY CY YIECTBOBAIH
YUEHUI[d W3 TPHJy CpeAmMx IKojga y IlaHueBy (IPUMEHOM aHKETE) U
HACTaBHUI[A MaTeMaTHUKe KOjU Cy WIAHOBH APYIITBEHUX Mpexka [1oapyKHUIE,
HOpymrBa matemarudapa IlamueBo u VisMath Eger 2013-Beograd 2014
(mpumenom on-line ynutHMKa). Pesynaratu MOKasyjy /[Aa YUYEHUIU U
HACTaBHUIU pPelllaBaibe on-line Tecra oremyjy Kao 3aHUMJBHBO U e(dUKACHO.
HacraBuuiu npouewyjy fa on-line TectoBu mMory moMohu ydyeHHIUMA Ja
MpOBepe CBOje 3Hamke W Ja ce ocehajy CUTypHHUje Npe KOHTPOJIHE BexkOe.
WsBecHn Hepmocrai on-line TectoBa OffHOCE Cce Ha IOCTYIAK pellaBamba
3a/laTKa W AyTEHTHYHOCT YYEHHUUYKUX O/roBopa. Ca CTAaHOBHWINTA IHJbEBA
HACTaBHOT IpOIieca, HajIIPUMEPEHH]OM Ce cMaTpa KOMOMHOBAHA IIPUMEHA ON-
line u mucaHUX TECTOBA 3HAHA.

Knyune peuu: enextponcku (on-line) TecTroBu 3Harba, HaCTaBa MaTeMaTHKe,
MHUIIJbEHhE YIEHHKA U HaCTaBHHKA
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ON-LINE KNOWLEDGE TESTS IN MATHEMATICS TEACHING

Tatjana Stankovié”
“Nikola Tesla” Electro-Technical School
ITvana Lukovié
Faculty of Philosophy, University of Belgrade
Nada Rankovié
“Paja Marganovi¢” Economy-Trade School

Although written knowledge tests are still the most commonly used in teaching
mathematics, the use of electronic tests has grown in recent years. Within the
two most influential theories of testing, the item response theory and classical
test theory, mathematical models have been developed that can be used in
making knowledge tests. The model makes it possible to define the steps in the
construction of the test with the corresponding distribution of scores and
negligible values of errors. In this paper, the authors’ interest is related to the
implementation of electronic — on-line knowledge testing in mathematics
teaching. These tests are made using the QuestBase application and related
tools which are currently in the trial phase. The aim of the research was to
examine pupils’ and teachers’ opinions about the implementation of on-line
tests. The research questions included the opportunities and limitations
involved in the process of the construction and immediate implementation of
on-line knowledge tests. The study was conducted on a sample of pupils from
three secondary schools in Pancevo (using a questionnaire) and mathematics
teachers who are members of the social network Branch of the Mathematical
Society of Pancevo and VisMath Eger 2013 - Belgrade 2014 (using an on-line
questionnaire). The results show that pupils and teachers evaluate on-line
tests as both interesting and effective. According to the teachers’ opinions, on-
line tests can help pupils to test their knowledge and to become more
confident when they do written knowledge tests. The disadvantages of on-line
tests refer to problem-solving procedures and the authenticity of pupils’
responses. From the standpoint of the objectives of the teaching process, it is
considered most appropriate to combine the use of on-line and written
knowledge tests.

Keywords: electronic (on-line) knowledge tests, mathematics teaching, pupils’
and teachers’ opinions
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HACTABA CTUJIMCTHUKE Y CPEAIHOJ IIIKOJIN: YJIOTA
YIIBEHUYKE JINTEPATYPE

Jeaena Cmesanosuh*
WNucrutyT 32 efaronika NCTpaknuBama, beorpas

HopmaTtuBHOCT ¥ je3udyka HOpPMa jecy IVIAaBHU WU3BOP CTHJICKHUX BPETHOCTU
jesuka. JefaH 07 OCHOBHUX 3a7]JaTaKa HACTaBe je3WUKe KYJITYpe Y CPEIboj
IIKOJIM  TIPe/iCTaB/ba  yCaBpINABAKE  jE3UUKOMU3PAKAJHUX  (CTHUIICKUX)
CpeJicTaBa, a HeH KPajibU HCXOJT YCMEpEH je Ha TO JIa YUEHUIU IPUMEHYjy
Hay4yeHa je3WdyKa IPABWIA CIIOHTAHO, V¥ CBAKOJAHEBHOM KUBOTYy. l[usb oBOT
paza Ouo je ma cariemaMo y KOjoj MEPH Cy Cafip:Kaju M3 CTHUJIHUCTUKE
3aCTYIUbEHH y YIIOEHHUITUMA 33 CPEAIbY IIKOJY (TMMHA3Hje U CPEhe CTPYUIHE
IIKOJIe) U Y KOM KOHTEKCTY Ce CTHJICKe OCOOEHOCTH je3uKa, Hajuelhe,
HM3y4aBajy y OBOj BPCTH JIUTEpAType. AHAIM3UPAHU Cy 00aBe3HH YIIOEHUIIN
KOje MpoIHCcyje HaJJIe’KHU ITPOCBETHU OpraH (IIKoJcka 2013/2014. rojiuHa).
YBUZOM y MOMEHYTY YIIOEHHUKY JIUTEPATypy OIMa)kamMo Jia TOTOBO Jia HeMa
caZipkaja KOjU Ce JUPEKTHO OJHOCE HA CTUJIUCTHKY. Y YHTaHKaMa Cy
€JIEMEHTHU CTHWINCTHKE BEIITO YKJIOIJbEH! Y METO/IUYKY anapaTypy HaMemeHy
peleniyji KibHKEBHOYMETHUYKOT Jlejla Koja je He3aMuciauBa 6e3 yoyaBarba
CTHJICKUX OCOOEHOCTH TEKCTa, JIOK Ce y yIbeHUIrMa HaMemeHUM CPIICKOM
jEBWKY O CTHJIMCTHI TOBOPH CaMO Y OKBHUDPY CBEJEHOT TEOPHjCKOT
paszMarpama GYHKIIMOHAIHUX CTHJIOBA CABPEMEHOT CPIICKOT je3nKa. AHAIM3a
TeKcTyasiHe rpalje akTyesTHUX yiI0eHIKA HABOAU HAa 3aKJ/byJaK /1a CTHJIMCTHUIY,
Ka0 KOHCTUTYTHBHOM €eJIEMEHTY je3U4Ke KyJIType, HUje HOCcBeheHO MHOro
MKbe IITO MOXKEe YTHIATH Ha TO Ja Ce YYEHUIW He ocmocobe y A0BOJHHO]
MepH 3a CTHUJICKO HHjaHCHPAH€e COTICTBEHOT YCMEHOT U MHUCAHOT je3UKa.

Knyume peuu: HacraBa CpIICKOT je3WKa W KEbMIKEBHOCTH, CTUJIMCTHKA,
yUIOEHUIIN, je3uUKa KyJITypa, Cpe/iha IITKoJIa
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TEACHING STYLISTICS IN SECONDARY SCHOOL: THE ROLE OF
THE LITERATURE TEXT BOOK

Jelena Stevanovic¢”
Institute for Educational Research, Belgrade

Normativity and language norms are the main source of the stylist values of a
language. One of the main goals of the teaching of language culture in
secondary schools is the development of means of linguistic expression
(stylistic), and its final outcome is directed at pupils using learned language
rules spontaneously, in everyday life. The goal of this research was to establish
to what extent stylistic content is present in text books for secondary schools
(grammar and vocational schools) and in what contexts the stylistic
characteristics of language are most often learned in this type of literature.
Compulsory text books prescribed by authorised educational bodies (for the
2013/2014 school year) were analysed. When reviewing the aforementioned
text books we noticed that there is almost no content which directly refers to
stylistics. In the readers the stylistic elements were skilfully incorporated into
the methodical apparatus intended for the perception of the literary-artistic
work which is unconceivable without studying the stylistic characteristics of
the work, while in the Serbian language text books stylistics are discussed only
within the frame of the theoretical consideration of the functional styles of
contemporary Serbian. The analysis of the textual structure of the current text
books leads to the conclusion that stylistics, as a constitutive element of
language culture, was not paid much attention, which may result in pupils
being inadequately trained in the stylistic nuances of their own oral and
written language.

Keywords: Serbian language and literature teaching, stylistics, text books,
language culture, secondary school
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IIKOJICKO BOJIOHTUPAIBE — OCHAKNBAIBE YYEHUKA 3A
AKTHUBHO I'PABAHCTBO

bojana Byaym®
duno3odcku pakyaTeT, YHUBep3UTeT v Pujenu, XpBarcka

XpBarcke jaBHe MOJINTHUKE IIOBe3aHE Ca IOJACTHIAKEM DPa3BOja I[UBUJIHOT
npymrrBa (Hop. HanpoHamHa crpaTervja crBapama HOTHUIIQJHOT OKpPYXKema 3a
Pa3BOj IUBWJIHOT JIPYIITBA B 3aKOH O BOJIOHTEDPCTBY) IIPEINO3HAjy IIKOJIE KA0
yKaTasms3aTope” HCKYCTBEHOT y4erma Yy KOHTEKCTy rpaljaHcKor oOpasoBama U
OCHAKMBaHha yUE€HHKA 32 aKTUBHO YUECTBOBAME y IEMOKPATCKOM ApPYyHITBY. C
THM y Be3H, HEBJIaJIMHE OpPraHu3alyje Cy Ipeysesie WHHUIUJaTUBY CTBapama
MOJICTUIIAJHOT OKpYKeWka y IIKOoJaMa U MPYXWIe TOJpIIKy (3auH-
TEPECOBAHMM) OCHOBHHUM U CpPeAIHUM IIIKOJaMa 3a Pa3B0Oj BOJIOHTEPCKUX
mporpamMa Kao BaHHACTaBHUX aKTHUBHOCTH. Wb OBOT pajia mpezcTaBiba
[IPUKa3 MPEJMMUHAPHUX PE3yJITaTa HCTPAKUBAKA O YTHUIA]y BOJIOHTEPCKUX
mporpaMa Ha Y4YeHHKe KOjU CY Ce YK/BYUHJIH U BOJIOHTHUPA)y Yy CBOjUM
JIOKQJIHUM 3ajeqHuIaMa. lcTpakuBame oOOje/luibyje KBAaHTHUTAaTUBHU U
KBJINTATUBHU IPHUCTYII, KA0 U CTY[IUjy CJIydaja Koja ce joIl YBeK CIIPOBO/IH.
IMpesiuMUHAPHU Pe3yJITaTH MOKa3yjy Zia BOJIOHTEPCKU MPOTPaMH yTHUy Ha
cnenehe HuBoe: (1) suuHu HuBO (Hmp. ocehaj mocturnyha 36or momohu
JIDYTHMa, CBECT O BJIACTHUTO] YJIO3U Y Kpeupamwy 60/bHX JKUBOTHHX YCJI0Ba); (2)
aKaJleMCKHd HUBO (HIIP. HOBA 3HaIba W BelITHHE); (3) CONUjasIHU HUBO (HIIp.
cBecT 0 moTpebama W TMpobyieMHUMa APYTHX, 00J/be pa3yMeBambe pelllaBarmba
mpobJyieMa Ha JIOKAJTHOM HHUBOY) U (4) MHCTUTYIIMOHAJIHN HUBO (IIEPIENIyja
IIIKOJIE Ka0 YTOJHUjer MecTa 3a 60paBak U yuewe, ocehaj 60Jbe moBe3aHOCTH ca
mkosiom). IIITo ce TUYe MO3UTHBHOT IYTOPOYHOT YTUIIAja, BUILE O] [BE
TpehrHe yuyeHUKa W3jaBWIO je /1a HaMepaBa /Ja HACTABUTHU Ca BOJIOHTEPCKUM
AHTa’KMaHOM UM HAKOH 3aBPIIETKA CPEMEbE IIKOJIE.

Knyune peuu: UIKOJICKO BOJIOHTHPAHE, WCKYCTBEHO VY€rbe, YTHUIA]
BOJIOHTHPAIba Ha yUeHUKe, capajiiba IIKoJIe U JIOKATHE 3ajeJHUIIe
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SCHOOL VOLUNTEERING — EMPOWERING PUPILS FOR ACTIVE
CITIZENSHIP

Bojana Culum*
Faculty of Humanities and Social Sciences, University of Rijeka, Croatia

Croatian public policies related to civil society development (e.g. the Law on
Volunteering and the National Strategy for Civil Society Development) place
significant emphasis on schools as the ‘catalyst’ for students’ experiential
citizenship education as well as their empowerment for active participation in
a democratic society. Non-governmental organizations have therefore taken
the initiative to create a supportive environment and assist schools in
developing volunteer programs as extracurricular activities. The aim of this
paper is to present research results on the impact that such volunteer
programs have on the pupils engaged in them. The research combines
quantitative and qualitative approaches, as well as case studies, and is still a
work in progress. The preliminary results show a perceived impact on (I) a
personal level (e.g. a sense of accomplishment while helping others, an
awareness of their role in contributing to better living conditions in their
neighborhood), (II) an academic level (e.g. new knowledge and skills), (III) a
social level (e.g. an awareness of the needs and problems of others, a better
understanding of problem solving on local level) and (IV) an institutional level
(the perception of school as a more pleasant place to be and learn, a growing
sense of affiliation to the alma mater school). As for the positive long-term
impact, more than 2out of 3 students engaged expressed their intention to
continue volunteering after graduation.

Keywords: school volunteering, pupils’ experiential learning, volunteering
impact on students, school-community cooperation
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YIIOTPEBA TABJIET PAYYHAPA'Y HACTABHOM ITPOIIECY:
ITPOMEHE 11 N3A30BU1 3A HACTABHUKE 11 YYEHUKE

Bojana Byaym” u Hena Ponueguh
duno3odcku pakyaTeT, YHUBep3UTeT v Pujenu, XpBarcka

Kako 6Ou yHampeuau HACTaBHHU IIPOLIEC UM JIOTIPUHEJH IIKOJICKOM YCIEXY
yueHnka, y OCHOBHOj IIKoiM ,Bexuna” u3 Pujeke y HacTaBu ce KOPHUCTe
Tabser pauyHapu. OBa IIIKOJIA je IIPBa U jeJlMHA OCHOBHA IIIKOJIa Y XPBAaTCKO]j Y
KO0jOj Ce y HaCTaBHOM IIPOIeCYy KOPHUCTe IIOMEHYTH pauyHapu. Y paay he 6utu
MIPEJICTaBJhEHN PE3YJITaTU UCTPAKUBAhA YHjH je IUJb OUO J1a ce YTBPUTH JI0
KaKBUX je IpOMeHa KOJ HAacTaBHUKA U Y4YeHHUKa JI0BeJI0 yBolheme Tabier
pauyHapa. Y UCTPaKUBay j€ YUeCTBOBAJIO YETPHAECT HACTABHUKA, YeTPHAECT
YUEHHKA, CeJlaMHAECT POJIUTEha, KA0 M YEeTHPHU UIaHA MPOjeKTHOT TUMA, Y
KOME ce Haja3uo U JupeKkTop Mikose. Y VcrpakuBamy je KOMOHHOBaH
KBAaHTHUTATUBHU U KBAJIUTATUBHU HCTPAKUBAUYKU HPUCTYI. Vako pesysiraTu
HCTpa)KUBamka yKasdyjy Ha 3Ha4yajHO MoBehale BpeMeHa IOTPeOGHOT 3a
MpUIpEMy, HACTAaBHUIIM VKa3yjy Ha 33JI0BOJBCTBO 300T KBAJIUTETHHU]ET
cupoBoljerba HacraBe u 3060or Behmx MOTYhHOCTH HCIIOJbaBakha COIICTBEHE
KpeaTuBHOCTH. HacTaBHUIIM MIPOLEY]Y [1a CY YUEHUII MOTUBUCAHU]H 32 DA/,
JIaKIlle paZie y Tpymnama, a arTMocdepa y paspeay je nosutuBHuja. OsakKiiaH je
mmpoliec IpeHollema wHbOpMaNuja U 3HaWa, yHampeleHa je capajma ca
YUEHHIIIMA, a yUYeHUuIn delthe 006aBsbajy cBoje 0O6aBe3e Ha BpeMe. YUEHUIH
HCTHUYY Jla UM je HaCTaBHU IIPOIIEC MPUjaTHUjH, & YUEHhe 3a MHUCAHE U YCMEHE
[poBepe 3Hama AWHaMU4HUje U jakire. OcuM yHanpehuBama JUTHTAIIHE,
yHamnpeljeHa je 1 je3anuka KOMIeTeHIMja yueHuKa. Poguressu npumehyjy aa cy
Jlelia TTOCTaa CaMOCTAJIHLja TOKOM YUerha U MPUINKOM IIPUIIPEMA 32 HACTABY
¥ UCIIUTHE CUTYyalHje, Kao U Jja JIaKIlle ycBajajy HaCTaBHU CaAPIKaj.

KnyuHe peuu: TabyeT pauyyHapH y HACTaBH, jaUarbe JUTHTAIHE KOMIIETEHITH]E,
JUHAMHUYHO HACTABHO OKPYIKEIHE
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TABLETS IN CLASSROOMS: CHANGES AND CHALLENGES
FOR TEACHERS AND STUDENTS

Bojana Culum* and Nena Rondevié
Faculty of Humanities and Social Sciences, University of Rijeka, Croatia

To enhance the educational process and make a greater contribution to
students’ educational success, the "VeZica" primary school from Rijeka is the
first and only primary school in Croatia to integrate tablets in the teaching
process. The aim of this paper is to present the results of the evaluation study
that aims to identify any changes in teachers and students as a result of
introducing tablets in the classroom. The study included fourteen teachers,
fourteen students, seventeen parents and four members of the project team,
which includes the school’s principal. The study combines quantitative and
qualitative research approaches. Although the results indicate a significant
increase in the time required for preparation, the teachers indicate satisfaction
with the quality of the teaching and better use of their own creativity. The
teachers estimate better transfer of information and knowledge, higher
motivation among students, enhanced teamwork, a more dynamic and
positive classroom atmosphere and improved collaboration with students. The
students perform their obligations on time more often than before, their
learning process is more enjoyable and preparation for written and oral
assessment more dynamic and easier. In addition to improving digital
competence, the language competence of students is also strengthened.
Parents notice their children become more independent learners.

Keywords: tablets in the classroom, digital competence development, dynamic
teaching environment
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OYTYPOJ/IOIIIKA ITEPCITEKTUBA JIMIEPCTBA Y OBPA30OBAIDLY

Tamapa Boposuya* u Ceemaana Kocmosuh
®unozodcku dakynrter, YHuBep3uteT y HoBom Cazy

Kyntypa caBpemeHnx 06pa30BHUX HHCTUTYIIH]jA je U JaHAC BUIIE YCMEPEHA Ha
IJleflalkbe y TPOILIOCT, INTO je BHUIJBUBO Yy OPOJHUM U CBENPUCYTHUM
KpUTHKaMa o0pa3oBama, YMECTO Ha OCMHUIIbABAKE, IUIAHHDAkE U
paszoTkpuBamwe OyznyhHocTH. OBakaB NPUCTYI je Y HECKJIAAy ca MPUPOJOM
obpa3oBama Kao ,Ipumnpeme 3a oyayhHoct”. Jean o HaUMHA TPOMUII/bAakha
mmpoMeHe o00Opa30BHE MapajiurMe ayTOpKe TMpoHaiase y QyTypOIOTHjH
obpaszoBama, yKasyjyhu Ha 3Hauaj QyTypoJIOIIKOT MpoydaBarba 0Opa3oBarba
KOje Impemno3Haje Jia je CBaKU MPUCTYyH 00pa30BHUM pedopmMaMa WHXEPEHTHO
3aCHOBAH Ha CKPUBEHUM ujejama o 6yayhHoctu. [Ipe/icTaB/beHN Cy Pe3yITaTh
dyryposiomke [lendu cTyauje peaqn3oBaHe ca IUWbEM HAECHTHU(GHUKOBAMKA
MOTEHIMjaTHUX aJITEPHATUBHUX IIpaBala pasBoja Mmkosia OyayhHocTH,
ocyamajyhu ce Ha mpuHIuIe GYTYPOJIOIIKE MEeAAroruje, Koja y IpoydaBamy
6ynyhHocTi 00pa3oBama y3uMa y 003Up U3MEHEHN KOHTEKCT CaBPEMEHOT U
Oyayher skuBOoTa HMUBWIM3aIUje. Y PYroM Jiejly paja O6uhe aHaIu3UpaHU
pesyitatu Jlendu cryauje y K0joj je yuecTBOBAJIO 15 eKcliepara U3 00JacTh
6yayhuocTu obOpaszoBatha M/Wiau (PyTypoJioTHje U3 I[eJIOT CBeTa, cTaBsbajyhu
aKIleHaT Ha IbHXOBE BU3Hje IpeABUl)eHIX HOBUX yJIOTa JINZEpa y 00pa3oBamy.
VYkasyje ce Ha TO Jia je OBaKBa KpUTHUUKa aHaiau3a OyayhHocTu obpasoBarba
HEOIIXOJHA KaKo OM ce pasOoTKPWIM HAMETHYTH clieHapuju OyayhHocTH u
yMECTO IbHX Kpeupaje BU3Wje alTepHaTUBHUX OyayhHocTH o6pasoBatba.
ITputomM ce mpaBu paznuka usMelly Moryhux, mHOXKebHUX U HU3BECHUX
6ynyhHOCTH caBpeMeHOT 06pa3oBarba.

Knyune peuu: dyryposiorvja ob0pasoBama, anTepHaTHBHe OyayhHOCTH
obpasoBama, Jlendu cryauja, TumepcTBo y 00pa3oBamy

* E-mail: tamara.borovica@gmail.com
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FUTUROLOGICAL PERSPECTIVES ON EDUCATIONAL
LEADERSHIP

Tamara Borovica® and Svetlana Kostovié
Faculty of Philosophy, University of Novi Sad

The authors of the paper acknowledge that the culture of modern educational
institutions today are more focused on looking at the past, as can be seen in
considerable and ubiquitous criticism of education, instead of designing,
planning, and uncovering futures. This approach is inconsistent with the
nature of education as "preparation for the future." The authors see one way of
thinking about changing educational paradigms in the futurology of education,
stressing the importance of futurological explorations of education as they
recognize that any approach to educational reform is inherently based on the
hidden ideas of the future. Relying on the principles of futuristic pedagogy,
which take into account the changed context of the modern and future life of
civilization, the authors present the results of a futuristic Delphi study carried
out in the aim of identifying potential alternative visions of future schools. In
the second part of the paper, the authors analyse the results of the Delphi
study in which 15 experts in the field of the future of education and/or
futurology from around the world participated, with emphasis on their visions
of new leadership roles in education. The authors suggest that this critical
analysis of the future of education is necessary in order to reveal imposed
scenarios of the future, and, instead of them, create visions of alternative
futures of education, distinguishing between possible, desirable and certain
futures of modern education.

Keywords: futurology of education, alternative futures of education, Delphi
study, leadership in education
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SAAPKABAIBE HACTABHUKA Y ITPO®ECUJN

Jbuwana I'pyjuh’
OcHoBHa 111koj1a ,Momumio Hacracujesuh®, Topsu MutaHoBaig

N360p Haj6OPUX KAJIPOBA U CTBApAHE YCJIOBA 3a 33/IpyKaBarbe HACTABHUKA Y
npodecuju jecy crpaTervje Koje ,00e36ehyjy’ KBasmuTeTHe HACTaBHUKE Y
00pa3oBHOM cHcTeMy. KBaJIMTETHH HACTaBHUIU CYy jeAaH OJi HAjBaAXKHUjUX
dakropa 3a yHanpehuBame yuenmukux mocturtyha. b pama je ma ce
VKa3uBameM HAa BAXKHOCT 33/Ip)KaBamkba KBAIUTETHUX HACTAaBHUKA
00pa30BHOM CHCTEMY aKTyaIu3yje 3HAuajHO IUTAE O IOJHUTHKaMa Koje ce
THYy HACTaBHUKA U Jla ce KpeaTopu OOpa30BHUX IOJIUTHUKA IOJCTAKHY Ha
aAKTHBHO pa3MaTpame IIPEBeHTUBHUX U IPOAYKTHUBHUX Mepa yCMepeHUX Ha
3a7[prkaBalkbe HACTaBHUKA y mpodecuju. Y paay aHUIM3UPAMO I0jaBy
HaNyIITarkba I[03WBa, 3HA4Yaj MO3UTHUBHHUX ocehara Be3aHUX 3a I0CA0 U
3a[prKaBama HACTaBHUKA Y MPOQecHju KOPUIThemeM JAECKPUIITHUBHE METOE
(mMerome TeopHjcKe aHAJMM3Ee W aHAJIW3€ CaJipKaja) JOCTYIHE JIUTEPAType U
HCTPaKMBAUKUX pesyarara. Hekm o0pa3soBHH CHCTEMH ce CyodaBajy ca
KpPHU30M 3aJipkaBarba HACTaBHUKA 300T HamyIlTarha IIO3UBA Y IPBUM
roguHaMa kapujepe. Kako 61 ce n3berao oBakap CIleHapHO, HEOIIXOHO je aa
ce 00e30e/te YCI0BH Y KOjuMa 61 HaCTaBHUIY Pa3BUjasiv MO3UTHBHE CTABOBE U
ocehama mpema cBojoj mpodecuju. Y Cpbuju je mpema mnogaruma
ucrpakuBamwa TIMSS 2011 mpolieHaT BeoMa 33/J0BO/bHUX yUdnTeba YETBPTOT
paspeZia HEIITO BHUIIM Y OAHOCY HAa MelyHapoaHu mpocek. CTpareruje Koje
JIOTIPIHOCE 33/I0BOJHCTBY IOCJIOM M 3aJ[piKaBarbe KBAJIUTETHUX HACTABHUKA Y
npodecuju cy ciaenehe: 3Hauajuo moBehame JMYHOT JOXOTKA, HEMATEpUjaTHE
Harpazie, obesbehuBarbe mOTPEOHHX HACTABHUX MaTepHjasia, Ipy:Karmbe
aZileKBaTHe MEHTOPCKE MOIPIIIKE TOKOM IMPUIIPABHUYKOT CTaXKa, KBAJIUTETHO U
epukacHO pYKOBOACTBO INKOJIa, Beha ayroHomuja, Beha mozpika
aIMUHHCTPATUBHOT 0co0Jba, MApPTUIMIAIKja HACTaBHUKA Yy JIOHOIIEHY
OJITyKa, Ipey3uMarbe OITOBOPHOCTHU 32 HUCKA IIOCTUTHYNhA YIEeHUKA.

K/by‘-iHe pevu: 3apKaBambe€ HaCTaBHUKA, 3aJ0BO/bCTBO HAaCTaBHHKA II0CJIOM,
KBaJIUTET HACTABHUKA
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TEACHER RETENTION IN THE PROFESSION

Ljiljana Gruji¢*
Primary School “Mom¢ilo Nastasijevi¢”, Gornji Milanovac

The recruitment of quality staff and teacher retention in the profession are
those strategies which ensure a high degree of quality teachers. Teacher
retention in the profession implies the preservation of effective teachers in the
education system. Quality teachers are essential to improving student
achievement. This paper aims to point out the significance of maintaining
quality teachers in the education system thus raising important issues in
teacher policy and encouraging education policy makers to consider enforcing
carefully devised preventive and productive measures for teacher retention.
We analyze the phenomenon of leaving the profession, the significance of
positive feelings related to the job and teacher retention by applying the
descriptive method (a method of theoretical analysis and content analysis) to
available literature and research results. Some education systems are facing a
crisis in teacher retention due to numerous teachers leaving their vocation in
the first years of their careers. In order to avoid this scenario, it is essential to
provide such conditions that would make teachers feel positive about their
work. In Serbia, according to the TIMSS 2011 research data, the percentage of
very satisfied fourth grade teachers is somewhat higher than the international
average. The strategies which influence job satisfaction and teacher retention
are: a substantial pay rise combined with nonmaterial incentives, supplying
the necessary teaching materials, providing appropriate mentor support
during internship, quality and efficient school management, greater
autonomy, more support from the administrative staff, teacher participation in
decision making, and taking responsibility for low student achievement.

Keywords: teacher retention, teacher job satisfaction, teacher quality

* E-mail: grujic.lj@gmail.com
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YJIOTA POJUTEJ/BA Y HIKOJICKOM ITIOCTUTHYRY YAEHUKA

Jlpazana /fumumpujesuh”
HSKLVZH- Yapy:kemwe IONMyHCKUX IIIKOJIa MaTeEPHUX je3nKa kaHToHa [[upux,
[IBajuapcka

Viora pojuTe/hba U BHUXOBE PA3JIMUUTE CTPATETHjE MOAPIIKE y 06pa3oBamy
YEeCTO ce y JIUTePATypH II0Be3yjy ca IIKOJICKUM ycrexoM ydeHuka. IlltaBuie,
pe3yJITaTH MHOTHX HCTPa)KMBama MOKa3yjy /la je yTUIAj pOANTE/ha Ha yCIeX
yueHnka Behm uvak u onx edekra mkorme u HacraBHuHKA. [[wb oBor
HCTPa’KUBarha jecTe Ja Ce YTBPU YCIIEINTHOCT NMpUMeHe mMojena Yemupu 6oje
yuenuka (ayropa Ecrep Jlaynep) Ha yHampehjuBame cBecTH poAuTeha O
COTICTBEHO]j YJIO3H Y IMPOIlecy 0Opa3oBama U O (bUXOBOM YTHIIAjy HA IIKOJICKH
yCIeX HUXOBOT JleTeTa. Y30paK HCTpa’kuBama 00yXBaTHO je 100 IOpOZHIa
YUeHHKa JIOMYHCKUX IIKOoJIa MaTepber je3uka y IlIBajuapckoj. Ha ocHOBY oBOT
Mozesia ofpehuBaH je THUI yduera Y4YeHHKa, Kao U KOMIATHOWIAH W
HajedUKACHUjU HAYUH TOJPIIKE KOjy Cy POAUTE/HH MOIJIM Ja UM Ipyxe. Y
HCTPaXKUBaWy je KOPHUIINeH METO/ TEOPHjCKe aHAJN3€ U E€KCIIEPUMEHTATHH
MeTO/ia ca TapayeJIHUM Irpynama. Pe3ysTaTti HCTpakKUBama Cy IOKa3aJIu /1a cy
MOMONY OBOT MOJiejia POJUTE/bM CBECHO YTBPHHMBAIH THI yUeHa JeTeTa U
IWHAHO TPUMEHHUBAIN CTPATETHje MOAPIIKE PAZH HEroBOT GOJBET IIKOJICKOT
mocturayha. YueHUIy, ydju poAUTe/bU HUCY MIPUMEHUBATN MoJen Yemupu
60je yueHuka, TMOCTUIVIM Cy JIOUIWjU IIKOJCKU yCIEX OJf yUYeHUKA UHjU CY
pOIUTE/FH IPUMEBUBAIIA 0BAj MOJIEJI. AyTOp Y 3aKJbYUKY yKasyje Ha TO Jia je
HEOIXO/IHO JIa POIUTEJFU OCBECTE JIa je IhHXO0BA yJIoTa y Mpoliecy o6pa3oBarma
U TIIKOJICKOT MIOCTUTHYha BUXOBOT JIeTeTa U3y3eTHO 3HAUajHA.

Kibyune peun: mkosicko mocrurhyhe, yiora poautespa, Mogen Yemupu 6oje
YHeHuKa, CTpaTeruje Mo pIIKe.
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THE ROLE OF PARENTS IN ACADEMIC ACHIEVEMENT

Dragana Dimitrijevié¢”
HSKLVZH - Association of Mother Tongue Supplementary Schools in the
Canton of Zurich, Switzerland

The role of parents and their various support strategies in education are often
associated in the literature with students' academic achievement. The research
results of many studies show that school teachers and the teaching process
only affect the performance of students in the educational process by 30%, as
opposed to the much greater influence of parents at 70%. The aim of this study
is to determine the effectiveness of the Ester Lauper "four colors of students"
model in raising parents' awareness about their role in the education process
and their influence on the academic achievement of their children. The
research is based on a comparison of the performance of students in schools
with parental support based on the "four colors of students" model and on
those without the use of the same model. On the basis of this model the type of
student learning was determined as well as the compatible and most effective
way for parents to offer their support. The study sample included 100 families
of students of different native languages in supplementary schools in
Switzerland. Theoretical analysis and the experimental method with a parallel-
group study were used in the research. The results showed that by using this
model parents reinforced the type of student learning and targeted support
strategies applied to better academic achievement. Students whose parents did
not apply the "Four colored students" model yielded poorer academic success
and a lower average grade than the others. The author points out the need for
the awareness of parents about their role in the education process and student
achievement.

Keywords: academic success, parents' role, 'Four colors of students' model,
support strategies
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POAUTE/BU Y ITPOLECY NTHK/IY3MBHOI OBPA30OBAIDA —
3HAYAJ 11 YJIOTE

Pajka Besuh”
WHCTUTYT 3a Meiarolika NCTpaKuBama, beorpayy

VK/byuyeHOCT pojuTe/ha y oOpasoBame Jlelle ca CMeTHhaMa y pPasBojy
MpeJicTaB/ha yoOWUajeHy IIpakcy y TMpollecy pasBoja HWHKIY3UBHOT
obpa3oBama. Pa3imynTe HHUIUjaTHBE POJIUTEhA JIETIE CA CMETHAMAa Y Pa3Bojy
joumr ¢y y Apyroj MOJIOBUHHM TNPOIUIOT BeKa IOIPHUHEJE IIPEBa3MIaKeHmy
cerparaijje OBe Jielle U CTBapamy yCJIOBa 3a 3ajeJHUYKO IIKOJIOBame Ca
BpILIaMa 0e3 CMeTHH y pa3Bojy. Y NIPBOM /ey pajia ocBpHyhemo ce Ha
BaXKHY YJIOTY KOjy Cy POJAHTE/bM HMaJd y pas3BUjalby, peaTu3aldju Hu
yHanpehuBawy WHKJIY3UBHOT oOpa3oBarba. EBHIEHTHO je Jla Cy POAUTEHU
rofitHaMa 3ay3UMaJIi CBe 3HAYajHUje MeCTO y HIKOJICKUM aKTUBHOCTUMA, TAKO
Jla Cy HOYeTHe, CAMOVHHUIIMjaTUBHE aKIMje POJUTE/ha Y MHOTHUM 3eMJbaMa
JIOBeJIe JI0 yCBajarba B3aKOHCKUX OfpefibW KOje POAUTe/bUMA IIPYKajy
MOTYhHOCT /1a ce aKTUBHO YKJbyde Y IPOIEC JOHOIIEHA OJIyKa Be3aHUX 32
obpazoBame mUx0oBe fele. Takole, OpojHa HMCTpaskKuBama Cy IMOKaszaja Ja
yuerrthe poauTe/ha y 0Opa3s0BHOM IIPOLiECYy HMa IO3WUTHBAH YTHIA] Ha
nocturiyhe [eme ca cMeTHaMa y pasBojy. Y JIpyroM [Jeiy pajaa
aHanmusupaheMo ucrpakuBama y unjeM cy (Gokycy IMmepIieniiije poAuTesba O
IBUXOBUM yJIOTaMa Y UHKJIY3UBHOM 0Opa3oBamy. Hasazu OBUX HCTPasKUBamba
MOKa3yjy Jla POJIUTEJbH YEeCTO H3pakaBajy HEe3aJ0BOJBCTBO, KAKO CBOJUM
HEZIOBOJbHUM ydYellneM y JIOHOIIEHY O/JIyKa KOje Cy BaskHe 3a 00pa3oBaibe
BUXOBE Jlelle, TaKO U OTIIOPOM IIIKOJIE Jla UX IPUXBATH Kao IyHOIIPABHE
mapTHepe y 00pa30BHOM IPOIIECY.

KnayuHe peuu: yiore pomutesba, Aera ca CMeTEbaMa Y pa3Bojy, HHKIY3UBHO
obpazoBame
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PARENTS IN THE PROCESS OF INCLUSIVE EDUCATION -
SIGNIFICANCE AND ROLES

Rajka Pevié¢*
Institute for Educational Research, Belgrade

The involvement of parents in the education of children with developmental
disabilities presents common practice in the process of the development of
inclusive education. As far back as the second half of the last century various
initiatives from parents of children with developmental disabilities
contributed to overcoming the segregation of those children and the creation
of conditions for joint education with their peers without developmental
disabilities. In the first part of this paper we devote our attention to the
important role which parents have played in the development, realisation and
improvement of inclusive education. It is evident that over the years parents
have taken on an increasingly significant role in school activities and parents’
initial, self-initiated actions in many countries have led to the adoption of legal
provisions which have provided parents with the possibility to actively
participate in the decision making process regarding the education of their
children. Also, numerous research studies have shown that the participation of
parents in the educational process has a positive influence on the achievement
of children with developmental disabilities. The second part of the paper
analyses research which focused on parents’ perception of their roles in
inclusive education. The findings of those studies show that parents often
express discontent with both their insufficient participation in making
decisions which are important for the education of their children, and the
resistance shown by schools to accept them as a full partners in the education
process.

Keywords: parents’ roles, children with developmental disabilities, inclusive
education
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CTABOBU POAUTEJBA IIPEMA PA3BOJY ITEJAT'OIIIKOI' 11
INKOJICKOTI INIYPAJIN3MA

Caahana 3ykosuh” u Josana Muaymurosuh
dunozodeku pakynaret, YHuBepsureT y Hoom Cany

VY TeKCTy ce mosa3u Ofi YUHbEHUIlE 2 00pa30Bame y IUIypaTHOM JIPYIITBY
3axTeBa IMpwiIarohaBame IIKOJICKOT CUCTEMA YCJIOBUMA HOBOT BPeMeHa, IITO Y
HaIoj 06pa30BHOj PEAJTHOCTH aKTyaJIu3yje MUTAme IMeJarONIKOT U IKOJICKOT
IUTypajiu3Ma. YHampehuBame MEeJAromIkor U IIIKOJICKOT IUTypayiu3Ma
[peTnocTaB/ba UHPOPMUCAHE aKTepe IIKOJICKOT u3bopa. C TUM y Be3H, I[UJb
HCTpa)KUBamka OJIHOCH Ce Ha carjielaBalbeé CTaBOBa pOJUTE/ha IIpeMa
[IPUBATHUM U AJITEPHATUBHUM IIKOJIaMa. Y30pak oOyxBata 189 poauTtesba
Jlelle  OCHOBHOIIIKOJICKOT y3pacTa. [IpuMemeHHM WHCTPYMEHT, KpeupaH 3a
motpebe OBOI HCTpPaKHWBaka, YMHH CKaJa craBoBa (10 ajremMa) o 3HaYajy
JleJIOBarba MPUBATHUX M AITEPHATUBHUX IIIKOJIA, CKajia mporeHe (11 ajrema)
JIUCTUHKTUBHUX 00eJieXKja MPUBATHUX y OJTHOCY HA JpiKaBHE IIKOJIE, Ka0 U
UTalka O HHUBOY WHGOPMUCAHOCTH O AJITEPHATUBHUM II€/IarONIKAM
KOHITeMIIHjaMa U MoTpeOu noehawa Opoja alTepHaTUBHUX I1Koja y Cpouju.
Kopuirhene cy mepe neckpuntrBHe cTaTHCTHKe, (GAaKTOPCKA aHATIN3a U Mepe
3a aHAJIU3Y CTATHCTUYKE 3HAYAjHOCTH pasjivka. Pe3ysiTaTH HCTpakKuBarba
[MOKa3yjy /la UCIUTAHUIIM HEMajy HU M3PAa3UTO HETAaTHBHO, HUTH U3PA3UTO
TIO3UTHBHO MUIIUBEHE O 3HAUajy MejIOBakha MPUBATHUX U aJTEPHATHUBHUX
mikosia. Behuna pogurespa cmaTtpa f1a uamelly mpuBaTHUX U AP:KABHUX IIKOJIA
HeMa BEJIMKUX pasiuka. Takole, poauTe/hu MPOLEHY Ja Cy HEZOBOJHHO
UHGOPMUCAHU O PA3JIMUUTHM aJITEPHATUBHUM IE€IaTOIIKUM KOHIIEIIHjaMa.
MoskeMO 3aK/byYUTH Jia je, V Wby yHampeljuBama KBaiuTeTa 06pa3oBamba,
BeOMa Ba)KHO PAJIUTH HA IPOMOIMjU M300pa IIKOJIe KOjU MPeICTaB/ba MPaBo
poautespa. IloboJsbpiIaBarbe ycaoBa 3a OATOBOPHO OJIyUMBAIE POAUTEHA U
nHbOpPMUCaAIbe POJUTE/hA O AJITEPHATUBHUM Ilefarordjama, Tpebaso 6u ga
YHMHY JIe0 IporpaMa HoJIpIIKe MeAAroIIKUM HHOBAIMjaMa Y HAIIOj 36 MJbH.

KnyuHe peuu: antepHaTUBHE IIKOJIE, IEMOKPATH3aNMja IPYIITBA, I1€/IaTONIKH
U IIKOJICKY IUTyPaIN3aM, IPUBATHE IIKOJIE, POAUTEIbCKHI U300p IIKOJIE
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PARENTS’ ATTITUDES TOWARDS THE DEVELOPMENT OF
PEDAGOGICAL AND SCHOOL PLURALISM

Sladana Zukovié¢* and Jovana Milutinovié
Faculty of Philosophy, University of Novi Sad

The paper starts from the fact that education in a pluralistic society requires
adapting the school system to the new conditions, which in our educational
reality actualizes the question of pedagogical and school pluralism. Starting
from the premise that improving pedagogical and school pluralism assumes
that the participants are well informed about school choice, the objective of
this study refers to understanding parents’ attitudes towards private and
alternative schools. The sample is made up of 189 parents of elementary
school children. The applied instrument, created for the purposes of this
research, consists of a scale of attitudes (10 items) on the impact of private and
alternative schools, an assessment scale (11 items) of the distinctive features of
private compared to public schools, as well as questions about the level of
information on alternative pedagogical concepts and the need to increase the
number of alternative schools in Serbia. Descriptive statistics, factor analysis
and measures to analyze the statistical significance of differences were used to
analyze the data. The results of the study indicate that the respondents have
neither particularly negative nor positive opinions about the significance of the
impact of private and alternative schools. They believe that there are no
significant differences between private and public schools, and estimate they
are not well enough informed about various alternative pedagogical concepts.
It can be concluded that work on the promotion of school choice as the
parents’ right is very important in order to improve the quality of education.
Improving the conditions for the responsible decision-making of parents, and
informing parents about alternative pedagogy should form part of the support
for pedagogical innovation program in our country.

Keywords: alternative schools, democratisation of society, pedagogical and
school pluralism, private schools, parental choice of school
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IIOHAIITAIHE YYEHUKA PA3/IMYUTOI IIOPOANYHOT
N MHTEJIEKTYAJIHOT CTATYCA Y HIKOJICKOM KOHTEKCTY

Mapuja Jeauh” u 'opdana Yoauh
dakysTeT 3a CIIeNUjaTHy eIyKalujy U pexaObuanTamnujy, YHUBEP3UTET Y
Beorpany

[Monarmame yuyeHUKa y IIKOJIU ofipeeHo je 6pojHuM dakTopuMa, YKIbydyjyhu
YTUIA] MOPOAMIlE, KAPAKTEPUCTHUKE YUEHHKA, Kao U OHe (AKTOpe Koju ce
OIHOCE Ha IIKOJICKM KOHTeKcT. [lo3HaBame NIPOTEKTUBHUX U PHU3UYHHUX
(akTopa colyjaTHOT IOHAIIAKA YIEHHKA IIPEZICTaB/ba OCHOBY 32 IUIAHUPAHE
NPEBEHTUBHUX IIporpamMa W IWhAHUX WHTEpBeHIWja y IMkoau. Llus
CIIPOBE/IEHOT HCTPAKHUBamka OHO je a ce YTBPAU MOBE3aHOCT HOPOAUYHOT U
HMHTEJIEKTYaTHOT CTATyca yIYEHHKA Ca IUXOBUM IOHAINIAKEM Y LIKOIH. Y30PaK
je YMHUI0 210 y4eHHMKa 0e3 PO/JUTEJBCKOT CTapama, y3pacra of 12 o 18
rOJMHA, U TO 130 IPOCEYHUX HWHTEIEKTYaJIHHX CIIOCOOHOCTH KOju Imoxalajy
peoBHY LIKOIy U 80 YyUYeHHKa ca JIAKOM MHTEJIEKTYaTHOM OMETEHOIINy KOju
noxalajy crmenmjasiHy mkosy. KommapaTuBHa rpyma of 206 ydueHHKa ca
POZIUTEIbCKUM CTapameM Ouia je yjeHaueHa y OJHOCY Ha IIOJI, y3pacT U
VHTEJIEKTYaJIHU CTaTyC ca IUbHOM TPYIIOM Yy4YeHHKa 0e3 POAUTEIbCKOT
crapama. [loHamame yueHIKa MEPEHO je TPEKO OIleHe U3 BjIa/larka Ha Kpajy
IIIKOJICKe TouHe. Pe3ynTaTu Cy MOKa3ajad JAa yYeHUId 0e3 POAUTEIbCKOT
CTapama KaKo0 Ha OCHOBHOM, TAKO U Ha CPEAHHOIIKOJICKOM Y3PAaCTy MOKa3yjy
JIoIMje BJafatbe y IIKOJM, HEro IUXOBU BPIIHAIU €A POUTEHCKUM
cTapameM. Y Tpynu yYeHHKa 6e3 POAUTE/hCKOT CTapama HUCY YTBpheHe
3HaYajHe DPA3JIMKe Yy OJHOCY Ha HHTEJEKTyaJHH CTaTyc, ZIOK je y TpyIu
yUYE€HHKA Ca PpOJUTE/hCKUM CTapameM I[I0Ka3aHO /Ja YYeHHIH ca
HMHTEJIEKTYaTHOM OMeTeHoIy nMajy 00sbe OlleHe U3 BJIa/iarha HEro yUEeHUIH
THUIUYHOT pa3Boja. Pa3zmMoTpeHe cy HWMIUIMKaNWje MOOWjeHUX Hajlasa U3
MepPCIEKTUBE TPOTEKTUBHUX M PU3UYHUX (aKTOpa IOHAIIarha yYeHUKa Y
IIKOJIU ¥ YKa3aHO je Ha MoryhHocT Oyayhux ucTpakuBama y 0Boj 00J1aCTH.

K/byuue pedu: TIIOHAIIakbe€ YYE€HHUKA, IMNOPOANYHH CTAaTyC, HHTEJIEKTyaITHU
CTaTyC, HIKOJICKH KOHTEKCT
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SCHOOL BEHAVIOUR OF STUDENTS WITH DIFFERENT
PARENTAL AND INTELLECTUAL STATUS

Marija Jeli¢* and Gordana Colié
Faculty of Special Education and Rehabilitation, University of Belgrade

School behaviour is determined by many factors, including parental influence,
students' characteristics, as well as factors related to the school context.
Knowledge of the protective and risk factors of students' social behaviour
provides the basis for planning prevention programs and targeted
interventions in schools. The aim of this research was to determine the link
between the parental and intellectual status of students and their behaviour in
the school setting. The sample consisted of 210 students between 12 and 18
years of age without parental care. 130 of them are of average intellectual
ability and attend mainstream schools and 80 have mild intellectual
disabilities and attend special schools. The comparative group of 206 students
with parental care was uniform in relation to the gender, age and intellectual
status of the target group of students without parental care. The students'
behaviour was measured by means of their conduct grade at the end of the
school year as estimated by their teachers. The results revealed that students
without parental care, both at elementary and secondary school age,
demonstrate worse behaviour in school than their peers with parental care. No
significant differences were found in the group of students without parental
care in terms of intellectual status, but in the group of students with parental
care, the behaviour of students with intellectual disabilities was rated better
than that of typical students. The implications of the findings were reviewed in
terms of the protective and risk factors of behaviour at school and pointed to
the possibility of further research in this area.

Keywords: behaviour of students, parental status, intellectual status, school
setting
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PA3BYMEBAILE YYEHMYKE ITEPCITIEKTUBE Y3 IIOMOhA
TEXHWKE I[PTE>K U FbETOBA CYIIPOTHOCT TOMA PEJBEHETA

Tujana Joxuh”
®unozodcku pakynaret, YHUBEp3uTeT y beorpamxy

Y KOHTEKCTy KOHTHHYHPAHHX HHTepakliyja ca pPas3jJnYUTHM aKTepuMa
IITKOJICKOT CHCTEMa, IIPeJ] /IeTe ce ITOCTaBJba 3aXTEB /la YCIIOCTABU PEJIATUBHO
jacHy u 3aj0BoJbaBajyhy cimKy O cebu, Kako 6u ce mporec obpasoBarba
o/BUjao IITO ycrenrHuje. TOKOM OBakKBOI IIpoIleca yYEHHUIM HAwIas3e Ha
pazyInuunTe MpENpeKe U TEIIKONe, a 32 (bUXOBO NIPEBAa3UIaXKemhe IOTPEGHO je 1
pasyMeBame yueHHWUKe IepcrektuBe. [Ipernpeke cy jomr Behe 3a ydeHHKe
KojuMa je motpebHa jomaTHa mozpinka. /la 6u ce pasymesia IepCIIEKTHBA
YUEeHHKA KOjuMa je MoTpeOHa /10/laTHA MOAPIIKA U /1a OU ce YBAaXKUIN HBUXOBU
CTaBOBU, CIIPOBEJIEHO j€ EKCIUIOPATUBHO KBAJIUTATUBHO HCTPAKUBAIHE
yIoTpeOOM TeXHHKa KOje ce 3aCHHBAjy Ha TEOPHUjU JIMUYHUX KOHCTPYKaTa.
Hakon npumene Texuuke I[pmedic u wezoea cynpomuocm Toma PejBeHeTa Ha
TeMy ,Ja y IIKOJIH , CIPOBEJEHO je 18 TMOJIyCTPYKTYpHCAHUX HHTEpBjya ca
yuenunuma OIl ,Bypa JJanuuunh“ kojuMma je moTpeGHA /ToaTHA MOZPIIKA.
Vnorpeba oBe TexHuke omoryhmia je moBehaHo pasymMeBarbe yUEHHUKOT
TIOTJIeZla Ha IIIKOJICKH KOHTEKCT — MapKUPAHU Cy aCHEKTH IIKOJICKOT »KUBOTA
BaskHU 3a ocehaj m06poOUTH U 3a70BOJBCTBA U UAEHTUMUKOBAHH CY MPOIECH
KOHCTpyHcama TUX acrekara. CTedeH je yBUJl y JIMYHA 3HaUema KOjuMa ce
OCMHUIILJbABAJY IIIKOJICKU KOHTEKC U COIICTBEHA MO3UIfja y ieMy. V3/1BojeHe ¢y
MMILTUKATUBHE JUJIEMe, Ka0 Hen30eKHHU MPATHOIN YUerha U pa3Boja.

KibyuyHe peum: ydeHWIM KOjuMa je MOTpeOHA JoJaTHA IOZAPIIKA, TEOpHja
JINYHUX KOHCTpyKata, I[pmedic u wea2o08a cynpomHocm, KOHCTPYKT, YIEHIIKA
[IEePCIIEKTUBA
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UNDERSTANDING PUPILS' PERSPECTIVES USING T.
RAVENETTE’S TECHNIQUE “DRAWING AND ITS OPPOSITE”

Tijana Joki¢*
Faculty of Philosophy, University of Belgrade

Within the context of continuous interaction with the various actors in the
school system, a child is tasked with establishing a relatively comprehensive
and satisfying self-perception in order to complete the education process
successfully. During this process, pupils come across challenges and obstacles
and in order to overcome them an understanding of pupils' perspectives is
essential. Such challenges are even greater for those pupils who need
additional support. In the aim of understanding the perspectives of pupils who
need additional support and recognizing their views, qualitative exploratory
research was carried out using techniques based on the Theory of Personal
Constructs. Following the application of T. Ravenette’s technique ,,Drawing
and its opposite” of ,myself at school“, eighteen semi-structured interviews
were conducted with pupils who need additional support in the Pura Dani¢i¢
elementary school. This technique facilitated a greater understanding of
pupils' views of the school context — those aspects of school life important for a
sense of well-being and satisfaction were identified as well as the processes
involved in their construction. Insight into the personal meanings that are
used to make sense of the school context and one’s position in it were gained
thus identifying the implicative dilemmas that go hand-in-hand with
education and development.

Keywords: pupils who need additional support, Theory of Personal
Constructs, “Drawing and its opposite”, construct, pupil’s perspective
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HAO2KVBJ/bAJ IIIKOJIE 3 YIVIA YYEHUKA

Hamawa Jlaauh-Byuemuh”
WHcruTyT 32 Nlefarolka UCTpakuBama, beorpaz

HacraBa mpeTnocTaBsba COIUjaTHO OKPYKEHe V KojeM he yUeHUITH MCKa3aTh
U peaJyIn30BaTH CBOje ayTEHTUUYHE MMOTpede U UCIIOJHbUTH JTUYHY UHULIHjaTUBY U
VHYTpaIlllhy MOTHUBAIMjy. ¥ OBOM pajly ce IOCTaBJba MUTAe HAa KOjU HAUMH
YUEHUIU OTaXKajy IIKOJIy U HACTAaBHUKE U KOJIMKO je TO OIAXKahe YCIIOBJHEHO
HACTaBHUKOBUM HAUMHOM pajZia Ha Yacy, HAYMHOM KOMYHHKaInuje usaMmehy
HACTaBHUKA U YUEHUKA U YCIIOCTABJ/bAheM PA3JIMYUTUX COLMJATHUX OFHOCA Y
HacraBu. [{u/b ucTpakuBama ce OJTHOCH Ha YTBPHUBarbe aKTyeIHUX oOpasarna
MoHalllalba HACTaBHUKA M YYEHWKa KOju o0yxBaTajy, C jelHe cTpaHe
KOHCTPYKTE TPa/JIMIIMOHATIHE HACTaBE U C JIpyre CTPaHe KOHCTPYKTE KOjU Ce
THYy YHYTpAllllbeé MOTHUBAIlMje, MHUIIM]jaTHBE, CApaJilbe U KOjU CY OIJIHKA
HOBOT, [Apyradydjer IpPUCTyIa HACTaBU. Y WCTPAKUBaby je KopwuirheH
ynumHux 3a ydeHuke (Koju je caap:;kao METOCTENIeHe CKaJle cyiarara) moMohy
KOra je IpOIEHUBAHO IOHAIIalhe HACTABHUKA HAa YacOBUMA. Y30paK je
obyxBaTHo 856 yueHHKa OCMOT pa3pelia U3 40 OCHOBHHX Ikosia y Cpbuju.
PesyaTaTu ucTpakyiBaiba IOKa3yjy [a YUYEHHIM Hajuelrhe HeMmajy CBECT O
TOMe IITa W 3allTO ydYe, /Ja He IOCTOjU TOBE3aHOCT u3Mel)y HUXOBOT
HCKYCTBEHOT U IITKOJICKOT YUema, Jia He MPEM03Hajy b KOMe TeXKe V MPOIeCy
IIIKOJICKOT y4erha, Jila HACTABHHUIIM BeOMa YeCTO He YBa)kKaBajy yUeHHUKOBa
WHTepecoBatba M oceharba, He MOACTUYY aMOHWjeHT y KoMe OU yJeHUIH
HCTPa)KUBAJIM U eKCIIEPUMEHTHCANIN HA Yacy. Y HacTaBU IpeoBialjyje Mozen
TPaJUIMOHAJIHE HACTaBe KOjH He OCTaB/ba MHOTO MPOCTOPA 32 MCTPAKUBAIHE
U M3a30B Y HACTaBU, 33 UCIOJbAaBalbe MHUIM]aTHBE U KPEATUBHOCTH yUEHHUKA,
a caMUM THIM U YHYTpAIIlthe MOTHUBAIIHjE.

K/by‘{He pedu: MKOJia, HACTaBHUK, YYCHHK, HaCTaBa
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THE SCHOOL EXPERIENCE FROM THE PUPILS’ POINT OF VIEW

Natasa Lali¢-Vuceti¢*
Institute for Educational Research, Belgrade

Teaching assumes a social environment in which pupils will express and
realise their own authentic needs and demonstrate personal initiative and
internal motivation. This work raises the question of how pupils perceive
school and teachers and to what extent that perception is conditioned by a
teacher’s working method in class, the method of communication between
teachers and pupils and the establishment of various social relationships in
teaching. The goal of this research is to establish current patterns of teacher
and pupil behaviour which encompass the constructs of traditional teaching
on the one hand, and on the other constructs related to internal motivation,
initiative, and cooperation, which are the characteristics of a new, different
approach to teaching. A questionnaire for pupils (consisting of a five-level
agreement scale) was used to evaluate teachers’ behaviour during classes. The
sample was made up of 856 eighth grade pupils from 40 primary schools
around Serbia. The research results show that pupils frequently have no
awareness of what or why they study, that there is no connection between their
experiential and school learning, that they do not recognise the goals they are
expected to aspire to in the school learning process, that teachers very often do
not respect pupils’ interests and feelings, and the existence of a stimulating
environment in which pupils would research and experiment in lessons is
lacking. What prevails is the traditional teaching model which does not leave
much space for experimentation and challenge in teaching, for the expression
of initiative and pupils’ creativity, or for internal motivation either.

Keywords: school, teacher, pupil, teaching
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ITPUCTYIIN 1 OPUJEHTAILIMJE YYEHUKA Y YUYEILY

Jywuua Maaunuh’, Jeaena Cmanuwuh u ‘byphuua Komaenosuh
WHcrutyT 32 Nlefarolka UCTpakuBama, beorpazn

Pay mpezicraBiba Mperyiesl TEOPUjCKUX pa3MaTpama U UCTPAKUBAYKUX HaIasa
Koju ce OaBe KapaKTEPUCTHKAMa PA3JIMYUTHX MPUCTYIA YUEHY Kao IPOIECY
KOHCTPYKIIMje U PEKOHCTYpKIrje mocrojeher uckycrBa. Y MpPBOM eIy pamy
aHAIN3UpaHe Cy OJJINKe TPU MPUCTYIA yuewy (yueme HalaMeT; yueme ca
pasymMeBameM M CTPATEIIKW IIPUCTYII) M YKa3aHO je Ha MPegHOCTH U
HeJIOCTaTKe OpHjeHTallija Ha KOjuMa Cy TH IPUCTYIX 3acHOBaHH. HarsameHo
je ZJa ce y OCHOBH TpBOT IPHCTYIIAa HajJa3W OpHUjeHTallfja yYeHWKa Ha
PeNpoAyKIjy, 71a je y OCHOBU JpPYrOor WHTPMH3MYHA MmoTpeba 3a
aKTyaJu3alijoM IMOoTeHIjasa y oApeheHHM mpeaMernMa, a jga ce Tpehwu
npucTyn 6a3upa Ha OpUjeHTAIHjH YIeHHUKA Ka Jo0Hjamy IITo 60/hUX OIeHa. Y
JIPYTOM JleJly pajia pa3Marpa ce VTHUIQj MOTHBAIlMje, WHTEpPECOBama U
CHOCOOHOCTY YUeHHKA Ha HeroB npedeprpaHu IPUCTYI YUEHy H YKasyje ce
Ha NMO3UTHUBHY Be3y U3Mel)y yuema ca pa3yMeBameM U IIKOJICKOT mocTurayha
yueHuka. Y Tpehem peny paja HacTaBHHIIMMA ce TpeJIaske IIPUMeHa
onpeheHnx mocTynaka KojuMa ce yUYeHHUIU [O/ICTUYY /1a yUe ca pa3yMeBabeM.
[Tonasu ce of cxBaTama Jja YCIENIHU MOCTYIIIH 3aXTeBajy cienehe: MpuUMeHy
HACTAaBHUX METOJla 3aCHOBAHUX HAa AKTUBHOj U JYTOPOYHO] YKJbYYEHOCTU
VUEHHKAa y pajJi Ha 3aZjalluMa KOju IMOJCTUYY YyUeHe Ca pa3yMeBambeM;
OllelUBalhe KOje HarjalllaBa 3Hauyaj KOHIENITYaJTHOT pa3yMeBarba, a He CaMo
TIPOIIeIypATHOT 3HAama; oMoryhaBame M300pa cajp:Kkaja U MaTepujaja Koju
MIOJICTUYY pa3yMeBarhe OHOra INTO Ce y4Yd; jaCHO M3pakaBarbe 0OPa30OBHUX
OUeKHBama O/ YUeHHKa U JaBalbe aJIkeBaTHE MOBpaTHe HHpopMaiuje o

HAIIPETKY y YUey.

KnyuHe peuu: ydere, IIPUCTYIIH yUely, OpPHjeHTallja Ha yYere, MOCTYIIIHN
HAaCTaBHHUKA
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PUPILS’ APROACHES AND ORIENTATION IN LEARNING

Dusica Malini¢*, Jelena Stanisi¢ and Purdica Komlenovi¢
Institute for Educational Research, Belgrade

This paper presents a review of theoretical discussions and research findings
regarding the characteristics of different approaches to learning and the
process of the construction and reconstruction of existing experiences. The
first part of the paper analyses the characteristics of three approaches to
learning (rote learning, learning with understanding and the strategic
approach) and points out the advantages and disadvantages of the orientations
on which those approaches are based. It is emphasised that pupils’
reproduction orientation lies at the base of the first approach; the intrinsic
need for the actualisation of potentials in certain subjects is the basis of the
second; while the third approach is based on the orientation of pupils to
obtaining the best grades. The second part of the paper considers the influence
of pupils’ motivation, interest and abilities in their preferred approach to
learning and points out the positive correlation between studying with
understanding and pupils’ school achievement. The third part proposes that
teachers implement certain methods for stimulating pupils to learn with
understanding. The starting point is the belief that successful methods
demand the following: the implementation of teaching methods based on the
active and long term inclusion of pupils in work on tasks which stimulate
learning with understanding; evaluation which emphasises the significance of
conceptual understanding and not only procedural knowledge, enabling choice
of contents and materials which stimulate understanding of what is being
learned; clear expression of professional expectations from pupils and
providing adequate feedback about progress made.

Keywords: learning, approaches to learning, orientation in learning, teachers’
methods
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YUYEITRE POJUTE/BbA Y OBPA30OBAIbY JELIE: EOEKTH1 Y
OCHOBHOJ IITKOJIN

Humyanecxy Jlagunua*
“Edr™ue Mypry” Yausepauret y Pecutu, Pymynuja

VY 0BOM HCTpaKMBamy I0JIa3H Ce O] IPETIIOCTABKE J]a POJIUTE/HH UMAjy KAaKO
IIpaBa, TaKO U OJITOBOPHOCT KaJia je y MUTamy 00pa3oBame buxose Aere. [umb
pazna jecre na ce ucTakHy edeKTU CHeNU(GUUHOT aHTaKOBamba POAUTEhA Y
TpagunroHasHoM u Kopak no xopax obpasoBHoM cucremy. Kopax no xopax
je cucTeM ajTepHATHBHOT o0Opa3oBamka y PyMyHHjuU KOju ce 3acHHUBaA Ha
cnenehum npuHIUNIMA: 06pa3oBabe YCMEPEHO Ha JIETe, YUeHhe Y ,,[leHTpUMa
aKTUBHOCTH", YKJbYUHBAIb€ IIOPOJIUIIE U IINPE 3ajeHUIE ¥ 00pa30Bambe JEIe.
V3opak ce cacrojao o 50 HACTABHHKA OCHOBHUX IIIKOJIA, 138 yYeHHKA U 200
ponuresba. [IpruMeHOM KOMIIapaTUBHE aHAIN3e TpaAuIuoHaIHOT u Kopakx no
Kopax o6pa30BHOT IPOrpamMa, yTBpleHe Cy CIUYHOCTH U PA3JIMKE Y HOIJIENY
VKJbYUHBamka POAUTE/hA V 00pa30Bambe HHUXOBE Jiene. Y HUCTPAKUBAKY CY
kopuirtheHu ciieziehu MHCTPYMEHTH: YIUTHUIU U NIEIarOLIKK TecT. Pe3yararu
MoKasyjy Ja je IIKOJICKM ycllex ydeHHKa, Koju moxaljajy HacraBy mpema
nporpamy Kopax no xopak, 605pu. CTaBOBH U MOHAIIAlhe OBUX YUEHHUKA CY
Takohe 3HauajHO mosuTHBHUjU. Kopax no kopax mporpaM KapaKTepuiie
HEMPEKUJHO U CHCTEMATHYHO AaHTA)KOBAabe PpOJAUTEIhA Y  IIKOJICKUM
AKTUBHOCTHMA, IIITO BOAY Ka ONTHMAJIH3AIUju 00pa3oBamba muxose jene. C
THM y BEe3U, MOXKE ce 3aKJbYUUTH Jia yJIoTa POAUTeha Y 00pa3oBamy HUXOBE
Jlelle TIpeJICTaB/ba 3HaUajaH ¢pakTop yHanmpeljuBama ob6pa3oBama.

KmyuHe peuu: ynora M OATOBOPHOCT pOJUTEsha, yuelllhe pOAUTEDA,
obpazosHu cucreM Kopak no xopak
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PARENTS’ INVOLVEMENT IN THE EDUCATION OF CHILDREN -
ITS EFFECTS IN PRIMARY SCHOOL

Nitulescu Lavinia*
“Eftmie Murgu” University of Resita, Romania

The study starts from the assumption that parents have both rights and
responsibilities when it comes to their children’s education. The objectives of
thestudyaim to highlight the effects of thespecific involvement of parents in
traditional and Step by Step educational systems. Step by Step represents the
most prevailing system of alternative education in Romania, based on:
education centred on children; learning organized into centres of activities; the
involvement of the family and the community in the children’s education.The
sample consisted of: 50 teachers from the primary education system; 138
pupils and 200 parents. By using comparative analysis between traditional
and Step by Step systems, the study presents similarities and differences
regarding the involvement of parents in their children’s education. Two
methods have been chosen: the investigation method based on written
questionnaires and a pedagogical test. The results underline the fact that the
school performance of pupils from the SBS group is better. The attitudinal-
behavioural action is significantly more positive in the same case. The SBS
system is characterized by the constant and systematic participation and
involvement of parents in school activities, which leads to the optimisation of
their child’s education. In conclusion, it can be inferred that the role of parents
in their children’s education represents a significant factor of educational
success and school improvement.

Keywords: parents' role and responsability, parents' involment, Step by Step
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KOMIIETEHIIMJE 3A YIIPABJ/BAIHE 1 PYKOBOBEILE
CABPEMEHOM IIKOJIOM

Jeaena Cmamamosuh®
Yuuresbcku akynrer y Ykuiry, YHuBep3uret y Kparyjesiry
Anexcandpa Munowesuh
MeaunuHCKa IKOJIA Y YKULLY

EdukacHo ympaspame U PYKOBOhEH€e IIKOJIOM IOZApPa3yMeBa Kao pe3ysTar
e(pUKACHOCT U KBAJIUTET IIKOJICKOT paza. IluTame ycrmemHoOr pyKoBohema
y3uMa y 003U CJI0KEHOCT KOMITETEHIIMja HOCHIIala oBor mpoiieca. Crora ce y
OBOM pPaJly IOCMAaTpajy U UCTPaKyjy KOMIIETEHITH]je JUPEKTOPA IIIKO0JIa Y JIBEMA
obsactiMa pazia: ob6sacT OCTBApHBAaMa KBAJIUTETA HACTABHOT U BACIHUTHOT
Ipoleca y IIKOJU W KOMIIETEHI[Hje Y 00JIacTH KYJATYpe yuema. Y30pak cy
YMHWIA 73 AUPEKTOPA OCHOBHUX U CPEIbUX IIIKOJIA Y IIecT oKpyra Pemybinke
Cpbuje (44 JUpeKTOpa OCHOBHHUX U 29 JIUPEKTOPA CPENIbUX IIIKOJIA).
TeXHUKOM aHKETHUpama Ca CKAIUPAKBEM JUPEKTOPU Cy H3HOCUIU CBOje
MUIIUbEEhe M MPOLEHUBAIN KOMIETEHIIMje y IIOMEHYTUM o00JacTuMa.
PesynTaTtu ykasyjy 1a IUPEKTOPU CMAaTpajy BeoMa BaXKHUM KOMIIETEHIIHje U3
HaBeZleHUX 006JIaCTH, aju Jla HUCY Y MOTIYHOCTH YIO3HAaTH ca HhuMa. Y
obJacTi OCTBapHBala KBAJIWTETA HACTABHOI M BACIHUTHOT IPOIECa
JIUPEKTOPU HEZOBOJbHO TOJICTHYY ¥ IIPOMOBHINY WHOBamuje. Hbuxose
aKTUBHOCTU Cy ycMepeHe Ha mpaherme HacTaBe, mocehmBame 4dacoBa Koje
aHAJIU3UPAjy U BpeAHYjy, ajli V HETOBOJbHO] MEPH BpeAHyjy cBoj pax. Kox
aKTUBHOCTH YCMEPEHHX Ha KyJTypy ydema JJAOMUHHpAa oMoryhaBarbe
HacTaBHUI[MMa /la Ce CTPYYHO ycaBpIuaBajy. Takohe ce umcrtuue motpeba
JUpEKTOpa Ja Cce YycaBpllapajy y o0JylacTh OBJIaiaBamkba IPOIHUCAHUM
KOMIIETEHITHjaMa.

Knyune peuu: ynpasibame, pyKOBol)embe, IUPEKTOP IIKOJIe, KOMIIETEHIH]e
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COMPETENCES FOR THE MANAGEMENT AND LEADERSHIP OF
MODERN SCHOOLS

Jelena Stamatovié¢”
Faculty of Education, University of Kragujevac, UZice
Aleksandra MiloSevié
Medical school, Uzice

Efficient management and school leadership should result in the efficiency and
quality of school work. The issue of successful management takes into account
the complexity of the competences of those who are the carriers of this
process. Therefore, in this paper we observe and study the competences of
school principals in two areas of their work: in the field of achieving a quality
teaching and educational process in the school, as well as competence in the
field of the culture of learning. The sample consisted of 73 primary and
secondary school principals in the six counties of the Republic of Serbia,
including 44 principals from primary and 29 from secondary schools. By
means of an interviewing technique with scaling the principals expressed their
opinions and assessed their competences in these areas. The results indicate
that although the principals consider competences in these areas very
important, they are not fully familiar with them. In the area of achieving a
quality teaching and educational process, the principals do not sufficiently
encourage and promote innovation. Their activities are focused on monitoring
the teaching process, visiting classes which are then analyzed and evaluated,
but they insufficiently value their work. As regards activities focused on the
culture of learning the dominant one is to provide teachers with the
opportunity to develop their professional skills. This highlights the need for
principals to undergo training in the field of mastering the prescribed
competences.

Keywords: management, leadership, school principals, competences
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JIATEHTHA CTPYKTYPA EIIMCTEMOJIOIIIKNX YBEPEIDA
CTYAEHATA YHUBEP3UTETA

Heana Ruposuh” u Cnexcana Mupkos
WHcTuTyT 32 Ieflaromka neTpakuBama, beorpan

TepMUH €IUCTEMOJIOIIKA YBEPEHA OHOCH Ce Ha JIAUYKA CXBaTarmba O MIPUPOIU
yuema U 3Hama. Hajasu mpeTXO[HUX HCTpaKHUBama YyKasyjy Za Cy eIuc-
TEMOJIOIIIKA YBEpermha OPraHM30BaHA y BUIIEIVMEH3UOHATHE CHCTEME KOjU
MOTY YTHIIATH HA JINYHA yCMepela U IOHAallame y yuery. CIpOBeZEHO je
HCTpalKUBamke Ha Y30PKy Off 560 CTy/eHaTa IpBe, Apyre, Tpehe u 4eTBpTE
ro/liHe pas3jaudYuTHX (dakyarera YHuBep3urera y beorpaay (81,4% sxeHckor
mosia). IloctaBbeH je IW/b Jla Ce MCIHUTA JIATEHTHA CTPYKTypa emuc-
TEMOJIOIIKUX VBepema CTyAeHaTa. [IpuMemeH je YIOUTHUK O emuc-
TemoJsiomkuM yBepewuma (M. Illomep). M3 mpocTopa e€muCcTeMOJIONIKUX
yBepema ¢)aKTopCK0M aHATU30M (MeToz:[a IJIaBHUX KOMIIOHeHaTa, Bapimax
poranuja) I/ISILBO_]eHe cy JeTupu IMMeH3Mje Koje objalmbaBajy 53% BapHjaHce.
IIpa pgumeHsuja Ha3BaHa je FH3bezasarve uHmeepauuje usbezasarve
deocmucaeHocmu u 3agucHocm o0 aymopumema; apyra je Beposarse Oa ce
yuerbe He MOXNce HAYHUMU U 0a Yycnex Yy ydery He 3a8UCU 00 YA0JHeHO2
Hanopa; Tpeha obyxBaTta cyrmckaie Koje ce oxHOoce Ha Beposare Oa je
cnocobHocm 3a yuerbe ypofjeHa u oOa je yuewe 6p30; y YETBPTY AUMEH3U]Y
IpyIIMCaHe Cy CyICKaJe Koje ce MOTY TPeTHpaTH Kao Beposare y ancoaymHo
cueypHy u Heynumuy npupody 3Hawa. CBa YeTHpU  acIeKTa
eMUCTEMOJIONIKNX yBEpEeHha YMepeHO Ccy H3pakeHa Melly CTy/ieHTHMa.
YTBpleHe cy MO3UTHBHE KOpealije HUCKOT UHTeH3UTeTa u3Mel)y AnMeH3uja.
JlobujeHn Haja3u yKasyjy /a Ce eMHCTEMOJIONIKA YBEPEHAa CTyJ/IeHaTa MOTY
OmHuCcaTH TMOMONY YeTHpPU He3aBHUCHE IUMeEH3Hje, a yMepeHa H3PaKEHOCT
OIMCAHUX YBepeHa OCTaBJbha IMPOCTOP 32 IPUMeEHY 00pa30BHUX MHTEPBEHIIN]A
KOje Cy YycMepeHe Ka TOJCTHUIAlky GopMHUpama COQUCTHIUPAHUJUX
€IICTEMOJIONIKIX YBepemha.
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THE LATENT STRUCTURE OF THE EPISTEMOLOGICAL BELIEFS
OF UNIVERSITY STUDENTS

Ivana Cirovié and SneZana Mirkov*
Institute for Educational Research, Belgrade

The term epistemological beliefs refers to layman beliefs about the nature of
learning and knowledge. Previous empirical findings suggest that
epistemological beliefs are organized in multidimensional systems that can
affect personal orientation and behavior in learning. Research was carried out
on a sample of 560 first to fourth year students from different faculties at the
University of Belgrade (81.4% female). The aim of this study was to examine
the latent structure of epistemological beliefs of university students. The
Epistemological Questionnaire (EQ) was used for collecting data. Within the
area of epistemological beliefs, four dimensions that explain 53% of the
variance were identified using factor analysis (the Principal Components
Method, Varimax rotation). The first dimension is called Awvoiding
integration, avoiding ambiguity and dependence on authority; the second
includes Beliefs that learning cannot be learned and that success in learning
does not depend on effort; the third dimension includes subscales relating to
the Beliefs that the ability to learn is innate and that learning is quick; and
the subscales grouped within the fourth dimension can be treated as a Belief in
the absolute and unquestionable nature of knowledge. All four aspects of
epistemological beliefs are moderately prominent among students. Positive
correlations of low intensity between the extracted dimensions were found.
These findings suggest that the epistemological beliefs of university students
can be described by four independent dimensions and indicate the need for
educational interventions aimed at encouraging the formation of more
sophisticated epistemological beliefs.

Keywords: epistemological beliefs, university students, factor analysis
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HOIKOJICKO JIMAEPCTBO: KOMIIETEHIIMJE, YJIOT'E 1 ETUKA

Majoa Llenyuy™ u Tuna IlImembepeep
[Teparomku ¢akynrer Komnep, Yausepauret y [Ipumopckom, CioBeHHja

KoMmereHI1je HACTABHUKA, YUEHUKA U NIKOJICKUX JIMJIEPA Y TIOCJIEIbE BPEMeE
IIpeZICTaB/bhajy MpeAMET MHOTHX HCTpaXKuBarma U Aebara. Y pajy uzaBajaMo
mpUMep Tpyla KOMIIETEHI[Mja Koje VK/bydyjy: (a) Boheme u ylpaBibaibe
yueweM u HactaBoM; (6) Boheme u ympap/baibe mpoMeHama; (B) Boleme u
yopaB/batbe coboMm; (r) Bolheme U yIpaBbaibe Apyruma; () Bohemwe u
yhnpaB/patbe HHCTUTYyHHjoM. MmMajyhu y Buay oBe rpyle KOMIIETEHIHja,
JKeJIelM CMO Jla YCTAaHOBHMO KOje Cy YJIore JWpeKTopa IIOBe3aHe ca
MpEJICTaBJheHUM KOMIIETEHIIMjaMa W KOjU MPHUHIUII IOBE3yje CBe
KoMITleTeHIHje U yiore. I{usb pazia jecre fja ce MIeMaTCKU NIPUKaXKe, Y OOJIUKY
Tabesie, cMcak KOMIIeTEHIMja U ojroBapajyhe yiore gupexropa, U aa ce
npoHalle HBUXOB 3ajelHWYKM TpuHOUN. Takolje, keMuMo mOBe3aTH
KOMIIETEHIIMje U yJIoTe Jinjiepa ca oApeleHnM mosmTrikaMma Kojuma ce GaBu
eBporicku MeljyHapojHu mnpojekaT EBpomcka Mpeka IOJUTHKE IMIKOJICKOT
nunepcrBa (2010—2014). Y okBUpPY noMeHyTor IIpojekTa, y KOMe Yy4ecTBYjy U
ayToOpH OBOT TEKCTa, HCHUTyje ce cJjiefehe: caMOCTAaIHOCT, OJITOBOPHOCT,
JUCTPUOYUPAHU OOJIUIN JIUZIEPCTBA, Pellleha Y 0OPa30BHUM IOJUTHKAMa U
obpa3oBame IIKOJICKUX Juziepa. Ha OCHOBY mpeficTaB/beHUX KOMITETEHITHja U
onrosapajyhux ysora Moxxemo pehu fa ce ysore siujiepa CTaIHO Mewbajy, 1a ¢y
y UHTEPAKIU)HU U []a 3aBHUCE O] HEIOCPETHOT U IIKUPET APYIITBEHOT KOHTEKCTA.
PesynTatu mokasyjy a je cBeoOyXBaTHU €THUKU MPUHITUI Taj KOjU MOBE3Yje
KOMIIETEHIIje U yJore [aupekTopa. JlobuwjeHu Hamasu he momohwu
JUPEKTOPUMA Jia YBHJE CMHCA0 IOBe3WBala KOMIETEHIIMja Ca CBOjUM
yJiorama, a Takole ce odekyje ma he ce ycMepuTH Ha eTUYKU Ka0 HaBaXKHUjU
MIPUHITAI y CBOME Pasy.

Knyune peuu: muaepcrBo, koMmiereHnuje, yiaore, EPNoSL npojekat, eTuka
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SCHOOL LEADERSHIP: COMPETENCES, ROLES AND ETHICS

Majda Cenci¢* and Tina Stemberger
Faculty of Education Koper, University of Primorska, Slovenia

The competences of teachers, students and school leaders have recently
become the subject of many debates and research studies. In this paper, we
present an example of a group of competences, which include (a) leading and
managing learning and teaching, (b) leading and managing change, (c) leading
and managing self, (d) leading and managing others and (e) leading and
managing the institution. Based on the areas listed, we wanted to determine
which roles of school leaders are connected with these competences and what
the guiding principle of all roles and competences is. The aim of the paper was
to schematically, in the form of a table, present the list of competences
alongside the corresponding school leaders’ roles and also to link both with
certain policy areas, which have been the subject of interest of the European
International project, European Policy Network on School Leadership -
EPNoSL (2010 — 2014). The project, in which the authors are actively
involved, focuses on autonomy, accountability, forms of distributed
leadership, policy response and training school leaders. Based on the listed
competences and corresponding roles, we can say that the roles of school
leaders are constantly changing and interacting and they depend on the
immediate and broader social context. The results show that ethics is the
principle that connects competences and the presented roles. School leaders
will thus be given an opportunity to see a meaningful connection between
competences and roles and this will be directed towards understanding ethics
as the main principle of school leadership.

Keywords: leadership, competences, roles, the EPNoSL project, ethics
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