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1. INTRODUCTION: EDUCATIONAL AIMS AND VALUE TRANSITION IN THE REGION AND IN 
CROATIA 

Research on values of Croatian society deserves special attention: the existing values are in the 
process of being replaced with new ones; some talk of a general value disorientation; and, most 
importantly, a conflict between conceptual values and actual values seems to be emerging. Those 
who are more pessimistic even talk of a total destruction of values. It is obvious that as a country 
in transition Croatia is also subject to a "transition of values". Its reflection on education as such, 
represents an important problem that has imposed itself as an area of research. A comparative 
research on educational changes in Central and Eastern Europe (Rust, Knost and Wichmann, 
1994) revealed what could be called a uniformity in change(s), which took place in the Region. 
Still, it seems that the conclusions of this research only partially apply to Croatia. Croatia, much 
like other countries of the Region, has abandoned the Marxist ideology in a very transparent way, 
but whether it has been replaced with a pluralistic orientation is still questionable.

A clear difference between Croatia and other countries of Central and Eastern Europe under 
examination derives from the fact that decentralized management is certainly not a feature which 
describes the educational system in Croatia. Autonomy at the county, city or school level is very 
weak. Rust, Knost and Wichmann (1994) provide a completely different picture when describing 
the process of change within the educational systems of Central and Eastern European countries:

There appears to be an optimistic, even naïve, trust in the ability of the school to 
regulate itself. In addition, there appears to be an intention to engage in self-
management as a mechanism to teach pupils, parents and teachers how to take 
civic responsibility and develop leadership capabilities. (Rust, Knost and 
Wichmann, 1994, p. 289)

Despite different ideas on the state's influence on education in Croatia, the Croatian educational 
system (elementary, secondary and higher) is highly centralized and supervised by the state(1). 
New government was established after the parlamentary elections in January 2000, but in spite of 
the promises for more decentralization in education, the situation remained almost the same. The 
Ministry still has decisive role in the election proceedure of schools' principals; school committees', 
parents', and local community influence in school policy is too weak. The Ministry also approves 



the use of textbooks, and decides on curricula. The intent of influencing the life of schools down to 
the details seems obvious, although it may be considered that such a policy could change.

Most of the Central and Eastern European countries try to connect with the Western tradition, 
demonstrating this primarily through emphasis on classical humanism, foreign language study and 
religious education (as religious education had been banned from schools during the socialist 
period). These trends seem to be weaker in Croatia (except when it comes to religious education). 
The study of history and the study of Croatian language and literature seem to have gained 
special importance. Despite the many complaints of both individuals and professional associations 
the teaching hours for the study of natural sciences and arts have been reduced.

Obviously, the independent state of Croatia opened up a new chapter in the field of education, 
which seems to have reflected onto the values as well. It seems justified to assume that this area 
underwent changes. However, the state remains rather firm in its intention to maintain its influence 
over values applied to the educational process.

Some of the critics of the educational system (�e�elj, 1996a, p.52) believe that state-school 
relations seem to have been moving in the totalitarian direction since 1991. Schools are now 
characterized by numerous rules, decreases in the level of professional performance resulting in 
an atmosphere of hopelessness and escape for both students and teachers.

Control over textbook publishing is obviously a matter of importance within a centralized system. 
Therefore one might conclude that the state, while globally proclaiming democracy as its major 
principle, shifts the direction of values reflecting modern democracies, this attitude being present 
in the area of education of its youth. Indeed, this is expressed in Art. 2 of the Law on Elementary 
Education (1990):

"The aim of elementary education is to enable the students to acquire 
knowledge, concepts, abilities, attitudes, and habits necessary for life and 
work and further education.

The duty of the school is to ensure continuous spiritual, physical, moral, 
intellectual, and social development of students, in accordance with their 
abilities and affinities.

The aims of elementary education are:

• inspire and enhance interest, and independence of learning and 
resolving tasks, creativity, moral consciousness, aesthetic taste 
and criteria, self-confidence and responsibility towards oneself 
and towards nature, social, economic and political 
consciousness, tolerance and collaborative spirit, respect of 
human rights, achievements and aspirations;

• promote literacy, communication, mathematical thinking, 
scientific and technological principles, critical observation, 
reasonable discussion, understanding of the world and the 
interdependency of man and nature, individuals and nations.

The aims and tasks of elementary education will lead to fulfillment 
according to preset educational plans and programs."

It is not hard to prove that the proclaimed educational values in Croatia, as expressed by 
educational aims, have changed since World War II. The analysis of pedagogical publications 
(published in former Yugloslavia, when Croatia was one of its republics), viewed in a political 
context, point to the interdependence of these aspects. Some attempts to move away from these 
trends were notable, but always weaker than the main trend itself. Insight into publications clearly 
reveals the interdependency of education and politics as the strong main trend, which, despite 
some efforts, remained unshaken even after the World War II.



After the World War II in socialist Yugoslavia, pedagogical publications were largely translations of 
Soviet authors (e.g. Pedagogika by B.P. Jesipov and N.K. Goncharov, as well as Pedagogy by 
P.N. Gruzdjev). These publications mostly reflected the interests of the Soviet State. The 
development of students was seen as serving the state's interests. At that time, our authors were 
interested in ideological and political values in education (Frol, 1948; Franković, 1948, 1950, 
1953). Pataki (1958) considered education as unavoidably political, believing moral education to 
be deeply marked with ideological and political aspects and therefore impossible to separate from 
politics itself and from ideological and political education. The most important educational aspect 
was the moral one - moral construction and formation of students' character, in accordance with 
the aims and goals of the new society. In Pataki's terms, moral profiles would need to include:

"...ideological clarity, loyalty to principles, truthfulness, honesty, fairness, love for one's country, 
loyalty to the moral heritage of the liberation war and a firm belief in socialism, readiness to defend 
one's country, readiness to serve one's country voluntarily, support given to the liberation of 
workers and laborers, self-sacrifice, courage, fearlessness in battles, firm resistance to the enemy, 
passionate desire to obtain victory in any undertaken task, self-discipline, perseverance at work, 
initiative, creativity, solidarity, care and concern in human relations, a sense of duty and 
responsibility, self-criticism and criticism, optimism, faith in just causes related to socialism and its 
victory etc." (Pataki, 1958, p. 124)

Despite the fact that the topic of comprehensive development of character and individuality, was 
already introduced in the early Fifties, attitudes, such as this one expressed in 1966, stayed alive 
for a long time:

"aims of all types of education, agreed upon by all pedagogues, are to develop such types of 
knowledge and characteristics which will lead to a harmony between children and society, as well 
as specific political concepts; children need to become active social beings who will function 
adequately within the social and political ideas of a social system." (imbur, 1966, p. 12; emphasis 
J. Ledi)

An attempt to buck the trend can be noted in the Seventies, when critics of state-centered 
pedagogy became more prevalent and outspoken. These new critics were stressing that up to that 
point, education had created state-subdued individuals, socially conditioned, therefore that it was 
unable to fulfill the request of total character development (Schmidt, 1970). Pedagogija, edited by 
P. �imle�a, was published in 1971, marking the new tendency to abandon the state-centered 
approach. The educational stress was now put on the transformation of individuality into character, 
where the pragmatic aspect would not be leading to a uniform pattern. However, the new 
scientific, liberal, and humanistic attitudes were soon to be criticized amidst the political turmoil of 
the Seventies. The breakthrough of abstract humanistic ideas (Cilj vaspitanja, 1971) was criticized 
(Mrmak, 1974, p. 5) as an attempt to relieve education of all political influences in the name of 
higher aims.

It was obvious that the political influence was "a must" in those times, as was clearly confirmed by 
the Resolution issued upon The 10th Congress of the Communist Alliance of Yugoslavia /SKJ/ 
(1974). The Alliance' idea went towards a unity of the learning process with the production of the 
country. Indeed, these changes were introduced into the system, and were more or less obviously 
applied, despite severe criticism at times (Bosanac, 1975; 83).

The economic and political conditioning of education, inescapable at any moment of history 
(Potkonjak, 1982), was (excluding the rare exceptions) locus communis of all educational theories 
of that time in former (socialist) Yugoslavia. Education, as stated by Potkonjak (1985) is always 
conditioned socially and politically, it is not neutral towards values and it is constantly subjected to 
changes, in accordance with other changes in society.  

2. FOUNDING OF THE RESEARCH

It is clear that school represents a social institution of extreme importance for the development of 
a society, and the government is never indifferent to it. On the contrary, it always tends to use it to 
serve its own purposes. Therefore as Hunter (1994) stresses, it often seems pointless to try to 



prohibit ideological teaching in schools. Yet, it should be studied constantly and its features should 
be exposed.

The approach to values hereby applied is founded on Kohlberg's cognitive-developmental theory, 
which may be considered as appropriate for positioning the development of children's value 
systems(2). The assumed hypothesis is that educational aims in schools (an area which falls 
within the framework of values) need to be formulated in accordance with Kohlberg's exploration 
of values. Moral decisions are a result of rights, values and principles, acceptable or potentially 
acceptable to all individuals who make up a society which strives for just aims and charitable 
deeds. These ideas include the values of a civil society, most of them largely accepted today.

The main reason for accepting Kohlberg's approach is the belief that Kohlberg's interpretation of 
basic moral principles is, in fact, highly compatible with ideas on education as put forth by leading 
world authorities (United Nations, European Community.) For example, in the European 
Community resolution of March 14th, 1984 on freedom of education, the European Parliament 
demands that the "educational and teaching aim need to enable total development of individuals 
and promotion of respect for human rights and freedom" (Parents Choose, 1998, p. 14,). It is 
generally accepted that education that takes human rights into account represents an essential 
element in preparing individuals for their participation in democracy. The ethics of human rights 
need to be fundamental to principles that schools in Europe should be based on (A. Osler and H. 
Starkey, 1994). The European Convention on human rights is a powerful legal framework, which 
also confirms such an attitude.

It is, therefore, correct to support fundamental rights, values and legal contracts of a society, even 
if these are in some cases contrary to the real rules or laws of some group. It is also correct to be 
aware of the fact that people may have greatly differing attitudes and values, and that most of 
these suit certain groups, but not other groups. Some absolute values, such as life and freedom, 
still need to be supported by any society, regardless of possible attitudes coming from the majority 
of people.

The youth, therefore, need to be led towards universal ethical categories. The basic moral 
principle expressed by Kohlberg is just and equal universal human rights. In other words, he 
demands that all people should be treated in the same manner. There is special emphasis given 
to the respect of all persons, in the sense of treating them as ultimate values in their own right. 
Kohlberg's universal principle is that of justice, or reciprocity and equality of human rights, as well 
as respect for the dignity of other human beings as individuals.

3. RESEARCH AIM AND TASKS

We are accepting Kohlberg's idea of justice as our starting point, assuming that the justice can be 
postulated as general principle (despite the general moral relativism in modern societies). Our 
research aims at discovering the extent to which these values are presently being promoted, as 
opposed to the values promoted a decade earlier, within the socialist system of former Yugoslavia. 
Among numerous elements, which may form the moral atmosphere in schools, the research 
identifies primarily those values, which get promoted via texts represented in Croatian literary 
textbooks and readers, within the study of the Croatian language for elementary schools in the 
Republic of Croatia. The analysis will include the Croatian Reader (Hrvatska početnica), and all 
other Croatian elementary school readers which were used in 1996/97, as well as all the 
equivalent books, used in the 1986/87 school-year.

The tasks of this research are:

analyze textbooks and readers from the two periods in order to identify dominant 
values promoted by these books;

assess the extent to which the values represented by the readers correspond with the 
values defined by the educational aims;



explore the representation of values of justice, relation between individual and social 
aspects, pro-social behavior, concern for others, human rights, equality, civil society 
values and philanthropy. 

4. RESEARCH METHODS

The contents of each subject taught in the schools may transfer value messages, but it has 
traditionally been accepted that some subjects may have a higher or a lower educational "impact". 
Taking into account the emphasis on national language and national literature study in all 
countries, this study is limited to the analysis of textbooks and readers of Croatian language in 
elementary education. 

The educational plan foresees six hours a week for the study of Croatian from the first to the fourth 
grade. This number of hours exceeds the quota given to other subjects: Mathematics is covered 
by five hours a week, Science is covered with two hours a week in the first and in the second 
grade, increased to three hours in the third and in the fourth grade). In the "higher grades" (from 
the fifth to the eighth grade), the study of Croatian takes up five weekly hours in the fifth grade, 
and four hours in the sixth, seventh and eighth grade. This subject remains the most heavily 
invested in terms of time throughout elementary school. 

In the Outline of the Education Plan and Program for Elementary Schools in the Republic of 
Croatia (1995), the complex aim of teaching the Croatian language in elementary schools is 
stressed:

acquiring awareness about the need to get to know, to learn and to cherish 
the Croatian language; developing love for Croatian language and 
literature, as well as cognition about the essence and special 
characteristics of Croatian as means of communication and artistic 
expression; understanding the language in its role of a fundamental 
characteristic of the Croatian national identity;

developing linguistic and literary skills; developing the culture of literary 
reading and non-literature reading; developing appreciation of scenic 
creations and film; developing the culture of listening and that of observing;

teaching the elementary level students the use of the Croatian language in 
its standardized form in all types of texts, styles and communicative means, 
appropriate to their level (p. 19)

This subject aims at numerous goals:

listening, speaking, reading and writing training for students;

introducing, enriching and adopting vocabulary, and adopting orthoepic and 
orthographic norms of Croatian language;

introducing the phonetical, graphemical, grammatical, morphological, 
etymological, syntactical systems of Croatian language;

cognition of lexical functions applied to various means and styles of 
communication (poetical, conversational, business, scientific, etc.)

acquiring knowledge about Croatian literary works and world literature;

understanding, cherishing, respecting and developing our national and 
cultural identity, through theater, literature, scenic and film art, as well as 
through other communicative means;

getting to know those literary works, which thematically focus on the 
Croatian Defense War, and creating an awareness about the need to build 



democratic conditions, thus instigating the free development of the Croatian 
language, literature and media communication;

familiarizing the Croatian heritage with the purpose of understanding and 
accepting material and spiritual values that promote the spirit and 
spirituality, as well as the acceptance of universal human ethical values, 
and a developed awareness regarding our cultural identity (cultural, 
anthropologic, historical, ethnical, linguistic and stylistic),

developing literary sensitivity and student interest in cognition and 
acceptance of permanent human, linguistic and literary values,

training the students for both spoken and written communication;

developing oral and written expression appropriate to exteriorizing personal 
attitudes to life;

developing skills for analysis, reflection and valorization of various types of 
messages (artistic, scientific);

understanding and judging non-literary texts, which contribute to the reality 
from various stand-points, deepening the relation between one's self and 
the outer world (...) (p. 10)

Finally, the Croatian language program stresses the need to aspire to an education, which would 
train the students to

be aware of one's responsibility towards oneself;

be responsible towards the world they live in, to the environment and to the 
future;

discover answers to basic questions on the meanings, tasks and 
responsibilities to the human existence;

respect fundamental values;

develop cognition on the importance of long-term work and dedication to 
preset goals;

be aware of their own individuality and their personal goals;

be able to work independently and within their community;

develop patriotic feelings, integrating them into an awareness of 
interdependency with European achievements and into a globally open 
attitude towards the world (p. 10)

Listed tasks, and especially the remarks on the type of education to strive for, obviously justify our 
search for values within the area of this subject.

Although History, as a school subject, also potentially represents an area, which is subject to 
ideologization, and a topic of hot discussions, it is assumed that the selection of texts in Croatian 
readers provides a broader field for a research on values(3).

Within this research, Croatian textbooks and readers used in 1996/97-school year(4), as well as 
those used a decade earlier, during 1986/87 were analysed. New readers were analyzed first, and 
older ones after that. At the initial stage of the analysis, value groups were not set (preset): since 
the study is of a primarily qualitative nature, we opted for the texts themselves as a starting point, 



without any prejudice which would derive from predetermined values. For analytical purposes, a 
simple database application was developed (Microsoft Access 95), with the following fields:

ID
NAME OF AUTHOR
NATIONALITY OF AUTHOR
TEXT TITLE
TEXT TYPE
TEXT LENGTH
PAGES IN TEXTBOOK
ALPHABET (LATIN OR CYRILLIC)
TEXT THEME
VALUES EXPRESSED BY TEXT
RESEARCHER'S COMMENT

One dominant value was attributed to each text. For a large part of texts, such an approach was 
completely adequate. There was a number of texts of a non-semantic nature (such as rosaries 
and chaplets), to which none of the values applied. On the other hand, some texts were of a more 
complex nature, and more than one value would have applied to these. Regardless of the fact that 
this approach could certainly be questioned further, as many of the values were "lost", we retained 
the "one value" scheme throughout. In addition to this limitation, the subjectivity of dominant value 
attribution must also be taken into account.

Textual analysis developed in stages. During the first stage, to each text, one single value was 
attributed. Although the concept of value was not strictly made operative for the needs of this 
study, it soon became obvious that even the broadest concept bore difficulties when it came to 
singling out one of the values from the messages some of the texts were sending across. 
Therefore, the concept of "message" was added to that of "value" as early as the first stage, and 
discussion evolved around the "value or message" of a text. Clearly, the texts include values at 
numerous levels: linguistic, artistic and literary, thematic, ideological, structural. This study only 
took interest in messages at thematic and ideological levels. Value was understood as a relatively 
stable, explicit or implicit understanding of something desirable that pertains to individual or group 
goals.

At the second stage of analysis, related values were recognized and grouped. After the first 
grouping of values, all values/messages were reviewed, with the goal of reducing them in number 
wherever possible.

Finally, values/messages were divided into 13 groups, both in 1996/97 and in 1986/87 (one of 
these groups differs in these two periods), for data demonstration and simple statistical 
observation.

5. RESEARCH RESULTS

5. 1. Number and alphabet of analyzed texts

Table 1 shows the number of analyzed texts in readers and textbooks. The table reveals an 
increase by approximately one third in the total number of texts during the 1996/97 school year, as 
compared to the number of texts in 1986/87.

SCHOOL-YEAR I. II. III. IV. V. VI. VII. VIII. TOTAL

1996/97. 123 119 112 113 60 87 106 108 828

1986/87. 107 80 77 84 60 67 69 77 621



TABLE 1: NUMBER OF TEXTS IN READERS AND TEXTBOOKS

Results of alphabetical analysis (Table 2) show that there are no 1996/97 readers with Cyrillic 
texts. The analysis of readers of the previous period reveals that Cyrillic texts were then 
introduced in the third grade. From that time on, approximately 20% of the texts in the readers 
were in the Cyrillic alphabet.

GRADE 1986 1996

LAT. CYR. % LAT. % CYR. LAT. CYR.

I 107 0 100 0 123 0

II 80 0 100 0 119 0

III 53 24 68,83 31,17 112 0

IV 65 19 77,38 22,62 113 0

V 49 11 81,66 18,34 60 0

VI 57 10 85,07 14,93 87 0

VII 58 11 85,05 15,95 106 0

VIII 62 15 80,51 19,49 108 0

TOTAL 531 90 AVERAGE 
III-VIII. 
79,75%

AVERAGE 
III-VIII. 
20,25%

828 0

TABLE 2: TEXTS ACCORDING TO ALPHABET (LATIN/CYRILLIC)

5. 2. Values/messages in texts

As explained previously, 14 value groups were identified in the course of analysis, at its last stage. 
These are shown in Table 3: 



NUMBER NAME OF THE GROUP

1 NATIONAL VALUES

2 RELIGIOUS VALUES

3 FAMILY VALUES

4 DEMOCRATIC VALUES

5 PHILANTHROPIC VALUES

6 CHARACTER TRAITS

7 JOY OF LIFE

8 LOVE(5)

9 HUMAN EXISTENCE

10 AESTHETIC AND CULTURAL VALUES

11 SOCIAL CRITICISM

12 NATURE AND ANIMALS

13 SOCIALIST VALUES

14 UNDEFINED

TABLE 3: VALUE/MESSAGE GROUPS



The SOCIALIST VALUES group does not appear in the 1996/97 readers. On the other hand, the 
RELIGIOUS VALUES group does not appear among the values represented by 1986/87 readers. 

Table 4 gives a detailed demonstration of all values/messages observed during these periods, 
which is expressed in the number or texts and via percentages. 

VALUE GROUPS VALUES AND MESSAGES IN TEXTS No. 
1986

% 
1986

No. 
1996

% 
1996

NATIONAL VALUES LOVE FOR THE CROATIAN HOMELAND 2 0,32 35 4,23

LOVE FOR IMMEDIATE (LOCAL) 
SURROUNDINGS

8 1,29 33 3,99

LOVE FOR THE CROATIAN PAST 1 0,16 10 1,21

THE BEAUTY OF THE CROATIAN 
LANDSCAPE

1 0,16 5 0,60

LOVE FOR THE CROATIAN LANGUAGE 1 0,16 8 0,97

VIRTUES OF GREAT CROATIAN 
PERSONALITIES 

0 0 8 0,97

LOVE FOR ONE'S KIN 4 0,64 11 1,33

LOVE FOR ONE'S LAND 7 1,13 14 1,69

RELIGIOUS VALUES RELIGIOUS VALUES 0 0 17 2,05

JOY OF RELIGIOUS FESTIVITIES 0 0 8 0,97

FAMILY VALUES FAMILY VALUES 40 6,44 48 5,80

DEMOCRATIC 
VALUES

ANTI-WAR IDEA 6 0,97 9 1,09



JUSTICE 5 0,81 4 0,48

FREEDOM 4 0,64 10 1,21

PROTECTING THE ENVIRONMENT 2 0,32 3 0,36

ANTI-SLAVERY 0 0 1 0,12

PEACE 2 0,32 4 0,48

RACIAL AND NATIONAL TOLERANCE 2 0,32 1 0,12

INTERNATIONAL PEACE AND 
COLLABORATION

2 0,32 0 0

PHILANTHROPIC 
VALUES

WELL-BEING 6 0,97 12 1,45

THE VALUE OF GIVING 1 0,16 9 1,09

FRIENDSHIP 5 0,81 10 1,21

COMPASSION 3 0,48 6 0,72

HELPING THE OTHER 16 2,58 9 1,09

COLLABORATION 3 0,48 4 0,48

THOUGHTFULNESS 6 0,97 2 0,24

NOBLE-MINDEDNESS 2 0,32 2 0,24

SACRIFICE FOR OTHERS 1 0,16 1 0,12

FORGIVENESS 0 0 1 0,12

VALUES OF COMMUNITY LIFE 7 1,13 0 0



CHARACTER 
TRAITS

CAUTION 5 0,81 8 0,97

VALUE OF WORK 14 2,25 5 0,60

VALUE OF KNOWLEDGE 14 2,25 4 0,48

BEHAVIORAL VALUES 2 0,32 5 0,60

PERSEVERANCE 4 0,64 9 1,09

WITTYNESS 8 1,29 8 0,97

SENSE OF MEASURE 1 0,16 4 0,48

STABILITY 1 0,16 5 0,60

INDIVIDUALITY 1 0,16 5 0,60

CURIOSITY 5 0,81 8 0,97

RAPPROCHEMENT 0 0 3 0,36

TRUTHFULNESS 3 0,48 2 0,24

DISCOVERING THE UNKNOWN 3 0,48 7 0,85

MODESTY 0 0 4 0,48

INTELLIGENCE 1 0,16 1 0,12

INGENUITY 2 0,32 2 0,24

HONESTY 3 0,48 3 0,36

SHREWDNESS 4 0,64 4 0,48



UNITY 4 0,64 4 0,48

CREATIVITY 8 1,29 14 1,69

COURAGE 7 1,13 6 0,72

TENDERNESS 2 0,32 4 0,48

PRIDE 0 0 1 0,12

LOVE FOR TRADITIONAL VALUES 0 0 1 0,12

HEALTHY LIFE-STYLE 5 0,81 0 0

LOYALTY 1 0,16 0 0

RESPONSIBILITY 2 0,32 0 0

FRIMNESS OF CHARACTER 1 0,16 0 0

HOPE 2 0,32 0 0

JOY OF LIFE JOY OF LIFE 29 4,67 38 4,59

BEAUTIES OF CHILDHOOD 1 0,16 6 1,09

LIFE OPTIMISM 8 1,29 0 0

LOVE LOVE 9 1,45 40 4,83

HUMAN EXISTENCE TO BE A HUMAN BEING 3 0,48 3 0,36

EPHEMERALITY 1 0,16 7 0,85



FUNCTIONALITY 0 0 2 0,24

HUMAN ACHIEVEMENTS 2 0,32 0 0

VALUE OF A HUMAN BEING 2 0,32 0 0

MUTABILITY 1 0,16 0 0

AESTHETIC AND 
CULTURAL VALUES

AESTHETIC AND CULTURAL VALUES 8 1,29 23 2,78

SOCIAL CIRITICISM CRITICISM OF POVERTY 1 0,16 7 0,85

PROTEST AGAINST POLITICAL 
INACTIVITY

0 0 2 0,24

IRONIC APPROACH TO VALUES OF 
SOCIJALISMA

0 0 1 0,12

FIGHT/RESISTANCE TO (FOREIGN) 
OPPRESSOR

9 1,45 0 0

SOCIAL INJUSTICE 5 0,81 0 0

NATURE AND 
BEAUTY

BEUATIES OF NATURE 61 9,82 112 13,53

VIRTUES OF ANIMALS 7 1,13 18 2,17

LOVE FOR ANIMALS 3 0,48 5 0,60

SOCIALIST VALUES VIRTUES OF PARTISANS 29 4,67 0 0

ADMIRATION OF TITO 18 2,90 0 0

LOVE FOR THE REPUBLIC 1 0,16 0 0



EXALTING THE YUGOSLAV ARMY 3 0,48 0 0

THE WORKERS' HOLIDAY 2 0,32 0 0

COURAGE 3 0,48 0 0

EXALTING THE LIBERATION WAR 4 0,64 0 0

VALUES OF SOCIALISM 9 1,45 0 0

REVENGE/CONTEMPT FOR THE 
ENEMY

2 0,32 0 0

FREEDOM (LIBERATION WAR) 3 0,48 0 0

UNDEFINED UNDEFINED (UNSPECIFIED) 157 25,28 162 19,57

TOTAL 621 100 828 100

TABLE 4: VALUE GROUPS AND VALUES/MESSAGES IN TEXTS 

Significant statistical data are shown in Table 5, which provides ranks of values groups connected 
to specific periods. Ranks also relate to numbers of texts and percentages.

VALUE GROUP No. 
1996

% RANK 
1996

No.

1986

% RANK 
1986

UNDEFINED 162 19,57 1 157 25,28 1

NATURE AND ANIMALS 135 16,30 2 71 11,44 4

NATIONAL VALUES 124 14,98 3 24 3,86 8

CHARACTER VALUES 117 14,13 4 103 16,58 2



PHILANTHROPIC VALUES 56 6,76 5 50 8,06 5

FAMILY VALUES 48 5,80 6 40 6,45 6

JOY OF LIFE 44 5,31 7 38 6,11 7

LOVE 40 4,83 8 9 1,45 11,5

DEMOCRATIC VALUES 32 3,86 9 23 3,70 9

RELIGIOUS VALUES 25 3,02 10 0 0 14

AESTHETIC AND CULTURAL 
VALUES

23 2,78 11 8 1,28 13

HUMAN EXISTENCE 12 1,44 12 9 1,45 11,5

SOCIAL CRITICISM 10 1,21 13 15 2,42 10

SOCIALIST VALUES 0 0 14 74 11.92 3

TOTAL 828 100% 621 100%

TABLE 5: VALUE GROUPS (NUMBER OF TEXTS, PERCENTAGE AND RANKS)

Although the nature of this study calls for qualitative indicators, the statistical relevance among 
ranks was calculated on the basis of Spearman's correlation coefficient r , founded on the rank 
difference. 

On applying the r =1-6S D2/N(N2-1) formula, r amounts to 0,571, which represents a relevant 
statistical correlation at the significance level of 0,05 (delimitating value being 0,456). Therefore, 
we may conclude that a statistically relevant correlation of values represented in readers of both 
periods exists.

6. DISCUSSION

6.1. Number and alphabet of analyzed texts

The number of analyzed texts from two observed period of times could well serve as a useful 
argument to those critics of the Croatian educational system who claim that students are 
overloaded with educational content. The number of texts increased by 1/3 over the course of this 



decade, lengthier texts are more numerous and the Readers seem more demanding even when 
judged by outward characteristics.

On the other hand, we might argue that the increased number of texts in Croatian Readers does 
not necessarily imply a greater level of demand on the students, as this would need to be 
assessed within the framework of educational programs of the time. A greater quantity could well 
point to a positive tendency, such as giving a greater freedom of choice to teachers who follow the 
program. Each text need not necessarily be used for classes.

As far as alphabet goes, the analysis reveals a major change in respect to the previous period: 
elementary school students no longer study the Cyrillic alphabet, which was previously introduced 
in course of the third grade, and such texts were represented by 20% in 1986(6).

6.2. Values/messages in the Croatian Readers in 1996/97

The most important discussion indicators are shown in Table 5, which groups the texts according 
to groups of values, offering numbers and percentages of their representation and ranges. 

From the point of view of determining values in this study, it appears as if 19,57% of texts do not 
reveal any values/messages, which could be clearly defined for the analytical needs. The texts 
classified as UNDEFINED are certainly not to be seen as deprived of any value, but rather that no 
values could be attributed within the frameworks of our approach. A different angle might offer 
quite different results. However, it might be of interest to point out that the UNDEFINED group 
contains some texts, which depict characteristics such as cruelty, avariciousness or inhuman 
behavior(7). We may assume that the authors had no intention to promote such behavior among 
the students, and that they would be able to use such texts to promote counter-values. However, 
as the didactical instruments in the Readers do not lead in this direction, these texts were 
classified as UNDEFINED.

From the point of view of this analysis, a large percentage of texts listed as UNDEFINED might be 
considered negative in respect to values, provided that the accepted attitude is that the school is 
and needs to be included in the process of transferring values to the youth.

Similar criticism might apply to the NATURE AND ANIMALS group of values. One might expect 
that a large part of these texts would relate to contemporary environmental problems - pollution, 
animal protection and likewise. However, these texts largely speak of sympathy and friendship for 
the nature and animals(8). It is extremely likely that this problem might globally apply to the entire 
study of ours: the artistic (literary) values of texts and related values. The texts from Readers need 
to satisfy various dimensions of thought, and some of these dimensions are not within our field of 
interest. If we set aside the artistic values, the overall result might appear to be less favorable than 
in fact it would be if we were to take into account literary and linguistic aspects. In that sense, we 
need to take into account that this analysis discusses only values/messages as exposed earlier.

Even though it can be assumed that the artistic texts cannot explicitly express environmental 
messages, the discussion proposals, which follow all texts in the Readers, surely might put more 
accents on environmental problems. We might only hope that the students would move into that 
direction on their own accord. Besides, it needs to be said that the city children (the majority of 
Croatians inhabit urban zones, not rural ones) might have difficulties identifying with the "pastoral" 
atmosphere often depicted by the texts included in Readers. We might assume that the children 
would be more able to experience nature through words if the words were closer to the ways in 
which the urban children are likely to experience it in real life.

Even though in 1996 the NATIONAL VALUES are rated in third place in respect to the number of 
texts, the analysis of texts (as well as that of questions and suggestions, provided in Readers, 
which guide the students in the process of interpretation) reveals that the most emphatic and most 
value-laden messages derive from this group. The common layout of Readers from first to sixth 
grade offer texts in block under common topics (for example, on nature, homeland, fantasy), while 
in the seventh grade the concepts of genre and medium are also introduced as new criteria 
(narrative prose, poetry, drama, theater, film, comics). From the first grade to the sixth, each 



reader contains a special chapter on national values, and this chapter is the first one in all 
Readers from third grade to the sixth. The initial position of this reader undoubtedly adds 
emphasis to the topic. The fourth grade reader begins with a whole chapter named "The Croatian 
Homeland", where the first text is the Croatian national anthem(9), while it closes with the chapter 
"In The World of Play and Reality", where the last text is a poem: Zemlja Hrvatska/The Land of 
Croatia. Therefore, the reader starts with the anthem, and ends with the following words:

At the end of it all
light and love remain,
And the land
of Croatia.

(T. Kolumbić: Zemlja Hrvatska/The Land of Croatia,
The 4th grade reader, p. 228) 

Such a layout points to the importance that the authors of Readers attribute to the national values.

Almost all texts from this group contain a clear message, and students are firmly led to it through 
the questions and tasks provided with the texts. Interpretation and tasks seem to demand a higher 
level of emotional participation than in the case of other groups, and seem to require a certain type 
of perception explicitly(10).

In interpreting some of the texts (for example, in Pismo nakon Bleiburga/Letter Upon Bleiburg, the 
8th grade reader, p. 180), the students are expected to be informed and to have an attitude 
regarding some very complex issues ("What do you know about the Camp of Jasenovac, what on 
the Jazovka Pit? Who were the victims and who were the executors in the first and in the latter 
case, and why? What do you know about the idea of national reconcilement, and do you think 
about it?"). The texts are highly saturated with the word "Croatian"(11). The messages are highly 
explicit, e.g.: "Love for homeland is wonderful, and the betrayal of one's own people is the ugliest 
thing and the greatest shame." (3rd grade, p. 11). A number of texts treat the topic of war in 
Croatia, and a part of these aim to evoke the events of war and retaining them alive in memories. 
For example, one of the essay topics suggested as homework for children is "We went through the 
most cruel war in history" (6th grade, p. 66-67). Questions such as the following are offered as aids 
in interpretation: "By whom were the Croatian heroes undervalued, and why - during our past and 
in the present times? Put your answers in relation to the most recent events(12)." (6th grade 
reader, p. 24). Another example is the demand expressed within the area of "expression and 
creativity". The assignment is to read the entire book Sablja Vuka Mandu�ića/The Blade of Vuk 
Mandu�ić by Nikola Pulić, and to "compare the level of similarity among the historical events 
described in this book and the recent ones, to which the Croatian nation was exposed" (6th grade 
reader, p. 29). Courage and bravery in the defense of Croatia are being especially stressed(13).

It is not unlikely that the texts, pointing to national values, might inspire a different reaction in 
children (and affect the forming of attitudes related to experiencing contemporary problems, as 
well as the forming of analogies), which the interpretation can lead to. For example, the extremely 
powerful text by I.G. Kovačić - Probuđeni djedovi/Awoken Grandfathers (8th grade reader, p. 46-
48), which describes a conflict between the police and the people attempting to hoist up the 
Croatian flag, is followed by a set of questions, as quoted: "What can you conclude about the 
situation of Croats under the government represented by the police? Whose government was 
that? What feature of the text shows that the policemen are foreigners?" (The policemen are using 
ekavian forms of speech.)

These examples show that the authors of Readers seem strongly in favor of interiorization of 
national values. Such intent matches general principles of the elementary school program. The 
program emphasizes that special attention needs to be given to "changes in the Republic of 
Croatia, during the Patriotic War, as well as to the consequences of these events""(Glasnik 
Ministarstva prosvjete i �porta Republike Hrvatske, 1995, p. 7)



In relation to this analysis we must also stress that patriotism, though treated within the 
NATIONAL VALUES group, does not always point directly to Croatia. In some texts it is presented 
as a broader category, surpassing national limits. On the other hand, some texts were not 
included in this group, though they do contain the national motif(14).

CHARACTER TRAITS occupy the fourth range. From the length of the lust (24 values/messages 
within the period) one might conclude that the authors of Readers do not have a clear concept of 
an ideal which children need to strive for, or a desired model. Some of the texts require careful 
preparation of the teachers, as they could be considered morally ambivalen(15). For example, the 
poem Ive vara dva Du�deva sina/Ive Deceives Two Doge's Sons is followed by this comment: 
"Deception as action needs to be condemned. Why is it that we still admire Ive, supporting his 
actions?" (p. 29) The demonstration of some traits sometimes serves as a form of association to 
recent events in war(16). 

The four groups of most represented values shown so far make up 64,98% of all texts, while the 
other 9 groups add up to the rest (35,02%) The group of values/messages named 
PHILANTHROPIC VALUES contains 56 texts which promote well-being, the virtue of giving, 
helping collaborating and care. Although the low percentage (6,76%) hardly suffices when it 
comes to promoting these values, most texts are rather explicit in expressing them. The fact that 
the authors seem to have less interest for promoting these values than national ones is somewhat 
disappointing. The texts themselves are revealing of values, but the reflection, behavior and action 
deriving from them seem to be insufficiently stressed in instructions given for textual analysis, 
especially when compared to instructions on texts dealing with national values.

FAMILY VALUES are ranked as sixth in the scale. Values/messages from these texts, as well as 
conversational guidelines, are given clearly and unambiguously. The students are led to accept 
the values of family life and the development of harmonious family relations. Still, most texts 
describe relations in complete families, which brings up the question of the extent in which 
students can really identify with such examples. Based on insight into the lives of students and 
their family situations, the intervention of a skilled teacher seems once again necessary. It is 
crucial to avoid provoking feelings such as loneliness among the students coming from less than 
ideal family setups.

Although the group named as JOY OF LIFE may seem to be an unusual one, it contains 44 texts 
promoting a positive attitude to life, amounting to 5,31% of all texts. These values are sometimes 
expressed through contexts which may seem rather distant to a child of this century, typically 
coming from an urban environment (the pastoral or archaic setup where the characters are 
placed). However, even in cases like these, these messages are valuable for Croatian children 
who were, directly or indirectly, subjected to the shock of war.

The same may apply to the group LOVE (4,83%), where we can find topics such as that of being 
in love among young people etc. Elementary school students would find most texts in this group 
easy to identify with.

In analyzing values/messages from the year 1996/97, the most disappointing group is definitely 
the one on DEMOCRATIC VALUES: only 32 texts (3,86%) promote values such as the anti-war 
idea, justice, freedom, protection of environment, peace, racial and national tolerance. Table 6 
shows the distribution of values in this group. Not only do the goals of elementary education 
express democracy as one of the key values, but also so do numerous statements heard at the 
level of educational institutions and officials of the highest state ranking. This fact would lead us to 
expect a high representation of these values. Still, regardless of the artistic strength of texts, which 
promote them(17), these texts are too scarce if confronted with educational aims. Obviously, the 
number of texts cannot be taken as a measure of the strength of a message, but the number of 
texts, which promote these values, still remains a relevant indicator. If we take into account that 
the elementary school programs do not foresee all texts from the textbooks to be actually applied 
in teaching, we might realistically expect that the low percentage of these texts (3,86) might 
actually become even lower in real life. The interpretation will largely depend on the teacher's own 
distribution of accents. For example, the anti-war idea is in various cases only indirectly 
pronounced, while the texts are largely evocative of war(18). Since the topic touches very recent 



events still strongly felt among the students, a great sensitivity of the teacher is required in 
approaching these topics.

As the table shows, there are only a few texts on the protection of the environment, a topic that 
surely represents one of the most important problems of contemporary civilization for the 
generation to come(19). However, we must assume that such topics are included in science 
subjects.  

DEMOCRATIC VALUES No. %

ANTI-WAR IDEA 9 1,09

JUSTICE 4 0,48

FREEDOM 10 1,21

ENVIRONMENT 3 0,36

ANTI-SLAVERY 1 0,12

PEACE 4 0,48

RACIAL AND NATIONAL 
TOLERANCE

1 0,12

INTERNATIONAL PEACE AND 
COLLABORATION

0 0

TOTAL 32 3,86

TABLE 6: DEMOCRATIC VALUES IN ELEMENTARY SCHOOL 
READERS IN 1996/97 

The number of texts included within the DEMOCRATIC VALUES group can also be viewed 
critically: e.g. environmental topics could be viewed within the group on NATURE AND ANIMALS, 
while values such as "peace" and "freedom" could be listed among "universal values" (such group 
was not included). If this solution were adopted, this group would have been ranked even more 
poorly. It is almost unbelievable that only one among 828 texts promotes the idea of racial and 
national tolerance. Having in mind the whole range of desirable ideas which could have been 
presented within this group (respect for cultural differences, dignity of all people, promoting the 
international community values, understanding among peoples, trust, equality of sexes, children's 
rights), we can only conclude that the Readers fail to promote these values adequately.



The results in the field of RELIGIOUS VALUES are surprising in a different way. Religious 
education entered Croatian schools in the early nineties, causing discussion on its role and 
position. Some critics believe that the school has become much too closely connected with the 
Church. They also assert that religious education has gained too much emphasis. Scripture has 
entered this field as a non-compulsory subject.

Our analysis reveals that religious topics are, in fact, mostly limited to Scripture. They are not too 
well represented in 1996/7 Readers: only 3.02% of texts are dedicated to this topic.

The (official) standing regarding the religious dimension of education can be understood from the 
message for teachers, included in the Croatian Reader (first grade):

Some teachers and parents might be somewhat surprised by our approach to the 
spiritual/religious dimension within our renewed educational system, which is 
expressed in the Croatian reader. Therefore we are stressing that we believe the 
religious dimension of life - especially within our own social and cultural context - to be 
an important element of our regular life, and that it needs to come through various 
spiritual manifestations of life. The area of education -especially the part directly linked 
to the acquisition of linguistic, literary, artistic and other aspects of culture, Croatian or 
otherwise - must not lack opportunities for adopting general religious culture as well. 
The religious component is a major one for the majority of Croatian citizens (by the 
1991 census, 90% of the Croatian population consider themselves members of some 
religious community) (p. 150)

AESTHETIC AND CULTURAL VALUES are rather low on the list, occupying the 11th position. 
Only 23 texts seem to be primarily and explicitly promoting aesthetic and cultural values, which is 
surprising if we keep in mind the aims of the subject. The HUMAN EXISTENCE group occupies 
the 12th position, and the problems of man and his existence seem poorly approached, without a 
clear concept. Finally, SOCIAL CRITICISM makes up only 1,21% of the total number of texts.

The Readers we analyzed differ greatly in concept. The 5th grade reader (Be�en-Jambrec) 
provides sections "Let's talk about the text", "Do by yourself" and "For those who want to go 
beyond" as forms of analysis and interpretation. Besides, each chapter comes with a kind of 
"summary", which, in certain cases, provides a value orientation. For example: 

"On general, natural and human values
*Love among people, especially parental love for children, represents one among the 
highest values in human life.
*Love is one of the highest values in nature as well. It is an instinct in animals 
(protecting the offspring).
*The space and the eternity represent a mystery, both for the scientists and for the 
poets.
*Some plant and animal species are disappearing, which is a loss to the nature. 
Therefore, these species are given protection, and we therefore call them the protected 
species."
(p. 96)

"On universal human values
*The family is one among the highest values of human society. As some parents leave 
Croatia for the countries of better income, there are always some separated families in 
Croatia.
*Democracy and friendship are among the highest human values." (p. 154)

It is clear that the authors of this reader wish to emphasize the value component, which is obvious 
even visually, as the parts related to this stand out clearly, separated and color marked.

As we have repeatedly stressed, determining the value/message of a text is often relative and 
subjective, which is one of the limitations of this type of research. This is even truer for complex 



texts carrying complex messages, which can hardly be expressed as a single value statement. 
Many valuable texts were thus reduced to less than they indeed can offer. 

Nevertheless, the analysis of 1996/97 Readers does indicate the presence of an almost too large 
number of texts, where a clear value/message is missing. This is not necessarily negative, if we 
accept that the school need not provide this aspect. On the other hand, the goals of education are 
formulated by the law, and the programs themselves also show that the school does in fact 
assume this task onto itself, which brings us back to the conclusion that texts might have been 
used in a better way. This especially applies to democratic values. Besides, the interpretation of 
texts, as implied by authors themselves, has often too little to do with contemporary problems. The 
teachers are therefore left with the task to give directions to students in their own manner. The 
teacher is often left with the task to find his/her own ways to add the weight of values to texts, if 
he/she decides this to be needed.

Among all texts, the ones dealing with the topic of homeland seems to be the most emphasized. 
Texts on nature, especially animals, are also numerous, but they lack the environmental 
component. Such texts may not be easy to identify with when it comes to children from cities. 
Finally, we must also keep in mind that the ultimate aim of this subject, and therefore also that of 
the texts, is to learn the Croatian language well and to develop literary skills. This last aspect was 
not the one by which we were guided in course of this analysis. Therefore, the lack of the value 
component in texts still does not imply that the Croatian Readers fail to fulfill their basic functions.

6.3. Values/messages in the 1986/87 Readers

The same as in the case of 1996/97, the most numerous category of texts do not carry a specific 
message (25,28%). In saying this, we must once again bear in mind that this group (the same as 
in the case of more recent textbooks), listed as UNDEFINED, also contains texts where the topic, 
message or interpretation could not be named under a certain value/message category (anger, 
fear, fury, revenge, curse). Besides, a part of the texts within this group do not reflect any 
particular value/message, but the discussion guidelines following the text do aim at certain values
(20).

The second in range are the CHARACTER TRAITS (16,58% of texts). As in the analysis of 
Readers from the year 1996/97, the scale of traits is a broad one. However, a difference is 
obvious, too, as character traits are very often linked to socialist values(21).

The third range is that of the SOCIALIST VALUES (11,92%), which are the most emphatic ones, 
regardless of not being the first in range. It is very interesting to observe that the same position 
was taken by the national values, which dominate in the same way in the 1996/97 Readers. 
However, there seems to be a notable difference when it comes to the way "desirable" values are 
being promoted. The older Readers, much like the more recent ones, are divided into chapters, 
which contain texts with a common message (in this case, of a socialist character). The older 
Readers, as a rule, do not use this chapter as their opening, while some texts with socialist 
messages also appear outside the chapter itself. One might say that socialist values are more 
deeply woven into the 1986/87 Readers then national values in the more recent editions of 
Readers. If we compare the ways in which the dominant topics (national and socialist ones) are 
treated in both periods, we might observe that the older Readers have more of a synthetic 
approach with firmer links between socialist values and other values. In this way, the authors 
attempt to show the harmony between universally accepted values and socialist ones.

It begins in the first grade, as in "Tonka learned to read and write. She knew that this was also a 
pioneer's duty. She fulfilled her pioneer's promise" (1st grade reader, p. 59). In most cases, such 
texts reveal more values than one(22). 

Special attention was given to exalting the person of Josip Broz Tito, president of former 
Yugoslavia. He is shown as a brave, concerned and simple man loved both by children and by 
adults. Through his character and through his words, other desirable values are affirmed: "Love 
and the purest comradeship need to connect the children of all our nations" (2nd grade reader, p. 
15)



Texts from this group directly point to the links between national and socialist aspects. This is 
clear from the speech of Vladimir Nazor, from the 8th grade reader (Dok naroda bude/As Long As 
There Is The People, p. 120-121)

A comrade just mentioned what I said yesterday, that this was the first time that the 
Croats were finally fighting for their own cause. Indeed, since the reign of ancient 
Croatian kings, the Croats were always constrained to fight for others, then Jelačić 
assembled them to fight against the Hungarians for Franz Joseph, they would fight 
under one general, and another soon after that, and a third one to come soon, always 
for the interests of others, never did these poor Croats shed blood for their own land. 
Our Croats had fought in Italy, while their poor wives back home had little else but a 
cow or a goat, which would be seized from them, too. It is no longer like that! We give 
our blood, but for ourselves. With that feeling within us, we breath and work differently, 
knowing what we die for. The memory of you will live in history as long as this people 
lives, and it will live and remain, if you do not allow the Italians and the Germans to 
crush you completely now.

The NATURE AND ANIMALS group occupied the fourth range, and the texts could be described 
similarly to the texts from 1996/7.

PHILANTHROPIC VALUES occupy the fifth position. This is another group, which comes close to 
the socialist values. In a simple text from the 1st grade reader which tells the story of help given to 
an old woman (p. 60), the following is said: "The boy fulfills his pioneer's promise." There were 
also some difficulties in attributing texts to this group, as many of them are rather complex. For 
example, the text Zadruga Jadranovac/The Jadranovac Co-operative (the 4th grade reader, p. 40-
42) primarily promotes the values of life in a community, by formulating rules which might also 
apply to the rules from the democratic group of values: "Everyone should work equally. Nobody is 
allowed to claim right greater than others do or to use force. (...) Who says that a woman cannot 
be the head? In ancient times women used to be the head of families. A woman is entitled to the 
same rights as a man."

FAMILY VALUES come sixth and the JOYS OF LIFE seventh. These are the same positions as 
these groups occupied in the 1996/97 Readers. Again, general topics are linked to socialist ones.

NATIONAL VALUES are in the eighth range, whereas they come third in 1996/97 Readers. This 
difference in itself does not sufficiently explain the real difference in accentuating national values 
in the recent Readers (besides, the new context treats the attribute "national" as applicable 
primarily to Croatia). Even when these texts do promote national /Croatian) values, these texts 
always view this in relation to the state of Yugoslavia. For example, when the assignment is given 
to learn the national anthem Lijepa na�a/Beautiful, Ours (the 4th grade reader, p. 122-123), an 
additional assignment is given to learn the Yugoslav anthem as well. Similar to this is the 
comment, which accompanies the text Zvonimirova lađa/Zvonimir's Vessel. 

Dmitar Zvonimir was a powerful Croatian king in the 11th century. Soon after his death, 
Croatia lost its independence, and then Coloman, the Hungarian king occupied the 
Croatian throne, in 1102. Since then, the Croats fought continuously for their freedom 
and independence. How are we then to understand the poet's words about the 
stranded vessel? What does its desire for sea express? Do the Croats calmly accept 
the loss of their independence? How do they demonstrate their combativeness? 

However, it still appears that the solution to the Croats' desire for independence is to be found 
among the assignments, where the students are asked to find "poems about war during which our 
nations finally won their freedom and equality".

DEMOCRATIC VALUES come ninth, as they do in the new Readers. The values of the time are 
promoted within the anti-war idea in the same way we noted. For example, the poem Da i ne/Yes 
And No stresses the anti-war idea, but the assignments state: "Children, you were born in a free 
country, and have no knowledge of war. Your grandfather and your grandmother may remember 



the past war still. Ask them! Let them tell you of their memories on the difficult and heroic fight of 
our nations for freedom" There are some different examples: "The war ruins all that was built by 
the human hands and all that the human mind ever invented for the general well-being. How can 
we fight against war? What can we do for peace?" (5th grade reader, p. 76-77)(23)

The tenth position is taken by texts from the SOCIAL CRITICISM group, while LOVE and HUMAN 
EXISTENCE equally share the eleventh and the twelfth positions. AESTHETIC AND CULTURAL 
VALUES come last, if we exclude RELIGIOUS VALUES, which do not appear at all in 1986/87.

The fundamental problem to the methodology and the limited character of this research 
(subjective approach to value/message assessment; the problem of complex texts to which only a 
single value gets attributed) came through to even a greater extent in this generation of Readers. 
If Durkheim's attitude, seeing value transfer as the duty of the school, is to be adopted, then the 
authors of this generation of Readers have indeed fulfilled their mission. SOCIALIST VALUES in 
these Readers function as primary in individual texts, but are also linked to other values, being 
given emphasis even when the text itself has little to do with socialist values(24). 

7 Plus ça change, plus c'est la même chose?

The search for transparent theoretical foundations for understanding moral education in Croatian 
Readers may seem like a task that cannot lead to precise results. However, it is completely clear 
that authors of both generations of readers reject the so-called "anti-moral" approach, whose 
defenders see moral education as misplaced, wanting it banned from schools. On the contrary, 
values/messages are clearly expressed in our readers. The practice of moral education, which we 
can imagine from the texts printed in readers, obviously does not abide by the principles of the 
"values clarification" approach. The VC theoretic would most probably see parts of our readers as 
strongly indoctrinating (e.g. in newer Readers the accepted legitimacy of historical heroes reduces 
the importance given to individuals, or the socialist values of the older readers). The VC authors 
state that the indoctrination prescribes personalities, places and ideologies as desirable models, 
thus defeating the children and suffocating or at least creating obstacles to their free will and 
choice. Examples of this can be found in both generations of readers.

Kohlberg's principles - although they can be traced in only a few texts - are not part of the moral 
education practice either. Our setup reveals values relevant to Kohlberg's approach in the group of 
DEMOCRATIC VALUES. Unfortunately, justice and freedom as dominant values appear in only 
15 texts of the newer readers. Thus it is obvious that only through exceptional efforts on the part of 
the teachers, and not by the systematic promotion of justice and freedom, can consciousness of 
individual action be developed in accordance with laws of well-being and for the protection of 
one's own rights and those of others.

The conclusion, which seems to follow, is that Croatian Readers seem closest to Durkheim's idea 
on moral socialization. Durkheim (1956, 1961)) believes the schools to be responsible for the 
transfer of dominant community values, and strongly supports, for the sake of moral education, 
centralization of educational system through the state. Durkheim's approach does not seem to be 
accepted entirely, though. Educational programs for teachers do not include much on moral 
education, nor is there much on this topic when it comes to teachers' continued education. 
Besides, there is an obvious discrepancy between the goals of education as expressed by the law, 
and values promoted in readers, especially when it comes to the readers of the more recent 
generation.

Results of this research might lead to the conclusion that our readers seem to have replaced one 
ideology with another. Dominant socialist values from the eighties are replaced by national values 
in the nineties. In saying this, we must also stress that there was more consistency in transferring 
educational goals in older readers than in the newer ones, where national values dominate. The 
Law on Elementary Education does not particularly stress these values among educational goals, 
although they do get stressed in the Outline of the Educational Plan and Program for Elementary 
Schools in the Republic of Croatia. Other values/messages seem to be distributed rather similarly 
in both periods (Table 7), while Spearman's coefficient of correlation indicates a statistically 
relevant connection in values/messages between 1986/87 and 1996/97. Values of justice, 



individual and social values, global and individual ones, intercultural ideas, ideas on pro-social 
behavior, care for the fellow humans, human rights, equality, civil society values and philanthropic 
values are relatively poorly represented in both periods. This statement is, however, of more 
relevance for the newer readers: it warns of the inconsistency of goals and lack of their operative 
application, as well as insufficient respect for general trends in education. These trends are based 
on generally accepted declarations and conventions on human rights and children's rights.

GROUP 1986 RANK 1996 RANK

UNDEFINED 1 1

CHARACTER TRAITS 2 4

SOCIALIST VALUES 3 14

NATURE AND ANIMALS 4 2

PHILANTHROPIC VALUES 5 5

FAMILY VALUES 6 6

JOY OF LIFE 7 7

NATIONAL VALUES 8 3

DEMOCRATIC VALUES 9 9

SOCIAL CRITICISM 10 13

LOVE 11,5 8

HUMAN EXISTENCE 11,5 12

AESTHETIC AND CULTURAL VALUES 13 11



RELIGIOUS VALUES 14 10

TABLE 7: VALUE GROUPS (1986/87 AND 1996/97)

Still, the analysis of the newer generation of Readers needs to keep in minds that these have 
been born out of a specific historical moment, which is the likely source of some misgivings. One 
needs to hope - regardless of how unpopular it may sound - that these readers will change and 
grow. This is a lengthy and a demanding process, which requires that the authors coordinate the 
literary component with the value components, which are what we analyzed. A value-laden text 
may reach students in different ways, not only via readers. Therefore, this problem could also be 
solved in course of a greater liberalization of obligatory contents. This would also increase the 
autonomy of teachers. It is obvious that such a process would also demand an adequate 
approach to teachers' education, based on contemporary problems.

The analysis of readers opened up a number of problems, and further research is likely to provide 
some answers. The analysis, for example, opens up the topic of "hidden curriculum", as well as 
that of the actual influence of the values promoted by the Readers on students formation. A 
special string of questions applies to the teachers: how do they see these problems (hidden 
curriculum, actual influence of the values promoted by the Readers), do they or don't they transfer 
them to their students, and - finally - the extent that the school actually affects the values of young 
people. These - as many more - is to be answered.

Readers analyzed to describe the year 1996/97:

I grade:

A. G. �abić, I. Vitez & J. Baričević, (1996). Hrvatska početnica: ud�benik iz hrvatskoga jezika i 
knji�evnosti za 1. razred osnovne �kole. (4th reviewed ed.). Zagreb: �kolska knjiga.

II grade:

J. Gotovac & D. Te�ak (1994). Hrvatska čitanka 2: iz knji�evnosti za 2. razred osnovne �kole. 
(2nd ed.). Zagreb: �kolska knjiga.

III grade:

D. Lazić, & I. Zalar (1994). Hrvatska čitanka 3: iz knji�evnosti za 3. razred osnovne �kole. (2nd

ed.). Zagreb: �kolska knjiga.

IV grade:

Z. Diklić & J. Skok (1994). Hrvatska čitanka 4: iz knji�evnosti, scenske i filmske umjetnosti. (2nd

ed.). Zagreb: �kolska knjiga.

V grade:

A. Be�en & O. Jambrec (1996). Hrvatska čitanka za V. razred osnovne �kole. Zagreb: Naprijed.

VI grade:

J. Skok, Z. Diklić & A. Be�en (1996). Hrvatska čitanka 6: iz knji�evnosti, scenske i filmske 
umjetnosti za VI. razred osnovne �kole. (3rd ed.) Zagreb: �kolska knjiga.

VII grade:

Z. Diklić & J. Skok (1996). Hrvatska čitanka 7: iz knji�evnosti, scenske i filmske umjetnosti za VII. 
razred osnovne �kole. (3rd ed.). Zagreb: �kolska knjiga.



VIII grade:

J. Skok & A. Be�en (1995). Hrvatska čitanka 8: iz knji�evnosti, scenske i filmske umjetnosti za 
VIII. razred osnovne �kole. (2nd ed.). Zagreb: �kolska knjiga.

Readers analyzed to describe the year 1986/87:

I grade:

E. Vajnaht (1982). Dobro jutro 1. Početnica za 1. razred osnovne �kole(2nd ed.). Zagreb: �kolska 
knjiga.

E. Vajnaht (1981). Dobro jutro 2. Početnica za 1. razred osnovne �kole. Zagreb: �kolska knjiga.

N. Bendelja & E. Vajnaht (1981). Dobro jutro 3. Čitanka za 1. razred osnovne �kole. Zagreb: 
�kolska knjiga.

II grade:

N. Bendelja & E. Vajnaht (1983). Sunčeva ljuljačka. Čitanka za II. razred osnovne �kole. Zagreb: 
�kolska knjiga.

III grade:

N. Bendelja & B. Brajenović (1984). Radosti dru�enja. Čitanka iz knji�evnosti, scenske i filmske 
umjetnosti za III. razred osnovne �kole. Zagreb: �kolska knjiga.

IV grade:

Z. Diklić & J. Skok (1985). Djetinjstvo u zlatnoj dolini. Čitanka iz knji�evnosti, scenske i filmske 
umjetnosti za IV. razred osnovne �kole. Zagreb: �kolska knjiga.

V grade:

A. Anto� & J. Buk�a (1973). Paleta svih boja. Čitanka za peti razred osnovne �kole. Zagreb: 
�kolska knjiga.

VI. razred:

J. Buk�a & A. Anto� (1974). I sazri sloboda. Čitanka za �esti razred osnovne �kole. Zagreb: 
�kolska knjiga.

VII grade:

A. Anto� & J. Buk�a (1975). Rasti i cvjetaj. Čitanka za sedmi razred osnovne �kole. Zagreb: 
�kolska knjiga.

VIII grade:

J. Buk�a & A. Anto� (1983). Za novim vidicima. Čitanka za osmi razred osnovne �kole. Zagreb: 
�kolska knjiga.
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Notes

1. The controling aspiration of the Ministry of Education and Sports of the Republic of Croatia to 
control school activities with an eye for detail, was close to being grotesque at times. An example 
of this was a letter written by Bo�ica �imle�a, in charge of the Pre-school and Elementary 
School Department, which was addressed to the Supervisor of the Department of Education, 
Information, Sports and Technology of the County of Istria, related to the Little Acadamy's 
Leonardo Project from Pola (February 13, 1996). The letter stated that the "Little Academy cannot 
send out letters to schools without approval". It seems, therefore, that schools could only be 
addressed if this was approved by the Ministry of Education and Sport of the Republic of Croatia.

2. The acceptance of Kohlberg's theory does not mean that we do not take into account 
Kohlberg's critics. The debates about narrowness and liberal bias which dominated discussion of 
Kohlberg's ideas in the 1960s and 1970s. In the 1980s several feminist writers raised concern 
about masculine bias of Kohlberg's emphasis on justice and rights, arguing that his system failed 
to take into account the fact that women went about the process of moral reasoning in a different 
way (Gilligan, 1982; Noddings, 1984).

 3. We must nevertheless stress that it would be highly interesting to analyze History textbooks 
from this aspect, as the educational aims in this subject also point out to the values as their 
component. The aim is "that the students, by the means of truthful interpretation of historical 
events, taught and understood personally, namely through study, build up ethical norms and 
attitudes to life, thus developing an open spirit for understanding various cultures and ways of life, 
as well as communicative modalities to use in the interaction among themselves and towards 
others. Such approaches, reached during the teaching of history and developed through 
understanding of various historical events, are needed to help the students build and mature 
within their own and total character, which needs to include healthy patriotism, respect and 
understanding of our historical heritage, continuous and humane dedication to truth and justice, as 
well as the belief that these are the true values for the future, despite the curvy lane of history, 
which brought them about. Such a belief needs not only to be acquired, but also experienced 
through the study of role model portraits, some of which are also of great men from Croatian 
national history.

(...) We must hope that students themselves would, upon such cognition, want to take part within 
the true noble and humanly worthwhile pace of the future. Furthermore, the knowledge thus 
acquired needs to be transferred to our present, to be applied to our relationships with people, 
now and after, onto our private and public activities, social, political and all. In this way, history, 
taught at schools, will contribute in creating worthy citizens, not only of our country, but also of the 
world. This in itself represents the very essence of History in schools." (Program Outline, p. 80)

4. We must draw attention to the difficulties we had in finding all the necessary readers. At the 
earliest stage of this research (July 1996) textbooks were often being changed, reaching the 
schools at the last moment or with delays. Besides, they were sent directly to schools, and were 
not on sale in bookstores. In the "�kolska knjiga" bookstore in Zagreb, two weeks before the 
school year had started, sales personnel could not provide information on possibilities to buy 
these books. An additional complication was caused by the fact that "�kolska knjiga" had lost its 
monopoly on textbook printing, and smaller publishers began to emerge on the market (Profil, 
Alfa).



The problems increased when the task of finding older textbooks was confronted. Libraries usually 
did not have them. Readers were finally found in the Faculty of Education Library in Rijeka. At that 
time, readers were not changed as frequently: the books used in 1986/87 were not necessarily 
editions of the same year.

5. The group named as LOVE refers to the romantic love, two young people in love, being "in 
love" etc. Texts on family love (mother and child etc.) appear in the FAMILY VALUES group..

6. The study of Cyrillics in elementary schools is regulated by laws on education for national 
minorities in Croatia.

7. For example, the text Dukat za glavu /Gold Coin for a Head/ (the 8th grade reader, p. 14-15) treats the topic of cruelties which took place in 
the Field of Krbava between the Turkish and the Croatian soldiers in the 15th century. The text is by no means neutral, but cruelty is certainly 
not the message to be promoted. The interpretation of the text, as advised by the reader itself, is by no means neutral either. The students 
have the following questions to answer: "Which forms of cruelties and non-human behavior are known from World War II? Which inhuman 
deeds took place in course of the Croatian patriotic war? Who was behind such deeds and why?" The students are expected to look up the 
answers from various reference sources and from the adults, and to write them down into their notebooks.

8. Environmental messages are exceptionally rare (3 texts out of 828), and are to be found in the DEMOCRATIC VALUES group.

9.The same choice of opening with the Croatian national anthem applies to the fifth grade reader.

10. For example, the students may be asked to "show their love for the Croatian homeland".

11. An interesting illustration of this is a poem by Pajo Kani�aj Zaplakao sam hrvatski/I Cried in Croatian (1st grade, p. 42). The poem consists of 40 words, and the word "Croatian" amounts to 12 among 
these. The students are asked at the end of this: "Do you love the Croatian language?"

12. The texts and the interpretation which seem to aim at reviving the recent war events in Croatia could be explained by the freshness of these events. Even though the need to introduce "dark" text into the Readers, as well as the effect of this, might be subject to discussion, there is room for hope 
that the students who had actually undergone the atrocities of war were aided by the teachers in transforming their experience into a positive force. The analysis and interpretation of these topics represent a complex task, which was, hopefully, again, achieved successfully by the teachers.

13. "I wish peace and happiness to all/but let it be known:/whoever touches Croatia,/there will be a lot of evil./I have no fear of anyone/when I defend my home, Croatia is holy to me,/this is where I am on my own ground." (Jure Karaka�: Hrvatska zemlja/Croatian Land, 3rd grade reader, 1996, p. 16)

14. For example, the text Zov �ita/The Call of Corn from the 4th grade reader appears in the group JOY OF LIFE. It includes the following lines: "Brother, Brother, I love you, and I will always love you. When I grow up, I will still love you, and then I will be a big, grown Croat, bigger than you and 
bigger than Tomica" (p. 151)

15. For example in the text Ero s onoga svijeta/Ero From the Other World (5th grade, p. 24-26), the cunning character of Ero is openly symathized with, and the entire situation is presented as a joke, a triumph of a witty, cunning teaser. We need to believe that the teachers would use this story to laugh at the human vice of stupidity and to admire wittiness, not offering deception as means to acquire goals.

16. In interpreting Agovanje/Aga's Ruling (8th grade reader, p. 225-227), the students are assigned with the following task: "Use historical data on Montengrins to conclude the level in which the historical truth coincides with the artistic one. Remeber the role of Montenegro in the recent war, but also the events from the early 19th century, when they also plundered and burnt Konavle." For the sake of comparison, it seems 
appropriate to mention that the same text appears in the 1986/87 8th grade reader (p. 91-93), where the question following the text is "What goals do the young Montenegrins die for silently and fearlessly?"

17. The message of these texts is regularly more hidden than the messages promoting NATIONAL VALUES, which are given clearly and directly. A good example of this is a fragment from the comedy Priča kapetana Porporelosa/The Story of Captain Porporeloso, where the teacher and the students need to interpret some parts correctly, as in the following lines: "Where poets do not have freedom, the people are miserable and subdued;" "Man should never need to kneel before anyone!", "We are not ever allowed to choose what we read! Only what they prescribe for us!"; it should not be permitted that "the power is 

gained in the crawling contest"; "We have the greatest and the strongest weapon in the world! This is imagination! (...) If a child is free, imagination has no end!"

18. For instance, in the "expression and creativity" section, a student's text Svijet/The World is followed by this requirement: "Expose your own recollection of the war. Whom did you lose, what moved you the most? What is your favorite song about war? Explain your reasons." (6th grade reader, p. 139) Or, in interpretation of Jama/The Pit (8th grade reader, p. 229-231), the following questions is asked: "Which recent crimes against the Croatian people are you reminded of by this poem?" In contrast to this, another example deserves attention - the text Vukovarske slike/Images of Vukovar, signed by the journalist Sini�a 
Glava�ević, victim of war (7th grade reader, p. 26-27). The author says: "You must build afresh. Firstly, your past, search for your roots, secondly your present, and then, if strength does not run out, invest it into the future."

19. Authors' relative lack of sensitivity for the environmental topic comes through the fact that a text, Je li to instinkt/Is This An Instinct (6th grade reader, p. 161-162), which depicts hunting for the beasts of prey, was included. The note following the text points out that the need to destroy these beasts, as described in this text, is nowadays "outdated". Unfortunately, the interpretation does not strive towards a modern concept of man-animal relationship. Once again, it is up to the teacher to add this dimension.

20. For example, the text Lovački kalendar/A Hunter's Calendar (2nd grade reader, p. 34) contains this comment: "The hunters are obliged to protect and care for the animals. Can you help them in some way?"

21. There are some texts which are "free" of the socialist undertone and promote liberal values. An example of this is the text U svim duginim bojama/In All Colors of the Rainbow: "If all people liked exactly the same things, life would be halted by the uniformity of taste, similarity of feelings, by the limits to human strivings."

22. For example, the text Prvi dan u �koli/The First Day at School (3rd grade reader, p. 7-9) promotes the virtues of Josip Broz, but also friendship, equality of nations and languages; the text Rajka (3rd grade reader, p. 14-16) links the virtues of partisan fighters with the virtue of giving, and also gives an insight into the relation amont the rich and the poor. Similarly, Pirgo (4th grade reader, p. 14-16) tells the story of the partisans' fight in World War II, promoting other values as well. The entire system of socialist values is seen through the prism of other generally accepted values: "There, somebody did come seeking my protection. I am no longer, as it has always been so far, the smallest and the weakest, now I have somebody to take care of. When one does not think only of oneself, the feeling of fear is also reduced."

23. We must stress that this text, promoting the idea of peace and personal contributions to it, is immediately followed by B. Ćopić's poem Na Petrovačkoj cesti/On The Petrovac Road (5th grade reader, p. 78-80):

"... Daddy, use the thunder from the big canon/to beat the cities of others/ borther, use the machine gun as a drum, your dead sister is calling out for you//The child seeks revenge, with fists tightly closed,/in the blood and in the snow on the Petrovac Road.

24. From example the text Iz grma jorgovana/From The Lilac Bush (2nd grade reader, p. 156-157) can be found in the CHARACTER TRAITS group, and no connection is to be found with the protection of nature. However, the authors used this text to promote this idea anyway, specifiying the scouts and the pioneers' organization ("This is a scouts' story. Many students are scouts. They wear nice uniforms when they go to excursions and summer holidays. They sleep under tents. They guard the nature.Could you be the one to protect the nature in your living area? How?
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