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ABSTRACT 
 

Contemporary educational process is based on the humanistic approach focused 

on the student and his/her needs. These needs are development-oriented, and they must be 

identified in the teaching process and represent milestones for planning, programming, 

implementation and evaluation. These elements of the educational process repeat 

themselves continuously. 

 

The author outline research that questions a role of internal assessment of 

teaching. Basic questions are: Do we enable all students to be successful? What is the 

level of our communication and mutual expectations? What innovations shall we 

introduce into our teaching? The role of assessment is to indicate implemented activities 

and results, to enrich previous knowledge on teamwork of all participants in teaching, 

and directs the teaching process.  

 

The research has been based on elements of the assessment procedure. Feedback 

information on these elements has been provided by all participants of the teaching 

process, as well as by the professors’ evaluation done by their students for courses taught 

by the authors of the article. Results indicate relatively high evaluation of the teachers, 

their relationship to students, students’ dedication, and general impression of the course. 

Nothing is perfect and everything can be improved. It means that professors, free 

of self-censorship, perform assessment, thus raising awareness on the elements of the 

teaching process that need to be developed and improved. In this sense the assessment 

promotes quality of teaching.   
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1 INTRODUCTION 
 
 The far-reaching mission education, through meeting interests of and making 
compromises among all subjects in teaching, is related to the transactional and 
developmental approach to teaching. The modern concept of teaching and learning is 
based on purposefulness, students' fields of interest, their professional training etc. The 
key issue in quality teaching is teachers' emotional literacy, which lies in perception and 
decoding messages of students' needs and, consequently, in designing future teaching 
strategies. Teaching strategy includes skills for preparation, organization, performing and 
evaluation of the teaching process. Term process means a constant and integral movement 
of teaching phases towards the improvement.  

The evaluation of teaching assesses the responsibilities of all subjects involved, 
their approach to work, from the initial motivation, preparation for actual teaching, 
performance and effectiveness of teaching and learning.  
Teachers' work can be analyzed through external factors influencing his/her effectiveness, 
e.g., education and management policy of the institution he/she is working in, quality of 
communication among teachers, material base for performing teaching and professional 
development offered by his/her institution, as well as internal factors referring to the 
personal and professional qualities including many characteristics, such as quality of 
communication with students, teaching style, teaching competence, responsibility for 
his/her work, etc. 
Student's role in teaching process can be also analyzed through personal and professional 
qualities: from his/her character attributes, inner motivation for learning, intensity of 
activity in all forms of teaching and responsibility for his/her work.    
 Principles of the modern teaching process require teachers to thoughtfully explore 
their practice. It is through introspection that teacher directly explores all stages of the 
teaching process, methodical approach and roles of the participants in the teaching 
process. The starting point is introspection i.e., development of competence for self-
assessment of his/her work.   
 

2 RESEARCH METHODOLOGY 
 

During January 2004, an empirical research was performed on training of class 
teachers and preschool teachers students within the courses of Fine Arts Culture and Fine 
Arts Culture Methodics. These courses are taught during the second academic year of the 
Preschool and Primary School Junior Grades Department at Teacher Training College 
Rijeka. The research was based on the authentic evaluations because it refers to the 
firsthand teaching and learning experience during the courses taught by the authoress. 

 

3 RESEARCH OBJECTIVE 

 
The objective of the research was to obtain feedback on teaching and learning 

effectiveness of courses Fine Arts Culture and Fine Arts Culture Methodics. The 
intentions was, taking into consideration students' opinions and on the basis of the results 
obtained, to improve approache to teaching and learning in terms of promoting the quality 
of work at college, which eventually results in quality of training students for the 
profession chosen as well.  
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3.1 EXAMINEES 
 

The research included a total of 165 students, of which 45 were preschool teacher 
students and 120 were class teacher students;   

� the first and the second year of Primary School Junior Grades Department; 
course Fine Arts Culture , and    

� the third and fourth year of Primary School Junior Grades Department, 
course Fine Arts Culture Methodics (see table 1)  

 
 

 
 PS2 PS3 CT1 CT2 CT3 CT4 

FAC   26 28   
FACM 25 20   28 38 

 
Table 1: The number of  students interviewed by year of study, courses Fine Arts 

Culture (FAC) and Fine Arts Culture Methodics (FACM): preschool teachers 2nd year 
(PS2), preschool teachers 3rd year (PS3), class teachers, 1st year (CT 1),  
class teachers, 2nd year (CT 2), class teachers 3rd year (CT 3), class teachers 4th year 
(CT 4).  

 
3.2 RESEARCH INSTRUMENTS 
 

 A questionnaire for preschool education and class teacher students attending the 
courses was used in the research. 

The questionnaire is intended for the 2nd and 3rd year preschool teacher students 
and 3rd and 4th year of the class teaching study. It consists of 30 questions, divided in six 
categories: 

� assessment of college teachers performance 
� college teachers-students relation 
� students' relation towards learning 
� material conditions for work 
� effectiveness of the course in students' professional training  
� suggestions and questions 

The questionnaire consists of 30 questions, of which 27 employ a scale ranging 
from 1 to 6, serving to record responses,  where 1 stands for excellent, 2 for very good, 3 
for good, 4 for sufficient, 5 for insufficient and 6 for answer not available. The last three 
questions are open-ended questions inviting students to offer their suggestions and 
questions. 
   The evaluation of higher school teaching can be observed horizontally and 
vertically. The specific quality of horizontal results analysis is based on exploring 
subcategories, categories and overall results within one course in one school year. The 
vertical analysis explores subcategories, categories and overall results within one course 
during two and/or more school years. 
The paper considers both of the above-mentioned forms of evaluation.  
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3.3 RESEARCH PROCEDURE 
 

An attachment to the questionnaire provides students with explanations about the 
poll and instructions as to how to fill in the questionnaire. The anonymity of the 
respondents was provided and the questionnaire was filled in individually. Triangulation 
of data obtained from the three last questions provided various answers because students 
from all the courses were questioned and they obviously differed by their attitudes, level 
of competence and previous knowledge. 
 
3.4 RESULTS AND INTERPRETATION 
 
 Results are interpreted considering the categories I introduced in the 
questionnaire, as follows: assessment of teacher performance, relation among teacher and 
students, students' attitude towards learning, material working conditions, effectiveness of 
the course in professional training, desirable qualities in teaching, students opinions on 
changes aiming to improve the course and students' suggestions and questions. The 
complexity of evaluation is well illustrated by the fact that it was not possible to analyze 
all the obtained results in this paper due to its limitations in terms of size. Therefore, some 
of the results, which may serve as examples of various types of evaluation, will be 
analyzed.     
 
Evaluation of teacher performance 

 
 Category evaluation of teacher performance included questions referring to 
preparation for teaching, clarity in exposition, systematic presentation, presenting 
material in interesting ways, competence in explaining, connecting theory and practice, 
regularity and observing lectures schedule.  
Graph 1 presents students' opinions on categories by school years. Numbers on horizontal 
line represent the following:  1 evaluation of teacher performance, 2 teacher's relation to 
students, 3 students attitude toward learning, 4 material working conditions and 5 
effectiveness of the course in professional training. Numbers on the vertical lines 
represent  category rating: 1 excellent , 2 very good, 3 good, 4 sufficient. 
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Graph 1: Students' opinions on categories by school years. 
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The analysis of the first category shows that the students of the 4th year of class teaching 
and of the 3rd year of preschool teaching rated teacher as very good, while student of all 
other years rated teacher as excellent. Since the 4th year students of class teaching and the 
3rd year student of preschool teaching are the final years in these courses respectively, 
students are more critical in expressing their attitudes and vice versa, students of the 1st 
year of preschool teaching and class teaching have more modest criteria in assessment.  
 
Teacher's relation towards students  

 
As Graph 1 shows, it is the teacher's relation towards students that is most 

favorably rated among all categories. Students from all years rated this relation as 
excellent.   
In that relation, they highly appreciate kindness and availability of teacher, appreciation 
of students' opinions, fostering students to work, consistency and fairness, offering 
freedom to ask questions and express attitudes, clarity in presenting objectives and 
requirement for the course, course requirements for students, appropriate and useful 
comment and remarks made by teacher. 
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Graph 2: Teacher's relation towards students 

 
 In graph 2, numbers on the horizontal line represent: 1 kindness and availability to 
students, 2 appreciation of students, 3 fostering students to work, 4 consistency and 
fairness, 5 offering freedom to ask questions and express attitudes 6 clarity in presenting 
objectives and requirement for the course, 7 course requirements for students and 8 
appropriate and useful comment and remarks made by teacher. The numbers on vertical 
line represent category ratings: 1 excellent, 2 very good, 3 good.  
The highest rated item by students of all years was the possibility to ask question and 
express attitudes, then appreciation of students' opinions, followed by kindness and 
availability to students, fostering students to work, consistency and fairness and clarity in 
presenting course objectives and requirements. Assessments on clarity of presentation of 
course objectives and requirements made by students of the 3rd year of preschool 
teaching considerably depart from others, but knowing their structure, their approach to 
work is rather modest as compared to students from all other years. Therefore they rated 
all subcategories with the lowest grades, except for freedom in making questions and 
expressing their attitudes, where their ratings equal to those made by other students. The 
4th year students of classroom teaching should be noticed, as they rated course 
requirements with the lowest grades, which coincides with their obligations in the 7th 
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semester, where they are required to work with pupils in schools, to cooperate with 
teachers - tutors, to conduct systematic preparation for teaching and to consult fine art 
culture methodics teacher.  
 

Students' attitudes towards learning,  

 
The review of data on students' attitude towards learning provides the following 

feedback: efforts made in learning, attendance to lectures, efforts made in preparing 
seminars, exercises and other papers, the level of acquired knowledge and skills that can 
be successfully implemented in practice and the level of creativity and independence in 
performing their tasks as developed during the course. Students of the 1st and 2nd year of 
classroom teaching rated their relation towards studying as excellent while students from 
all other years rated it as very good. On average, students' attitude towards studying was 
rated lower than teacher's performance, meaning that the ratio of approach to teaching is 
not equal. The question is why is that so? Does the reason lies in missing clear objectives 
of studying or in awareness that not all students will be engaged as teachers since the 
actual need for teachers is smaller than the number of students enrolled, particularly if we 
know that often, in our society, the quality work in not a guarantee for getting a job? 
Therefore this evaluation rises the question of motivation for studying.  

 

Material working conditions,  

 
 Students did not have a possibility to express their opinion on material working 
conditions for teaching. Graph 1 shows that material working condition are rated with the 
lowest grades among all rated categories. Students from four years of study rated material 
working conditions with good while students from two years with very good. Students are 
not completely satisfied with classrooms where lectures are most frequently held and 
there is a lack of teaching materials, teaching aids and accessories. Besides, in winter, 
lectures were held in unheated classrooms for several times. Students know that school 
provided classroom for course Fine Art Culture and Fine Art Culture Methodics. The 
problem is in inadequate classroom since it can accommodate up to 20 students while 
groups are far larger and lectures are held in other classrooms. The question is: How 
could this happen? The answer is in school education policy, created by individuals and 
disregarding opinions of teachers that have specific needs in teaching.  
 
Efficiency of the course in professional training 
 
 The efficiency of the course in professional training refers to students' opinion of 
quality level of the course in meeting students' expectations and the share of course 
contribution to development of students' professional competence. Classroom teaching 
1st year students rated fine art culture course as excellent in terms of contribution to their 
professional development. Ratings made by the students of the 2nd, 3rd and 4th year of 
classroom teaching is placed around very good, while ratings made by students of the 3rd 
year of preschool teaching tend to grade good. It should be emphasized that ratings made 
by these students are the lowest in most cases, which I connect with the existing situation 
and their behavior. They often claim their rights and express dissatisfaction in respect to 
many aspects in various courses, however they do not fulfill their obligations duly. We 
have been making a lot a compromises in fine art culture methodics course. At college, 
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they are "stigmatized" as a "bad group", which in not good since such a stigma influences 
them in negative sense and results in general dissatisfaction. Their self-confidence should 
be promoted, their positive characteristics should be recognized and rules equally 
applicable to both teachers and students should be made. Expectations should be reduced, 
while their interests, dispositions and potentials should be directed to the basic 
requirements of their professional training. 
 
Students' attitudes towards the values in teaching  

 
I explored students' attitudes towards the values in teaching through questions 

about what they considered as most valuable or what they liked most in respect to a 
particular course. I grouped the answers in desirable qualities groups, further divided in 
personal and professional (see Table 2).  
 Personal qualities exclusively refer to professor's character traits, including the 
following: good mood, kindness, friendly relation, appreciation of students' opinions, 
straightforwardness and affability, amiability, freakishness, democratic ways of work, 
availability  of teacher, easygoing approach, tolerance. 
 
                                             DESIRABLE QUALITIES 

PERSONAL PROFESSIONAL 
- always in good mood,  
- kindness, 
- friendly relation, 
- appreciation of students' opinions 
- straightforwardness and affability 
- amiability 
- freakishness 
- democratic way of work, 

availability of teacher 
- easygoing approach, 
- tolerance  

professors knowledge and experience in 
teaching and profession:  

- usage of various forms of works 
in teaching, 

-  creativity in teaching, 
- ways of communication with 

students, 
- usage of various media, 
- applicability of the acquired 

issues, 
- usage of various sociological 

forms of work 
- exercises for communication with 

children 
Table 2: Desirable qualities in teaching 

 
Students often connect personal and professional qualities, which made me conclude that 
ones influence the others, i.e. that these interact. Then we speak about the teacher's 
epistemological  attitudes since his/her personal believes, incontestably and directly 
reflect in professional activities. 

Teacher's knowledge and experience in teaching and profession is the starting 
and the basic professional quality. Students like: interesting features in teaching (the most 
boring turns to be the most interesting), informal ways of teaching, teacher's personal 
example of  the joy in teaching, dynamics of work  - variety of ideas in teaching, various 
approaches to teaching, articulate goals, motivation for work, method of exanimation and 
rating, competent explanations, connection between theory and practice, specific lectures 
on children drawings, method of exposition, good explanations, useful suggestions and 
examples from real life and applicability of the acquired knowledge. 
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Usage of various forms in teaching: exercises, seminars, hands-on work, games. 
Various forms of teaching result in process dynamics as well as in situations where 
students, along with acquiring knowledge, develop different abilities, skills, routines and 
attitudes. Also, various forms will provide students with examples that can be used in 
their future work with children. 
Creativity in teaching, according to students' belief, can be viewed in two different 
ways: on the one hand, it represents teachers competence of teaching, and on the other, it 
is an individual raise of awareness on students' creative potentials.  
Way of communication with students enables them to freely express their attitudes 
(without consequences). Correct relations among teachers and students result in a 
partnership relations in work. 
Usage of various media enriches information sources used in teaching and learning. 
Students quoted the following: watching presentations on laptop computers, drawings, 
sculptures, fine art events records, TV and VCR.  
Usage of various sociological forms of work in teaching activates students in various 
forms of teaching and learning. Students emphasize the importance of group and 
individual works. 
In order to train students for communication with children and make shift to their level, 
teacher developed exercises for communication with children where students become less 
rigid and reject stereotypes typical for adults. During these activities, students acquire 
new ideas and behavior that open the door of children's creativity by various expressive 
means (verbal, nonverbal, gestures, colors, volumes, playing, etc). 
 
Students' opinion on changes to be made for improving the course 
 
 When asked what they would change in teaching in order to improve the course, 
students made several remarks (see Table 3). Their remarks referred to inadequate space, 
modification of curriculum structure (duration, increase of methodic practice in working 
with children), teaching in classroom, Internet usage, lecturers and roll call). 
 

STUDENTS' REMARKS 
- inadequate space, 
- course curriculum, 
- more out of class teaching, 
- overemphasized usage of Internet, 
- same teacher conducts lectures 

and exercises, 
- roll call. 

Table 3: Students' remarks 
 

Inadequate space is the first and the most frequent remark. Students believe that the 
course should be provided with a dedicated art room. The room should be equipped with 
various art materials, teaching material and aids. They believe that such a room is 
important as an external incentive for teaching and learning. They especially complained 
the cold, for example, in room No. 10 where they occasionally had to attend the lectures 
in their coats and jackets on. 
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More lectures, exercises, practical work, work with pupils in primary school Solution 
for these can be achieved through improvement of the existing syllabus and curriculum at 
Teacher Training School. 
Out-of-class teaching was implemented but students obviously needed more of it. They 
want more visits to museum, galleries and primary schools. 
Overemphasized usage of Internet This remark was made by those who do not have a 
computer or Internet access available (either resident or not where they study), students 
who travel every day or who are not familiar with Internet. Unfortunately, the institution 
has computers, but for more than a year and a half it was not possible to make the 
computer room functional. A computer room would provide all students  with equal 
opportunities to use Internet for learning. However, this is not the excuse since the right 
tool is needed to have a job done. Therefore, it is understood that each student should 
make provisions for learning.  
Due to quite a large number of lessons during the first year of study, we were forced to 
have one course taught by two teachers: one was in charge of lectures, the other of 
exercises. The remark is probably influenced by different teaching styles, regardless of 
the fact that teachers cooperate and jointly supervise the students. Students want one 
teacher to be in charge of both lectures and exercises.  
Roll call was objected by one student, who obviously did not like it. Students were 
explained that attendance to courses must be recorded and reviewed. Besides, the teacher 
pointed out that this helped in knowing students by name. The problem could be solved 
by signing the students list.  
 
Students' questions 

 
 The last question, referring to the course, opened several issues that we grouped in 
several classes. Their questions refer to syllabus, curriculum, rating and  exams system, 
professional training and students' habits. 
 

Syllabus 
 

Why the course takes only one semester? 
Why will we not have the course in the 8th semester? 

 The first question refers to the course Fine Art Culture and the second to Fine Art 
Culture Methodics.  Both questions reflect students' needs for modifications to be made  
in syllabus in order to extend the duration of these courses.  

 
Curriculum 

 
Will we make things that could be used in work with children? 

Will we make dolls? 
When will our course Web page be available? 

Is the exercise for developing communication skill with children your idea or you 
have some other sources? 

Where do you pick your ideas from for some things we do in class? 
 In the beginning of the semester students have been informed on objectives and 
contents (among other things) of the course. During a year, students are entitled to 
influence modifications of the curriculum. After some technical problems have been 
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solved, the course Web page is functional and it provides information on course syllabus 
with necessary explanations. Some ideas that I have implemented in teaching resulted 
from years long experience in working with children, some have been adopted on the 
basis of other colleagues experiences  while the others occur on the fly. 
 

Exam 
 

When will we sit for qualifying exam? 
Will I pass the exam? 

Will my notes from lectures do for passing the exam? 
Will I get an A? 

 Till this school year, students were informed on their courses either orally or in 
written (booklet). However, information contained in the booklet are rather modest and 
do not provide full information. Therefore we built a Web page for the course, where 
students, among other things, can find answers to the above-mentioned questions. It 
means that qualifying exam is not mentioned, rather, we speak of a written test of the 
acquired knowledge, opinions and attitudes, that notes from lectures will not do, rather, 
various sources are offered: books, magazines, anthologies, Internet likes, multimedia 
software and films. Rating criteria are also stated, as well as categories being assessed 
during the course, and therefore students are responsible for and free to choose their final 
ratings for the course. 
 

Professional training of students 
 

After completing the third semester, would I be competent to conduct fine arts culture 
classes? 

I would like to recognize a child's problem in its drawing. 
 The competence of students' professional training is a continuous, i.e. lifelong 
process.   The point is to make students aware of the continuous training for being a 
teacher. 
Various are students' approaches to professional training, hence, students should be 
approached on the individual basis. 
 

Students' habits 
 

Why do we have to get up so early? 
 The fact is that classes at college begin at 8 AM, which may not necessarily 
coincide with some students' biorhythm. One of the solutions for the problems could in 
rescheduling classes. However, it must be emphasized that students chose the profession 
that has the same schedule, and since they work with 6 to 11 years old children, they have 
to arrive even  earlier, no delays are allowed!  
 

Comparison of results on the basis of scaled and open-ended questions 
 
 It can be readily noted that results obtained from scaled and open-ended questions 
correspond.   
As for the open-ended question on the most valuable issues in teaching, most of the 
comments referred to relation of teacher towards students and teacher's method of 
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teaching, while most of the objections referred to material working conditions, which was 
confirmed through scaled questions.  
The comparison of the results describing students' efforts and contribution to 
development of competence during the course, shows that the extent of students' efforts 
are proportional to course effectiveness.  The only deviation was noted with students of 
the 1st year classroom teaching who, on the one hand, rated all categories with the highest 
grades, while, on the other, they are too modest in acknowledging their credits, proved 
through their ambitions and remarkable achievements in their work, and students of the 
3rd year of preschool teaching, who overestimate their work, but their results are quite 
opposite, and therefore their sense for course effectiveness cannot be differentiated as 
they do not make their contributions enough; yet, they are not aware of this. 
Through open-ended questions, students provided some information not included in the 
evaluation questions so these are supplemented in order to obtain more precise image of 
the explored situation.  

It can be concluded that students of each year of study show their specific 
characteristics. Their needs differ: some require more, the others less, while some are 
confused and indecisive. The confusion and indecisiveness experienced by the students of 
the 3rd year of preschool teaching resulted from several elements: 

� this is the first generation of students experiencing the new curriculum as study 
has been extended for one additional year             

� Teacher Training College teachers has various approaches to teaching:  
there are those who teach ex cathedra (in a traditional way), while the others 
implement modern methods, 

� there is a conflict, with some teachers, between theory taught at Teacher Training 
College and practice in kindergartens that made considerable achievements in 
developmental approach to children. 

 
The obtained results are guidelines for future actions, both for students and 

teachers, since we gathered data on the actual situation. New teaching strategies will be 
developed on the basis of students' suggestions and teachers' opinions. 
 

4 FINAL CONSIDERATIONS 
 

All over the world, teachers aiming to a quality teaching perform various types of 
evaluation. The evaluation can be developed in various expressive languages and in 
various forms. The questionnaire was used to explore students' attitudes and opinions. 
This research led me to the following conclusions:  

1. by means of thoughtful exploration of own practice, teacher develops the ability to 
self-assess his/her work, which in turn results in constant positive changes (work 
on him/herself), while the exploration includes all participant in teaching process,  

2. provided that it is functionally rather than merely formally performed, the 
evaluation reveals all the facts, 

3. evaluation of the teaching process is indispensable for development of the future 
teaching strategies, 

4. the evaluation qualifies students for introspection in their future profession and 
verification of teaching effectiveness in general, 

5. continuous evaluations returns continuous feedback, 
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6. taking into consideration students' previous knowledge and diversities, they are 
approached on the individual basis, 

7. teaching and learning are active i.e., dynamic processes,  
8. in teaching, students are given the freedom to choose, where they themselves 

create their achievements, as well as the degree of the responsibility for learning, 
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